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Learning Outcome 3: READING AND VIEWING

The learner will be able to read and view for information and enjoyment, and respond critically to the aesthetic, cultural and emotional values in texts.
Assessment Standards

We know this when the learner:
■ Reads aloud and silently for a variety of purposes consolidating the appropriate reading strategies developed in earlier grades.

■ Discusses the purpose, audience and context of a text.

■ Explains how key features and the organisation of different types of texts contribute to how the text functions.

■ Reflects on and discusses own skills as a reader. 
Learning Outcome 5: THINKING AND REASONING

The learner will be able to use language to think and reason, as well as to access, process and use information for learning. 

Assessment Standards

We know this when the learner:
■ Uses language to think and reason.
■ Uses language to investigate and explore.
■ Processes information.
■ Thinks creatively.
■ Uses language to reflect.
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To be completed later. 

	Number of questions for exemplar:

45
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Easy questions:
Question 1, 2, 3, 4, 5, 6, 7, 8, 10.1, 10.3, 10.4, 11.1, 11.3, 12.4.1, 13.2, 13.4, 14.2, 19

	Medium questions:
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Assessment Task 

Read the following extract from Bleak House by Charles Dickens (adapted) and answer the questions on it. 


Then Ada, Mr Jarndyce and I all went to Bell Yard: a narrow alley, at a very short distance. We soon found the chandler’s shop. In it was a good-natured-looking old woman.


“Neckett’s children?” said she, in reply to my inquiry. “Yes, Surely, miss. Door right opposite the top of the stairs.” And she handed me the key across the counter.


I glanced at the key, and glanced at her; but she took it for granted that I knew what to do with it. As it could only be for the children’s door, I came out, without asking any more questions, and led the way up the dark stairs.We went up to the top room. I tapped at the door, and a little shrill voice inside said, “We are locked in. Mrs Blinder’s got the key!”


I used the key, and opened the door. In a poor room with a sloping ceiling, and containing very little furniture, was a tiny boy, some five or six years old, nursing and hushing a heavy child of eighteen months. There was no fire, though the weather was cold; both children were wrapped in some poor shawls and long capes, as a substitute. Their clothing was not so warm, however; their noses looked red and pinched, and their small figures shrunken, as the boy walked up and down, nursing and hushing the child with its head on his shoulder.


“Who has locked you up here alone?” we naturally asked.


“Charley,” said the boy, standing still to gaze at us.


“Is Charley your brother?”


“No. She’s my sister, Charlotte. Father called her Charley.”


“Are there any more of you besides Charley?”


“Me,” said the boy, “and Emma,” patting the child he was nursing. “And Charley.”


“Where is Charley now?”

“Out washing,” said the boy, beginning to walk up and down again.


We were looking at one another, and at these two children, when there came into the room a very little girl, childish in figure but shrewd and older-looking in the face — pretty-faced too — wearing a womanly sort of bonnet much too large for her, and drying her bare arms on a womanly sort of apron. Her fingers were white and wrinkled with washing, and the soap-suds were yet smoking which she wiped off her arms. Except for this, she might have been a child, playing at washing.


She had come running from some place in the neighbourhood, and had been as fast she could. So, though she was very light, she was out of breath, and could not speak at first, as she stood panting, and wiping her arms, and looking quietly at us.


“O, here’s Charley!” said the boy.


The child he was nursing, stretched out its arms, and cried out to be taken by Charley. The little girl took it, in a womanly sort of manner belonging to the apron and the bonnet, and stood looking at us over the burden that clung to her most lovingly.


“Is it possible,” whispered Mr Jarndyce as we put a chair for the little creature, and got her to sit down with her load: the boy keeping close to her, holding to her apron, “that this child works for the rest? Look at this! For God’s sake, look at this!”


It was a thing to look at. The three children close together, and two of them relying solely on the third, and the third so young and yet with an air of age and steadiness that seemed so strange for such a little girl.


“Charley, Charley!” said Mr Jarndyce. “How old are you?”


“Over thirteen, sir,” replied the child.


“O! What a great age,” said Mr Jarndyce. “What a great age, Charley!”


I cannot describe the gentleness with which he spoke to her; half playfully, yet all the more compassionately and sadly.


“And do you live alone here with these babies, Charley?” said Mr Jarndyce.


“Yes, sir,” returned the child, looking up into his face with perfect confidence, “since father died.”


“And how do you live, Charley? O! Charley,” said Mr Jarndyce, turning his face away for a moment, “how do you live?”


“Since father died, sir, I’ve gone out to work. I’m out washing to-day.”


“God help you, Charley!” said Mr Jarndyce. “You’re not tall enough to reach the tub!”


“In shoes I am, sir,” she said quickly. “I’ve got a high pair that belonged to mother.”


“And when did mother die? Poor mother!”


“Mother died, just after Emma was born,” said the child. “Then, father said I was to be as good a mother to her as I could. And so I tried. And so I worked at home, and did cleaning and nursing and washing, for a long time before I began to go out. And that’s how I know how; don’t you see, sir?”


“And do you often go out?”


“As often as I can,” said Charley, opening her eyes, and smiling, “because of earning money!”


“And do you always lock the babies up when you go out?”


“To keep them safe, sir, don’t you see?” said Charley. “Mrs Blinder comes up now and then, and Mr Gridley comes up sometimes, and perhaps I can run in sometimes, and they can play you know, and Tom an’t afraid of being locked up, are you, Tom?”


“No-o!” said Tom, bravely.


“When it comes on dark, the lamps are lighted down in the court, and they show up here quite bright — almost quite bright. Don’t they, Tom?”


“Yes, Charley,” said Tom, “almost quite bright.”


“Then he’s as good as gold,” said the little creature. “And when Emma’s tired, he puts her to bed. And when he’s tired, he goes to bed himself. And when I come home and light the candle, and has a bit of supper, he sits up again and has it with me. Don’t you, Tom?”


“O, yes, Charley!” said Tom. “That I do!” And either in this glimpse of the great pleasure of his life, or in gratitude and love for Charley, who was all in all to him, he laid his face among the folds of her dress, and passed from laughing into crying.


It was the first time since our entry, that a tear had been shed among these children. The little orphan girl had spoken of their father, and their mother, as if all that sorrow were crushed by the need to be brave, and by her childish importance in being able to work, and by her busy way. But, now, when Tom cried; although she sat quite calmly, looking quietly at us, I saw two silent tears fall down her face.
ACTIVITY 1
These questions focus on the story-line of the novel.  

1.
Where are Ada, Mr Jarndyce and the narrator going?




(1)

2.
Whom are they looking for?








(1)

3.
What does the old woman give them?






(1)

4.
What do they find behind the closed door?






(2)

5.
Who is Charley?









(1)

6.
What is she doing?









(1)

7.
Why is she busy in this way?








(2)

8.
When does Charley usually get home?






(1)

9.
What kind of story do you think this extract comes from?  Justify your answer by using the 
details of the story.









(5)
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ACTIVITY 2

These questions focus on the characters of the novel. In this task, we focus on the children. Answer IN FULL SENTENCES.

10.
Tom

10.1
What does he do all day?








(1)

10.2
What does this show about him?
Make TWO different points.



(3)

10.3
How does he feel when Charley is not home by dark?




(1)

10.4
Does he tell Charley about this?







(1)

10.5.
What does this show about him?
Make TWO different points.



(3)

11.
Charley

11.1
What does she do all day?








(1)

11.2
What does this show about her?
Make TWO different points.



(3)

11.3
How did she learn to wash and clean?






(1)

11.4
What conclusion can you draw about her character from this? Make TWO points.

(3)

11.5.
Why do you think she cries?
Make TWO different points.




(3)
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ACTIVITY 3

These questions focus on the characters of the novel. In this task, we focus on the adults. Answer IN FULL SENTENCES.

12.
Mr Jarndyce

12.1
Why does Mr Jarndyce whisper?  (Is it possible,” whispered Mr Jarndyce as we put a chair for the little creature, and got her to sit down with her load: the boy keeping close to her, holding to her apron, “that this child works for the rest?)




(1)

12.2
What does this show about him? Make TWO different points.



(3)

12.3
What is his tone when he exclaims: “For God’s sake look at this!”?



(1)

12.4
“I cannot describe the gentleness with which he spoke to her; half playfully, yet all the more compassionately and sadly.”

12.4.1
There are FOUR key words in this sentence which show us about how Mr Jarndyce treats Charley. Write the four words down.







(2)

12.4.2
What do these four words show us about his behaviour and character?  Make TWO different points.









(3)

13.
The narrator

13.1
Why does she look at the key and then look at the old woman?



(1)

13.2
What details does the narrator give about the room and the two children?


(4)

13.3
What do these observations show about the narrator?
Make TWO different points.
(3)

13.4
Which word does the narrator keep repeating when she is describing Charley?

(1)

13.5
What does the repetition of this word show about the narrator? Make TWO points.
(3)

14.
Ada

14.1
Ada does not speak at all.  Give one possible reason for this.



(1)

14.2
Ada does help with one action.  What is it?






(1)

14.3
What does this show about her?







(1) 
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ACTIVITY 4

These questions focus on the themes of the novel.  Answer IN FULL SENTENCES.

15.
Dickens focuses on his society and what happens to people. He is especially concerned about the position of children in his society. Use the following words and phrases to write a paragraph on the social themes of the novel as they are developed in this extract.

children
adults

parents
neglect

orphans
suffering

without proper support
need






         (10)

16.
Dickens also looks at relationships. What ideas does Dickens seem to have about children and families? Look at loving relationships within families as shown in this passage.         (5)

[15]
ACTIVITY 5

These questions focus on the language of the novel.  Answer IN FULL SENTENCES.

17.
The voice is described as “little” and “shrill”.  What does this show about the owner of the voice?











(1)

18.
The boy is described as “tiny” and the child as “heavy”.  

18.1
Name the figure of speech used here.






(1)
18.2
Discuss its effectiveness.








(2)

19.
“Except for this, she might have been a child, playing at washing.” Which details show that Charley is not “playing at washing”? 







(2)

20.
Why does the boy keep close to Charley and hold onto her apron?



(2)
21.
What does Charley imply by saying
“Over thirteen”?




(1)
22.
Why does  Mr Jarndyce  turn his face away for a moment?




(1)
23.
Comment on the use of and in “And so I tried. And so I worked at home, and did cleaning and nursing and washing, for a long time before I began to go out. And that’s how I know how; don’t you see, sir?”








(2)

24.
What is the effect of the punctuation in “No-o!”?





(1)
25.
Discuss the use of repetition and the adverb “almost” in “ … they show up here 
quite bright — almost quite bright.”







(2)
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ACTIVITY 6
This activity focuses on the relationship of the novel to our lives today. Answer IN FULL SENTENCES.

26.
Here is an imaginary interview with Charles Dickens. Some of the answers have been  

            omitted. Discuss what you think Charles Dickens would be likely to say.

INTERVIEWER:   Mr Dickens, when you were writing this chapter of your novel, what message did 
you want to give the reader about the position of children in society in your day?

DICKENS:    …

INTERVIEWER:   Mr Dickens, your novel was written in the early 1850s. 

DICKENS: 
Yes, it was published in a magazine, you know, between March 1852 and September 1853.

INTERVIEWER:   Yes, that’s right. What relevance do you feel this novel has for us in South Africa in 2009?

DICKENS:  …

INTERVIEWER:   So, you believe that the values you are trying to encourage in your novel are the same values you would want to see in society today?

DICKENS:  Yes, …
You will be assessed against the following rubric:
RUBRIC FOR ASSESSING SHORTER TRANSACTIONAL/REFERENCE/INFORMATIONAL TEXTS
FIRST ADDITIONAL LANGUAGE (20 marks) 
	
	Code 7: 
Outstanding 
80-100% 
	Code 6: 
Meritorious 
70-79% 
	Code 5: 
Substantial 
60-69% 
	Code 4: 
Adequate 
50-59% 
	Code 3: 
Moderate 
40-49% 
	Code 2: 
Elementary 
30-39% 
	Code 1: 
Not achieved 
0-29% 

	CONTENT, PLANNING & FORMAT 
13 MARKS 
	10½-13 
-Specialized knowledge of requirements of text. 

-Disciplined writing –learner maintains thorough focus, no digressions. 

-Text fully coherent in content & ideas, and all details support topic. 

-Evidence of planning &/or drafting has produced a virtually flawless, presentable text. 

-Has applied all the necessary rules of format. 
	9½-10 
-Good knowledge of requirements of text. 

-Disciplined writing – learner maintains focus, hardly any digressions. 

-Text is coherent in content & ideas with all details supporting the topic. 

-Evidence of planning &/or drafting has produced a well crafted & presentable text. 

-Has applied the necessary rules of format. 
	8-9 
-Fair knowledge of requirements of the text. 

-Writing – learner maintains focus, with minor digressions. 

-Text is coherent in content & ideas, and details support topic. 

-Evidence of planning &/or drafting has produced a 

presentable and good text. 

-Has applied most of the necessary rules of format. 
	6½-7½ 
-Adequate knowledge of requirements of text. 

-Writing – learner digresses but does not impede overall meaning. 

-Text adequately coherent in content & ideas and some details support topic. 

-Evidence of planning &/or drafting has produced a satisfactorily 

presented text. 

-Has applied an adequate idea of the requirements of format. 
	5½-6 
-Moderate knowledge of requirements of the text. Response to writing task reveals a narrow focus. 

-Writing – learner digresses, meaning vague in places. 

-Text moderately coherent in content & ideas and has basic details which support the topic. 

-Evidence of planning &/or drafting that has produced a moderately presentable & coherent text. 

-Has a moderate idea of requirements of the format – some critical oversights. 
	4-5 
-Elementary knowledge of requirements of the text. Response to writing task reveals a limited focus. 

-Writing – learner digresses, meaning obscure in places. 

-Text not always coherent in content & ideas, and has few details which support topic. 

-Planning/drafting inadequate. Text not well presented, 

-Has vaguely applied the necessary rules of format. 
	0-3½ 
-No knowledge of requirements of the text. 

-Writing – learner digresses, meaning is obscure in places. 

-Text not coherent in content & ideas and too few details to support the topic. 

-Planning and drafting non-existent. Poorly presented text. 

-Has not applied the necessary rules of format. 

	LANGUAGE, STYLE & EDITING 
7 MARKS 
	6-7 
-Text is grammatically accurate and well constructed. 

-Vocabulary is very appropriate to purpose, audience and context. 

-Style, tone, register very appropriate. 

-Text virtually error-free following proof-reading and editing. 

-Length correct. 
	5-5½ 
-Text is well constructed and accurate. 

-Vocabulary is mostly appropriate to purpose, audience and context. 

-Style, tone and register mostly appropriate. 

-Text largely error-free following proof-reading, editing. 

-Length correct. 
	4½ 
-Text is well constructed and easy to read. 

-Vocabulary is very appropriate to purpose, audience and context. 

-Style, tone, register generally appropriate. 

-Text mostly error-free following proof-reading, editing. 

-Length correct. 
	3½-4 
-Text is adequately constructed. Errors do not impede flow. 

-Vocabulary is adequate for purpose, audience & context. 

-Style, tone and register adequately appropriate. 

-Text still contains few errors following proof-reading, editing. 

-Length almost correct. 
	3 
-Text is basically constructed. Several errors. 

-Vocabulary is limited and not very suitable for purpose, audience and context. 

-Lapses in style, tone and register. 

-Text contains several errors following proof-reading, editing. 

-Length – too long/short. 
	2½ 
-Text is poorly constructed and difficult to follow. 

-Vocabulary requires some remediation and not suitable for purpose, audience and context. 

-Style, tone and register inappropriate. 

-Text error-ridden despite proof-reading, editing. 

-Length – too long/short. 
	0- 2 
-Text is poorly constructed and muddled. 

-Vocabulary requires serious remediation & not suitable for purpose. 

-Style, tone & register do not correspond with topic 

-Text error-ridden and confused following proof-reading, editing. 

-Length – far too long/short. 


Suggested Solutions 
ACTIVITY 1

1.
Ada, Mr Jarndyce and the narrator are going to Bell yard.




(1)

2.
They are looking for Neckitt’s children.






(1)

3.
The old woman gives them a key.







(1)

4.
They find two children, a boy looking after a baby girl.




(2)

5.
Charley is the older sister.








(1)

6.
She is washing.









(1)

7.
Both her parents are dead and she has to look after the younger ones.


(2)

8.
Charley usually gets home after dark.






(1)

9.
Any reasonable suggestion, for example: This could be a drama of some kind: the children are orphaned so there is sadness and sorrow. They have to look after themselves, which clearly involves suffering and difficulty. The adults in the story will now have to decide what to do: they might leave, regretfully unable to do anything, or feel conscience-stricken and feel they have to intervene; there might be issues with social workers, or registering the children. Something could happen to the children before anyone has a chance to intervene.











(5)
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ACTIVITY 2

10.
Tom

10.1
Tom stays inside the room, looking after his baby sister.




(1)

10.2      He is responsible; loyal and co-operative; caring and affectionate. Any TWO different points.  The third mark is for answering in full sentences.




(3)

10.3
He is afraid.










(1)

10.4
No, he hides his feelings.








(1)

10.5.
He is mature enough to understand that he has to be left alone and that he must not make a fuss because that would make things very difficult for his sister; again, this shows loving co-operation and a steadfast heart.  
Any TWO different points.  
The third mark is for answering in full sentences.








(3)

11.
Charley

11.1
She works to earn money. At this point, she is washing.




(1)

11.2
She is caring and loving towards her siblings whom she works to support; she is determined and courageous; she is responsible beyond her years.  Any TWO different points.  The third mark is for answering in full sentences.




(3)

11.3
After her mother died, her father asked her to take charge, which she did.


(1)

11.4
She shows a level of maturity beyond her age: she is responsible and dependable; she is loyal and affectionate towards her father – doing what he asks under difficult circumstances; she is brave and strong.  Any TWO different points.  
The third mark is for answering in full sentences.







(3)

11.5.
Any reasonable suggestion, e.g., Tom’s tears move her to tears; his affection for her moves her to cry.  She is not as unmoved as she appears: she has been talking about the deaths of her parents and Tom’s tears cause her cry about them.  She might be crying over their situation and the hardships of it. 
Any TWO different points.  
The third mark is for answering in full sentences.








(3)













[20]
ACTIVITY 3

12.1
Mr Jarndyce is shocked and appalled.






(1)

12.2
Mr Jarndyce is a soft-hearted and caring man. He is also intelligent and sensitive enough to realise the implications of what he is seeing.  Any TWO different points.  
The third mark is for answering in full sentences.







(3)

12.3
His tone is shocked, appalled, horrified, disbelieving.  Any ONE.



(1)

12.4
“I cannot describe the gentleness with which he spoke to her; half playfully, yet all the more compassionately and sadly.”

12.4.1
gentleness; playfully; compassionately; sadly  ½ mark each



(2)

12.4.2
He is caring and sensitive: he speaks tenderly to the child.  He is cheerful and does not want to over-dramatise the situation, or upset the child.  He pities the child; he is compassionate and caring man. His sadness shows that he understands how difficult the child’s life is and is horrified by this.  Any TWO different points.  
The third mark is for answering in full sentences.








(3)

13.1
The narrator is startled and surprised (that the children are locked in).


(1)

13.2
The narrator describes the emptiness and bareness of the room; the smallness of the children, their inadequate clothing in the cold; the lack of a fire; the boy’s caring for the baby. Any FOUR points.








(4)

13.3
These details show that the narrator is gentle and sensitive. She responds to the privations of the situation, showing she has a moral awareness, registering the neglect of the children and their lack of support.  She is caring, concerned, aware. Any TWO different points.  The third mark is for answering in full sentences.






(3)

13.4
“womanly”










(1)

13.5
The narrator is very aware of the fact that Charley has had to grow up and behave far beyond her age. This shows the narrator’s observation, her sensitivity, her caring. It also indicates her social conscience. Make TWO points.





(3)

14.1
Any reasonable suggestion: she is too shocked, too horrified, too appalled.  She is struck dumb.











(1)

14.2
Ada helps to find a chair for Charley to sit in.






(1)

14.3
Ada is caring and concerned.








(1) 
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ACTIVITY 4

15.
Dickens shows that children are often neglected. He is concerned about the plight of children and angry about the way in which children – the most vulnerable members of our society – are often left to fend for themselves. Dickens shows that parents have a huge responsibility to care for their children but that, too often, children grow up without the proper support, either from their parents or from society as a whole.  
Dickens shows Charley, aged 13, caring for her siblings. She has become a surrogate parent. Dickens often has surrogate parents because the real parents do not fulfil their role. In this case, the parents are not to blame, but society is, for not having adequate facilities for orphans.         (10)

16.
Dickens shows loving, caring relationships between members of a family. Here, the three children are all in all to one another. Dickens lauds such loyal affection. The parents, too, were apparently caring and loving, although the father laid too great a responsibility on Charley’s shoulders. Dickens values love, loyalty, compassion, dedication and commitment.

(5)













[15]

ACTIVITY 5
17.
The owner is young.









(1)

18.1
Antithesis










(1)
18.2
The antithesis makes the reader aware of the hug responsibility the child literally carries: he is “tiny”, he is small and not really strong enough to carry a heavy sibling. The contrast makes the reader aware that the child is physically and emotionally burdened by having to care for his younger sister.








(2)

19.
“Her fingers were white and wrinkled with washing, and the soap-suds were yet smoking which she wiped off her arms.”  She has been washing for some time and her arms have been pushed deeply into the soap suds. She is not playing at this; this is her job.

(2)

20.
Any reasonable suggestion: he is pleased to have her back early, even if for a short time; he is afraid of the strangers; he is shy before the strange adults; he loves her and looks for protection from her.









(2)
21.
Charley implies that she is old enough to be working and supporting her brother and sister.












(1)
22.
Mr Jarndyce is probably tearful and wants to hide it.





(1)
23.
The repetition of “and” suggests how much the child had to cope with; one thing was piled on another in a burden of duty and responsibility. She tried to be a mother to her young sister; she did all the work at home (the and’s suggest how much that was, never-ending and demanding household chores) The final ‘and’ is a climax as she explains how she learnt – very definitely a hard way – to do the work she now does to earn the money to support the three of them.








(2)

24.
The hyphen shows that Tom draws out the word, lengthening it to suggest uncertainty and hesitation. He is not really brave. The exclamation shows how determined Tom is to appear brave and confident.









(1)
25.
The repetition suggests that Charley is trying to convince herself and her brother that any light filters into the room when it does not; and the “almost” makes the reader aware that the room is very dark indeed.








(2)












         [15]
ACTIVITY 6

26.

INTERVIEWER:   Mr Dickens, when you were writing this chapter of your novel, what message did you want to give the reader about the position of children in society in your day?

DICKENS:            I wanted to focus on children. You know that I had quite a difficult childhood – I had to go out and work when I was a child, in a blacking factory, actually, and I know how terrible it is for a child to have to do something like this. Children should have a childhood; they should not be thrust into work before they are old enough for it.

      I wanted to show Charley having to shoulder a burden far too great for someone who is just 13. She is overburdened by the responsibility of looking after her siblings and earning money to do this. Society is to blame when orphans and children generally are tasked with this kind of duty. It really isn’t fair or right.

INTERVIEWER:   Mr Dickens, your novel was written in the early 1850s. 

DICKENS: 
 Yes, it was published in a magazine, you know, between March 1852 and September 1853.

INTERVIEWER:   Yes, that’s right.  What relevance do you feel this novel has for us in South Africa in 2009?

DICKENS:  
You in South Africa have a huge problem of children who are AIDS orphans. You have exactly the same problem as I was showing in my story. You have children suffering, poverty, lack of family support – all the things I was describing in my novel. You also need to face the questions: what are you doing about AIDS orphans? Are they simply ignored?  What about their pain and suffering?  What is the government doing about feeding and accommodating these children? What about school? Are these children going to school? Is perhaps the oldest child sending the younger ones to school while he or she tries to earn money to keep them? Are they also locked up all day, in a shack?


My novel draws attention to responsibility, above all the responsibility of ordinary people in society, and, of course, the government to do something, not to ignore the terrible conditions and deprivations suffered by such children.

INTERVIEWER:   So, you believe that the values you are trying to encourage in your novel are the same values you would want to see in society today?

DICKENS:  
Yes, absolutely. I believe in what I show Mr Jarndyce to feel: tenderness, gentleness, compassion, sadness, sorrow – these are the emotions we should feel when we read about the plight of children in South Africa – and not only South Africa. There are children suffering throughout the world, especially in areas ravaged by war; look at the child refugees, look at children in Sri Lanka, Afghanistan, Iraq. Oh yes, I don’t think my novel’s dated. I think my novel’s right up to date!
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