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Learning Outcome 6: LANGUAGE STRUCTURE AND USE

The learner will know and be able to use the sounds, words and grammar of the language to create and interpret texts.
Assessment Standards

■ Develops awareness and use of style:

• uses a variety of sentence lengths and analyses sentence types.
■ Uses meta-language (terms such as thesaurus, acronym, modal, article, relative clause).

Learning Outcome 5: THINKING AND REASONING

The learner will be able to use language to think and reason, as well as to access, process and use information for learning. 

Assessment Standards

We know this when the learner:
■ Uses language to think and reason.
■ Uses language to investigate and explore.
■ Processes information.
■ Thinks creatively.
■ Uses language to reflect.
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Assessment Task 

ACTIVITY 1

1.
Examine the STYLE of the following extract, by describing the following:

1.1 sentence length (short, medium, long)

1.2 sentence construction (simple, compound, complex)

1.3 sentence construction (loose, periodic)

1.4 sentence type (statement, command, instruction, question, exclamation)
Present your findings as follows:

	SENTENCE
	LENGTH
	CONSTRUCTION

(simple, compound, complex) 
	CONSTRUCTION

(loose, periodic)


	TYPE

	1
	
	
	
	

	2
	
	
	
	

	3
	
	
	
	

	4
	
	
	
	

	5
	
	
	
	

	6
	
	
	
	

	7
	
	
	
	

	8
	
	
	
	


(8 x 4 marks)























(32)

2.
State the possible source of the extract, based on its style.



(3) 
[35]
(1) We know that emotions affect our body and sleep patterns, don’t we? (2) We also know that sleeping pills don’t get to the cause of our sleeping problems. (3) Would you like to know how to embrace your emotions in order to avoid depression, putting things off to another day and sleep disorders?

(4) If individuals have ever been under stress and had difficulty sleeping, they understand firsthand how anxiety and negative emotions might interfere with healthy sleep patterns.

(5) Persistent insomnia (not being able to sleep) was significantly related to patients' anxiety, depression, and their belief that not being able to sleep would have a negative effect on them! (6) Of the almost 2000 patients evaluated through surveys, 91% of those suffering from lasting insomnia also had high scores on measures of dysfunctional sleep beliefs, anxiety, and depression. (7) Using statistical analyses, the researchers decided that, if people thought they would not be able to sleep and that this would have a terrible effect on them, then they would not be able to sleep. (8) Depression, and anxiety, in that order, were the next most important factors.
ACTIVITY 2
1.
Write a paragraph of mainly simple sentences of varying lengths. Your paragraph must be 80 - 100 words in length.

2.
Number the sentences and write next to them: simple/compound/complex and short/medium/long.  

3.
Underline the topic sentence.

Your paragraph will be assessed against the checklist below.
Checklist for writing of a paragraph
	
	(
	(

	One idea for the whole paragraph.
	
	

	Topic sentence first/in the middle/last.
	
	

	All the other sentences linked to it.
	
	

	No deviation from the topic.
	
	

	Paragraph is the right length.
	
	

	Learner has indicated simple/compound/complex correctly.
	
	

	Learner has indicated short/medium/long correctly.
	
	


Suggested Solutions 
ACTIVITY 1

The sentences are all medium to long, which suggest a readership with some language ability.
	SEN-TENCE
	LENGTH
	CONSTRUCTION

(simple, compound, complex) 
	CONSTRUCTION

(loose, periodic)


	TYPE

	1
	medium
	complex
	loose, stating that we know first and then what it is we are meant to know
	question with a question tag to involve the reader

	2
	medium
	complex
	loose sentence stating that we know first and then what it is we are meant to know.


	statement (suggesting that readers are informed and knowledgeable)

	3
	medium
	complex
	loose ( the question is asked “Would you like to know” and then the actual question given) 


	question 

	4
	medium
	complex
	if-clauses first, then the main clause, then a subordinate clause. (The ‘if’ clauses keep the reader involved and responding, the last subordinate clause whets the reader’s appetite because that is exactly what readers want to know.)


	statement

	5
	medium
	complex
	loose: main idea first and the exclamation at the end drawing attention to the irony.


	exclamation

	6
	medium
	simple
	The main idea is in the middle of the sentence
	statement giving facts

	7
	medium
	complex
	loose; main idea first: what the researchers decided, and then the results of the research.


	

	8
	short
	simple
	The main idea is given immediately
	statement, giving the facts














         (32)
2.
Possible source: This looks like a magazine or newspaper article. The first paragraph is too colloquial to be in a reference work but the third paragraph is full of reference-type information; therefore, a newspaper or magazine article seems to be the most logical place to find this.
(3)












[35]

ACTIVITY 2
Sample paragraph
I have always wanted a hamster, ever since I was little. My mother said I could have a hamster, but she never allowed me to get one. Even though I asked and asked. I thought a hamster would not take up too much space, or eat too much. So, how could she object to a hamster?  Hamsters are cute, anyway. My uncle said HE would get me a hamster, but he never did. So I suppose my mother must have spoken to him. It’s really very sad.
Sentences:

1.
simple, short

2.
compound, medium

3.
simple, short

4.
compound, medium

5.
simple, short

6.
simple, short

7.
simple, medium

8.
simple, short

9.
simple, short

This learner has not really written on the topic. The topic sentence suggests that he will tackle why he has always wanted a hamster, but the paragraph is actually on his frustrated efforts.

Secondly, the learner can see quite accurately whether or not his sentences are simple, medium or long, but he really does not have a clue about simple, compound and complex. This needs to be re-taught, either to this learner individually, or to the whole class if everyone is battling.

Checklist for writing of a paragraph

	
	(
	(

	One idea for the whole paragraph.
	
	(

	Topic sentence first/in the middle/last.
	(
	

	All the other sentences linked to it.
	
	(

	No deviation from the topic.
	
	(

	Paragraph is the right length.
	(
	

	Learner has indicated simple/compound/complex correctly.
	
	(

	Learner has indicated short/medium/long correctly.
	(
	


Appendix of Assessment Tools 
Checklist for writing of a paragraph

	
	(
	(

	One idea for the whole paragraph.
	
	

	Topic sentence first/in the middle/last.
	
	

	All the other sentences linked to it.
	
	

	No deviation from the topic.
	
	

	Paragraph is the right length.
	
	

	Learner has indicated simple/compound/complex correctly.
	
	

	Learner has indicated short/medium/long correctly.
	
	


