LESSON PLAN

TEMPLATE

SUBJECT
Dramatic Arts

GRADE
10

DATE


DURATION OF LESSON
3 weeks

PRIOR LEARNING
No prior learning. First  contact with Epic Theatre
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CRITICAL OUTCOMES

AND

DEVELOPMENTAL OUTCOMES
· Identify and solve problems  …..using critical and creative thinking

· Work effectively with others as a member of a team, group, organisation, community

· Organise and manage oneself and one`s activities responsibly and effectively

· Collect , analyse, organise and critically evaluate information 

· Communicate effectively

· Use Science and Technology effectively and critically                                                       

· Demonstarte an understanding of the world as a set of related systems                                               Tick relevant CO`s  & DO`s
· Reflect on and explore a variety of strategies to learn more effectively

· Participate as responsible citizens in the life of local , national and global communities

· Be culturally and aesthetically sensitive across a range of social contexts

· Explore education and career opportunities

· Develop entrepreneural opportunities

LEARNING OUTCOME
1 and 3

ASSESSMENT STANDARS
10.1.1,  10.3. 2

INSTRUCTIONS

Bertolt Brecht Practical


Step One

Identifying Socio-Political Concern/Theme
i)

· Students divide into groups of 4 or 5

· Each group is provided with a photographic image

· Members of each group must consider the image and individually write down any words that reveal their emotional response to the image.

ii)

· As a group, they must decide what truth about humanity is revealed through the image and write it down in one sentence.

iii)

· Considering the ‘truth’ that they have identified as well as their own [personal 

· response towards the image, each group should take up a viewpoint with regard the ‘truth’ revealed.

· Each group should write down their ‘stance’ in one statement.

Step Two

Creating the Narrative
Each group should now create a short story around the photograph.

This story should:

· Depict only the incident around which the photograph revolves.

· This incident should reveal a scene before, during and after the photograph – the photograph could have been taken at any of these 3 points.

· The group must create the specifics of the incident – time, place and people: who, where, when, how, what.

Each group must now write the incident in a story form.


The incident must be written:

· As if the writer’s were outsiders/observers of the incident

· In as few, carefully chosen and descriptive words as possible

· With words that are necessary for the ‘outsider’ to visualize the incident and its participants.

Step Three

Creation Of Episodes
· Each group should now divide their narrative into 3 parts/episodes
· Once divided, each Episode should be provided with a title that comments on the action that will follow in the next Episode.

Step Four

Music

· Each group must select a nursery rhyme and should rewrite its words to reveal the essence of their incident.

· Once written, they should practice singing their rhyme as if they were children singing the original rhyme.


Step Five

Setting the Stage
· Each group should now create a stage space in preparation for presentation.

· This setting should be as simple as possible and students should use simple items to reveal the location of their incident as clearly as possible.

· Should ensure that they are in close proximity to audience.

Step Six

Creating Images Of Each Episode

Each group now creates a frozen image of each of their 3 episodes.  

These images must clearly reveal the structure of relationships between the characters of the incident.


Step Seven

Acting out the Whole Incident

Based on the image of each episode, each group must now act out their whole incident

This should be done in the following way:

· The actors must narrate each action of their character – tell what their character does, in the third person.  Thus, describe what their character does.

· Physically, the actors must demonstrate, as clearly as possible, the actions of the characters that they are representing.


Step Eight

Replaicng the Climax with Music and Slow Motion

· Once each group has acted out their entire incident, they should identify the climax of the incident.  They should replace the speaking of this section (the climax) with their nursery rhyme and carry out their physical demonstration in slow motion.

· They should then re-enact their whole incident with these two changes.


Step Nine

Facial Expression, Finalizing Titles and Completing the Incident

· Each student should return to their intitial emotional response to the photograph.

· Should select one emotional response documented and channel this into one of their facial features – either by means of make-up or expression or both.  This may be done with more than one emotional response in more than one facial feature.

· The resultant facial expression will be with expression that will be characteristic of the character they are representing.  The same expression must be retained throughout the playing of the incident with manipulation according to what is happening in the dramatic action

· Finally, each group must write up the title for each of their episodes and decide on where each title will be held up and who will be responsible for thing this within the action.

Step Ten

Presentation and Discussion

· Each group presents the work that they have accomplished and following the presentation, other groups discuss what the theme/social comment etc was within each piece.  Students consider the ‘stance’ taken by the group towards their particular subject matter and discuss how this ‘stance’ was revealed through the action and presentation.

· Students then discuss Brecht and how the elements explored emerge within his work.

SKILLS
KNOWLEDGE
VALUES

· Create a short story; use Dramatic elements: who, what, where, when, how

· Create episodes

· Select appropriate music

· Use of space

· Create images

· Narrate in the third person

· Ability to distance from emotion

· Use of social gestus


· Brechts belief of: humanity to humanity

· Third person narration

· Alienation effect

· Episodes

· Titles

· Music

· Use of stage

· Stage compositions instead of images




ASSESSMENT FORM
Practical Performance

BARRIERS TO LEARNING
None

ENRICHMENT OPPORTUNITIES
Additional challenges for interested and gifted learners

TEACHING METHODOLOGY
Content through facilitating class notes. Practical through group work and transferring skills

RESOURCES. Title & page etc
O.B.E for FET. Dramatic Arts. Chapter 7 p 111 - 134

ASSESSMENT INSTRUMENT

· Use the standardises Quality Assurance Checklists and the

· Standardised Rubrics for CASS.

· See next page for Journal Rubric and the 

· Practical Performance Rubric.

JOURNAL RUBRIC

Inadequate

0-29 %
Partial

30 – 39 %
Adequate

40 – 49 %
Satisfactory

50 – 59 %
Meritorious

60 – 79 %
Outstanding

80 – 100%

The learner can not record accurately, nor use appropriate dramatic vocabulary


The learner records and uses dramatic language inadequately


The learner records adequately and has a limited grasp of the dramatic language


The learner’s ability to record is satisfactory, and grasp of the dramatic language is consistent and appropriate
The learner records well and uses the dramatic language accurately.


The learner records with complete accuracy and has mastered the use of the dramatic language



The learner does not show an understanding of the relevant dramatic processes, nor is he / she able to reflect on own level of development
The learner only partially understands the processes, and reflection on own level of development is inadequate 
The learner has a limited understanding of the processes, and is reasonably able to reflect on own level of development 
The learner has a satisfactory understanding of the processes and is able to reflect appropriately on own level of development  
The learner has a good understanding of the processes and is able to reflect accurately on own level of development
The learner has excellent and complete understanding of the processes, and has exceptional insight into own level of development

The learner cannot describe how to apply the learning points to own further development


The learner is only partially able to apply the learned material to own further development 
The learner is able, within limits, to apply the learned material to own further development
The learner has a satisfactory ability to apply the learned material to own further development
The learner is well able to apply the learned material to own further development
The learner shows insight in applying  the learned material to own further development

PRACTICAL PERFORMANCE - PRODUCT-  RUBRIC
Inadequate  

0 – 29 %
Partial  

30-39 %
Adequate 

40-49 %
Satisfactory

50- 59%
Meritorious  

60 – 79%
Outstanding 

80 – 100 %

Preparation

The learner does not know the words of the piece, has no confidence, and shows very little evidence of thought, planning and rehearsal.
The learner knows the words inadequately, has little confidence, and shows only limited evidence of thought, planning and rehearsal.
The learner knows most of  the words,  shows some  confidence, and  shows limited evidence of  thought, planning  and rehearsal  
The learner knows the words, shows confidence, and shows reasonable evidence of thought, planning and rehearsal
The learner knows the words of all the pieces well, has a high degree of confidence, and shows evidence of good quality thought, planning and rehearsal.
The learner knows has mastered the words of all the pieces entirely, is completely confident and show evidence of excellent thought, planning and rehearsal.

Vocal clarity and expressiveness 

The learner shows no technical proficiency; the learner speaks indistinctly and inaudibly, and/or strains to attain volume. There is no evidence of appropriate vocal interpretation of the text, and no vocal variation.
There is inadequate technical proficiency: the learner does not speaks distinctly and audibly at al l times, and/or strains the voice at times to attain volume.  There  texts are inadequately interpreted 

Vocally, and there is a little vocal variation.
There is some technical proficiency: the learner speaks reasonably distinctly and audibly most of the time. Vocal interpretation of texts and vocal variation is evident.
There is consistent technical proficiency; the learner speaks distinctly and audibly throughout. The vocal interpretation of text and vocal variation is satisfactory.
There is good technical proficiency; the learner speaks distinctly and audibly, so that communication is of a good quality. The appropriate volume for the space is attained with minimal vocal strain.. The vocal interpretation of text and vocal variation is good. 
There is highly developed technical proficiency; the learner speaks distinctly and audibly; so that communication is of high quality.  She uses the appropriate volume for a space, without vocal strain.  Vocal interpretation of texts and vocal variation are excellent.

Stage space and movement:

The learner is unable to use the stage space appropriately and interestingly.  Movements consistently display self-consciousness and uncertainty. There is no evidence of appropriate motivation.
The learner is partially able to use the stage space appropriately and interestingly. Movements are to some degree constrained and appear uncertain and inadequately motivated.
The learner uses the stage space appropriately. Movement is confident and motivated, but within a limited range.
The learner uses the stage space appropriately. Movement is reasonably well   motivated, and executed with confidence 
The learner use of the stage space is appropriate and interesting. There is a high degree of confidence and motivation in the movement within a reasonable range.
The learner use of the stage space is completely appropriate and interesting, and ensures that the performance communicates clearly to the audience.  All movements are highly motivated, thought through, and executed with confidence.

Links:

Links are inappropriate to the theme, do not enhance the flow of the programme OR are absent entirely.


Not all links are appropriate to the theme and they hinder rather than enhance the flow of the programme at times.
All links are more or less appropriate to the theme, enhancing the flow of the programme within a limited range
All links are consistently appropriate to the theme, enhancing the flow of the programme within a satisfactory range
All links are accurately related to the theme, and enhance the flow of the programme within an extensive range.
All links are distinctively appropriate to the chosen theme and enhance the flow of the programme as a whole.

Understanding of pieces:

The learner demonstrates no understanding of the work an there is no or very little  interpretation and/or characterisation 
The learner demonstrates inadequate understanding of the work and interpretation and/or characterisation is inconsistent.
The  learner demonstrates and adequate understanding of the work, and, within a limited range, interpretation and /or characterisation is  accurate and appropriate
The  learner demonstrates and adequate understanding of the work, and, within a satisfactory  range, interpretation and /or characterisation is and appropriate
The learner demonstrates a good understanding of the work, and within an extensive range, the interpretation and /or characterisation is mostly accurate and appropriate.
The learner demonstrates an excellent understanding of the work and interpretation and/or characterisation is always accurate appropriate and justified.

Inadequate  

0 – 29 %
Partial  

30-39 %
Adequate 

40-49 %
Satisfactory

50- 59%
Meritorious  

60 – 79%
Outstanding 

80 – 100 %

Physical Work

The learner chooses inappropriate movement or stillness for each piece.  Physical characterisation in dramatic work is wholly inappropriate. There is excessive unnecessary tension.
The learner's choice of movement or stillness is not always appropriate.  Some physical characterisation in dramatic work is inappropriate.  There is extensive unnecessary tension in the body.
The learner chooses reasonably appropriate movement or stillness. Physical characterisation in dramatic work is evident, within a limited range.

 There is some unnecessary tension in the body
The learner chooses reasonably appropriate movement or stillness. Physical characterisation in dramatic work is satisfactory.

 There is only minimal  unnecessary tension in the body
The learner chooses a good range of appropriate movement and stillness. Physical characterisation in dramatic work is consistent and appropriate. The body is aligned and balanced and is largely free of unnecessary tension. 
The learner chooses movement or stillness wholly appropriate to each piece.  Physicality characterisation is always appropriate in dramatic work.   The body is well aligned and balanced and there is no sign of unnecessary tension.

Emotional connection

The learner is unable to connect with the emotional tone of the work, and/ or their emotional choices are entirely inappropriate and unconvincing.
The learner connects slightly with the emotional tone of the work, and /or at times manages to make appropriate choices


The learner makes connection with the emotional tone of the work, and/or manages, within a limited range, to make and perform appropriate choices.
The learner satisfactorily connects with the emotional tone of the work, and/or makes mostly appropriate choices, and performs them adequately.
The learner strongly connects well with the emotional tone of the work and consistently makes appropriate choices, and performs them effectively and convincingly.
The learner connects strongly with the emotional ton e of the work. makes excellent emotional choices, and performs them so as to be wholly  convincing to  the audience.

Connection to listener:  

The learner unable to visualise the invisible partner in dramatic work and is unable to use the audience effectively as a listener.  There is little or no connection or interaction with the listener, either as invisible partner or as audience.
The learner is insufficiently able to visualise the invisible partner in dramatic work or use the audience as the listener. Connection with the listener, either as invisible partner or as audience is not sustained
The learner is partially able to visualise the invisible partner in dramatic work or to use the audience as a listener. Connection with the listener, either as invisible partner or as audience is only partially sustained.
The learner is reasonably able to visualise the invisible partner in dramatic work or to use the audience as a listener. Connection with the listener, either as invisible partner or as audience is largely sustained
The learner consistently and adequately visualises the invisible partner in dramatic work or uses the audience as a listener. Connection with the listener, either as invisible partner or as audience is consistently sustained.
The learner excels at visualising the invisible partner as listener in dramatic work, or using the audience as the listener. The connection is not only sustained, but shows flexibility and thought.

Impact of programme 

The programme has few or no memorable, effective and engaging moments.

The choice and/or use of the pieces is ineffective.
The programme has minimal memorable, effective and engaging moments. The choice and/or use of the pieces is sometimes effective.
The programme has a reasonable number of memorable, effective and engaging moments. The choice and/or use of the pieces is frequently effective

 .
The programme has a large number of memorable, effective and engaging moments. The choice and/or use of the pieces are largely effective.
The programme is consistently memorable, effective and engaging. The choice and/or use of the pieces is always effective.
The programme is exceptionally memorable, effective and engaging throughout. The choice and/or use of the pieces is exceptional.

Performer's impact in the programme

The  learner shows no versatility with different styles and genres, and there are no dramatic elements 
The learner shows minimal  versatility with  different performance styles and genres. There is little evidence of dramatic elements
The learner shows a little   versatility  with different performance styles and genres. There is some  evidence  of  appropriate dramatic elements
The learner shows a satisfactory versatility  with different performance styles and genres. There is  evidence  of a range of appropriate dramatic elements
The learner shows  consistent versatility  with different performance styles and genres. There is evidence of a of  a  wide range of  appropriate dramatic elements
The learner shows an exceptional versatility with different performance styles.  Besides an extensive range of dramatic elements, there is also strong evidence of critical thought.

Area of Brecht Explored:


Introducing Brecht’s belief that theatre should reveal ‘humanity to humanity’ by means of showing society as it is and should facilitate a critical awareness amongst its audience.





Area of Brecht Explored:


Introducing the concept of Third Person Narration as a means of realizing or working towards the Alienation Effect.





Area of Brecht Explored:


Introducing Episodes and Titles which also facilitate the development of the Alienation Effect in performance.





Area of Brecht Explored:


Introducing Brecht’s concept of the muse of Music as a means of facilitating Alienation.  This concept is placed in ‘contradiction’ to the action.





Area of Brecht Explored:


Introducing Brecht’s concept of stage setting which demands simplicity of sets and props as well as actor-audience proximity which should be close so than an audience is never expected to believe that what they are witnessing is real-life.





Area of Brecht Explored:


Introducing Brecht’s concept that the director should not simply create images on stage for pure aesthetic appeal, but instead should create stage compositions which should reveal the structure of human relationships.





Area of Brecht Explored:


Introducing the actor’s task of distancing him/herself from the character being represented.  In this way, the actor shows the character instead of acting as if he/she is the character.


Introducing social gestus which is facilitated through the actor’s physical demonstrating.





Area of Brecht Explored:


Introducing Music and Slow Motion which Brecht used to enhance the Alienation Effect in performance.





Area of Brecht Explored:


Considering the way in which the actor should develop a critical response to the character being represented and thus add to the concept of distance by actively commenting on the character.
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