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RECOMMENDED NATIONAL STANDARDISATION OF KEY INSTRUMENTS 
1. CROSS-MODERATION INSTRUMENT FOR OPTIMISING EFFECTIVE PROVISION
Overall framework for networking and collaborative learning
	Personal Conditions (Skills Set)
	Structural Conditions
	Contextual Conditions

	Shared purpose
	Additional Funding
	Support of District

	Good communication
	Strategic Coordinator/Project Manager
	Involvement of partner organisations

	Adapting a constructivist approach to learning
	Tiered Leadership  
	Education policy underpinned by collaborative learning

	Ability to facilitate group processes
	Informed external facilitators 
	Strategic National and Provincial Initiatives 

	Ability to mediate conflict
	Flexibility/based on needs of schools
	

	An understanding of how change and transition affect people
	
	



CROSS-MODERATION INSTRUMENT FOR OPTIMISING EFFECTIVE PROVISION (1 of 3 parts)
Criteria for successful delivery of the ACE: School Leadership programme 

(Part A): Personal Conditions

Code: A = Always



P = Partially



N = Not evident
	Condition
	Criteria
	Evidence
	A
	P
	N
	Comment

	There is a shared purpose or common goal
	All participants are either principals, or deputies, HoDs, or leaders in their schools, and are in a position to make positive changes in their schools;
	Selection criteria

SMT signed document
	
	
	
	

	
	There is a programme map that shows the linkages between ACE modules and how they all lead to the bigger picture of transformation and is in the course handbook. 
	Handbook/course map
	
	
	
	

	
	The programme map is in the ACE course handbook and this has been explained as part of the orientation. 
	Orientation programme
	
	
	
	

	
	The assessment strategy is presented in writing and is explained to participants as part of the orientation programme
	Orientation programme
	
	
	
	

	
	
	
	
	
	
	

	Good communication practices are established
	Lecturers/coordinators/project managers/PoE coordinators meet regularly to explore the linkages between the modules and to be aware of what others are teaching, and how this all links to the programme map and assessment strategy
	Schedule of meetings

List of topics for discussion
	
	
	
	

	
	There is a written protocol that all lecturers/facilitators/mentors etc and participants sign and agree to that emphasises the importance of building trust, honesty, tolerance and respect when working in a collaborative learning situation.
	Signed written protocol
	
	
	
	

	
	Optimum use of available ICT is made and learners understand what is available and how best to use it
	Orientation programme
	
	
	
	

	
	Assessment processes are fair, criterion-referenced and transparent; there is tolerance of language differences and the varying abilities of a diverse group of participants when they express themselves in writing and within group learning activities.

  
	Written feedback on all assignments

Assessment tasks each have a rubric Rubrics are weighted in favour of significant criteria

Assessors are competent/trained 
	
	
	
	

	
	The communications module is integrated into all other modules; modules are logically sequenced and links made
	Learning programme map.
	
	
	
	

	
	The level of communication of participants is assessed through the network of learning: through individual rating of the impact and importance of group work, peer assessment and a practice based group activity
	Group task (includes peer assessment)

Participants rating scale 
	
	
	
	

	
	
	
	
	
	
	

	A constructivist approach to learning is consistently demonstrated
	Participants are given ample opportunities for structured oral presentations with time to discuss, analyse problems and challenges
	Schedules and timetables for presentation
	
	
	
	

	
	Extra resources and readings are selected and made available to support participants who require stimulation or assistance in addition to the current materials 
	Materials reference list;

Academic support tutors reports;

Library cards and where applicable IT support;
	
	
	
	

	
	
	
	
	
	
	

	Group processes are effectively facilitated
	Meetings and critical reflection discussions between programme participants are central to the learning process, above and beyond the debates that happen in and after lectures.
	Participants have structured plan for peer meetings; minutes are kept
	
	
	
	

	
	Group/collaborative learning meetings are frequent, structured and facilitated by competent personnel.
	Reports by facilitators on meetings held are filed
	
	
	
	

	
	Facilitators of group work are trained in collaborative learning. 
	Induction training programme
	
	
	
	

	
	Collaborative learning is reflected in the assessment process of the ACE.
	Group assignments

Peer assessment
	
	
	
	

	
	Reflective practice is the key component of collaborative learning and underpins all activities that are set by lecturers, facilitators and mentors during the ACE programme.
	Experiential and practice-based activities
	
	
	
	

	
	Participants are taught how to use critical reflection in the context of keeping journals and writing assignments. 
	Workshop material
	
	
	
	

	
	
	
	
	
	
	

	Conflict resolution processes are taught and modelled
	Facilitators of collaborative learning sessions are trained to handle group conflict and tensions that may occur in debate.
	Workshop material
	
	
	
	

	
	Participants receive training on how to mediate group conflict and group tensions for use in a school situation.
	Training material
	
	
	
	

	
	
	
	
	
	
	

	Personal and professional growth and development appraisal and support processes are taught and modelled
	Mentors are trained and model in their practice the qualities required by an effective mentor
	Mentor training programme and participant evaluation forms
	
	
	
	

	
	The focus of the ACE:SL programme is articulated by participants as creating better leadership for better teaching and learning 
	Participant evaluation forms
	
	
	
	

	
	School visits by mentors/facilitators/verifiers emphasis the importance of improving teaching and learning as the focal point for improvement in school practice.
	Mentor reports

Impact assessment
Verification reports
	
	
	
	

	
	Facilitators and mentors are trained to appraise and support participants’ professional development
	Workshop material
	
	
	
	

	
	Participants receive training on how to appraise and support educators’ professional development
	Training material
	
	
	
	



CROSS-MODERATION INSTRUMENT FOR OPTIMISING EFFECTIVE PROVISION (2 of 3 parts)
Criteria for successful delivery of the ACE: School Leadership programme 

 (Part B): Structural Conditions

Code: A = Always


P = Partially


N = Not evident
	CONDITION
	CRITERIA 
	EVIDENCE
	A
	P
	N
	Comment

	Adequate funding is available to ensure collaborative learning and effective networking.
	Funding for supported networking/collaborative learning group sessions and school visits is adequate
	Schedule of collaborative learning sessions.
	
	
	
	

	
	Funding for supported schools site visits is adequate to ensure school transformation happens 
	Record of school visits by mentors;

Record of school visits by verifiers;
	
	
	
	

	
	Funding for collaborative learning sessions is comparable to other HEIs and per learner
	Schedule of funding per HEI
	
	
	
	

	
	
	
	
	
	
	

	Strategic Coordinator and/or Project Manager is in place
	A dedicated ACE coordinator is in place to ensure efficient delivery of the ACE: SL
	ACE Coordinator contract and job description;
	
	
	
	

	
	A dedicated Project Manager is in place to ensure effective delivery of the ACE: SL
	ACE Project Manager contract and job description;
	
	
	
	

	
	

	
	
	
	
	

	Tiered leadership is in place at every school
	A minimum of two leaders per school are enrolled on the programme, one being the principal, the other being a deputy or HoD
	Registration forms at each HEI
	
	
	
	

	
	Educators in schools where leaders are on the programme are supportive of this process
	Letter of support for the ACE:SL is signed by every educator
	
	
	
	

	
	
	
	
	
	
	

	Informed external facilitators are employed 
	Group work for collaborative learning (outside of lectures) is part of the timetable of the ACE and is facilitated by external, trained facilitators
	Timetable of ACE Handbook;


	
	
	
	

	
	Attendance at group work for collaborative learning sessions is compulsory and is written into the course handbook
	Attendance registers;
	
	
	
	

	
	Attendance registers are kept at group work for collaborative learning sessions
	Attendance registers;
	
	
	
	

	
	
	
	
	
	
	

	Flexibility in programme (based on needs of schools)
	90% attendance at group work for collaborative learning sessions is necessary to complete the ACE and is written into the programme requirements
	Attendance registers;

ACE Handbook;
	
	
	
	

	
	Group leaders are trained in how to run collaborative learning groups 
	Training mods/schedule
	
	
	
	

	
	
	
	
	
	
	

	Assessment instruments with rubrics
	Summative assessment instruments are developed as a team before programme starts, to ensure that requirements in terms of range, scope, depth and variety are met
	Assessment instruments
	
	
	
	

	Site-based assessment
	Site-based assessment is planned and organised well in advance by HEI
	Assessment plan
	
	
	
	

	Verification of evidence of applied competence
	Verification of evidence of applied competence is planned and organised well in advance
	Schedule of visits.

Verification instrument
	
	
	
	



CROSS-MODERATION INSTRUMENT FOR OPTIMISING EFFECTIVE PROVISION (3 of 3 parts)
Criteria for developing networking skills in ACE participants 

(Part C): Contextual Conditions
Code: A = Always


P = Partially


N = Not evident
	CONDITION
	CRITERIA
	Evidence
	A
	P
	N
	Comment

	Support of District at all levels of the programme
	District Officials are involved in the ACE: SL delivery and act as verifiers of transformation in schools.
	Verification documents
	
	
	
	

	
	District Officials attend an induction course for the ACE: SL and regular feedback sessions
	Induction course attendance register;

Schedule of feedback sessions and accompanying attendance registers
	
	
	
	

	
	District Officials write reports after visits to schools using a provided template
	Filed District Official reports;

Template for school visits;

Participant evaluation forms;
	
	
	
	

	
	District Officials are involved in the selection and clustering of participants
	Selection criteria;

Cluster forms that show geographical clustering of schools.
	
	
	
	

	
	
	
	
	
	
	

	Education policy underpinned by collaborative learning
	The ACE: SL delivery is regularly informed and updated at all levels by provincial and national policy. 
	Bibliography in course materials outlining policies, Acts and other legislative information;


	
	
	
	

	
	
	
	
	
	
	

	Involvement of partner organisations 
	Partnerships between universities and external service providers/organisations are in place to improve and enhance the delivery of the ACE.
	Partnership agreements.
	
	
	
	

	
	
	
	
	
	
	

	Strategic national and provincial Initiatives are in place 
	A strategic national initiative (e.g. conference or seminar) is put in place to connect the work of the universities, the districts and all principals with the sole idea of improving school leadership nationally, and school improvement. 
	Advertising and informative material;

Schedule for delivery of initiative;

Participants evaluation forms;

School transformation measures controlled by District Officials
	
	
	
	

	
	Provincial initiatives (e.g. forums, workshops) are held regularly to improve collaborative leading across each province, as a means of improving leadership in schools, especially teaching and learning.
	Advertising and informative material;

Schedule for delivery of initiative;

Participants evaluation forms;

School transformation measures controlled by District Officials
	
	
	
	


2.
THE PROPOSED NATIONAL ASSESSMENT STRATEGY FRAMEWORK

Diagram to illustrate strategy 
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It is recommend that:  
· All lecturers, mentors and any other partners in the delivery of the ACE meet before the programme begins to plan and work together to design a coherent set of modular assignments (with assessment rubrics) that will contribute to improved practice in the schools, utilise a variety of assessment methods and raise levels of cognitive skills

· Participants select two specific significant priority areas for action, one in the School Improvement strand (to demonstrate their ability to manage a school) and one in the personal Professional Growth and Development strand (to demonstrate their leadership qualities in the school context). This happens near the beginning of the programme after they have completed an up-to-date situational analysis

· These become the two required practice-based projects.  

· Progress in relation to other priorities in the SIP and Professional development must also be tracked,  but they are not part of the practice-based projects so they do not require reflective journaling

· The verifier visits the school to check that the SWOT analysis is accurate, the areas chosen are indeed priority areas for action and that the objectives for the practice-based projects are SMART (Verification visit 1)

· Participants collect evidence of progress in relation to the project objectives throughout the two years and write a critically reflective analysis of their progress in this period, linking the evidence presented to their theoretical learning and improved practice.  This becomes a ‘journal of my learning journey’. 

· There is at least one mid-term verification site visit to check on progress, give feedback and authenticate the achievements as work in which the participant is indeed the key role-player and to verify claims of progress.
· Module-based assignments are set and marked in line with the rubrics given to participants with the assignments. Participants understand that they should aim for level 4 but that level 3 is regarded as ‘competent’ whereas levels 1 and 2 are not. Constructive feedback is given promptly.  The marks are converted to a percentage for the purpose of the HEI records. 
This proposal is outlined in full and its implications are spelt out in the recommendations made at the end of Section D: The Assessment Model.


This model will require four categories of assessment instruments:
· written assignments, oral presentations and selected module activities (modular) focus: foundational competence 

· work-based projects with evidence (cross-modular)  focus: practical competence
· portfolio of practice evidence with reflective commentary (cross-modular) focus: reflexive competence 

· on-site verification of leadership and management competence (cross-modular) focus: applied competence

(Each instrument will address in part all types of competence – the point made here is the emphasis.)
The draft instruments are provided in this section: 

· Portfolio: nationally standardised specifications with rubric (one recommended example)

· Verification instruments for minimum national requirement (3 visits: 3 recommended instruments)
· Modular written assignments and oral presentations: instructions with task specific rubric (one exemplar for each of 4 modules)

· Work-based projects: task specifications with task specific rubric (one exemplar for each strand)
3.
DRAFT NATIONAL STANDARD FOR THE PORTFOLIO OF PRACTICE EVIDENCE AND ITS ASSESSMENT
Portfolio Specifications

This can be used both to be used to guide you in compiling your Portfolio and as a checklist to be used before the final submission. When making the submission for the final integrated summative assessment of professional competence, please note that Portfolios which do not comply with these instructions will be returned without being assessed.

The evidence should be kept in one or two files. These should be built up over the two year period of this ACE programme. You will also need: 
Section dividers; number dividers within each

Each section also needs a contents page and number tabs so that each piece of evidence has an identification tab.
Personal Details

Provide your full name, ID number, student number, name of school, short CV etc

Contents page

List overall contents in a similar manner to the list shown below.  The references to (contents and number tags needed) indicate places where a secondary list is required to assist readers to find the relevant pieces of evidence for the specific section. 

PART I 
Evidence of personal professional growth and development 

Section 1
my personal professional growth and development plan

Section 2
My current priorities 



Select four areas needing attention as priorities and justify your selection.


Section 3
Reports from verification visits (contents and number tags needed)

· Base-line

· Mid-term

· Evaluation and review
Section 4
My school-based project demonstrating leadership qualities and skills (contents and number tags needed)

Section 5
Critical reflections on other key selected areas for professional growth and development (contents and number tags needed)

· Area A:
· Critical and reflective narrative focusing on personal professional development

· Supporting evidence
· Area B:
· Critical and reflective narrative focusing on personal professional development

· Supporting evidence
· Area C:

· Critical and reflective narrative focusing on personal professional development

· Supporting evidence
This should include your own selection of coherently presented evidence. It should focus on not more than three significant areas (other than your school-based project) where you identified the need for professional development. The evidence of development for each selected area should be explained and linked to your stated objective(s) through a critical and reflective narrative.  

The evidence presented can include selected relevant modular activities, marked assignments and naturally occurring evidence resulting from your professional activities. It can also include third party witness statements or testimonials, photographs, speeches, recordings, minutes, reports, feedback to mentees etc.  


. 

PART II
Evidence of progress in relation to implementing school improvement plan 

Section 1
Our School Improvement Plan (after recent review)

Section 2
Agreed current priorities for school improvement 

Select four to ten objectives (depending on size of school and number of educators) as priorities and justify your selection.


Section 3
Reports from verification visits (contents and number tags needed)

· Base-line

· Mid-term

· Evaluation and review
Section 4
The school-based project I selected as my priority in terms of school improvement (contents and number tags needed)

Section 5
Critical reflections on progress in relation to other key selected areas for school improvement (contents and number tags needed)

· Area A:
· Critical and reflective narrative focusing on school improvement
· Supporting evidence
· Area B:
· Critical and reflective narrative focusing on school improvement
· Supporting evidence
· Area C:

· Critical and reflective narrative focusing on school improvement
· Supporting evidence
This should include your own selection of coherently presented evidence. It should focus on not more than three significant areas (other than your school-based project) where you were a part of the team allocated this work. The evidence of improvement for each selected area should be explained and linked to your stated objective(s) through a critical and reflective narrative.  

The evidence presented can include selected relevant modular activities, marked assignments and naturally occurring evidence resulting from your professional activities. It can also include third party witness statements or testimonials, photographs, speeches, recordings, minutes, reports, feedback from your mentor or district officials, etc.  

ASSESSMENT OF YOUR PORTFOLIOS
The purpose of the emphasis on the portfolio of practice evidence is to assess your applied competence in the context of your practice in your own school. This reflects the purpose of this ACE programme, summarised below:

The Implementation Guidelines for the ACE (School Leadership) state:
‘The key focus of the ACE (School Leadership) programme is to facilitate real transformation in schools that is grounded in recognition of the challenges of particular contexts and the values underpinning the South African Constitution. Principals and would-be principals must understand that it is not acceptable simply to pay lip service to the ideas presented in the programme, to develop policies that are not implemented in practice or to adopt a minimal compliance stance. Instead, a deliberate attempt is made to encourage critical reflection on current practices, planning for improvement, action based on informed understandings and monitoring and evaluation that is critical and responsive. The assessment tasks set for participants in this programme must yield evidence that the school has changed for the better in ways that reflect a commitment to and practice of transformational leadership. In this process critical issues such as gender equality, HIV/AIDS, and improved and improving learner performance must be squarely addressed.’

Formative assessment

The HEI will ask to you to submit relevant sections of the contents of this portfolio at intervals depending on the delivery model they are using. However, this monitoring and formative assessment will take place at least once a semester. 

Summative assessment

The final summative assessment will take place at an agreed time in your final semester. You will be notified in writing about the final submission date no later than the beginning of your second year. An external examiner will be involved in this assessment. 

Verification visits and on-site assessment

The purposes of these visits are as follows:

· to verify the claims made in your assignments and in your portfolio about the situation in your school and your own professional leadership role

· to authenticate your authorship of written submissions

· to provide opportunities to observe your professional competence in practice and in context.

· to track progress made in relation to the two main strands running through this programme  (change for the better in professional and institutional practice), using a minimum of:

· a base-line assessment

· a mid-term progress assessment

· a final evaluation and review of achievements

· to provide you with constructive feedback to assist you in achieving your objectives

Rubric for portfolio assessment

In order to achieve a maximum level of performance rating, check your submission against the attached rubric and try to demonstrate all the criteria listed under level 4.  Please note that the criteria in this task are weighted so that your ability to critically reflect on your own learning and development during this ACE programme is the main focus of the assessment. 

EXEMPLAR RUBRIC FOR ASSESSING A PORTFOLIO OF PRACTICE EVIDENCE

	CRITERIA
	LEVELS OF PERFORMANCE

	
	1
	2
	3
	4

	Portfolio specifications are met
	Format and structure of the portfolio do not meet all of the task specifications.  Pieces are missing.  PoE lacks organisation and is muddled and messy.

Language use is poor and impedes communication
	Format and structure of the portfolio meets some but not all of the task specifications

PoE is organised but not in a very user-friendly way

Contents could be neater and are sometimes difficult to follow

Language use is adequate but impedes communication at times
	Format and structure of the portfolio meets task specifications and required contents are included.  PoE is organised and arranged in a user-friendly way

Contents are presented neatly and are easy to read

Language use is good enough to ensure effective communication 
	Format and structure of the portfolio meets task specifications and all required contents are included; PoE is very well organised and arranged in a user-friendly way; contents are presented in an attractive and creative manner, holding the reader’s interest and attention; language use is good and communication is effective.  

	MARKS
	0 - 2
	3 - 4
	5  - 6
	7 – 8

	Verifier’s evaluation
	Observation of practice shows that this person does not have the makings of a good manager nor leader; awareness of the challenges is so limited that there is no chance that these challenges will be addressed

Unaware of importance of prioritisation  and prioritises wrongly

Progress in relation to significant and challenging SIP and PDP objectives is not apparent and little evidence is shown of foundational knowledge gained or of the ability to apply this in own school context
	Observation of practice suggests a person who has the makings of a good manager and leader but is not there yet; awareness of challenges is limited so efforts  towards addressing these are flawed

Ability to prioritise is weak and so the right things are not necessarily prioritised 

Progress in relation to significant and challenging SIP and PDP objectives is evident in patches but insufficient evidence is shown of foundational knowledge gained or of the ability to apply this in own school context
	Observation of practice suggests a competent manager and leader who is aware of the challenges and is working to address them

The priorities selected for action are linked to national standards (WSD and IQMS) and show an ability to recognise what needs top priority

Progress in relation to significant and challenging SIP and PDP objectives are both evident; this participant demonstrates good leadership and management qualities; shows good understanding of the foundational knowledge gained and ability to apply this in own school context  
	Observation of practice suggests a competent manager and leader who is aware of challenges and is consistently working to address them; the priorities selected for action are linked to national standards (WSD and IQMS) and have been prioritised appropriately; progress in relation to significant and challenging SIP and PDP objectives are both impressive; this participant demonstrates exceptional leadership and management  qualities;  shows in-depth understanding of the foundational knowledge gained and ability to apply this in own school context

	MARKS
	0-5
	6 - 10
	11 - 15
	16 - 21

	Critical reflection on own practice with supporting evidence
	Shows little insight into own learning and lived experience that does not reflect any significant growth on either a personal or professional  front

Shows little understanding of own strengths and weaknesses and reacts negatively to peer and contextual feedback

Little has been done to set up strategies to address areas of weaknesses and maximise strengths

Little or no supporting evidence of growth
	Shows some insight into own learning and lived experience that reflects some personal and professional growth but not enough to be really measurable

Shows some understanding of own strengths and weaknesses but misdiagnoses some and relies on peer and contextual feedback

Strategies that have been used to address areas of weakness and maximise strengths have not been very feasible or effective

Some supporting evidence of personal or professional development is given but this is inadequate
	Shows insight into own learning and lived experience that reflects personal and professional growth over time

Shows a conscious understanding of own strengths and weaknesses, drawing on own experience as well as peer and contextual feedback

Provides feasible strategies that have been used to address areas of weakness and maximise strengths

Provides supporting evidence of personal and professional development
	Shows deep insight into own learning and lived experience that reflects personal and professional growth over time. Shows a conscious and thorough understanding of own strengths and weaknesses, drawing on own experience as well as peer and contextual feedback. Provides insightful and creative, yet feasible, strategies that have been used to address areas of weakness and maximise strengths. Provides convincing supporting evidence of personal and professional development.

	MARKS
	0-5
	6 - 10
	11 - 15
	16 – 21

	Total out of  50
	
	
	
	


NATIONAL STANDARDISED VERIFICATION INSTRUMENTS

VERIFICATION  INSTRUMENT: BASE-LINE VISIT

Name of Participant    _______________________________________                   Name of verifier​​​​​​​​​​​​​​​​​​​​ ____________________________

Name of School     _______________________________________

Date of visit
       ____________________________

Position at School  _______________________________________

	Prioritised area for improvement identified in School Improvement Plan 
	Current situation verified
	Objective(s) agreed
	Indicators of success agreed
	Proposed time-frame

	1.   


	
	
	
	

	2.


	
	
	
	

	3.


	
	
	
	

	4.


	
	
	
	

	Prioritised area for improvement identified in Personal Professional Development Plan
	
	
	
	

	1. 


	
	
	
	

	2.


	
	
	
	


The number of areas prioritised for improvement will vary according to the size of the school and number of educators.

Statement by verifier

I have discussed the recently reviewed School Improvement Plan and Personal Professional Growth and Development Plan with the participant and I agree that the selected areas for improvement are appropriate. I believe that they are sufficiently significant and challenging and that if the objectives are achieved this will have a positive impact on the quality of teaching, learning and assessment in the school.

I have verified that the current situation in relation to the areas selected for action are accurately summarised.

I have discussed the objectives as listed and believe that they are appropriate and that their achievement can be measured in relation to the indicators listed.  The objectives seem to be achievable within the time-frames proposed.

Statement by participant

I confirm the verifier’s statement and agree to do my best to implement the improvements as prioritised.  I believe this is a realistic and feasible challenge. 

Statement by principal (if not the participant)

I confirm the verifier’s statement and agree to do my best to support the participant in the implementation of the improvements as prioritised.

Comments:

Signed   ______________________________     (participant)


Signed   ______________________________     (verifier)

Signed   ______________________________     (principal) - if not the participant
VERIFICATION  INSTRUMENT: MID-TERM PROGRESS VISIT

Name of Participant    _______________________________________                   Name of verifier​​​​​​​​​​​​​​​​​​​​ ____________________________

Name of School     _______________________________________

Date of visit
       ____________________________

Position at School  _______________________________________

	Prioritised area for improvement identified in School Improvement Plan 
	Verified progress so far   in relation  to agreed objective(s)  and indicators of success 
	Comments and constructive feedback

	1.   


	
	

	2.


	
	

	3.


	
	

	4.


	
	

	Prioritised area for improvement identified in Personal Professional Development Plan
	
	

	1. 


	
	

	2.


	
	


The number of areas prioritised for improvement will vary according to the size of the school and number of educators.

Statement by verifier

I have discussed the progress made so far with the participant and offered some constructive feedback. 

I have verified that the progress claimed in relation to the areas selected for action is accurately summarised.

Where difficulties and blockages to progress have been identified I have offered advice about how these could be addressed. 

Statement by participant

I confirm the verifier’s statement and agree to continue to do my best to implement the improvements as prioritised.  I believe this is a realistic and feasible challenge. 

Statement by principal (if not the participant)

I confirm the verifier’s statement and agree to continue to do my best to support the participant in the implementation of the improvements as prioritised.

Comments

Signed   ______________________________     (participant)


Signed   ______________________________     (verifier)

Signed   ______________________________     (principal) - if not the participant
VERIFICATION  INSTRUMENT: FINAL EVALUATION AND REVIEW VISIT

Name of Participant    _______________________________________                   Name of verifier​​​​​​​​​​​​​​​​​​​​ ____________________________

Name of School     _______________________________________

Date of visit
       ____________________________

Position at School  _______________________________________

	Prioritised area for improvement identified in School Improvement Plan 
	Level of achievement of objectives verified in relation to agreed indicators
	 Reasons for level awarded

	1.   


	
	

	2.


	
	

	3.


	
	

	4.


	
	

	Prioritised area for improvement identified in Personal Professional Development Plan
	
	

	1. 


	
	

	2.


	
	


Levels of achievement:  0: not achieved at all;  1:  partially achieved    2:  mostly achieved  3:  fully achieved

Feedback from verifier to participant after discussion of evaluation made

Review of current situation 

Action required in relation to objectives not yet achieved


Next set of priorities

4.
FOUR EXEMPLARS OF INTEGRATED MODULAR ASSESSMENT TASKS, WITH TASK-SPECIFIC RUBRICS (1)

EXEMPLAR ASSESSMENT TASK FOR MODULE x:   LEAD AND MANAGE PEOPLE

Instructions

1.
Read the following scenario  

SCENARIO:  You have identified a persistent problem which has for some time had very damaging effects on the quality of teaching and learning in your school but no-one has so far found a way to resolve it.  This is a sensitive issue which may involve winning the cooperation of most of your stakeholders, and thus demands both strong and sensitive leadership qualities. One example could be persistent lateness and/or absenteeism on behalf of some educators, learners and/or support staff.  Another could be alcohol or drug abuse.  

You have decided to speak to each group of stakeholders in turn, trying to win each over with arguments which will appeal to their specific interests. Decide which stakeholder group you will approach first and prepare an oral presentation with visual aids. You may be able to contact a CBO or NPO to assist with your research into the causes and effects of the problem and the dangers of not addressing it. 

2.
Prepare an oral presentation 

Define your audience and the problem you wish to address. Prepare an oral presentation with visual aids.  Your presentation should cover at least:

· A description of the problem

· The damaging effect of this on the quality of teaching and learning  in your school

· How you think that strategic partnerships with key stakeholders could help

· The broad outline of a plan of action you would like to discuss/negotiate

Task specifications

The oral presentation should not be more than 10 minutes long.  Appropriate visual aids should be used (power-point., overheads, posters, charts, photographs….).   Minimum visual aids may be appropriate: more is not always better)

NOTE: You may be asked to present this to your peers, your tutor/lecturer and/or your mentor, so practise and check the time you take. You will be penalised if you exceed ten minutes.

Task rubric

In order to achieve a maximum level of performance rating, check your oral presentation against the attached rubric and try to demonstrate all the criteria listed under level 4.  Please note that the criteria in this task are weighted so that your ability to carry out limited research and demonstrate understanding of the relationships between and possible roles of various stakeholders is not given as much importance as the ability to communicate effectively and persuasively through an appropriate oral presentation.   

LEAD AND MANAGE PEOPLE

	CRITERIA
	LEVELS OF PERFORMANCE

	LEVELS
	1
	2
	3
	4

	Basic research skills
	Attempts to indicate some causes and effects but gives muddled account

Unable to cite an example of a successful intervention elsewhere

Research shallow and insufficient to draw significant conclusions
	Suggests some causes and effects of problem in the local environment but misses key factors

Gives an example of intervention

Should have gone broader or deeper in research
	Summarises possible causes and effects of problem in the local environment 

Gives an example of  a successful intervention elsewhere

Could have gone broader or deeper in research
	Summarises succinctly possible causes and range of effects of problem in the local environment; gives examples of successful interventions elsewhere and offers original approach

	MARKS
	0 – 2
	3 – 4
	5 – 6 
	7- 8

	Applied understanding of relationships between internal and external roleplayers
	Misses key issues in stakeholder positions or conflicts

Solutions offered bear little relevance to stakeholder relationships
	Shows understanding of some of the stakeholders’ issues and positions, but not always correctly or insightfully

Solution tentative because impacts of stakeholders not always understood in full
	Shows awareness of the inter-relationships between the key stakeholders; needs to explore further  the workability of various solutions and ways to deal with the conflicts 
	Demonstrates thorough and insightful understanding of the inter-relationships between the key stakeholders, and their various impacts on a workable solution. 

	MARKS
	0 – 2
	3 – 4
	5 – 6 
	7- 8

	Oral communication skills
	There is an attempt to outline the problem but it is muddled

Arguments presented are unconvincing or inappropriate solutions suggested

Incorrect register for audience used – much too casual
	The problem is outlined but not very clearly 

Some unconvincing argument is used in suggesting solutions

Some supporting information is given

The language used is inconsistent – sometimes too casual for the audience
	The problem is articulated and an argument is made

The extent of the problem and the potential solution is made clear but is not watertight

Some supporting information is given

The language is appropriate to the audience
	The problem is clearly articulated; an argument is made showing that problem could be solved or reduced if stakeholders agreed to cooperate; the proposed solution is logically, concisely and persuasively argued with relevant supporting information. The language used is appropriate to the audience.

	MARKS
	0 – 2
	3 – 5
	6 – 9
	10 – 13

	Presentation skills
	Is barely audible at times

Body language shows extreme nervousness which does not improve

Tries to achieve audience contact, but distracting actions make this not sustainable

Time either much too long or much too short
	Is audible but not always distinct

Starts off nervously but settles into presentation

Audience contact achieved but not consistently

Some persuasive points made but not overall

Time of presentation is just too long or a little short to be truly persuasive
	Speaks clearly, using appropriate volume control

Body language is relaxed and contact with the audience is maintained

Visual aids do support presentation

Audience attention achieved 

Persuasive for most of the time – some unconvincing arguments

Takes 10 – 12 mins
	Speaks clearly and distinctly, using appropriate volume and voice control

Body language is relaxed and confident, establishing regular eye contact with audience

Uses appropriate visual aids to support  presentation

Holds audience attention

Speaks persuasively

Takes only 10 minutes

	MARKS
	0 -- 2
	3 – 5
	6 – 8
	9 - 11

	TOTAL OUT OF 40
	


4.
FOUR EXEMPLARS OF INTEGRATED MODULAR ASSESSMENT TASKS, WITH TASK-SPECIFIC RUBRICS (2)

EXEMPLAR TASK FOR MODULE x:  MANAGE ORGANISATIONAL SYSTEMS AND PHYSICAL AND FINANCIAL RESOURCES

Instructions

1. You must complete this assessment task in the role of the principal of a school (even if you are not the principal).

2. Identify a need in your school which you are currently unable to finance. This should be a need that, if met, would have a significant impact on the quality of teaching and learning. 

3. Develop a strategy for meeting this need which includes the following:

· a justification for the need to be met;

· the costs involved in meeting the need;

· a feasible action plan for meeting the need that includes what must be done, by whom, when and how;

· how  the implementation process will be monitored;

· how the impact of the intervention will be evaluated;

· an explanation of how you will get buy-in from stakeholders;

Task rubric

In order to achieve a maximum level of performance rating, check your report against the attached rubric and try to demonstrate all the criteria listed under level 4.  Please note that the criteria in this task are weighted so that your ability to apply the learning from this module, your ability to apply problem solving processes and to communicate effectively in writing are all equally important.   The format and general presentation are less important but still worth your attention. 

MANAGE ORGANISATIONAL SYSTEMS AND PHYSICAL AND FINANCIAL RESOURCES

	CRITERIA
	LEVELS OF PERFORMANCE

	LEVELS
	1
	2
	3
	4

	Justification of need
	A financial need is identified but its link to teaching and learning is tenuous

A muddled explanation is given as to why the need should be met

Impact on teaching and learning not mentioned or illogical
	A financial need related to teaching and learning is identified but is not necessarily significant

An explanation of why the need should be met is given but not very clearly nor persuasively in terms of potential positive impact on teaching and learning
	A significant financial need related to teaching and learning is identified.

An explanation is given of why the need should be met 

Potential impact on teaching and learning is given
	A significant financial need related to teaching and learning is identified. A persuasive and thorough explanation of why the need should be met is provided that clearly shows its potential positive impact on teaching and learning.

	MARKS
	0 -- 2
	3 - 4
	5 - 6
	7 – 9

	Development of strategy
	A strategy is outlined but does not seem to address the need sufficiently

Implementation plan has serious gaps

An impact evaluation is made but show little understanding of the scope

Cost is mentioned but is unrealistic

Advocacy and consultation are ignored or mentioned in a way that is not possible
	A strategy that might be feasible is provided

It outlines an implementation plan with some gaps in it

An impact evaluation is made and the cost is researched but not very convincingly

Advocacy and consultation are mentioned but not necessarily articulated in terms of approach
	A feasible strategy is provided that outlines an implementation plan, a monitoring process and an impact evaluation

The cost is researched

Advocacy and consultation with stakeholders is taken into consideration
	A comprehensive, feasible strategy is provided that clearly outlines an implementation plan, a monitoring process and an impact evaluation; the costing model is well researched and thorough; advocacy and consultation with all stakeholders is taken into consideration.

	MARKS
	0-5
	6 - 11
	12 - 16
	17 – 22

	Application of knowledge to context
	Shows that relevant concepts, principles and learning have been poorly understood or entirely misunderstood

Unable to demonstrate application of knowledge to context or irrelevant details included
	Shows understanding of relevant concepts, principles and learning from this module but does not apply these fully nor feasibly in all cases

Includes some personal experience
	Demonstrates a good understanding and application of relevant concepts, principles and learning from this module 

Includes some relevant personal experience
	Demonstrates thorough understanding and application of all relevant concepts, principles and learning from this module as well as personal experience.

	MARKS
	0 -- 2
	3 - 4
	5 – 6
	7 – 9

	TOTAL OUT OF 40
	


4.
FOUR EXEMPLARS OF INTEGRATED MODULAR ASSESSMENT TASKS, WITH TASK-SPECIFIC RUBRICS (3)

EXEMPLAR TASK FOR MODULE x:  MANAGE TEACHING AND LEARNING

Instructions

1.
You must complete this assessment task in the role of the principal of a school (even if you are not)

2. Brainstorm the following questions as a group (your study group or a local networking group) :  

· How do I know that the quality of teaching, learning and assessment is acceptable and improving?  

· Where could I find sources for evidence of this?

· What kind of indicators of quality teaching and learning would I be looking for? 

3. 
NOTE: From this point you should ideally work with your own SMT as the school context becomes the major consideration.  If there is more than one participant from your school, it is OK.  This is a group task.  If you decide to implement your plan, responsibilities will be allocated separately. For this task you are assessed as a group/team. 
4. 
Design a template in which you select four sources of evidence that you think should be prioritised in the context of managing teaching and learning in your school. You should still work together within an appropriate group but the selected sources will probably vary according to context.  For each source of evidence, list four indicators of effective teaching, learning and assessment.  A suggested template for recording your priorities is provided in the task specifications. 

5.
Now design a monitoring template in which you select which sources of evidence you will be personally responsible for monitoring, and which you will delegate.  List all the relevant roleplayers to whom you may allocate a responsibility. Work out how they will carry out this responsibility, what they need to record and report on, what documentation will be required for recording and reporting and how frequently this will happen.  A suggested template for recording your allocation of tasks, recording and reporting requirements and frequency of reporting is provided in the task specifications. 

6. 
Why are we doing this 

Review your two templates justify the usefulness of the indicators for each evidence source – if you decide that it is only marginally useful or not useful at all, change it to something you can justify.

Task specifications

Instruction 4 

Suggested template for recording your priorities: 

Prioritised sources of evidence and indicators to be targeted

	Prioritised sources of evidence 
	Indicator of effective teaching, learning and assessment

	1.  (e.g. Class-based observations)
	1.1  (what are the four things we are looking for at this school at this time?)



	
	1.2



	
	1.3



	
	1.4



	2. 
	2.1 



	
	2.2



	
	2.3



	
	2.4



	3. 
	3.1

	
	3.2

	
	3.3

	
	3.4

	4.
	4.1

	
	4.2

	
	4.3

	
	4.4


Instruction 5 

Allocation of responsibilities, recording and reporting requirements, frequency and templates for recording and reporting 

	What are we monitoring? Source of evidence identified from previous template
	Who will do this? – may be more than one person  - linked to subject/phase, etc or shared burden) Responsibility allocated to x, y, z


	How often and what reporting templates are required? (only describe at this stage – don’t design the actual template)


	Why are we doing this? 

Justify monitoring this source of evidence in terms of your selected indicators. 
	What possible interventions could provide support or effect change if needed? 

Make one suggestion for each of your four sources of evidence

	1. (e.g. class-based observations)
	1. (e.g HODs/ phase coordinators/ principal/ DP)
	1. (e.g. each educator observed 3 times a term.  Recording focus agreed by SMT each term. Space for comments and recommendations; space for educator comments. Must be discussed and signed by both parties)
	1. (e.g. It will assist in identifying strengths and weaknesses and help me to support my educators)
	1.  (e.g. mentoring)

	2.
	
	
	
	

	3.
	
	
	
	

	4.
	
	
	
	


Task rubric

In order to achieve a maximum level of performance rating, check your templates against the attached rubric and try to demonstrate all the criteria listed under level 4.  Please note that the criteria in this task are weighted so that your ability to apply the learning from this module, your ability to apply problem solving processes and to communicate effectively in writing are all equally important.   The format and general presentation are less important but still worth your attention. 

MANAGE TEACHING AND LEARNING

	CRITERIA
	LEVELS OF PERFORMANCE

	LEVELS
	1
	2
	3
	4

	Design an instrument to monitor and evaluate the quality of teaching and learning
	Sources of evidence not provided or inapplicable

Some quality indicators for each area are mentioned but not unpacked

Monitoring process is mentioned but no details given

The use to which the data in each area can be put is explained but is somewhat muddled and impact on quality improvement of classroom practice is not clear
	Two appropriate sources of evidence are provided

Quality indicators for each area are mentioned but not unpacked

Monitoring process is indicated as necessary but not clearly outlined

The use to which the data in each area can be put is explained but not very clearly in terms of impact on quality improvement of classroom practice
	Three appropriate sources of evidence are provided

Quality indicators for each area are unpacked

Monitoring process for each area is clearly outlined

The use to which the data in each area can be put is explained to show its impact on quality improvement of classroom practice
	Four appropriate sources of evidence are provided. The quality indicators for each area are thoroughly unpacked. The monitoring process for each area is clearly and comprehensively outlined. The use to which the data in each area can be put is fully explained to show its impact on quality improvement of classroom practice.

	MARKS
	0-5
	6 - 11
	12 - 16
	17 - 22

	Organising  and evaluating information
	Information is selected but not organised

Some information irrelevant

No prioritising evident

No workable framework suggested


	Information is selected and organised

Some information not very relevant

Some attempt at prioritising and organising information but muddled at times

A framework is provided but is dubious
	Relevant information is selected and organised with some awareness of prioritising and evaluation to provide a framework for monitoring quality of classroom practice that should work 
	Relevant information is selected, prioritised, organised and evaluated to provide an effective  framework for monitoring the quality of classroom practice.

	MARKS
	0 -- 2
	3 - 4
	5 - 6
	7 - 8

	TOTAL OUT OF 30
	


Task specific rubric

4.
FOUR EXEMPLARS OF INTEGRATED MODULAR ASSESSMENT TASKS, WITH TASK-SPECIFIC RUBRICS (4)

EXEMPLAR ASSESSMENT TASK FOR MODULE x:  MANAGE POLICY, PLANNING, SCHOOL DEVELOPMENT AND GOVERNANCE
Instructions

1.
Read the following scenario  

SCENARIO:  A critical incident occurs at your school during school hours which highlights an area where your school is not aligned to the South African constitution, legislation and/or policy.  (This could be connected to discipline, safety, gender discrimination, bullying… .  Choose an actual serious incident that happened at your school, or could have happened there, which might have been avoided).  The parents of the learner(s) concerned are complaining and demanding action. You have to report the incident, consider its implications in the context of your role in the management of policy, planning, school development and governance in your school and make the appropriate responses. 

2.
Write a report to the SGB 

The report will be circulated before the next SGB meeting and you will take the members through it at the meeting.  The report must cover at least: 

· A description of the incident

· Its link to a weakness in your current policies, plans, etc or their management

· A recommended plan of action to resolve the situation

· Any required reviews of relevant school documentation.

Task specifications

The report should be laid out using headings and sub-headings, following a logical sequence.  Points may be listed using bullets if you wish. 

Example:

1. 
Details of the incident and immediate responses

2.
Larger problem we have now identified

3. 
What we want to achieve

4.
Policy issues

5. 
Other key issues

6.
Possible approaches to solving this problem 

Option 1

Option 2

Option 3

7.
Arguments for and against options 

8.
Recommended action plan

9. 
Request for comments 

10. 
Conclusion

Review plan in light of comments

Endorse plan in light of comments

Task rubric

In order to achieve a maximum level of performance rating, check your report against the attached rubric and try to demonstrate all the criteria listed under level 4.  Please note that the criteria in this task are weighted so that your ability to apply the learning from this module, your ability to apply problem solving processes and to communicate effectively in writing are all equally important.   The format and general presentation are less important but still worth your attention. 

MANAGE POLICY, PLANNING, SCHOOL DEVELOPMENT AND GOVERNANCE

Task specific rubric
	CRITERIA
	LEVELS OF PERFORMANCE

	LEVELS
	1
	2
	3
	4

	Problem solving skills
	Analysis of the context sketchy or incorrect

The nature of the problem is misunderstood

Possible solutions are attempted but solutions are doubtful 

Action plan is muddled and incoherent


	The context is analysed and the nature of the problem is identified but there are gaps in the analysis which will cause the suggested solution to be less viable

One solution is suggested

An action plan is drawn up but lacks detail and coherence
	The context is analysed and the nature of the problem is identified;

Various options are outlined;

A workable solution is suggested

An action plan is drawn up which should solve the problem
	Shows the ability to: 

analyse the context in order to identify the nature of the problem; identify the possible causes of the problem; examine a wide range of possible solutions; evaluate the various options in order to select an appropriate, workable solution; draw up an action plan to effectively and efficiently solve the problem.

	MARKS
	0 - 4
	5 - 9
	10 - 15
	16 – 20

	Application of knowledge to context
	Shows that relevant concepts, principles and learning have been poorly understood or entirely misunderstood

Unable to demonstrate application of knowledge to context or irrelevant details included
	Shows understanding of relevant concepts, principles and learning from this module but does not apply these fully nor feasibly in all cases

Includes some personal experience
	Demonstrates a good understanding and application of relevant concepts, principles and learning from this module 

Includes some relevant personal experience
	Demonstrates thorough understanding and application of all relevant concepts, principles and learning from this module as well as personal experience.

	MARKS
	0 - 2
	3 - 5
	6 - 8
	9 – 11

	Written communication skills
	The problem is stated but not very clearly 

Little attempt is made to argue the case for the proposed solution; it is merely offered

Register inappropriate to audience

Language errors and poor syntax seriously impede communication
	The problem is stated

A solution is outlined but with insufficient justification 

The proposed solution is argued but the supporting data is insufficient, irrelevant or incorrect

The language used is appropriate on the whole but there are significant errors of grammar and syntax which impede communication
	The problem, solution and justification are stated

The proposed solution is well argued with logical and relevant supporting data

The language used is appropriate to the audience with only minor errors in syntax or grammar
	The problem, solution and justification are clearly articulated. The proposed solution is logically, concisely and persuasively argued with relevant supporting information. The language used is appropriate to the audience and there are very few errors.

	MARKS
	0 - 2
	3 - 5
	6 - 8
	9 – 11

	Format of written proposal
	Proposal has been laid-out but format is messy and headings are not always appropriate or logical.  Some sub-headings used, but the value of sub-headings is misunderstood and they do not assist to clear the muddle

Register incorrect or very inconsistent
	Proposal is laid out with headings and sub-headings – not always the most logical or effective headings

Style is inconsistent and register shifts
	Proposal is clearly laid out

Task specifications are adhered to

Headings and sub-headings are used

Style is somewhat too formal/too informal 
	Proposal is clearly laid out according to the task specifications using very appropriate headings and subheadings and a user friendly style.

	MARKS
	0 -- 2
	3 - 4
	5 - 6
	7 - 8

	TOTAL OUT OF 50
	


TWO EXEMPLARS OF INTEGRATED ASSESSMENT TASKS FOR WORK-BASED PROJECTS, WITH TASK-

SPECIFIC RUBRICS (1)

WORK-BASED PROJECT LINKED TO PERSONAL PROFESSIONAL DEVELOPMENT PLAN (Cross-modular)

Task specifications

This project should be based largely on the learning completed in the module entitled ‘Lead and Manage People’.  However, you should apply the skills and knowledge gained through any other relevant modules, especially the 4 core modules.  You may also include relevant work already completed during this programme during activities and assignments.  

The project selected must: 

· Address at least one clearly defined and significant and challenging objective which you have identified as a priority in your Personal Professional Growth and Development Plan

· Involve interaction with  relevant stakeholders, therefore producing verifiable evidence

· Involve a series of activities which could realistically result in the desired improvement within six to nine months.

Check that the project selected meets all of the above criteria before you start

Documentation to be submitted should include: 

· A clear definition of the problem to be addressed
· A clear description of the desired improvement to be achieved
· An action plan

· A project budget (if necessary)

· At least three indicators by which you can measure your success

· An outline of the way these indicators will be applied and the required information collected

· A final report including:

· An impact study: how did you measure your success against the indicators chosen, and what were your findings?

· A critical reflection on the degree of success achieved through the action taken and any follow up activities or self-monitoring still required.

Documentation needed for self-monitoring and self-evaluation:

· A reflective review conducted half way through the allocated time-frame for the completion of the project and written up by yourself

· Any amendments required to the plan or budget in light of the review

· Peer assessment conducted by at least one group of relevant stakeholder (e.g. your SMT)

Before submitting this project or placing it in your portfolio of practice evidence, check that all of the above documentation is attached

Additional evidence (optional)

You may include additional evidence if you think it supports your critical reflection on the degree of success achieved. 

This could include, for example:

· Relevant speeches or presentations y have made

· Records of mentoring feedback given by yourself to a mentee

· Letters or testimonials from stakeholders

· Photographs 

Task specific rubric

In order to achieve a maximum level of performance rating, check your submission against the attached rubric and try to demonstrate all the criteria listed under level 4.  Please note that the criteria in this task are weighted so that your ability to  critically reflect upon your own practice in relation to professional leadership and management and to act to effect improvement is the main focus of the project;  however, the ability to identify a significant and challenging problem where improvement can be effected over a limited time period, and  to plan, implement, record and communicate this process effectively is also important. 

EXEMPLAR RUBRIC FOR ASSESSING A PERSONAL PROFESSIONAL DEVELOPMENT PROJECT

Task specific rubric

	CRITERIA
	LEVELS OF PERFORMANCE

	
	1
	2
	3
	4

	The project selected meets the criteria stated in the task specifications.
	The project met a few of the criteria listed but not nearly enough of them to be adequate; it addressed a problem; the time frame would present challenges ;  poor attention was paid to involvement of stakeholders so that verification could not take place
	The project met many of the criteria listed but not all;  it addressed a problem that posed challenges; it could be achieved within the time frame but with difficulty;  the indicators for evaluating progress were adequate but could be improved by better involvement of stakeholders so that verification could take place
	The project selected met the criteria listed; it addressed a problem that posed real challenges; it could be achieved within the time frame; the indicators for evaluating progress were feasible and could be verified; some stakeholders were involved so some verification could take place but not necessarily sufficient 
	The project selected met all the criteria listed; it addressed a significant problem that posed real challenges; it was reasonable to assume that a measurable progress could be achieved within the  allocated time-frame; the indicators selected for evaluating such progress were valid and measurable; the activities involved stakeholders and were therefore verifiable.

	MARKS
	0 - 2
	3 – 5
	6 - 9
	10 – 13

	The required project management  documentation is submitted. 
	Few of the required pieces of documentation were provided

Objectives, problems, plans, processes were put forward, not very clearly; indicators were muddled and illogical

Self-monitoring and evaluation processes not in evidence

Further action not indicated


	Most of the required documentation was provided but not all

Objectives, problems, plans, process and indicators were put forward but not very clearly nor logically presented

Self-monitoring and evaluation processes were meagre and mostly inadequate

Need for further action was acknowledged but no recommendations made
	The required documentation was provided

Objectives, problems, plans, process and indicators were stated

Self-monitoring and evaluation processes were acceptable

Conclusions drawn were supported by evidence

Need for further action was considered and recommendations made
	All the required documentation was provided; objectives, problems, plans,  processes and indicators were communicated in a clear, concise and appropriate manner; self-monitoring and evaluation processes followed acceptable methodologies; conclusions drawn in the final report were adequately supported by evidence;  the need for further action and/or self-monitoring of the original problem was considered and appropriate recommendations were made.

	MARKS
	0 - 3
	4 - 7
	8 - 11
	12 - 16

	Critical reflection on own practice with supporting evidence
	Little evidence of personal and professional growth over time shown

Inadequate awareness of own strengths and weaknesses – often mistakes one for the other

Poor outline of ways to address areas of weakness given

Little or no supporting evidence of growth


	Some insight shown into own learning that indicates that some personal and professional growth has taken place over time

Inadequate awareness of own strengths and weaknesses without a great deal of contextual feedback and help

Strategies to address areas of weaknesses and maximise strengths are attempted but not very feasible

Some supporting evidence provided but insufficient to indicate significant personal and professional growth
	Shows insight into own learning that does reflect personal and professional growth over time

Shows awareness of own strengths and weaknesses but reliant on contextual feedback for same

Provides strategies used to address areas of weakness and maximise strengths that have potential

Provides sufficient supporting evidence to indicate personal and professional growth and development
	Shows deep insight into own learning and lived experience that reflects personal and professional growth over time. Shows a conscious and thorough understanding of own strengths and weaknesses, drawing on own experience as well as peer and contextual feedback. Provides insightful and creative, yet feasible, strategies that have been used to address areas of weakness and maximise strengths. Provides convincing supporting evidence of personal and professional growth and development.

.

	MARKS
	0-5
	6 - 10
	11 - 15
	16 – 21

	Total out of  50
	
	
	
	


TWO EXEMPLARS OF INTEGRATED ASSESSMENT TASKS FOR WORK-BASED PROJECTS, WITH TASK-

SPECIFIC RUBRICS (2)

WORK-BASED PROJECT LINKED TO SCHOOL IMPROVEMENT PLAN (Cross-modular)

Task specifications

This project should be based on work the planning completed in the module entitled ‘Manage policy, planning, school development and governance (particularly pp 197 – 225).  However, you should apply the skills and knowledge gained through any other relevant modules, especially the 4 core modules.  You may also include relevant work already completed during this programme during activities and assignments.  

The project/intervention selected must: 

· Address at least one clearly defines and significant and challenging objective which was identified as a priority during the recent development or review your School Improvement Plan

· Involve relevant stakeholders

· Be suitable to be implemented through a team in which responsibilities and time-frames are agreed 

· Be undertaken by a project team which is led and coordinated by yourself (the ACE-SL participant) – if you are not the principal you must obtain permission from the principal to coordinate one of the teams

· Be a project or intervention which could realistically have a positive impact within six to nine months.

Check that the project or intervention selected meets all of the above criteria before you start

Documentation to be presented to relevant stakeholders and should include: 

· A clear definition of the problem to be addressed
· A clear description of the desired improvement to be achieved
· An action plan

· A project budget

· At least three indicators by which you can measure your success

· An outline of the way these indicators will be applied and the required information collected

· A final report including:

· An impact study: how did you measure your success against the indicators chosen, and what were your findings?

· A critical reflection on the degree of success achieved through the project/intervention and any follow up activities or monitoring still required.

Documentation needed for self-monitoring and self-evaluation:

· A Gantt chart

· Progress reports submitted to the SMT at agreed intervals 

· A reflective review conducted with the team half way through the allocated time-frame for the completion of the project/intervention and written up by yourself

· Any amendments required to the plan or budget in light of the review

· Peer assessment conducted by team-mates of your role in leading the team

Before submitting this project or placing it in your portfolio of practice evidence, check that all of the above documentation is attached

Additional evidence (optional)

You may include additional evidence if you think it supports your critical reflection on the degree of success achieved. 

This could include, for example:

· The minutes of the SBG meeting where the project plan and budget were presented and approved

· Letters or testimonials from stakeholders

· Photographs 

Task specific rubric

In order to achieve a maximum level of performance rating, check your submission against the attached rubric and try to demonstrate all the criteria listed under level 4.  Please note that the criteria in this task are weighted so that your ability to apply the learning from the core modules in relation to planning and implementing school development  and to record and communicate this effectively and appropriately is the main focus of the project;  however, the ability to identify a significant and challenging problem where change could be effected over a limited time period, and your demonstration of leadership qualities in implementing the project are also significant criteria for assessing this submission. 

EXEMPLAR RUBRIC FOR ASSESSING A SCHOOL IMPROVEMENT PROJECT

Task specific rubric

	CRITERIA
	LEVELS OF PERFORMANCE

	
	1
	2
	3
	4

	The project selected meets the criteria stated in the task specifications
	The project met a few of the criteria listed but not nearly enough of them to be adequate; it addressed a problem; the time frame would present challenges;  poor attention was paid to involvement of stakeholders so that verification could not take place
	The project met many of the criteria listed but not all;  it addressed a problem that posed challenges; it could be achieved within the time frame but with difficulty;  the indicators for evaluating progress were adequate but could be improved by better involvement of stakeholders so that verification could take place
	The project selected met the criteria listed; it addressed a problem that posed real challenges; it could be achieved within the time frame; the indicators for evaluating progress were feasible and could be verified; some stakeholders were involved so some verification could take place but not necessarily sufficient 
	The project selected met all the criteria listed; it addressed a significant problem that posed real challenges; it was reasonable to assume that a measurable progress could be achieved within the  allocated time-frame; the indicators selected for evaluating such progress were valid and measurable; the activities involved stakeholders where appropriate and were therefore verifiable.

	MARKS
	0 - 2
	3 - 5
	6 – 9
	10 – 13

	The required  project  management  document is submitted 
	Few of the required pieces of documentation were provided

Objectives, problems, plans, processes were put forward, not very clearly; indicators were muddled and illogical

Self-monitoring and evaluation processes not in evidence

Further action not indicated


	Most of the required documentation was provided but not all

Objectives, problems, plans, process and indicators were put forward but not very clearly nor logically presented

Self-monitoring and evaluation processes were meagre and mostly inadequate

Need for further action was acknowledged but no recommendations made
	The required documentation was provided

Objectives, problems, plans, process and indicators were stated

Self-monitoring and evaluation processes were acceptable

Conclusions drawn were supported by evidence

Need for further action was considered and recommendations made
	All the required documentation was provided; objectives, problems, plans,  processes and indicators were communicated in a clear, concise and appropriate manner; self-monitoring and evaluation processes followed acceptable methodologies; conclusions drawn in the final report were adequately supported by evidence;  the need for further action and/or self-monitoring of the original problem was considered and appropriate recommendations were made.

	MARKS
	0-5
	6 - 10
	11 - 15
	16 – 21

	Leadership qualities  
	Processes followed show that leadership skills are not prominent – some of the skills are shown some of the time but insufficient to demonstrate competence

Peer evaluation indicates poor team-work skills; self-reflection non-existent or inadequate

Progress reports muddled and final report does not show competence in relation to leadership qualities required
	Processes followed show competence in some but not all the areas of leading, delegating, organising, managing and monitoring a process

Peer evaluation and reflective commentary show some team-work ability, with some areas of team-work being less effective than others

Progress reports and final report adequate to show ability to reflect on own competence in relationship to leadership qualities required across some of the contexts tried
	Processes followed show ability to lead, organise, delegate, manage and monitor a process – some areas stronger than others

Peer evaluation and reflective commentary show ability to work as a team, encourage others and interact positively with stakeholders;

Progress reports and final report demonstrate ability to reflect on own competence in relation to a range of leadership qualities required across different contexts
	Processes followed show ability to lead, delegate, organise, manage and monitor a process; the peer evaluation and reflective commentary show the ability to work as part of a team, encourage others and interact positively with stakeholders;  the progress reports and final report  demonstrate the ability to reflect critically on own competence in relation to a wide range of leadership qualities required across different contexts.

	MARKS
	0 - 2
	3 - 5
	6 - 10
	11 – 16

	Total out of  50
	
	
	
	


