NATIONAL QUALITY EVALUATION

INCLUSIVE EDUCATION PROJECT

(Phase Two: 2002)

TERMS OF REFERENCE FOR EVALUATION 

OF TRAINING MODULES AND MATERIALS

(June 2002)

PROPOSED CRITERIA FOR ASSESSMENT

The criteria outlined below emerge from consultation with the project manager, provincial project coordinators, action researchers and service providers involved in the project.

1. Record of progress and products.  In particular, the evaluation will identify whether the following products have been produced:

1.1 One module on inclusive education for educators.  (This should include three 10hr units – 4 SAQA credit points for each = 12 credits for entire module.)

1.2 Programmes and materials for capacity building of institutional-level support teams

1.3 Programmes and materials for capacity building of district support teams

1.4 Programmes and materials for capacity building of education officials

2. Accreditation of module for educators
2.1 Identification of accreditation/qualification level of module (NPDE/ACE/PGCE/B.Educ?)

2.2 Consistency of competencies and outcomes with SGB on inclusive education (which should be congruent with OBE framework – see point 4 below)

2.3 Acceptability of module programme and materials for universities – at qualification level targeted

3. Congruence and consistency of programmes and material content with the national framework for inclusive education as expressed in White Paper 6 on inclusive education (Department of Education, 2001).  (Both content and teaching strategies adopted in the training programmes will be considered in this part of the assessment.  Included in the ‘content’ analysis will be an assessment of terminology used.)

4. Congruence/location of programmes and material within OBE curriculum framework.   The outcomes and various aspects of the curriculum of the various programmes need to be congruent with the OBE curriculum framework.  In particular, the link between the challenges of inclusive education and the OBE framework need to be clearly articulated.

5. Relevance of programmes and materials in terms of local needs (including an indication of how the modules were informed by local situation analyses and whether the programmes and materials are addressing identified needs).

6. Curriculum evaluation.  Keeping in mind the OBE framework, and the link between the challenges of inclusive education and this framework, the following specific curriculum issues will form a focus for the assessment:

6.1 Teachers/facilitators (relevant expertise included)

6.2 Target audience

6.3 Accessibility (in terms of (a) relevance to experiences/practical realities of target audience, (b) relevance to university expectations, (c) language accessibility – i.t.o. target audience, and (d) presentation of materials in accessible/appealing way)

6.4 Aims/outcomes of programme (relevance and consistency (with national norms and standards)

6.5 Curriculum consistency (logical progression and internal consistency of programmes)

6.6 Content (including consideration of whether both theoretical and practical aspects are adequately addressed, and whether there is consistency of the ‘theoretical’ aspects within the context of national policy and progressive learning theories)

6.7 Teaching strategies utilised (responsiveness to diverse learning needs)

6.8 Assessment procedures adopted (appropriateness to diverse learning needs and congruency with accreditation requirements, and identification of whether and how Recognition of Prior Learning (RPL) is used)

7. Feedback on programme and materials development from key role players
(Data on this aspect will be collected through the questionnaires and interviews)

PROPOSED PROCEDURE FOR ASSESSMENT

The following procedure is proposed for the process of programme and materials assessment:

1. Identification of criteria for assessment through process of consultation with national and provincial role players (Completed)

2. Meeting with programme/materials assessors: to achieve common understanding of aims and terms of reference for this task, and to identify specific responsibilities relating to the task (early July)

3. Assessors pursue their specific tasks (July/August)

4. Presentation of reports from each assessor to project leaders (mid-August)

5. Summarising and inclusion of reports in Final Evaluation Report (August/September 2002)

PROGRAMME/MATERIALS ASSESSMENT TEAM

In order to assessment the programmes and materials according to the criteria outlined above, the following people will be included in the team:

	Assessor
	Key Responsibility

	Sandy Lazarus and Colleen Howell
	Management of this assessment process and summarising of assessors’ reports into the Final Evaluation Report

	Lilian Lomofsky (UWC)
	‘University perspective’ – details of specific responsibilities still to be identified, but it will include the ‘accreditation’ aspects

	Washiela Sait (SAFCD)
	‘Community perspective’ – details of specific responsibilities still to be identified

	Someone from professional development of educators division of Department of Education or Teacher Union
	‘Educator development perspective’ – details of specific responsibilities still to be identified

	David Langhan (Consultant/UWC)
	Assessment of language/presentation accessibility of materials


