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EXPLORING THE CHARACTERISTICS OF EFFECTIVE SCHOOLS:  A STUDY CONDUCTED IN A SAMPLE OF SECONDARY SCHOOLS BASED ON THEIR 2002 GRADE 12 EXAMINATION RESULTS                                                                                                                  by Corrie Jordaan

1. INTRODUCTION

1.1. Background

In January 2003, the Member of the Executive Committee (MEC) for Education in the Gauteng Provincial Legislature, requested that the Office for Standards in Education conduct a study to explore why some schools perform better than others, based on the high and low-achieving secondary schools, during the Grade 12 Examination Results released in December 2002. The purpose was to identify any differences in their practices and/or characteristics.

Nineteen schools were identified in the province. The sample was based on a selection of 12 high- performing schools, representing the various ex-departments of education, as well as the 7 poor-performing schools.  Supervisors from the Office for Standards in Education visited the identified schools in March 2003 over a four-day period and prepared case studies for each school. This report attempts to identify patterns across schools that seemed to be the key contributing factors to learner success.

1.2. Key questions/focus

This study was conceived through the following critical research questions:

· Are there common characteristics of high-performing schools?

· What characteristics and activities distinguish successful high-performing schools from low-performing schools?

· What are the implications for policy and practice?

2. OVERVIEW OF THE SCHOOLS’ CLIMATE

The 12 high-performing schools evaluated understand the importance of school climate or ethos for school effectiveness.  A good deal of attention is paid by administrators and educators to the climate of their school and to establishing, or preserve, a delicate balance between potentially conflicting pressures such as: 

· Examination marks and broader cultural and personal definitions of success,

· Safety and security on the one hand and an open, friendly, supportive environment on the other,

· Holding high expectations for achievement and performance as well as adapting teaching and programs to the realistic potential of individual learners (Refer: section 4.2 and 4.7).

The authority of the schools is clear and well defined and the line of authority from principal to educators to learners is unambiguous.  A code of conduct, containing precise definitions of expectations, prohibitions and penalties, zero tolerance is frequently mentioned.  

Instructional organization is directed at improving learner examination results at the end of year.  In 60% of these schools, there is stringent co-ordination between examination results, examination preparation, testing throughout the grades and teaching and learning. 

Administrators and educators recognize the importance of other forms and measures of success and the need to acknowledge these, such as: artistic performance, community service and the contribution to school life. 

Interpersonal relationships are also an important factor contributing to the development of the school’s climate. The focus on examination results may appear impersonal, yet there is apperception that it also strengthens the sense of collaboration between educators and learners as they prepare for the challenge of the external examination.

2.1. The schools’ profile

2.1.1. School 1 – Bottom Performing School

The school is situated in Daveyton near an informal settlement. The level of unemployment within this community is high.  Many learners are from single parent homes and some are single parents themselves. The level of achievement of learners at entry is average. 

The school was initially a primary school.  Vandalism is rife as well as graffiti on the walls.  Many educators and learners seem not to honour their contact time.  20-25% of the learners come late for school and the actions taken, by the school to curb this tendency, have no effect.

2.1.2. School 2 – Bottom Performing School

The school is situated in the informal settlement, Diepsloot, North of Johannesburg. Learners come from an extreme poverty background, where they stay in tin houses with no space to do homework. Most learners come from homes that lack parental support and supervision. Unemployment is high. The Grade 8’s joining the secondary come from Grade 7 in the same school so their performance is acceptable. 

Most learners, in the area, are traumatised and according to the SAPS statistics 87% of young children have either been raped or abused.  The school enjoys initiatives such as the RAU anti-violence counselling.

2.1.3. School 3 – Bottom Performing School

The school is situated in a township environment. The majority of learners come from very poor backgrounds. Most of the learners stay with their grandparents. Those that stay with parents are in homes where the parents are mostly unemployed and semi-literate. The standard of achievement of learners on entry is below average.

2.1.4. School 4 – Bottom Performing School

Data unavailable.

2.1.5. School 5 – Bottom Performing School

The school is situated in Soweto. The school is accessible by public transport; however the majority of learners walk to school. There is a shop next to the school that is alleged to be selling alcohol to learners.  Some of the learners have been orphaned as a result of HIV/AIDS. The grade 8 educators complained about low levels of achievement in general. The school’s grade 12 results are on the decline. Some of the alumni have their children in the school and some still offer support to the school where and when possible. Special ministerial projects have been launched at the school and the MEC visited the school for the Gauteng-on-line Project.   

2.1.6. School 6 – Bottom Performing School

The school is situated in one of the oldest townships of Soweto, Central Western Jabavu. Most of the learners are from around Jabavu, within a walking distance of the school. Learners generally come from low-income households, and live with grandparents who are struggling financially.  Only about 20% of the parents manage to pay school fees. The school rated the standards of achievement of learners on entry to the school as poor. 

2.1.7. School 7 – Bottom Performing School

The school is a situated in Lenasia. The school is accessible to most learners as it is close to the Golden Highway and a railway station. Learners generally come from low to middle income households and travel to school by train or taxi. They commute from places such as Vereeniging, Soweto and the surrounding informal settlements.  Learners are at different levels on entry, ranging from poor to good. Educators stated that learners are not able to read and comprehend; which makes it difficult for them to complete tasks. 

The school is located in a wetland area resulting in the school having an ongoing problem with standing water resulting in excessively high maintenance of the school infrastructure.

2.1.8.    School 8 – Top Performing School

The school is situated in Wattville, surrounded by factories and informal settlements. The majority of learners are from the informal settlements and the Wattville area.  Unemployment is rife and parents can barely afford to pay the R250 school fee per annum. The learners’ standard of achievement is rated as average on entry to the school. The school’s academic records indicate that learners who enter at a particular level show an upward mobility towards improvement.

2.1.9. School 9 – Top Performing School

The school is situated in a suburban area that is easily accessible for learners in the immediate area. There is no public transport consequently learners make use of their own transport or taxis from townships and informal settlements. The school comprises a diverse learner population from across the economic spectrum. The majority of learners come from middle class families with a regular income whilst some learners come from poor socio-economic backgrounds. 

The estimated standard of achievement of all learners on entry is very low according to the interviews held with the principal, educators, learners and the School Management Team. 

2.1.10. School 10 – Top Performing School

The school is situated in Boksburg. A bus service is available for learners from the neighbouring suburbs. The learners come from households, which range from very low-income to a very high-income bracket. The majority of parents pay school fees 89% in 2001, and 81% in 2002. Learners’ standard of achievement is varied and diverse at entry. 

2.1.11. School 11 – Top Performing School

The school is a suburban school located in Centurion, which forms part of the Greater Tshwane Metropolitan Council. Learners generally come from middle to high-income households, although a few families are struggling financially. The school rated the standards of achievement of learners on entry to the school as excellent although some contradictory opinions were expressed in interviews. The LOLT – Afrikaans is the home language of all the learners.

2.1.12. School 12 – Top Performing School

The school is situated in Ennerdale.   There is also an informal settlement next to the township.  The majority of the learners come from a lower middle class background.  Single parents who are poor raise some of the learners. The SG B exempts these parents from paying school fees. The achievement of learners on entry is average to above-average.  There is a high level of co-operation by parents in school matters, which has assisted the school on many occasions to achieve it goals.  

2.1.13. School 13 – Top Performing School

The school is situated in Randburg. Most learners come from good affluent homes with the family as the nucleus. A large proportion of learners come from single parent homes. The entry level of the grade 8 is of a very high standard. 

2.1.14. School 14 – Top Performing School

The school is situated in the informal settlement, Orange Farm. Most learners’ parents are unemployed. Most learners have demonstrated acceptable levels of achievement for their age on entry.

2.1.15. School 15 – Top Performing School

The school is situated in Lyttleton-Manor, which is an affluent suburb, with mainly upper-middle income learners living in the area, however some learners come from very low socio-economic backgrounds to an affluent upper-middle income. The school also accommodates refugee learners from other countries.

The standard of achievement of the learners varies between a high standard of achievement, while others are below average.

2.1.16. School 16 – Top Performing School

The school is situated in Lenasia. Most learners come from middle class families although a small percentage of learners’ parents are poor, living in an informal settlement neighbouring Lenasia. The estimated standards of achievement of learners on entry are satisfactory. 

2.1.17. School 17 – Top Performing School

The school is located within a previous advantaged suburb. Previously the criterion for admission was that previously disadvantaged learners were admitted. Currently, the admission criterion is that economically disadvantaged learners are allowed to enrol at the school. 

Entry standards vary due to the fact that learners come from different feeder schools. 

2.1.18. School 18 – Top Performing School

The school is situated in Eldorado Park.  Most parents are from the working class whilst a substantial number of parents are unemployed.  Most learners, entering the school, normally meet the required standard for the particular grade. This school has gained a very positive reputation due to its academic performance. 

2.1.19. School 19 – Top Performing School

The school is situated in a densely populated suburb of Actonville south of Benoni, bordering the township of Wattville. The majority of learners attending the school come from low to middle income families.  The estimated standards of achievement of learners range from low to satisfactory. 

2.2. General information on the sampled schools

	
	Grade Range
	Leaner Enrolment
	Number of Educating Staff
	% Grade 12 Pass Rate in 2002

	School 1
	8 – 12
	781
	28
	33.11%

	School 2
	1 – 12
	Not provided
	34
	27.58%

	School 3
	8 – 12
	708
	22
	31.74%

	School 4
	8 – 12
	Not provided
	Not provided
	11.95%

	School 5
	8 – 12
	1 455
	41
	32.13%

	School 6
	8 – 12
	252
	16
	34.75%

	School 7
	8 – 12
	1 179
	33
	25.14%

	School 8
	8 – 12
	1 345
	38
	100%

	School 9
	8 – 12
	1 680
	43
	100%

	School 10
	8 – 12
	1 310
	56
	100%

	School 11
	8 – 12
	1 423
	58
	100%

	School 12
	8 – 12
	1 300
	36
	91.33%

	School 13
	8 – 12
	950
	36
	100%

	School 14
	8 – 12
	1 100
	30
	97.78%

	School 15
	8 – 12
	983
	34
	100%

	School 16
	8 – 12
	1 191
	44
	90.45%

	School 17
	8 – 12
	430
	17
	100%

	School 18
	8 – 12
	1 324
	38
	89.11%

	School 19
	8 – 12
	934
	31
	93.94%


Table 1: General Information on sampled schools

Some schools have appointed additional staff paid for out of school funds.

3. EMERGING PATTERNS AND TRENDS PER FOCUS AREA
Over 80 per cent of the high-performing 12 schools, visited, contained a broad range of effective practice.  A key outcome is the high standards of achievement reached by many learners in these schools. The clarity with which the schools’ expectation of learners is spelt out contributes significantly to learners developing a positive attitude towards their work. Learners relate well to their educators and participate readily in all school activities, especially co-curricular activities.

These effective schools have well formulated vision and mission statements. They have well-structured aims, policies and procedures, which are clearly articulated and adhered to by both educators and learners. In particular, they have effective procedures for dealing with absence, late coming and truancy. The attendance of both educators and learners is high (94% to 100%). Effective schools also show concern for the health and safety of learners and invariably have policies related to these issues, including HIV/aids.

Leadership and management also contribute to the high standard of learner achievement and underpin the good work ethic in these schools. The emphasis on teamwork is evident. School Development Plans are aligned to the vision and mission statement and reflect the school’s main priorities. Senior managers communicate well, both within the schools and to the broader school community. 

The quality of learning and teaching, in these schools, is also a contributory factor to their success. Educators plan well, and use an appropriate range of teaching strategies and resources. They use homework effectively to assist learners to consolidate class work. Their teaching approaches are set within a broad and balanced curriculum, which provides equal opportunities for all learners.

Teamwork and shared decision-making enables Heads of Department to embrace the strengths of all members to the benefit of the specific Learning Area / subject. Educators understand what is expected, share good practice and help each other to make the most efficient use of their time and that of the learners. 

It is not surprising that educators in these schools have the confidence to initiate new ideas and experiment with varied teaching strategies. A spin off from the belief that they are responsible for initiating change and improvement is greater enthusiasm, higher motivation and more successful teaching.

3.1. Basic functionality

The 12 High-performance Schools

Most have appropriate policies and seek to implement them consistently. Learners, in these schools, are proud of their schools and display satisfactory behaviour.  The school building, furniture and playground are free of graffiti.

Learners participate well in lessons and take responsibility for their learning.  They co-operate with educators and peers alike. They respond in a positive manner contributing to an ethos that is orderly and work oriented. In the main, learners respect school rules and regulations; support each other and display an eagerness to learn.  Absenteeism, late coming and truancy is virtually unheard of in these schools.

The poor-performing 7 schools 

In 70% of poor-performing schools, policies are scant and do not outline the procedures to be followed by all stakeholders. Most schools merely copy National and Provincial guidelines and file these without taking the school’s needs, or context, into account.  Policies are not implemented and they do not provide appropriate direction for the school.  

The attendance and punctuality of educators is not monitored, resulting in educators’ leave and late coming not being controlled. This has contributed in the low attendance and punctuality rate of both learners and educators. In 60% of these schools, educators do not control learners’ discipline with bullying and late coming a common feature. Learners are not proud of their schools and the school environment is not conducive for teaching and learning

3.2. Leadership and Management.

The 12 High-performance Schools

In two-thirds of the high-performance schools, management and leadership are very good. Over 80% of these schools have clearly stated and communicated Vision and Mission Statements. They also have properly constituted Schools Management Teams (SMTs) with clearly defined roles. In these schools the principal and School’s Management Team provide the school with clear direction. The schools’ Vision and Mission statements, as well as policies and procedures, are well understood and implemented by the schools community.

Dialogue and open communication are also contributory factors identified within the high-performance schools. Efforts to involve all stakeholders, in decision-making, have improved staff confidence. 
The 7 Poor-performing schools 

The quality of leadership and management, in the poor-performing schools, requires urgent intervention. The School Management Team’s role is not clearly defined, and there is no link between the Vision and Mission Statement and school’s policies, resulting in a lack of direction.   

A history of conflict between principals and educators, or at least a group of educators appear synonymous with these schools. In most of these schools there is a clear separation of responsibility between “management ” and “staff.”  Mistrust permeates the school.  Principals are inaccessible to stakeholders and little attention is given to integrate new educators into the school or to provide professional development.

3.3. Governance and Relationship

The 12 High-performance Schools

Schools Governing Bodies (SGB) and their respective sub-committees are constituted in accordance with the provisions of the South African Schools Act, 84 of 1996. They have a constitution and the School Governing Body participates in the formulation of the school’s aims and policies, although at varied levels, thus providing the school with strategic direction.  Systems to monitor and evaluate the quality of education provided by the school have been established. 

The 7 Poor-performing Schools 

Most School Governing Bodies do not have a constitution. They neither give strategic guidance nor participate in policy formulation to their schools.  Their relationship with the school’s management team is not strong enough to enable them to participate actively in policy making.  As a result, in School Governing Bodies delegating their responsibilities to the school and merely endorsing policies and procedures developed by the school.

3.4. Quality of Teaching and Education Development

The 12 High-performance Schools

The overall quality of teaching is good. Educators successfully link all levels of planning, in the school, to ensure that they cover knowledge, skills, values and attitudes in their teaching. Educators use varying teaching strategies, appropriately, in order to cater for learners of different abilities and needs. They manage their classes well and use homework to assist the learners’ learning. Educators, in these schools, also evaluate the success of their lessons, which leads to their teaching more effectively.

Educators have high expectations of learners and encourage them to achieve to the best of their ability. Extensive use and control of class-work and homework further contributes to success. The commitment and hard work of learners have also been mentioned as being contributing factors to positive learner achievement.

Classroom organization is conventional whilst the climate is generally calm, pleasant and cordial. All understand the procedures, expected behaviour and work ethic. Generally, the focus is on understanding the subject content and formative evaluation. 

Class visits, to evaluate the quality of teaching and learning, are conducted by the School Management Team.  Principals, at these schools, also carry out random class visits to check on the learners’ books and monitor the amount of work covered.

The 7 Poor-performing schools 

Teaching strategies employed by educators are not appropriate for all learners.  Educators do not plan or manage their classes well. They do not create a good working environment nor do they evaluate their lessons to determine the extent to which learning outcomes have been achieved.

Educators have had little in-service training on teaching methodology and the selection of appropriate curriculum content. They also lack expertise and training in Outcomes Based Education and C2005.  The Developmental Appraisal Systems has not been implemented.Most educators rely largely on textbooks and do not use additional worksheets and workbooks. Poor control of learners’ workbooks is evident.  Very little evidence of homework or managing homework properly was observed. 

An educator–centred approach is still dominant, hence learner participation is minimal, resulting in learners not being able to construct their own understanding of the content taught at the schools. Class visits are not conducted nor is there any form of monitoring and control by the School Management Team. 
3.5. Curriculum Provisioning and Resources

The 12 High-performance Schools

The majority of schools do consult, to a degree, with the broader school community thereby aligning the curriculum to the needs of the business environment.  Stakeholders are satisfied with the curriculum provided by the school although they haven’t always been, directly, involved in the composition thereof. An extensive range of curriculum offerings are provided and learners are satisfied that the curriculum addresses their needs and it caters for the holistic development of the learners.  

Educators make use of various assessment techniques and strategies in order to assess if curriculum delivery is successful. Effective record keeping mechanisms and practices are in place in most of the schools.  Assessment results are analysed and used for planning and target setting. Additional classes are offered and the participation by learners, requiring assistance, is actively encouraged.  These classes are offered by educators to provide assistance to learners outside normal school hours.

Educators are actively involved in extra-curricular activities thus ensuring the holistic development of the learner.   Other activities are also encouraged and these include motivational speakers, excursions related to the curriculum as well as career guidance and other life skills. 

Most schools reported that resource management is very effective and that the resources were more than adequate an appropriate to support curriculum delivery. 

The 7 Poor-performing schools

Limited or no consultation in curriculum provision takes place in the vast majority of these schools. The curriculum provided is limited in a substantial number of the schools, thus not providing enough opportunity for learners to achieve according to their skills and preference. Whole-School Planning is not evident with regards curriculum planning; as a result the needs of the broader school community are excluded. 

It is apparent in 60% of the schools that learners display little interest in the school, which is evident in their results and behaviour in and around the school. 

In the vast majority of schools limited provision is made for extra-curricular and/or co-curricular activities. Facilities are limited and available facilities are poorly maintained. 

It is apparent that resource management and textbook retrieval systems are problematic in most of the schools.  Most schools lack resources such as libraries, computer laboratories and science laboratories whilst others require urgent repairs and renovations to existing facilities. 

3.6. Learner Achievement

The 12 High-performance Schools

Learners have expectations and goals in life, which keep them focused and motivated toward their schoolwork. The learners perform well in all the subjects offered in the school. The learners are self-motivated and inspired by educators and the principal to progress.  Merit and reward systems motivate learners to strive for academic excellence. Learners voluntarily attend extra classes in subjects in which they are under-achieving.

Quality and academic performance is monitored through meetings with subject heads, heads of departments and educators through continuous assessment. The attitude of the educators and management is that all learners can achieve. 

90% of the learners are either involved in sport, cultural activities, drama and public speaking.  Some learners compete at provincial, national and international levels in these activities. The learners are also involved in community projects. They visit and give donations to needy communities.

The 7 Poor-performing schools

In 60% of 
schools, educators do not set realistic targets for learners and they are not addressing the barriers that learners are finding to learning and development.  Learners’ progress cannot be tracked because assessment, recording and reporting are not in accordance with National Policy. 

In most of these schools, educators have a negative attitude towards learners and their low moral adversely impacts on learner performance. In 80% of these schools the amount of work done is insufficient and seldom is the syllabus covered.  Learners are demotivated and don’t have set goals. 

3.7. Schools Safety and Security

The 12 High-performance Schools

School safety and security regulations, procedures and policies are readily available in these schools.  All the schools have a Code of Conduct for learners, which cover different types of misdemeanours, as well as merits and demerits.  This encourages good discipline. 

80% of schools have appropriate measures for dealing with safety and security of buildings, learner’s rights and their protection. These include: lockable gates, good security fences and building, mobile first aids kits, fire extinguishers.  Refuse Bins are placed at strategic points and emptied regularly. Learners and the staff know the evacuation drill of their schools. 

The 7 Poor-performing schools

These schools have a well-drafted discipline policy for learners but procedures, in the policy, are not implemented by educators nor upheld by management.  Most schools are aware of the necessity for emergency procedures whilst 60% of the schools do not have links with community structures that deal with safety and security matters.

3.8. School Infrastructure

The 12 High-performance Schools

95 % of these schools have a full complement of Educators and Administration staff.  In 60%of the schools School Governing Body posts to supplement their teaching force have been created.  90% of the educators are highly qualified and extremely knowledgeable in their respective subjects whilst the remaining 10% are above the required minimum teaching qualification (REQV 13 levels) but are inadequately trained to facilitate the new Learning Areas in C2005.

The schools are well resourced in terms of classroom accommodation, specialist Learning Areas and sports fields, Science / Biology labs, Home Economic room, woodwork/ technology, computers centres, art / music room and library, Soccer field, netball courts and hockey fields, tennis courts and community swimming pools. These facilities are well maintained and resourced as a continuous preventative maintenance strategy ensures that the school’s buildings are in a good state of repair. The school grounds are meticulously maintained, which creates the necessary environment / ambience conducive to effective teaching and learning.

Teaching and learning aids consist of: TV’s, Video recorders, appropriate videos for specific subjects/learning areas, Over-head projectors, charts reprographic equipment and computers. 80% of the schools have adequate learner support materials (LSM) for the majority of the Learning Areas.  85% of schools have good retrieval systems and appropriate storage facilities for Learning Support Materials, but there are cases of poor resource management and utilization.  
In 78 % of the schools, finances are well managed including procedures for charging school fees; financial management; audited financial records, and procedures to collect outstanding school fees. All the resources are used optimally; the schools try by all means to be prudent on its expenditure. Parents and learners are also given the opportunity to give there input on general provisioning through questionnaires and SGB meetings.

The 7 Poor-performing schools

In 40% of the schools, educators did not have the required qualification and experience to teach certain grades or Learning Areas. 

63% of schools visited did not have adequate resources and those that had did have, did not effectively utilize them for the benefit of learners. In some cases containers, which pose a health risk, were used as classrooms.  Overcrowded classrooms, a shortage of Learner Teacher Support Material and insufficient ablution facilities remain an area of concern. Most schools, in previously disadvantaged areas, do not have appropriate sports grounds, school halls and libraries.  Most school buildings were dilapidated and in need of minor renovations.

In 60% of these schools financial management systems and accountability, are not properly developed and monitored by School Management Teams and the School Governing Bodies

3.9. Parents and Community

The 12 High-performance Schools

To improve communication with parents, these schools use homework books or diaries, regular parent meetings, an open day each year and regular newsletter. They also have parent advisory councils, educator-parent interviews, report cards and regular telephone calls as the need arises. A high percentage of the parents attend meetings and functions that are arranged by the schools.
The schools maintain strong relationships with the feeder primary schools and invite residents of the community to take part in certain schools activities such as sport.   There is extensive involvement by learners in the community.   Both the staff and parents expressed that the school has a good reputation within the community.

The 7 Poor-performing schools

In 70% of these schools, the parents are not very involved in the schools, despite efforts made by these schools to involve parents. Educator-parent communication is largely limited to phone calls regarding learner absences and disciplinary related problems. 

The parent component is represented on all the SGB’s but they do not give constructive or vital input on the to the school or parent body.  Parental apathy, and disinterest, is a profound characteristic in the under-performing schools. 
3.10. Values in Education

The 12 High-performance Schools

Transparency and open communication, which create a high degree of trust, underpins the sense of ownership of the school by educators, learners and parents. Religious diversity is accommodated as these schools have diarised dates of all religious days and allow the respective educators and learners to honour them.

Learners are exposed to practices of different cultural groups in arts and culture classes. Cultural competitions are organised like: dance, music, public speaking drama and visual arts to transmit cultural practices. These cultural evenings foster unity among the school communities.

These schools have succeeded in fostering democratic and constitutional values of human dignity, equality of learners before the school regulations, respect, democratic participation especially in the RCL, humanity (Ubuntu) through donations, and equal treatment of all religions to ensure common and symbiotic co-existence amongst all the learners and educators. 

The 7 Poor-performing schools

The SGB and SMT admit that more conscious thought can be given to instilling values into formal education. Educators in half of these schools feel most of them do not actively plan to instil values but use the opportunity as and when it arises to take discussions around values, even at the risk of losing actual teaching content time.

These schools are aware of other cultural and religious practices and observances and accommodate them as far as possible.  40% of these schools have made an attempt to cater for diversity of cultures. The Religious Policies cater for and respect learners’ human rights.   Some schools have organised Anti-bias workshops to deal with instances of cultural differences and conflicts.

4. IMPLICATIONS AND REFLECTIONS

4.1. Links to critical questions

Elements of success

There are a number of common elements, which underpin the high-performance schools.  These include:

· Positive attitudes and high expectations for success by both educators and learners,

· Strong administration,

· Focus on academic achievement as well as assistance and support to both learners and educators,

· The need to be accountable for the quality of education provision, and a sense of urgency if the future of the school is to be assured,

· Regular analysis of learners’ results, and utilising the results to guide future assessments, program development, instruction, and innovation,

· Integrated planning by administrators, departments and educators to improve performance and ensuring co-ordination between goals, planning and activities,

· Sense of engagement and belonging among educators and learners and a commitment to the school’s mission and core values,

· Mutual respect, a secure school climate and warm relationships among educators and learners,

· Strategies to motivate learners and make learning relevant are employed, and

· Strong support for the school from its community.
4.2. Implications for Policy and Practice

4.2.1 Commitment to success of all learners

The Education Department, educator unions and school communities should commit themselves to the success of all learners through policy implementation, resources and collaboration to ensure this goal is achieved. 

This goal is essential in the modern world in which, to be denied education is to be marginalized economically and socially. The goal implies three elements:

· A multi-faceted concept of academic school success (including literacy and social skills, general knowledge and core values);

· A diversity of programs to prevent failure by providing alternative pathways and

· Strategic intervention and support to renew schools that are dysfunctional e.g. Education Action Zones (EAZ) intervention.

4.2.2 Relevance of learning 

Schools to make a concerted effort to improve the relevance of learning and demonstrate this relevance to all learners, especially those from poor and marginalized environments and from ethnic groups that may not understand the relevance of education.

The relevance must reflect:

· Relevance of examination results and the need to excel;

·  Relevance in programs that connect content with both current societal and the cultural and social background of learners;

· Relevance in teaching that links learning to contexts beyond the school. Learners learn when they are actively engaged and challenged when what they learn is relevant to their lives.

4.2.3 Leadership in the institution 

Principals should see their primary responsibility as fostering leadership beyond their office, in the teaching staff and learners.

Leaders, in schools, must work towards the common good of learners and be vigilant that the school continues to improve. School Management Team (SMT) members without any formal qualification in leadership and management should participate in a compulsory development programme such as the Matthew Goniwe School for Leadership, Management and Governance.

4.2.4 Areas of excellence 

Every school needs one or more areas of excellence, which will influence other areas of the life of the school.

These areas may be programs like special centres to teach special subjects, they may be exemplary programs in performance of the fine arts, a special clientele of learners (those with learning difficulties or the deaf), or they may be extra-curricular activities such as athletics or cultural events. Without such influences, a sense of pride and belonging may not be achieved.

4.2.5 Balance of learning opportunities 

Schools must offer a range of courses, programs, activities and services to provide learners with a balance between challenge and ability, between academic and career programs, between theory and practical experience, and between curricular and extra-curricular programs.

Schools need to provide a range of challenges to their learners since many kinds of challenges are not available in the communities in which they reside.  No school should provide an exclusively academic programme without also having career-related options. Student life, in school, must be considered as a unity, a field for engaging learners in learning and development.

4.2.6 Integration of effort 

In order to be successful and effective, a school must have unity of purpose combined with a unity of effort, linking knowledge, data, analysis, planning, mission, expectations, results, processes, support, resources and implementation.

A good school has a unity of purpose, not simply a vague philosophical wish list, but a well-considered base of information on accomplishments and problems, serious reflection, and a plan of action. If a school is a community, school improvement is a community project, requiring not only the will but also intelligence and patience. Innovation must be based on information, data collection and research. School practices need to be linked clearly to past achievement and future expectations.

4.2.7 Educators as professionals 

Schools need to have the freedom to analyse their needs and select their educators, establish priorities for professional development, ensure responsibilities are assigned, guarantee that they are available to learners, and provide them with the support they need to do their job.

It is necessary that professional development activities, new ideas and research on learning find their way into classroom practices if the intellectual foundation of teaching practice, and of the teaching profession, is to be improved.  As a school’s needs and expectations change, educators have to acquire new skills and often a higher degree of flexibility. This implies the involvement of the teaching staff in policy decisions and school improvement teams, as well as the support of administrators for educators assuming new kinds of responsibilities to serve their learners. These are important for the collective professionalism of educators.

4.2.8 Extensions beyond the school 

Schools have the responsibility to extend themselves in two ways: expand access to learning through information technology and expand the learning opportunities of their learners through the involvement in the community.

Schools, especially those in challenging situations, must become open learning environments, using technology to improve the learning opportunities of their learners and to provide their services to those who cannot attend, in person. They must also expand and reach into their communities, many of which are in dire need of the vitalization, which the school can provide by providing learners with real world learning experiences. 
�PAGE \# "'Page: '#'�'"  �Page: 1��� Any proportion?






Page 1 of 18




