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SECTION 2
INTRODUCTION TO CREATIVE ARTS IN THE SENIOR PHASE
NOTES TO THE PARTICIPANTS

Before starting this session make sure that you:

· Have read and understood the contents of Section 2 of the Curriculum and Assessment Policy Statement (CAPS) for Creative Arts;

· Are familiar with the requirements of all the activities for this session;

· Are able to motivate teachers towards the aim of teaching the subject in the Senior Phase subject specialists;

· Create a team building exercise between colleagues who come from Music, Dance, Drama, Visual Arts backgrounds.

· Are familiar with the contents of Facilitator Guide: Annexure A & B (page ...); and

· Are able to give a summary of Section 2 as follows:

The subject Creative Arts provides exposure to and study of a range of art forms including dance, drama, music and visual arts (including design and crafts) from Grade R to Grade 9. The main purpose of the subject Creative Arts is to develop learners as creative, imaginative individuals who appreciate the arts and who have the basic knowledge and skills to participate in arts activities and to prepare them for possible further study in the art forms of their choice in Further Education and Training (FET).

Furthermore, the subjects have specific topics which can be articulated as per the 

table below:

OVERVIEW OF TOPICS: SENIOR PHASE

	Dance
	Drama
	Music


	Visual Arts



	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


If other dance forms are considered, the Department of Basic Education (DBE) should be provided with details of precisely how the dance form would be adapted to fit the needs of the curriculum.

When starting this session make sure that you:

· Discuss the aim of the session and point out the expected outcomes of the session

· Ask participants if there is anything else they would like to add on.  Note these on the flip chart and paste it in on the wall.  Refer to these during the entire Orientation Workshop, ticking off issues as they are dealt with and add  new ones as they come up.  It might help to refer to the entire programme so that participants do not raise issues that are not specific to the session. 

· Recap how the facilitation files are structured and that the activities for each session and the activity sheets will have to be completed and filed.

· Agree on house rules with regards to the use of cell phones, laptops, attendance, time management, participation and respecting the views of others.  Invite participants to offer any other suggestions.

ACTIVITY 10: Setting the scene
OUTCOME:

At the end of this activity participants will be orientated towards the aim and purpose of the Session and get to know the other participants.

TIME: 60 minutes
RESOURCES / PRE-READING:

Laptop

Data Projector

Flip charts

Different colour kokis

METHOD:  

Individual and group activity, discussion and oral presentation

INSTRUCTIONS:

1. Introduce yourself in one minute by answering the following questions:

i. What is your name and surname?

ii. Where do you work? Name of the school.

iii. In no more than 10 words explain why you chose education as your career?  

iv. In one sentence share a Music, Dance, Drama, and Visual Arts “WOW” moment.6.   Agree on house rules and conclude the activity.

ACTIVITY 11:    Understanding the structure and importance of Creative Arts as a 

subject in the Senior Phase

OUTCOMES:
At the end of the activity participants will be able to:

· Discuss the importance of Creative Arts as a subject in the Senior Phase

· Identify and understand the nature of the four art forms in the Creative Arts subjects.

· What are the provisions regarding “Pathways” in the Senior Phase CAPS

· List and describe the topics under each art form.

· Describe the Specific Aims of the Creative Arts subject and suggest how they can be aligned to the four art forms

· Identify the time allocation per week and per annum for each art form

· Identify the minimum facilities and resources required for the subjects Creative Arts

TIME: 120 minutes

RESOURCES / PRE-READING:

Laptop

Data Projector

Flip charts

Different colour kokis

Photo copy paper 

Printer

METHOD:  

Individual and group activity, discussion and written presentation

INSTRUCTIONS:

1. Participants work in groups.

2. Each group member must read Section 2 of the CAPS pages 8 – 13 individually

3. Allow 15 Minutes for  individual reading time
4. Manage the response time effectively
5. In groups, participants discuss the following questions and prepare a presentation:

i. Define Creative Arts in accordance with  the CAPS document

ii. There are Specific Aims for the Creative Arts subject.  Use the template below to list the specific aims.  In the next column identify the key words applicable to 

            each specific aim.

	Specific Aim
	Key words

	
	

	
	

	
	

	
	


6. Select a card that lists an art form from a container ( box, bowl, hat, shoe, etc) 

i.     Groups demonstrate their understanding of the aim of art forms by means of dramatic, dance or music performance or visual arts in line with the card selected from the container.

ii.     In line with the CAPS for Senior Phase schools have to choose two art forms in grades 7 to 9. As a group of curriculum advisors pretend that you are a marketing company who has to sell all available options of art forms learners can take in Senior Phase. Market each art form by means of the following: radio advertisement, television commercial, jingle, poster, pamphlet, dance sequences, skit etc.

ACTIVITY 12: Moving towards implementation 
OUTCOMES:
At the end of the activity, participants will be able to

· Motivate and explain your understanding of the composition of Creative Arts

· Understand  the implications of the composition of the subject on subject advisors and teachers

· Identify challenges that schools may encounter in staff provisioning when planning the school timetable 

· Plan and  strategies  to overcome staff provisioning challenges
TIME: 120 minutes

RESOURCES / PRE-READING:

Laptop

Data Projector

Photo copy paper 

Printer

METHOD:  
Group and paired activity, discussion and written presentation

SCENARIO


[image: image1]
INSTRUCTIONS:

1. Read the scenario 

2. Work in pairs within your  groups and complete the following questions:

i.    In your own words explain the meaning of the headline.

ii.   What kind of a teacher is envisaged for Creative Arts? 
iii. What are the challenges the school may face within its own context in appointing a    teacher to teach the Creative Arts subject?

iv. What are the challenges the school will face when allocating current members of staff 

    who are teaching Arts and Culture to teach the Creative Arts pathways?

v. Suggest strategies that the school may employ to overcome the challenges.

vi. Who is accountable for the management of Creative Arts as a subject with regards to assessment, planning, time management, recording and reporting?

3. Each pair must respond to two questions and then report back to the group

4. Collate all your responses in one report 

5. Appoint a scribe to capture your inputs electronically during the discussion 

6. At the end of the day/session print and give each participant a copy of the consolidated feedback for their files.

SECTION 3
Respective components of Section 4 should be addressed during various practical and theory sessions of the orientation.

TEACHING PLAN
NOTES TO THE PARTICIPANTS
Before starting this session make sure that you:

· Have read and understand the contents of Section 3 (page 13 -78) of the Curriculum and Assessment Policy Statement (CAPS) for Creative Arts;

· Are able to integrate the activities of Section 1 and 2 in your responses;

· Are able to show the link between the activities of Section 1 and the preparation of the lesson plans as per the topics in Section 3 of CAPS document;

· Are familiar with the requirements of all the activities for this session;

· Able to motivate other Senior Phase teachers; 

· Inform other teachers that they need to be proficient in LOLT; and 

· Encourage other teachers to teach Language across the Curriculum.

ACTIVITY 13:    Overview of topics and content articulation between phases

OUTCOMES:

At the end of this activity participants will be able to:

· Identify the topics and content for Creative Arts in the Senior Phase for each art form

· Articulate the link and transition of knowledge and skills for each subject from the Intermediate Phase to the Senior Phase and the Senior Phase to the Further Education and Training (FET) phase.

· Demonstrate knowledge and understanding of content progression between the phases and grades in the Senior Phase 

TIME:  60 minutes
RESOURCES / PRE-READING:

FACILITATION RESOURCES

Laptop

Data Projector

CAPS documents

Content maps for Intermediate Phase (Creative Arts), Senior Phase and FET

SHOW  RESOURCES

· Five questions per art forms on the topics on cue cards

· A show device (attention-grabber) when announcing the game show: WOOOOZZA CAPS!
· The expected answers for the panel of experts

· Score board (flip chart boards)

· Kokis, flip chart paper

METHOD:  

Individual and group activity, discussion and oral presentation. 

INSTRUCTIONS:

1. Do the following fun activity:

i. Explore the different topics of the four art forms using the ‘WOOOOZZA CAPS!’ game show. 
ii. Identify two representatives (key contestants) per art form who will answer questions from the floor. The eight representatives will form the ‘panel of experts’ who will be seated in the front of the hall.

iii. Delegates in their art form groups will be tasked to read the topics of their art form. Twenty minutes allocated to reading.

iv. You will receive a card with questions per art form related to the topics.

QUESTIONS PER ART FORM:

DANCE QUESTIONS
1. Name Dance terms 

2. Why is it stated in the CAPS that learners should practise at least once after school hours per week and more if they wish to follow Dance Studies in the FET?

3. Which dance forms are accommodated by the curriculum?

4. Is topic 3 dealt with separately?

5. Do we only explore dance forms in South Africa?
DRAMA

1. What is dramatic skills development?

2. What are the basic elements of drama?

3. What are careers in drama that learners can forge career paths in?

4. Which institutions offer courses in drama careers?

5. Define the following concepts:
a. Choral verse 

b. Improvisation 

c. Scenario 

d. Intonation 

e. Projection 
f. Resonance 
MUSIC
1. Why is music written in fractions -  2/4; 3/4; 4/4 ?

2. What is ritardando? 

3. What is texture?

4. What is the use of a ledger line? 

5. What is a graphic score (sound picture)?

6. What is a scale?

VISUAL ART QUESTIONS:

1. Define monochromatic colours?

2. What are patterns?

3. What is the difference between two dimensional and three dimensional objects?

4. Define what complimentary colours are?

5.   What colour do you get when mixing red and yellow?

POSSIBLE ANSWERS

The answers for the activity are in the content map documents and Section 3 (p13-17) of the CAPS documents 

CREATIVE ARTS: SUMMARY OF TOPICS         





	Foundation Phase
	Intermediate Phase
	Senior Phase

	Performing Arts has 2 Topics 
	Performing Arts has 4 topics
	Dance 3 topics

	
	
	Drama 4 topics

	
	
	Music 3 topics

	Visual Arts has 3 topics
	Visual Arts has 3 topics
	Visual Arts has 3 topics


CREATIVE ARTS: INTERMEDIATE PHASE TOPICS
	Topics
	Topics

	Visual Arts
	Performing Arts

	1. Create in 2D
	1. Warm  up & play



	2. Create in 3D
	2. Improvise and create

	3. Visual literacy
	3. Read, interpret & Perform

	
	4. Appreciate & reflect




CREATIVE ARTS: SENIOR PHASE TOPICS 

	Dance
	Drama
	Music


	Visual Arts



	· African dance, 

· Classical ballet and 

· Contemporary dance.
	Topic 1

Dance Performance
	Topic 1

Dramatic skills development
	Topic 1

Music literacy


	Topic 1

Create in 2D



	
	Topic 2 

Dance improvisation and composition
	Topic 2

Drama elements in playmaking


	Topic 2

Music listening


	Topic 2

Create in 3D



	
	Topic 3

Dance theory


	Topic 3

Interpretation and performance of selected dramatic forms
	Topic 3

Performing and creating music
	Topic 3

Visual literacy


	A dance curriculum cannot address the needs of every dance form. In line with international parity, this curriculum has been written with the three most popular dance forms in South Africa in mind.


	
	Topic 4

Appreciation and Reflection


	
	

	
	
	Topic 5

Media and careers
	
	


FET ARTS SUBJECTS’ TOPICS

	DANCE STUDIES
	DRAMATIC ARTS
	MUSIC
	DESIGN
	VISUAL ARTS

	Dance Performance
	Personal resource development
	Musical performance and improvisation


	Design process and factors influencing the process 

Design in a business context
	Conceptualising through the development and realisation of creative ideas



	Dance composition
	Acting and Performance
	Music literacy


	Design production, time management and safe practice
	Making of creative artworks, management of process and presentation, following safe practice

	Dance history and literacy
	Performance texts in context
	General music knowledge and analysis


	Design theory: 

· history of design 

· design literacy 

· design in a socio-cultural/ environmental and sustainable context
	Visual culture studies: emphasis on visual literacy



	
	Theatre and/or film production
	
	
	


ACTIVITY 14:    Time Tabling for Creative Arts in Grades 7-9

OUTCOME: 

At the end of the activity, participants will be able to:

· Use given time allocations for each of the Creative Arts art forms to draw a weekly time table for Grades 7-9

TIME:  60 minutes

RESOURCES / PRE-READING

Laptop

Data Projector

Flip charts

Different colour kokis

METHOD:  

Individual and group activity, discussion and written presentation

SCENARIO:

The new subject Creative Arts incorporates four art forms: music, dance, drama, and visual arts.  As the principal one of your responsibilities is to see to it that there is a school timetable that is CAPS compliant. Draw up a weekly timetable for Creative Arts as per the time allocation in the CAPS document.

INSTRUCTIONS TO THE PARTICIPANTS:

This activity may be introduced briefly in this section as an assignment to be completed during the sessions of different art forms to be submitted and finalised at the end of Section 4. This is to allow participants the opportunity to experience and explore the practical demands of each art form and to make informed decisions with regard to implications for time tabling. 

INSTRUCTIONS:
Within 5 minutes, groups should respond to time tabling demands of each lesson at the end of the orientation session. The key question is: “where would you put this art form in the time table based on your reflection on the activity you’ve just done?”   
1. Group members must read Section 2 of the CAPS document page 9 -12 to get the relevant information

2. Timetables must be developed for each grade and multi-grade classes. Each group will be allocated a different grade in the Senior Phase. 

3. In groups, discuss and prepare a timetable, which reflects how Creative Arts will be allocated during the week.  The timetable must only reflect the time allocation for Creative Arts.

4. Use the exemplar template of the time table given below

Exemplar timetable template:


	MONDAY
	TUESDAY
	WEDNESDAY
	THURSDAY
	FRIDAY

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


7. Each group will be given a flip chart sheet and different colour koki pens

8. Groups must also report back on at least two challenges they experienced in drawing up the time table and how they overcame these challenges

9. Appoint a scribe to capture your inputs.

10. Identify one spokesperson (role play part of deputy principal/principal) to deliver your responses

Scenario: Circular from the DBE

Timetabling for the Senior Phase Creative Arts pathways
To ensure continuity and skills development, the two selected art forms should be taught throughout the year rather than in half-year blocks in Grades 7, 8 and 9. 

1. It is essential to dance consistently every week to build strength, flexibility, stamina and control in a minimum of ten contact teaching hours per art form per term during school time and at least once per week per art form after school. 

2. The continuity of regular practice at least twice per week in dance, music, drama and visual arts is necessary to build skills. This applies especially to learners who are keen to study arts subjects in FET.

Due to the practical nature of the arts, these subjects need one-hour periods for learning to be effective.

A)  Arts pathways classes towards FET

In this scenario, learners are assigned to Grade 8 and Grade 9 classes according to their art form choices, e.g.:

• Grade 8A & Grade 9A are Dance and Drama learners

• Grade 8B & Grade 9B are Dance and Music learners

• Grade 8C & Grade 9C are Music and Visual Arts learners

• Grade 8D & Grade 9D are Dance and Visual Arts learners

• Grade 8E & Grade 9E are Music and Drama learners

• Grade 8F & Grade 9F are Drama and Visual Arts learners

In this case, the classes can be timetabled across the school day.

B) Creative Arts timetable block

In this scenario Grade 8 and Grade 9 classes are not assigned according to their arts choices. Two or three consecutive periods per week each are blocked off for Grades 8 and 9, and all the learners in the grades divide up into whichever pathway they are following at this time.

ACTIVITY 15:    Moving towards implementation in the classroom

OUTCOMES: 

At the end of the activity participants will be able to:

· Participate in hands-on practical activities in Dance, Drama, Music and Visual Arts to develop skills and understanding of concepts in the four art forms

· Design and develop a checklist to evaluate lesson activities
· Explain the importance of keeping records in a teacher’s file

· Discuss the importance of monitoring and evaluation to support teachers

TIME:  420 minutes (7 Hours)

RESOURCES:

Laptop

Data Projector

Flip charts

Different colour kokis

CAPS Documents

Resource CD

METHOD:  
Group activity, discussion and written presentation. 

INSTRUCTIONS:

1. Discuss the outcomes and outputs of the activity.

2. This activity comprises five sub-activities as follows:

· Activity 15.1: Participate in Dance activities to explore fundamental dance skills and concepts (2 hours).

· Activity15.2:  Participate in Drama activities to explore fundamental drama skills and concepts (2 hours).

· Activity 15.3: Participate in Music activities to explore fundamental music skills and concepts (2 hours).

· Activity 15.4: Participate in Visual Arts activity to explore fundamental visual arts skills and concepts (2 hours). 

· Activity 15.5:  The template below should be used as a generic checklist for lesson preparation, lesson presentation and lesson evaluation. 
Key ideas to consider in the Creative Arts  lesson preparation, lesson presentation and lesson evaluation.
	***********CREATIVE ARTS LESSON ACTIVITIES***************

	
	CRITERIA
	EVIDENCE/ FINDINGS

	1.
	CAPS compliance
	

	1.1
	Do the Dance and Drama lessons start with a short warm-up activity, followed with engagement of skills, application and presentation and ending with cooling down and reflection?
	

	2.
	 Diversity
	

	2.1
	Are teachers consciously addressing barriers to learning by allowing more time to complete activities, breaking up a task into smaller, manageable activities, etc?
	

	2.2
	Does the teacher create a safe and supportive environment for learners to explore, experience and express thoughts, ideas and concepts within an atmosphere of openness and acceptance?
	

	2.3
	Are Creative Arts opportunities provided for learners to give expression to their feelings and understanding, individually and in collaboration with others?
	

	3.
	Cognitive levels
	

	4.
	Appropriate teaching methodology
	

	4.1
	Is there evidence of a Creative Arts workbook that is used for written work; rough and final drawings; planning of drama including character, plot, space, time; planning and reflection on dance, basic music notation, etc?
	

	4.2
	Does the teacher use a variety of visual and aural resources to stimulate original and creative work?
	

	4.3
	Are all the learners participating and absorbed in the lesson activities?
	

	4.4
	Does the teacher deal with those who do not participate with sensitivity and fairness, but still maintain control and discipline in the class?
	

	4.5
	Do learners feel challenged, but not threatened? 
	

	4.6
	Do the activities provide as many creative possibilities in all aspects of the arts: listening, moving, dancing, singing, dramatising, drawing, etc?
	

	4.7
	Does the teacher value the learners’ visual artwork by displaying it in the classroom, the school’s foyer, staffroom, etc?
	

	5.
	Assessment supporting learning and teaching process 
	

	6.
	Language across the curriculum: 
	

	6.1
	Explore appropriate arts terminology at end of each activity (the language of Dance, Drama, Music and Visual Arts) 
	

	6.2
	Incorporate activities that explore new words 
	

	6.3
	Use word walls, etc
	

	6.4
	Writing and speaking activities throughout the lesson activity.
	

	7.
	Effective use of resources
	

	8.
	Effective use of LTSM 
	

	9.
	Do the arts’ activities sharpen the learners’ development of languages and mathematics?
	


PRACTICAL ARTS ACTIVITIES
1. DANCE

2. DRAMA

3. MUSIC

4. VISUAL ARTS
DANCE

	
	
	

	GRADE 7,8 and 9

TIme allocation: 15 Minutes: Warm-up           

                               45 Minutes: per week
	
	


Dance performance: Concepts/content/skills

Topics to be taught in Dance

Topic 1: Dance performance

NB This will take up most of your class time. You will teach learners how to move and how to strengthen their bodies in a specific dance styles, so that they develop their performance skills.

Topic 2: Dance improvisation and composition

This will teach learners how to interpret ideas in order to develop their creativity. They will practice putting movements together to create their own dances.

Topic 3: Dance theory and literacy

This will give learners a chance to find out more about dance and to think about it and understand it more deeply. Through watching performances and reading about dance, they will begin to appreciate it as a creative art.

Dance Conventions
Dance conventions provide structure for discipline in the class. It is essential to set up the dance conventions and controls at the beginning of the year and reinforces them throughout the year.

DANCE

GRADE 7–9 








TERM 1

RESOURCES: 

Music system, CDs, drum or other instruments (optional), open space, comfortable clothes for moving, workbook

Time allocation: 



INTRODUCTION

This session is to introduce you to the topics you will be covering in the Senior Phase. It is helpful for the officials / teacher to experience these activities themselves in order to be able to teach them.

Topic 1 Dance performance: This will take up most of your class time. You will teach learners how to move and how to strengthen and co-ordinate their bodies in a specific dance style, so that they develop their performance skills.

Topic 2 Improvisation and composition: This will teach learners how to interpret ideas in order to develop their creativity. They will practise putting movements together to create their own dances.

Topic 3 Dance theory and literacy: This will give learners a chance to find out more about dance, and to think about it and understand it more deeply. Through watching performances and reading about dance, they will begin to appreciate it as a creative art. 

Please note that units are often linked and overlap – they cannot be taught as separate units as laid out in the CAPs document – but must be covered each term as required by the CAPs document. 
In most cases a number of activities/ dance exercises can be taught in the same class. Once an exercise has been taught, it continues to be developed and practised indefinitely.
TOPIC 1 DANCE PERFORMANCE

Due to the nature of learning skills, the same exercises and dance movements are practised repeatedly with increasing complexity throughout the year and in subsequent years. Exercises provided in the first term will continue to be practised and built upon throughout the year. Frequent repetition is essential to create a body memory and to develop fitness.
Dance learners need to dance at least twice per week in order to develop and maintain their flexibility, strength, endurance and control. The suggested contact time in the curriculum for Topic 1 Dance Performance is 45 minutes per week plus after school practice once per week. 

Dance Conventions

Dance conventions provide structure for discipline in the class. It is essential to set up the dance conventions and controls at the beginning of the year and to reinforce them throughout the year

ACTIVITY 1: Setting the controls




10 minutes

Freeze controls

Explain the rules of no bumping, pushing or talking to others in the class. Explain the freeze control.

Instructions:

· Walk briskly to anywhere in the room, to find empty spaces. 

· After learners have walked for a short while, say ‘freeze’ or use hand control (hold hand high in the air and wait for stillness and silence). 

· At your command participants should stop moving and freeze where they are. 

· Repeat a few more time and then vary the locomotor  (moving from one place to another) movements and add directions, levels and shapes e.g.

· Walk backwards, freeze using a low level- (move and stop 2 x)

· Gallop sideways, freeze making a round shape

· Run in diagonal lines (zig-zag), freeze on a high level making a triangular (   in three movement)shape etc.

ACTIVITY 2 Spacing and pacing




5 minutes

To develop spatial awareness (moving in own and general space) .

Instructions:

· Walk behind a partner, maintaining the same distance all the time. 

· Walk next to a partner, keeping pace with each other; use peripheral vision – meaning- (‘looking forward but seeing the partner by glancing to the sideways’). 

Warming up

It is essential to warm up before all dance classes.

ACTIVITY 3 Spinal warm up





5 minutes
Instructions:

· Standing with feet parallel (apart) directly under the hips,
· Drop your head while softening your knees. 
· Feel the weight of your head as you roll down lower. 
· When your head is down, reach your sitting-bones up to the ceiling. 
· Reverse the movement, unrolling one vertebra (spinal cord) at a time. Your head comes up last. 
· Repeat the exercise twice on 8 counts, twice on 4 counts and four times on 2 counts, speeding up gradually.
Activity 4: Swings

Instruction







      10 minutes

· Try many different ways of swinging your arms: separately, together, forwards and backwards travelling (moving) with 3 steps and from side to side. 

· Make half-circles and full circles with your arms and bend the knees with each swing; you should be very relaxed.

Activity 5: Lunges






   5 minutes

Lunges and reaches are easy, flowing movements for warming up your muscles and joints. 

Instructions:

· Stand with your feet wide apart (in second position) with feet comfortably turned out.

· Bend one knee and shift your weight over the bent knee. 

· Straighten that knee and bend the other one, shifting your weight to the bent knee.

· Keep repeating these movements smoothly transferring your weight from one knee to the other. 

· Add arm movements - reach in all directions - to the front, side, back, up, down, over your head, across your body.

Activity 6: Knee bends and rises




5 minutes

Slow bending of the knees is very good for warming up all the leg muscles: the strong calf and thigh muscles and the knee and ankle joints. Knees are very vulnerable so be sure to align your knees over the middle toes so that you do not twist your knees.

Instructions:

· Stand with your feet parallel,slightly apart.

· Smoothly bend your knees, maintaining a straight back.

· Straighten your legs.

· Rise on both feet. As you rise, have a sense of pushing down against the floor; make sure you keep your weight on your big toes and keep your inside ankles in line with your big toes. One way to do this is to imagine that you are holding an orange between your thighs. 

· As you lower the heels to the ground, reach up through the head for strengthening the posture.

· Repeat this four times and then with the feet turned out in 1st and 2nd position.

· Add arm movements co-ordinated with the legs.

Activity 7: Body-part isolations





10 minutes

It is useful to practice moving one body part first to build up your body memory before gradually adding other body parts. 

Instructions:

· Move your head in different directions repeatedly for 8 counts

	side to side
	forward and back
	in circles


Then try this with your shoulders, your ribs and chest, your hips. 

	up and down
	side to side
	forward and back
	in circles


· Then combine isolations of two parts of your body e.g. hands and feet or elbows and knees.

Activity 8: Aerial Movements





15 minutes

In every dance class make sure you do steps and travelling movements and dance combinations: Here are some large movement and combination ideas with varying dynamics for you to do that will build up your stamina (energy):

Instructions:

· Run softly on tip-toe and then run wildly and leap.

· Gallop forward and sharply change direction every four counts.

· Run-run-hop forwards in any style, holding hands with a partner.

· Gallop and hop holding both hands with a partner and turning on the hop. (This is a polka.)

· Run and suddenly stop, freeze, change direction and repeat.

· Walk and run with varied focus (looking ahead, looking behind, shifting focus, looking down).

· Jump on the spot for four counts, then leap for four counts
· Run-run-leap, repeat across the floor
TOPIC 2 IMPROVISATION AND COMPOSITION

Activity 1: 
Improvise with a prop




5 minutes

Instructions:

· Select any prop e.g. chair / table / hat / stick / newspaper / box.

· Improvise over, under, around or in the prop

· Use the prop as an extension of your body

· Use the prop as if it represents something else e.g. a prison, a hiding place, clothing, a boat
Activity 2: Meeting and parting





5 minutes

Instructions:

· In two’s start far from each other and move towards each other and then apart again. Keep the actions non-verbal.

· Add emotions or ideas e.g.

· Meeting happily and parting angrily

· Meeting slowly and sadly and parting quickly

· Meeting and parting as if you are strangers/ best friends

Activity 3: Call and response                                                         5 minutes

Instructions:







· In pairs one learner performs a movement phrase and then pauses/freezes. 

· The partner responds with another movement phrase and then pauses. It is just like having a conversation. (Do not copy each other.)

· Add imagery or constraints to make it more structured or challenging e.g. 

· A non-verbal argument about who is better/ cleverer / handsomer 

· A movement conversation between a bossy parent and a sulky child 

· One partner can only move forward and backward and the other partner can only move side to side.

Activity 4 Developing movement vocabulary: Natural gestures
    30 minutes

This activity is ageless and inclusive. It can also be done on a chair.

Instructions:

Discuss what a natural gesture is. Explain that it is an everyday movement that expresses an idea or thought or emotion. It does not go anywhere. We all use natural gestures all the time, often without awareness. We also relate to other people’s gestures because we unconsciously read their body movement.

· What gestures do you use daily? (For instance waving, biting your nail, talking with your hands (gesticulating), nudging someone, stamping your foot, sighing and crossing your arms, etc.).

· Call out common natural gestures and ask learners to perform them as realistically as possible e.g. 

· wave

· greet with a hand shake

· cover your face

· wipe your hand across your nose

· twirl a strand of hair

· scratch your head

· In pairs work out an elaborate greeting ritual using at least 3 body parts

· Select your own natural gesture that you do frequently. Practise doing it a number of times. Then begin to abstract it by: 

· exaggerating the movement

· doing it in slow motion

· doing it at double speed

· stopping abruptly during the movement and then continuing

· repeating the movement or parts of the movement in different directions or at different levels

· doing the movement backwards

· changing the rhythm of the movement

· performing it with different pieces of music 

· Select 2-3 of the movements from the above list that worked well and link them in a movement sequence. Keep practising the sequence so you won’t forget. 

· With a partner, combine your two compositions. 

· Work out an interesting beginning and ending; try to find something you have never seen or done before. 

· Put in a moment of stillness where the movement is interrupted. This makes the movement unpredictable and interesting.

Cooling down







5 minutes

Instructions:

At the end of a vigorous class, take the time to do slower movements that gradually slow down your heart rate. Then perform slow, safe stretches. This prevents:

· blood pooling in the legs

· the heart slowing down too quickly

· waste products staying within the muscles

· dizziness.

Instructions:

· Improvise smoothly on one spot, with your eyes closed, to gentle flowing music, slowing down gradually and doing less and less until you come to complete stillness.

· Face a partner and improvise slowly and smoothly, copying each other (mirror images) and then doing your own movements

· Sit/lie on the floor and stretch your muscles slowly and smoothly. Always stretch when you are warm. Hold each stretch for 15 seconds. 

Topic 3 Dance literacy

Activity 1: Watching and speaking about dance


    10 minutes

Instructions:

Remembering the natural gestures activity: 

· Discuss the difference between literal and abstract movement as a group/ class.  

· Write a paragraph about what makes ordinary movement into dance movement? 

· Use dance terminology to explain the above paragraph.

NB The teacher can use this for an informal assessment.

· CHECKLIST EXEMPLAR

	***********CREATIVE ARTS LESSON ACTIVITIES***************

	
	CRITERIA
	EVIDENCE/ FINDINGS

	1.
	CAPS compliance
	

	1.1
	Do the Dance and Drama lessons start with a short warm-up activity, followed with engagement of skills, application and presentation and ending with cooling down and reflection?
	

	2.
	 Diversity
	

	2.1
	Are teachers consciously addressing barriers to learning by allowing more time to complete activities, breaking up a task into smaller, manageable activities, etc?
	

	2.2
	Does the teacher create a safe and supportive environment for learners to explore, experience and express thoughts, ideas and concepts within an atmosphere of openness and acceptance?
	

	2.3
	Are Creative Arts opportunities provided for learners to give expression to their feelings and understanding, individually and in collaboration with others?
	

	3.
	Cognitive levels
	

	4.
	Appropriate teaching methodology
	

	4.1
	Is there evidence of a Creative Arts workbook that is used for written work; rough and final drawings; planning of drama including character, plot, space, time; planning and reflection on dance, basic music notation, etc?
	

	4.2
	Does the teacher use a variety of visual and aural resources to stimulate original and creative work?
	

	4.3
	Are all the learners participating and absorbed in the lesson activities?
	

	4.4
	Does the teacher deal with those who do not participate with sensitivity and fairness, but still maintain control and discipline in the class?
	

	4.5
	Do learners feel challenged, but not threatened? 
	

	4.6
	Do the activities provide as many creative possibilities in all aspects of the arts: listening, moving, dancing, singing, dramatising, drawing, etc?
	

	4.7
	Does the teacher value the learners’ visual artwork by displaying it in the classroom, the school’s foyer, staffroom, etc?
	

	5.
	Assessment supporting learning and teaching process 
	

	6.
	Language across the curriculum: 
	

	6.1
	Explore appropriate arts terminology at end of each activity (the language of Dance, Drama, Music and Visual Arts) 
	

	6.2
	Incorporate activities that explore new words 
	

	6.3
	Use word walls, etc
	

	6.4
	Writing and speaking activities throughout the lesson activity.
	

	7.
	Effective use of resources
	

	8.
	Effective use of LTSM 
	

	9.
	Do the arts’ activities sharpen the learners’ development of languages and mathematics?
	


RUBRIC : PRACTICAL ASSESSMENT  EXEMPLAR

	LEVELS
	5-4
	4-3
	3-2
	2-1

	CRITERIA
	Outstandingly 

Performance


	Achieved
	Partially

Achieved
	Poorly

	Beginning, Middle and end

-entering

-leaving

-greetings

-code of conduct

-respect

-trust
	
	
	
	

	Participation/originality/Initiative

-warm up

- movement

- harmony

- team spirit

- cooling down
	
	
	
	

	Effective use of stimuli/

-Intent
-Relevancy/ correct application
-deliver message

-variety

-structure
	
	
	
	

	Performance :Individual/Group

-Cooperation
-Comparisons

-Adherence to the theme

-Project the message
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Activity: Leg muscles and joint strengthening and mobility

-Leg extensions, brushes, circular leg movement and kicks

-Small jumps off two feet landing on one foot and off one foot focusing on safe landing

-Cooling down and stretches - lying down

1.The aim is to exercise the development of joint mobility in dance

2.Knee bends and rises

2.1.This exercise requires discipline and concentration.

2.2. It should be done slowly, holding the position at top on the toes and at the bottom on the knee bend for three counts
-2.3.Term 1

- Knee bends and rises- Activity 1.4.pg 72-LB pg 142

- Brushes –Activity 1.4. p 73 - LB pg 143

- Eye focus – Activity 1.5 p 73 -LB pg144

- Transference of weight from side to side- pg LB 144

-The combination-Activity 1.7 –LB pg 147

-Small jumps –toe, ball, heel bend in slow motion

-Travelling movement combinations

-  Cooling downActivity 1.9

CHECKLIST EXEMPLAR

	***********CREATIVE ARTS LESSON ACTIVITIES***************

	
	CRITERIA
	EVIDENCE/ FINDINGS

	1.
	CAPS compliance
	

	1.1
	Do the Dance and Drama lessons start with a short warm-up activity, followed with engagement of skills, application and presentation and ending with cooling down and reflection?
	

	2.
	 Diversity
	

	2.1
	Are teachers consciously addressing barriers to learning by allowing more time to complete activities, breaking up a task into smaller, manageable activities, etc?
	

	2.2
	Does the teacher create a safe and supportive environment for learners to explore, experience and express thoughts, ideas and concepts within an atmosphere of openness and acceptance?
	

	2.3
	Are Creative Arts opportunities provided for learners to give expression to their feelings and understanding, individually and in collaboration with others?
	

	3.
	Cognitive levels
	

	4.
	Appropriate teaching methodology
	

	4.1
	Is there evidence of a Creative Arts workbook that is used for written work; rough and final drawings; planning of drama including character, plot, space, time; planning and reflection on dance, basic music notation, etc?
	

	4.2
	Does the teacher use a variety of visual and aural resources to stimulate original and creative work?
	

	4.3
	Are all the learners participating and absorbed in the lesson activities?
	

	4.4
	Does the teacher deal with those who do not participate with sensitivity and fairness, but still maintain control and discipline in the class?
	

	4.5
	Do learners feel challenged, but not threatened? 
	

	4.6
	Do the activities provide as many creative possibilities in all aspects of the arts: listening, moving, dancing, singing, dramatising, drawing, etc?
	

	4.7
	Does the teacher value the learners’ visual artwork by displaying it in the classroom, the school’s foyer, staffroom, etc?
	

	5.
	Assessment supporting learning and teaching process 
	

	6.
	Language across the curriculum: 
	

	6.1
	Explore appropriate arts terminology at end of each activity (the language of Dance, Drama, Music and Visual Arts) 
	

	6.2
	Incorporate activities that explore new words 
	

	6.3
	Use word walls, etc
	

	6.4
	Writing and speaking activities throughout the lesson activity.
	

	7.
	Effective use of resources
	

	8.
	Effective use of LTSM 
	

	9.
	Do the arts’ activities sharpen the learners’ development of languages and mathematics?
	


ASSESSMENT EXEMPLAR: Rubric

	LEVELS
	5-4
	4-3
	3-2
	2-1

	CRITERIA
	Well performed
	
	Partially Achieved
	

	Beginning, Middle and end

-entering

-leaving

-greetings

-code of conduct

-respect

-trust
	
	
	
	

	Participation/originality/Initiative

-warm up

- movement

- harmony
	
	
	
	

	Effective use of stimuli/Intent
	
	
	
	

	Performance :Individual/Group
	
	
	
	


DRAMA

TOPIC 1: DRAMATIC SKILLS DEVELOPMENT

ACTIVITY 1.1: VOCAL DEVELOPMENT 

“The body and voice are the primary means of communication and expression in drama,…” (CAPS document page 9).Therefore it is important to develop them. Skills development in drama helps in providing confidence to learners and how to use their voices and bodies correctly.

Topics to be covered in drama are (CAPS document page 15-16):

1. Drama skills development

2. Drama elements in playmaking

3. Interpretation and Performance of selected dramatic forms

4. Appreciation and Reflection

5. Media and Careers

Drama Concepts Chart for vocal development exercises












	SENIOR PHASE
	
	

	Topic:1

Dramatic skills development
	Suggested contact time:

15 Minutes per week warm-ups

45 Minutes lesson presentation


	Recommended resources

 Classroom space, Drums, tambourine, flip charts, flip charts, koki pens, projector, laptop, available resources at your disposal instruments




Definition
Instructions:

-Stand in a circle with your feet astride (apart)  make sure your spinal is kept straight

-Stretch your arms to your sides and make sure you don’t touch the person next to you
-Swing your body towards your right and then to your left (this is to create your own space)

- Bend your arms in line with your chest in an angle form and flap them 

- Try to perform the following warm-up activities as directed by your teacher

1. RELAXATION: 
Activity 1:

Relaxation game

Tension tag –

Instructions:

· Play a tag game where one person is on.

·  When this person touches someone else in the class, the part of the body that has been touched, becomes tense. 
· Anyone seeing someone carrying tension in a part of their body needs to go to the person and release their tension by saying – “Release arms” or “Release shoulders” etc. 

· The person then releases the tension with an exhaled sigh, and carries on running freely. The aim of the person who is “on” is to touch as many people as possible, making the whole room tense. The aim of everyone else in the room is to remain loose and free. This sensitizes learners to the effects of tension on the body.

Activity 2:

Rolling up and down the spine

This exercise is a classic warming up exercise for the spine that is used in all drama classes. It is important to keep the head completely relaxed while you are hanging and rolling up and down.
Instructions

- Stand with your feet under their hips, facing forwards, and their knees loose and relaxed. -

 - Imagine that their head is getting very heavy.

-  Let the crown of the head lead the rest of the spine down towards the floor.

-  Shoulders and arms should remain relaxed through the rolling down. The neck and then the spine follows the head until the head is hanging completely over, your legs bent slightly. 

- Your arms should be loose and relaxed at the sides, hands close to the floor and heads should be relaxed.

-  If you touch someone’s head, it should bounce away gently, rather than being rigid and held down. 

-  Relax as much as possible in this position without letting your legs give way. Then rebuild up the spine by first dropping your tailbone, softening the knees, and building up slowly through the spine. 

(They should feel as though they are placing one building block on top of another. They work through the whole back, letting the shoulders drop into place and finally allowing the head to float up until they are upright once more. Make sure the chin is not lifted at the end, but in line with the floor.)
2.POSTURE: The position of the different body parts relative to one another.

Activity 1:

Neutral position:

Instructions:

· Stand with your feet hip distance apart, the knees face over the middle toes, the knees are relaxed, the hips are not pushed forward or back, the spine is growing up towards the ceiling, the shoulders are relaxed and the arms are hanging easily at the sides, the chin is in line with the ground, the crown of the head is reaching towards the ceiling.

It is important to find yourself in a state of restful alertness.

3. BREATHING: It is the process of taking air into and expelling it through the lungs. 

:Note: For the production of voice the use of the following body parts / organs are important:

· diaphragm

· intercostal muscles

· larynx

· resonators

Activity 1:

Exercises to develop  breathing capacity and control.

Instructions:

-Sigh exercise for relaxation and breathing

· Sigh a huge sigh of relief.  Feel the relief deep inside your body.  

- Allow the breath to be replaced. 

- Repeat sighing out.  

- Imagine that you are very relaxed. It’s a lovely sunny day, and you are going to sigh with enjoyment. Breathe in and sigh... (sigh) 

- Now imagine that you are very late for something. You’re going to get into big trouble. You are racing and we are very tense. 

- You get there and find that the time has changed. You are not late after all! Sigh with relief…(sigh) 

- You’re sad because your best friend can’t come home with you this afternoon. 

- You were really looking forward to that. Sigh with sadness….(sigh). 

- And you’ve just eaten the best, most delicious meal. 

- Sigh with pleasure at the meal you’ve just eaten… (sigh)

(You can add your own examples of reasons to sigh, making sure that they are relevant to the context of the  learners.)

Activity 2:
Instructions:

· Now breathe out on “fff”.

· Continue breathing out on “fffff” and alternate with the voiced “vvvvv” .Now make staccato-like “f-v-f-v-f-v” sounds.

· Now repeat with “ssss”

· Add the voiced “zzzz” and then conclude with staccato “s-z-s-z”.

· Relax.  

You have now exercised your diaphragm, an important muscle for breath control and you have also worked on increasing your breathing capacity.

Activity 3: Breath control exercises

Instructions:

· In the same relaxed position, keeping your shoulders weighted down, breathe in to the count of four, hold for four and exhale counting to four slowly. 

· Repeat, breathing in for four, hold for four and then count orally to five.  

· Repeat extending the oral counting to 6, 8, and 10

· Place your hand lightly on your diaphragm.  

· Pant evenly like a dog!  

· The diaphragm should move in as each breath is exhaled.

-Try saying the following groups of words on one breath, on a quiet, but sustained tone:

· 1 –10

· the days of the week 

· the months of the year

4. RESONANCE: the resonation of sound waves in the body resonators. Also the reinforcement of sound

The resonators are:
· Sinuses

· Temples

· Nose

· Mouth

· Pharynx

· Chest

Activity 1:

Instructions:

· Hum gently to warm up the vocal folds. Let the hum open into an OO vowel. (MMMM-OOOO). 

· Each participant gently massages and pats their own chest and stomach while making the sound. 

· Repeat but open into an AH vowel. (MMMM-OOOO-AAAH). Keep the sound forward throughout.

· Hum well-known songs together in small groups. Play with harmonies, and focus on feeling the vibrations in the body. 

· Now hum a tune on ‘nnn.’

· What words start with nnn?” Repeat this with a few other voiced consonants – ng (can you feel the back of the tongue vibrating?), zz (the tip of the tongue), vv (the bottom lip) etc.

Activity 2:

Instructions:

· Place pieces of paper with the following words written on them around the room.

·  The learners/participants must move from one word to the next and find the sounds in the word that they can hum on.… 

· Words may include: mountain, man, moon, nomad, haze, heave, song, noon, moaning, morning, naming, moving etc. 

· Vary words that start with the hummed letter and that contain or end with the hummed letters.

5. ARTICULATION : Developing clear and distinct speech by focusing on correct formation of vowels and consonants

· Organs of articulation 

· lips

· jaw

· tongue

· soft and hard palate

Activity 1:

Exercises to develop flexibility of the organs of articulation: 

Instructions:
· Stretch the mouth and tongue and loosen the jaw: open your mouth as wide as possible. Now close it as tightly as possible and again, open B-I-I-G and repeat.

· Now yawn, stretching your jaw and mouth and out on an “aaaahh” sound, and repeat.

· Now, smile broadly. Try to stretch your mouth until you feel as if the corners of your mouth touch your ears and then blow a kiss. And relax, and again smile, kiss and relax and repeat.

· Now stick your tongue out as far as it will go and bring it in and shoot it out, hold it and repeat. 

· Now to the left, try to touch your left ear with your tongue and bring it back in and now to the right and repeat.

· Now stick your tongue out and try to touch your nose and move it down and try to touch your chin and repeat.

· Imagine you have a large piece of bubble-gum in your mouth.  Start chewing it.  Imagine that it is very tough and you need to use your whole mouth and all your lip muscles. Feel all the muscles in your mouth and lips being worked.   

-Now you can begin to work on articulation.

We will start with the lips, we will then move to the tongue tip and then to the back of the tongue and the soft palate.

Activity 2:

Exercises to improve the formation of sounds (articulation)

Focusing on the lips: 

Instructions:

-Say the following at a slow pace then increase the pace

babbedy-bebbedy-bibbedy-bobbedy-bubbedy

    
 

pappety-peppety-pippety-poppety-puppety


Focusing on the soft palate and back of the tongue: 

Instructions:

-Say the following at a slow pace then increase the pace

gaggedy-geggedy-giggedy-goggedy-guggedy





kakkety-kekkety-kikkety-kokkety-kukkety


Focusing on the tip of the tongue:


Instructions:

-Say the following at a slow pace then increase the pace

       


daddedy-deddedy-diddedy-doddedy-duddedy





tattety-tettety-tittety-tottety-tuttety

Now all together    




b p




  



g k




  



d t

· Now work on all the tongue muscles and sat the following words:

Lillary, lallary, lullary, lollary, lay (repeat several times)

We are ready now to move to connected speech. The following tongue twisters are useful as muscularity and articulation exercises. 

Instructions:

NB

·  It is important that the placing of each vowel sound and consonant is correct when saying them.  

· Make sure that each consonant is clearly articulated.  

· Repeat each tongue twister several times, increasing the tempo each time, but maintaining clarity of speech and articulation.

· Let us try the following tongue twisters(, repeat after the teacher):

English tongue twisters:

· Unique New York (repeat several times)

· Proper Copper Coffee Pot (repeat several times)

· Six thick thistle sticks

· Abominable abdominal

· Peter  Piper picked a peck of pickled peppers 
· Did Peter Piper pick a peck of pickled peppers?
· If Peter Piper picked a peck of pickled peppers
· Where’s the peck of pickled peppers Peter Piper picked?
· Red lorry, yellow lorry

Red lorry, yellow lorry, orange lorry

· To sit in solemn silence in a dull dark dock,

In a pestilential prison with a lifelong lock

Awaiting the sensation of a short sharp shock

From a cheap and chippy chopper on a big black block

· For a month to dwell in a dungeon cell.

Growing thin and wizened in a solitary prison,

Is a poor lookout for a soldier stout who is longing for the rattle of a complicated battle.

Yes he’s longing for the rattle of a complicated battle

For the rum tum tum of the military drum.

And the guns that go BOOM BOOM

· Shining soldiers 

· Ruth’s red roof

· He threw three free throws 

· The big black bug bleeds black blood

Afrikaans tongue twisters (snelsêers)

· My liewe neef Louw, my neus jeuk nou, jeuk my liewe neef Louw se neus ook nou?

· Die dikke, domme Daantjie Deysel druk die dom-onnosel donkie dwarsdeur die driedubbele doringdraad.

· Sannie sê sy sal sewe sakke sout sleep, sewe sakke sout is swaar sowaar.

· Wie weet waar Willie Wouter woon? Willie Wouter woon waar die weste winde waai! Weste winde waai waar Willie Wouter woon.

· Drie rooi ribbokke spring oor die doringdraad.

isiXhosa tongue twisters

· Amaqand’enqil’aqhumkile;

· Ndiqhele ukucheba ixhego inkqayi;

· Iqaqa laziqikaqika kuqaqaqa eqawukeni kwaqhawuk’ uqhoqhoqho

· Iqaqa aliziva kunuka;

· Gqi ngomgqomo uqhutywa ngamaqheya, elinye iqheya  laqhokra ngegqudu enkqayini ndaqonda ukuba liqhunyiwe;

· Ndiqhel’ ukuqhuqh’ amaqab’inkweth’ eQamgqobowa;

· Ixhego lequmuqethu liguqe ngamadolo;

· Baxabana ooxam bexabana ngengxogxo bexakwe yingxubakaxaka

· Baxakekil’ooxam baxox’ ubuxumbululu bobuxelegu,

· Ngamaxaxavithi amaxoki
isiZulu tongue twisters

· Uzozwa sengathi uyasha

Kanti vele usushile

· Ngicabang’ iceb’ angilitholi

· Amaland’ alandelanelani na?

Sepedi tongue twisters

Dikgomo tsa rrakgolo

Tse dikgolo di kgaotse dikgole

Tsa makgowa a Kgomokgomo

NB Teachers / learners can develop their own tongue twisters according to their language of preference/geographical area.

6. PITCH:  the level of voice - high or low note, related to the range of the voice.

Instructions:

· Say the following sentences beginning the first on your lowest note. 

·  Each sentence thereafter should be a little higher each time.

· It’s very dark in here. (lowest)

· I don’t like the look of it all.

· Let’s go and see what we can find!

· All right, you go first, I’ll follow!

· Come over here!  Look what I’ve found! (highest)

· Begin on a slightly lower pitch than normal, count up the scale from 1 to 5.  Then reverse the process down.
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7. PAUSE: It is a cessation of sound

Why do we pause?

· to make sense of what we are reading/saying 

· to breathe 

· for effect – to emphasise something, to create anticipation

· for rhythm

· used to express emotion

Instructions:

· Read the extract below and practice where to use pause appropriately.
Our deepest fear is not that we are
inadequate.

Our deepest fear is that we are
powerful beyond measure.

It is our light,

not our darkness,

that most frightens us.

We ask ourselves, who am I to be
brilliant, gorgeous, talented and
fabulous. 


As quoted by Mr. Nelson Mandela

8. PROJECTION: the strength of tone, the power behind words, increased volume supported by meaning

The following exercises strengthen breathing and the tone of voice in order for optimal projection to take place: 

Instructions:

· Count from 1 to 5.

· Breathe with each count.  Concentrate on filling the vowel sound.  

· Project more with each count 

· Call as if from a distance – prolong vowel sounds, guard against shrillness

Wait for me!

Yoo hoo!  Hi there!

· Visualise that your voice is a stream of paint.  Decide on the colour of your voice (paint).  Say: 

‘Away to the woods on the wings of the wind!’

· “Paint” the person in front of you with your voice.  

-       Then breathe and “paint” five meters / 10 meters away – to the back of the room.

9. EMPHASIS: the weight placed on a word /s to give it meaning

Instructions:

· See how emphasis can change the meaning of one sentence in eight ways by reading the following sentences to bring out different meanings as indicated within the brackets:  .

1. I don’t know where he is 
(Statement of fact)
2. I don’t know where he is
(Someone else may)
3. I don’t know where he is 
(Contradiction)
4. I don’t know where he is 
(But I can guess)
5. I don’t know where he is 
(He has quite disappeared)
6. I don’t know where he is
(I know where the others are)
7. I don’t know where he is 
(I know where he was)
8. I don’t know where he is? 
(Why, of course I do!)
· Alter  the following sentence by stressing one word for each of the following 5 meanings:

‘THEMBA USUALLY COMES INTO CAPE TOWN BY TRAIN’

1. But not Andy

2. It is his habit

3. He gets a lift back

4. But uses his car for other places

5. Not by taxi
10.TEMPO

Instructions:

· Divide into pairs: A and B

· A tells B in four sentences what he/she has done this morning up to this point.

· A tells the story at a very fast pace.  B must repeat. A may not repeat if B is unsure

· A tells story using a manageable pace. B must repeat word for word adding colours

· Change

11. TONE: The quality of voice produced by the speaker.  ( expressing  feeling, emotion and mood .)

Instructions:

· Read the extract below and read it with the appropriate emotion/feeling and vocal tone.

My vision of a South Africa that is totally non-racial…

a new South Africa.

A free South Africa,

where all of us, black and white together, will walk tall,

where all of us, black and white together, will hold hands

as we stride forth on the Freedom March to usher in the

new South Africa where people will matter because

they are human beings.
Archbishop Desmond Tutu

EXEMPLAR ASSESSMENT INSTRUMENT (checklist)

ASSESSMENT INSTRUMENT:

Instructions:Use the Voice and Speech Assessment Checklist below for peer and group assessment:

Name:…………………………………

Date:…………………………..

	ITEMS




	YES      NO

(        (
	COMMENTS

	PROJECTION
	
	

	Enough volume?
	
	

	Too much volume?
	
	

	Good breathing?
	
	

	Upper chest breathing?
	
	

	Breathiness?
	
	

	Proper emphasis?
	
	

	TEMPO
	
	

	Too fast a tempo?
	
	

	Too slow a tempo?
	
	

	Insufficient pause?
	
	

	Jerky, hesitant speech?
	
	

	Effective rhythm?
	
	

	PITCH
	
	

	Too high?
	
	

	Too low?
	
	

	Monotone?
	
	

	Under emphasis of key words?
	
	

	Repetition patterns?
	
	

	Expressive variety?
	
	

	TONE QUALITY
	
	

	Pleasant tone?
	
	

	Breathy tone?
	
	

	Husky tone?
	
	

	Throaty tone?
	
	

	Nasality?
	
	

	Tension?
	
	

	ITEMS




	YES      NO

(        (
	COMMENTS

	INCORRECT ARTICULATION
	
	

	APPEARANCE and ATTITUDE
	
	

	Correct posture?
	
	

	Confident?
	
	

	Animated?
	
	

	Good facial expression?
	
	

	Deadpan face?
	
	

	Genuine communication?
	
	

	POSTURE
	
	

	Restful and alert?
	
	

	Rigid?
	
	

	Awkward?
	
	

	Shoulders sagged?
	
	

	Effective gestures?
	
	

	Body language?
	
	

	Aimless movements?
	
	


PRACTICAL ASSESSMENT EXEMPLAR: RUBRIC

	LEVELS
	5-4
	4-3
	3-2
	2-1

	CRITERIA
	
	
	
	

	Breathing

-correct use of breathing techniques
	Excellently  demonstrated the correct use of breathing techniques, breathing organs and breath control 
	demonstrated the correct use of breathing technigues
	Partially demonstrated the correct use of breathing technigues
	Poorly performed

breathing

	Articulation
	
	
	
	

	
	
	
	
	

	
	
	
	
	


GLOSSARY:

· Pitch: the level of voice - high or low note, related to the range of the voice

· Pace:  the speed at which we speak

· Projection: the strength of tone, the power behind words, increased volume supported by meaning

· Articulation: the formation of sounds by the lips, tongue, hard and soft palate, teeth and jaw

· Emphasis: the weight placed on a word /s to give it meaning

· Pause: a cessation of sound, to make sense, to breathe, for effect, for rhythm, used to express emotion

· Tone: the quality of voice produced by the speaker, vocal folds vibrate to produce tone

· Intonation: changes made in pitch- use to enhance subtlety of meaning

· Relaxation: The conscious application of techniques to eliminate tension from the muscles, the mind and emotions to prepare for a focused and creative state.

· Tempo:
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TERM 1, 2, 3, 4

TOPIC: DRAMATIC SKILL DEVELOPMENT

PHYSICAL DEVELOPMENT



RESOURCES: classroom space, drums / tambourine, flip charts, koki pens, flash cards with words on 
DURATION: 15 minutes every week at the beginning of a lesson



(2 hours 30 minutes per term)

 CAPS Document pages 9, 15-16,35-46 (progression in Grades)

PHYSICAL DEVELOPMENT

Instructions:

1. 
In physical work, introduce some new ways of warming up and loosening the body:

· through the body

· stretching (imagining rubber bands between the hands, or legs) 

· floating through space. 

Use imagery to encourage different ways of moving: 

· “shudder like you’ve received an electric shock”

· “float like a leaf on the breeze”

· “stretch a rubber band placed under your left foot with your right hand” etc.

2. Mirror work: three variations 

Activity 1:

Instructions:

In partners, one learner leads the mirror activity with actions only (no words). The teacher gives a stimulus for each section: 

· Remember a game you played when you were younger. Play it slow motion.

· Who cooks in your house? Be this person making food. Cook as them, slow motion.

· Find a special object that you love and use it, slow motion.

· What is your favourite sport? Watch the sport being played, slow motion.

· Play your favourite sport, slow motion.

-In each section, the learner who is leading does the actions, while their partner follows, mirroring them exactly.  After a minute, the teacher says “freeze” and the learners freeze in the middle of the action. The next instruction is given, and the person who was following now starts to lead in this new action. It should not be apparent who is leading to an outside eye. Swop over the leader with each new stimulus from the teacher.

Activity 2:

Instructions:

· In mirror work, let learners move slowly and smoothly so as not to catch one another out. 

· One learner leads the movement and the other follows. 

· On a command the leaders swop, without any interruption in the movement. Once this is working well, extend this to a diamond mirror where FOUR learners stand in a diamond, all facing in the same direction. 

· The person at the head of the diamond leads, the other three follow. 

· At some point the person leading will turn to the left or right, and the new “head of the diamond” picks up the leading, with the three behind following. 

· Work for easy, smooth transitions between leaders.  

Activity 3:

· Continue with mirror work, but now let learners pair up, and then place them in a long line facing their partner who stands opposite them about two steps away. 

· Each long line is a mirror image of the opposite line. 

· Learners mirror their partners, while moving in front of or behind others in the line, keeping the mirror effect consistent. 

· On a command from the teachers, learners swop over leadership. 

· The transition should be smooth and easy, and all movements should be slow, flowing and controlled.

Instructions:

3. Develop the body as an instrument of expression by focusing on how the body would indicate the environment of the character. This could be explored through the following as an example: 

The teacher suggests actions, emotions or situations which the learners react to in various characters and then in their own chosen character. This will make them more aware of their character from a physical and emotional point of view.

Torso:


Taking a cold shower, battle in a hailstorm

Emotion: 


Show despair, confidence, anxiety, ecstasy

Costume:
How will you walk if you are wearing: too big shoes, too small shoes, a cloak, evening dress/evening suit?

Feet and legs:
Walk barefoot over thorny grass, on a hot road, in the sea knee-deep

Hands and arms:
Touch fur; scrape cold porridge out of a pot with your hands, cut your finger, put your hand on a jelly fish

DRAMA
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TERM 3

TOPIC 2: DRAMA ELEMENTS IN PLAYMAKING 

OUTCOMES: By the end of the session participants should be able to perform drama elements in playmaking

Focus on character observation, imitation and imagination in several short improvised dramas in groups of two to four learners

RESOURCES: classroom, space,
drums / tambourine, flip charts, koki pens, props, costumes

DURATION: 6 hours 30 minutes per term



Outcomes: At the end of the activities participants will be able to

-understand the elements of drama

- built up a character (monologue, dialogue, dramatized prose)

Instruction: Develop several short improvised scenes in groups with a 



Beginning, middle and end.

1. 
Develop awareness of BEGINNING, MIDDLE and END in an improvisation. 

Activity 1:
Finishing the action

· One person walks into the circle and begins a mimed activity, specific to a particular location. 

· He/she continues this activity until it is clear WHAT is being done and WHERE it is being done.

· A second person enters the space and contributes to the activity, without words. They should make it clear through their body language and gesture, WHO they are in relation to the first person. 

· After this has been established, the second person needs to introduce a complication of some kind. 

· A third person enters and finds a way to resolve the complication. The actors should freeze when they feel that the scene has come to an end. 

· Discuss whether the scene had a clear beginning, middle and end. Where was the climax of the action?

Activity 2:
Statues

Instructions:

-In groups of four, two learners are the sculptors and two are the sculptures. 

-The sculptors make two interesting sculptures/statues by shaping their partners’ bodies in space and placing them in relationship to one another. (Learners should think about distance from one another, angles in relation to one another, levels etc.). 

-The two sculptors discuss WHAT is happening and WHERE it is happening. 

-On a signal, the sculptures/statues come to life and develop the action adding their own dialogue. 

-On another signal, the sculptures/statues freeze. 

-The sculptors discuss – has the scene been resolved? Does more need to happen to make a satisfying story? If so, what? 

-The sculptors give another signal for the sculptures/statues to come to life. 

-This process continues until the natural END of the scene has been reached. 

-Afterwards there is discussion – where was the climax of the action? Why did the ending feel like an ending? etc

2. GROUPING, SHAPING OF SPACE AND DEVELOPMENT OF SCENES. 

Activity 1:
Group Sports Watching 

Instructions:

· In groups of 6-10, decide on a sport to watch and arrange yourselves as at a sports match. 

· Without speaking watch the game together, using cues from one another’s reactions to build the experience together. 

· Try to build tension at the same time, celebrate a goal or point being scored at the same time, and encourage your team. (cheer the players/play vuvuzelas etc.)

· Do the activity first without any dialogue, and then a second time, adding words. 

· The exercise encourages unity in space, and challenges learners to follow non-verbal cues to make their sports watching realistic.

Activity 2:
Tableaux 

It is a pause during or at the end of a scene on stage. Here performers make still images/frozen pictures with their bodies to represent a scene.

Instructions:

· Learners in groups of 4-6 are given a location for a tableau (frozen picture / still image). 

· Create a still picture of people in the given location in such a way that the location is obvious to the viewer. 

· Ideas for locations are: shopping mall, beach, park, taxi rank, bus station, flea market etc. 

· Once you have made your choices, and built your tableau, the rest of class review each of the tableaux, looking to see if the location is clearly shown in each case. 

Other factors to include and discuss are: 

· proximity of people to one another, (very close/apart which tells the relationship to one another)

· use of levels, (LOW.MIDDLE,HIGH)

· point of focus in the picture, (where was the performance/tableau/activity happening?)

· spatial arrangement in terms of where/how the audience views the picture (end-on, in the round, into the corner etc.) 

· Once learners have clarified and improved on their tableau, they resume their picture and then come to life in the scene. 

· The scene is allowed to develop for a few minutes before a signal to freeze again is given. 

· Those watching are now asked, about the second tableau, how has the picture changed? Is the location still clear? How have the relationships between characters changed?

(The same exercise can be done where photographs or other visual images are used as the starting point for the tableaux. Learners must recreate the photograph of painting, and make decisions about the WHO, WHAT, WHERE and WHEN of the scene. They come to life, allow the scene to develop and then freeze in a new tableau. Character choices should still be clearly shown.)

3. CHARACTERS within a specified environment. 

· Activity 1:
Waking up ritual

Instructions:

· Choose a character at random by taking a character card. 

· The card gives some description/s of a character, e.g. strict teacher, suspicious police officer, nervous businessperson, rowdy teenager, caring mother. 

· Imagine yourself in your character’s bedroom, waking up. 

· Perform the character’s early morning ritual. 

· Explore the way your character might dress, walk, talk and interact with others. 

· Teacher adds suggestions as you go through the process.

· Discuss afterwards what you found out about your character from going through their early morning ritual. 

Activity 2:
The Waiting Game

Instructions:

· Decide on a location where various kinds of people could be waiting, for example, a bus stop, a hospital, a dentist’s waiting room, a job interview.

· In turn, each learner enters the space as his or her character. 

· Vocal and physical character choices should be clear. 

· The characters interact. 

· On a signal, all the characters freeze. 

· Teacher gives an instruction such as “When you come to life again, your characters will be faced with an emergency. The building is on fire (or the bus has broken down, or the person who was interviewing you for the job has themselves been fired etc).” 

· Let the characters come to life in this emergency. 

· How does their behaviour change under pressure? 

· Discuss afterwards whether all characters were clearly depicted and what relationships were created. 

4. Further activities to develop characterisation

Activity 1:
Hot Seat Activity. 

Building a character through the Hot-Seating exercise:

Instructions:

· The learner who will create the character sits surrounded by other members of the group.  She/he is in the “hot-seat”.

· One at a time, the other learners ask him/her questions. 

· Each learner must think of a different question.

· From his/her answers, a character gradually emerges.  

· The questions become more original and creative and delve deeper as the character takes shape.

· The learner in the hot seat starts with no preconceived ideas (except what she/he knows of the scenario or storyline) 

· The character only develops from the questions and answers.

· In this way, the whole group helps to build the character.

[image: image2.jpg]



PHYSICAL CHARACTERISATION ACTIVITY 

Activity 2:


The focus is on the physicality of the character, elements of character that can be developed are:

· Physical appearance

· Age

· Physical mannerisms

· Injuries 

· Attitude

· Purpose

· Status

· Costumes 

· Props

· Names

Activity 3:

To be able to portray a character’s physicality, learners are instructed to make use of their observational skills by looking at people around them and imitating certain physical traits that they might find appropriate to their character.

· Stand in an open space. 

· Take on a character. 

· The teacher suggests actions, emotions or situations.  

· Respond, in character, to the various cues given by the teacher. 

· This will make you more aware of your character from a physical and emotional point of view.

· Teacher: In character (whether you are a famous pop star, a very old lady, a dynamic politician), do the following actions:

· Torso:


Take a cold shower, battle in a hailstorm

· Emotion: 


Show despair, confidence, anxiety, ecstasy

· Costume:


Walk as if you are wearing: too big shoes, too 

small shoes, a cloak, evening dress/evening suit

· Feet and legs:

               Walk barefoot over thorny grass, on a hot road, 





in the sea knee-deep

· Hands and arms:
                 Touch fur, scrape cold porridge out of a pot 

with your hands, cut your finger, Put your hand on a jelly fish

· Gestures:
Express in character:

· “Bring that here”

· “How could you!”

· “I love you”

· “Look there”

· “Come here immediately”

Activity 4: The teacher facilitates the learners through the following improvised situations

Improvisation=it is a kind of activity done without preparation (spontaneous)

Scene 1

· You are in a busy street crowded with shoppers; you are anxious to see what is in the shop windows. 

Instructions: 

· Show what you see and whether it pleases you or not.  

· Finally, come across something you have been wanting for years-decide whether you will buy it – show what it is.

Scene 2

· You are sitting in a cell in solitary confinement, you have been there for a long time and are accustomed to silence, and your mood is of despair.  

· You hear a distant knocking…tension and excitement grows in you as you listen, it fades, you decide it is only a figment of your imagination.

Scene 3

I

· A group sets out on a journey-show WITH excited anticipation, the catching of the train, the arrival, then boarding a boat, the movement of the boat, it pitches and tosses, there is a storm, and you are shipwrecked.  

Instructions:

· Show your adventures after that and a final safe return.

 Activity 5:Building a Statue
Instructions:
· Form a statue of your characters depicting the predominant mood of the character.  

· Your whole body must communicate the character-from the face down to the feet.  

· The rest of the class discuss some of the unusual or innovative statues: 

· what type of character is depicted 

· what is the sex

· the age

· the mood and the attitude of the statue.

VOCAL CHARACTERISATION ACTIVITY

Activity 6:


Vocal Characterisation refers to how you use your voice to characterise your character.

Learners explore different vocal aspects of speech, becoming aware of speech

and drama terminology. They choose a line that their character would speak 

during the performance e.g. “What are you doing?”

Instructions:

Say this line focusing on:

· projection

· characterisation

· breathing

· pitch

· articulation

· mood

· facial expression

· eye contact

Learners reflect on how these elements the character’s speech alters.

Activity 7: Dialogue appropriate to the character

Instructions:
· Adjust the tone of voice, use of vocabulary and manner of speaking should

to suit your character.

· Choose one line from their drama. 

· In a circle, each learner moves across to another learner, using their character’s body language and posture. 

· Say the line to this learner, using the tone of voice and attitude of their character.

· The learner should listen carefully and then repeat what they have just done by mimicking the posture, body language, attitude, voice, piece of dialogue etc.

· They then change to their own character’s body language and posture. 

· They move around and across the circle, choosing someone else to play their

own line to. 

· This repeats until everyone in the group has demonstrated their own character and mimicked someone else’s character in the group.
DRAMA
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TERM 1

TOPIC 2: DRAMA ELEMENTS IN PLAYMAKING 

Focus on written sketch or polished improvisation

RESOURCES: drums / tambourine, flip charts, koki pens, props, costumes

DURATION: 6 hours 30 minutes per term



Instructions:

-Let learners develop, in groups, a written sketch or polished improvisation. 
-Let them use sources and ideas as stimulus for the development of the drama.  

1. Research and discussion

Instructions:
-Do research in groups.
- Consult different sources identify a theme related to a social or environmental issue for the drama: 

1. statistics about any relevant issue

2. anecdotal research 

3. own experiences 

4. newspaper and magazine articles

5. poems, songs, slogans 

6. videos and films

7. taped interviews with friends, community members

2. Isolating a topic
The research concluded, devise, in your groups a topic from the research you have collected.  

Instructions:

The following should emerge as you continue:

What:  What is happening, what is my story line, how will it develop, what will be the beginning, middle and end?  What will be the climax? Is the story interesting, is there dramatic tension?

Who:  Who are the characters?  What is their relationship to each other?  How will it be shown through body and voice?  What is the attitude and function of each of the characters?  How will a specific role be characterised, does he/she have any specific mannerisms, speech patterns?  What is the history of the character?  Age?  Physical attributes?

Where:  Where is the action taking place?  What is the location?  What effect will it have on the way learners will act?  Is it at the school, in the church?

When:  When does the story take place?  Is it late at night, in the past?  

Who to:  Who will be the audience? Friends  and people of our own age?  Parents and familiar adults?  Young people?  The community centre?  Street crowds?

3. Shaping and structuring of the improvisation

Instructions:

-Re-enact the improvisation – more than once if necessary.

Monitors (those who are not in that specific scene) 
-Watch and discuss the following in order for scenes to take shape and develop:

· The most important moments/highlights

· Particularly effective words or dialogue

· Crucial movements

· Any symbols that emerge

· All words must be audible

· All unnecessary or confusing words and movements must be cut out in order to establish:

· Clear focus 

· The piece should be long enough to develop tension, but not too long that it loses it.
-At this stage, learners record the improvisation as summarising notes or as a script in the learners’ workbooks, so that it can be developed further.

4. Styles of scenes
Instructions:
Each group can act out their scenes in different ways:

Activity: Movement and Narrator:
I
·  the narrator tells a story of the scene in the third person, while the characters mime the action.

· Movement alone: 
· enact the scene with no words at all.   Movements could be made more symbolic: use a drum or appropriate music to help.  Use a prop to denote focus of discussion, use different levels to show changing status.  

· A specialised style:
-       turn the scene into a fairy story, a Victorian melodrama, a musical song and dance show, a puppet show, a television soap opera, as a television animation comic!
· Changing the location or time: 
· re-enact your story in an entirely different place(venue) or time(past, present, future), but one where it may have happened: the Stone Age, King Shaka Zulu’s kraal, in the future on a distant planet.

· Changing the frame: 

-       enact the story as if told by a psychiatrist, social worker, the principal with flashbacks; or treat it as a legend, being retold by descendants.
5. Language: 

· explore how dramatic language is shaped by the situation, the roles and relationships of the character

The appropriate register of each character consists of:

i. the words said by the characters

ii. the way the words are said 

iii. body language and gesture

6. Explore dramatic tension (the force that drives drama - you cannot touch it, you can only feel it.)

Instructions:

Learners identify and develop any of the following sources of dramatic tension by asking the key questions:

· Was there a difficult, hard, or important task to be done in the drama (e.g. finding a solution to a difficult problem, etc)?

· Is there funny/ humorous action in the drama?

· Is there an element of surprise in the drama?

· Is there an element of suspense in the drama?

· Is there mystery in the drama?

· Do the characters misunderstand each other?

· Is there a ceremony (wedding/prize giving/funeral/birthday party) in the drama?

· Is there conflict amongst the characters?

· Do the characters experience a dilemma that must be solved?

7.  Target Audience and Purpose of the Drama:
     Consider the following while developing the drama:

· Who will be the audience? What context would they represent with regard to:

· Age group

· Economical background

· Social background

· Political background

· What purpose would the classroom drama hold for the audience? 

· To educate

· To enlighten

· To entertain

· To mobilise

· To inform/to make aware

8. Symbols (objects may be symbolic and reflect on the deeper meaning of the play)
Instructions:

· Consider how the use of symbols might be staged to bring across the deeper meaning in the text.    
· Explore the use of props, costumes, set pieces, etc as symbols to deepen the meaning and message of the classroom drama.
9.Basic staging conventions
         Conventions - practices commonly accepted as part of behaviour by audience and actors, such as clapping or setting a   scene

Instructions:

· Explore stage space, e.g. centre stage, upstage, downstage, etc. 

· Use of performance space: placing of actors, indicating fictional place of the drama, designing movement patterns, etc.

· Blocking: patterns of movement on stage.

· Design an apron on A4 papers

· Pretend as if you are wearing it

BACKSTAGE
BACKSTAGE

BACKSTAGE

	WINGS
	UPSTAGE RIGHT
	UPSTAGE CENTRE
	UPSTAGE LEFT
	WINGS 

	
	CENTRESTAGE RIGHT
	CENTRE

STAGE
	CENTRE STAGE LEFT
	

	
	DOWNSTAGE RIGHT
	DOWNSTAGE CENTRE
	DOMNSTAGE LEFT
	


APRON

· Placement of the audience in relation to the type of stage.

· Consider how the space should be set up in order for the audience to best enjoy the drama. 

-Give learners different suggestions around use of space, e.g. 

· in the round (audience all around), 

· into the corner (audience on two sides), 

· end-on (audience on one side) 

10 Make sure that learners understand that the audience needs to see the action clearly and that key moments should be highlighted for their attention.

“Theatre in the round” is where the audience is seated on all sides of the

action. Despite the term, the acting space may be circular, square or any other shape.

[image: image3.emf]
“Into the corner” staging is similar to a thrust stage, where there is a back to the

performance area (the two walls of the corner), allowing for scenery to be placed

there. The audience sits on two or three sides of the action.

[image: image4.emf]
“End-on” staging is similar to a proscenium arch stage, where the audience sits in rows facing the action, and there is a division between the actors and the audience.

[image: image5.emf]
                                                       TOPIC 4: APPRECIATION AND REFLECTION

GRADE 8: TERM 4

Follow-up activity

Instructions:

Reflect on the written sketch/ polished improvisation by reflecting on: 

Ask the following questions:

· What were the actors trying to say?

· How well did they do this?  Could you understand their message?

· How did the audience react to the performance?

· Was the lighting effective?  Did it support the storyline of the play?  Did it lend atmosphere to the play? (if used)

· Costumes: were they interesting, did they suit the character?  Could the actors move in them? (if used)

· Could you hear the actors?

· Were the actions and dances clear and well-rehearsed?

· Did the music contribute to the overall effect? (if used)

· Did the music help to convey the message of the play? (if used)

· Was the storyline interesting?  Did it capture your attention and imagination?

· Do you think the actors could convey the message without having to “preach”?

· What is your overall impression of the play?

DRAMA
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TERM 2

TOPIC 2: DRAMA ELEMENTS IN PLAYMAKING 

Focus on written sketch or polished improvisation

RESOURCES: drums / tambourine

DURATION: 6 hours 30 minutes per term



Learners develop, in groups, a written sketch or polished improvisation. Different sources and ideas are used as stimulus for the development of the drama.  

7. Research and discussion

Do research in groups. Consult different sources identify a theme related to a social or environmental issue for the drama: 

· statistics about any relevant issue

· anecdotal research 

· own experiences 

· newspaper and magazine articles

· poems, songs, slogans 

· videos and films

· taped interviews with friends, community members

8. Isolating a topic
DRAMA
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TERM 2

TOPIC 3: INTERPRETATION AND PERFORMANCE OF SELECTED DRAMATIC FORMS 

Focus on South African poetry / praise poetry

RESOURCES:
drums / tambourine / appropriate music instruments and costume pieces

DURATION: 

7 hours per term



Praise poem activity

Instructions:

- Work in  groups

- Each group should write a praise poem of their choice

- Note the following in the poem:

 - Repetition, 

 - Use of rhythm,

 - Use of body language, voice and gestures

- Indicate what the praise poem is all about.

- When is it recited /performed? /What is the purpose of the poem?

- Indicate the role of the praise poet in the community.

-Identify /write down props /costumes used for this poem

-Explore ways in which the praise singer can interact with the audience (audience   participation, ululation ,call and response)

-Present the praise poem to the participants while they critique it

Praise poem exemplar

MMUTLA
Ke mmutla wa bokgabutlana

Tshehlana ya ditsebjana

Ke rata ge ba kgobokane

Maphefo le diwatlana

Ke tla penapena

Ka tshela melapo

Ka tswa dihlasaneng 

Mme ka leba metseng

Gore le ka basadi

Ba tle ba bone ‘belo la morwa’ masekana
A praise poem can be sung to praise a person during a wedding/funeral send-off, a graduation ceremony or a particular achievement. It mentions the family tree of how the praised person is related to others.

Instructions:

Let learners present their own praise poems
Media

Resources

2 hours 

Instructions:

-Work in groups to do a composition of a script exploring undoing stereotypes through creating unique / authentic characters exploring elements of vocal and physical development
GLOSSARY: 

articulation - the act or process of speaking or singing words with clarity

choral verse - poetry spoken in unison by a group, using unity of action and harmony of pitch

conventions - practices commonly accepted as part of behaviour by audience and actors, such as clapping or setting a scene

dramatic elements - all the features that make dramatic meaning (e.g. situations, roles, relationships, dramatic tension, focus, time, language, movement, mood, symbols)

docu-drama - a dramatic representation of a real-life situation or topic

documentary - report based upon an actual event or an investigation into real situations; usually done in film or on television

exaggeration - making something larger than life, unrealistic or unnatural

freeze -

(i) as an instruction - a signal for participants to stop talking and moving, and to remain in position until given a signal to resume action

(ii) as a technique - usually used to begin or end a scene; can show the passage of time or to link pieces or scenes together

focus - framing of the action through concentration and maintenance of the dramatic tension, and achieved through, for example, eye contact, props, use of space, language

front-of-house - the auditorium or entrance to the place where spectators are; the place where tickets and programmes are sold; sometimes refers to the lights located here

improvisation - spontaneous making up of the play as it is performed, sometimes after a short period of preparation; these versions can be built upon, repeated and polished

intonation - melodic rise and fall of the vocal pitch when speaking a phrase or sentence; known as inflection when referring to a word or syllable

musical - a light romantic play or film having dialogue interspersed with songs and dances

orature - oral traditions; intellectual property of a people, embracing folklore, praise poetry, song, riddles, idioms, etc.

opera - an extended dramatic work in which music constitutes the dominating feature

pace - the speed or rate at which an actor speaks; the rate at which the action of a drama unfolds

pitch - how high or low the voice sounds

projection - throwing the voice forward to reach the listeners; transmitting and maintaining the role 

resonance - the amplification of the voice

role - the character or part assumed by the actor

role-play - (noun) acting out a usually authentic situation, without a script or drama

scenario - outline of a plot or story to be developed by the performers

skit - short scene, usually of humorous nature

snippet - short exchange of dialogue, usually for two people

tension - the force that drives the drama; created by the task, relationships, surprises and the mystery that occur during the drama; most easily generated through conflict

tempo - the management of time in a broad sense, related in drama to the kind of action and the mood

timing - precise use of time in building dramatic tension and in creating comic effects

tone - quality of voice; is affected by resonance; related to the emotions being felt by the actor

theme programme - a compilation of presentations around a chosen theme; items can be linked by music and dance; it should have structure and stand as a dramatic piece

verbal dynamics - combination of movement and sound to convey the meaning and emotional quality of words

MUSIC CLASSROOM ACTIVITIES

Background: The study of music in Creative Arts aims to develop the ability to perform a variety of vocal and instrumental music in a group and solo context. In addition, learners are exposed to the written and aural language of music through reading and writing music. Furthermore, the subject aims to develop the ability to create new music through improvising and composing, using both conventional and non-conventional compositional techniques. The content also enables learners to become informed listeners of music by actively listening to a variety of music ranging from Western, indigenous and popular music. If learners choose to study Music in the FET band, special effort should be made for them to develop the ability to perform instrumentally or vocally at an elementary level and have a good sense of rhythm and pitch. They should also be able to read staff notation at the end of Grade 9.

The following activities have been developed with the aim of providing guidance towards classroom practice. Although the activities have been developed according to the teaching plan, per term per grade, teachers are encouraged to exercise their professional judgement and innovation in dealing with the activities. In other words teachers are encouraged to be flexible in their approach. The depth and breath of the content may vary from context to context. 
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MUSIC WORKSHEET 1

	Senior Phase: Music
	Term: 1
	Grade: 7-9

	Topic 1: 

Music literacy 
	Time: 4 hours 


	Resources: 

Piano/ Keyboard/ Melodica

Music manuscript
Pencil Eraser


Content/ Concepts/ Skills:  Pitch: Treble Clef 

Time: 30 minutes
BACKGROUND: 

Pitch: Is a note itself, a sound produced either through singing or playing an instrument. It can be higher or lower. The pitch of a sound is based on the frequency of vibration and the size of the vibrating object. The slower the vibration and the bigger the vibrating object, the lower the pitch; the faster the vibration and the smaller the vibrating object, the higher the pitch. For example, the pitch of a double bass is lower than that of the violin because the double bass has longer strings. Pitch may be definite (i.e. piano) or indefinite (i.e. cymbals). 
Playing two different notes or pitches will give different sounds. One note will be higher or lower than the other. Pitches or notes on an instrument are represented by seven alphabets: A, B, C, D, E, F, G. These notes or pitches can be repeated as many times as possible, in different ranges, from bottom to the top or vice versa. 

On the piano for instance they are as follows:      

[image: image7.emf] 
Music Notation: music notation is any system that represents aurally perceived music through the use of written symbols. There are different types of music notation systems that are used throughout the world. Examples include staff notation Graphic notation (sound pictures) and tonic sol-fa. This is an example of a graphic score: 
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Example of tonic sol-fa notation is doh, ray, meh, fah, soh, lah, te, doh.

Staff notation: is one of the music notation systems that has been marketed and therefore used by musicians of many different genres throughout the world.  The system uses five lines called staff and sometimes referred to as stave. Pitch is shown by placement of notes on the staff. 

The Great Stave or Staff: it is an eleven line stave in which the Treble Stave is joined to the Bass Stave with the middle C in between. These lines are used for writing and reading music. Lines and spaces represent notes in alphabetical order, ascending or descending. Note the different Letter Names on the Treble and Bass Clefs. 

[image: image9]
Bar lines 
Bar lines are lines drawn across the stave. Bar lines divide stave into segments of equal units of time. 
Double bar lines are two vertical lines usually drawn across at the end of the piece or, at the end of a section.
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Clef: 
A clef is a symbol placed at the beginning of a stave. It indicates the position of one particular note on the stave. There are several different clefs. Examples include Treble or G Clef, Alto Clef, Tenor Clef and Bass or G- Clef. Treble or G Clef and Bass or G- Clef are the most commonly used clefs.

1. Treble Clef: the treble clef was originally a letter G and it identifies the second line up on the five line staff as the note G above middle C. 

Example of a treble clef:

[image: image11.png]



Activity 1.1: Practice drawing the treble clef sign by tracing over the guidelines. Draw more in the remaining space and the following staves.
a) [image: image12.png]
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2. Letter Names of notes on the Treble Clef 

[image: image14.png]
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To remember the names of notes in the lines of the Treble Clef the following sentence can be memorized: Every Good Boy Does Fine or any other formulation that assist in remembering the sequence of the letter names. 
[image: image16.png]o/





To remember the names of notes in the spaces of the treble clef the following  word can be memorized: F  A  C  E or any other formulation that assist in remembering the sequence of the letter names. Combined Letter Names on lines and spaces:
[image: image17.png]



Activity 2.1:  Fill in the following letter names below the notes
a)[image: image18.png]



b)[image: image19.png]



Activity 2.2: Write each note's name underneath. Each measure's notes spell a word.
a)[image: image20.png]



b)[image: image21.png]



Activity 2.3: Draw a Treble Clef at the beginning of the staff and write the letter name of each note.
a)[image: image22.png]



b)[image: image23.png]



3. Bass Clef: the Bass Clef or F clef shows the position of the note F below middle C. 

Example of a Bass Clef:
[image: image24.png]



Activity 3.1: Practice drawing the bass clef sign by tracing over the guidelines. Draw more in the remaining space and the following stave
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4. Letter names of notes on the Bass Clef 
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To remember the names of notes on the lines of the Bass Clef the following sentence can be memorized:  Good Boys Do Fine Always or Good Boys Do Fly  Airplanes or any other formulation that can assist in remembering the sequence of the letter names. 
To remember the names of notes in the lines of the treble clef the following sentence can be memorized:

All Cows Eat Grass or any other formulation that can assist in remembering the sequence of the letter names. 
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Activity 4.1.: Write each note's name underneath. 
a)[image: image30.png]



b)[image: image31.png]



Activity 4.2.: Draw a bass clef at the beginning of the staff and write the letter name of each note.
a)[image: image32.png]



b)[image: image33.png]



5. THE KEYBOARD 

The Keyboard has two kinds of Keys – White and Black. The White keys are represented by the lines and spaces on the staff, and are therefore made up of the first seven letters of the Alphabet – ABCDEFG which are repeated to represent the same letters at higher or lower levels.

The Black Keys which are raised take their names from the white keys and are grouped in sets of twos and threes. 

There are no Black Keys between B and C, and between E and F. 

Take a look at the following Keyboards: 

  [image: image34.emf]

The easiest way to identify the Letter Names of any Keyboard is by looking for the position of “F” which is the white key at the left side of the three Black Keys. After locating the position of “F”, move forward or backward to get the other white keys, bearing in mind the letters of the Alphabet – ABCDEFG. 

Exercise 

Write the Letter Names of the marked keys:
[image: image35.png]



The following keyboard illustrates notes on the staves of both Bass and Treble Clefs. Notice where Middle C is located in the Keyboard and the Grand Stave. 


Look, e.g. at the Cs: each time they appear above, it is an OCTAVE apart: they are 8 notes apart, counting both the 1st and 2nd notes.

The moment you join the treble and bass clefs to write music for four voices, the two clefs are joined by a bracket { } (called a brace) to indicate that you are using them consecutively (like in a choir for 4 voices).

MUSIC WORKSHEET 2
	Senior Phase: Music
	Term: 1
	Grade: 7-9

	Topic 1: 

Music literacy 
	Time: 4 hours (15 Minutes per period)

	Resources: 

Piano/ Keyboard/ Melodica

Music manuscript
Pencil Eraser


Content/ Concepts/ Skills: Construction of Major Scales
Background: Scales/ Tonality 
A scale is defined as a succession of notes, normally, either a whole tone/ whole step or semi tone/ half step. A scale is like a staircase or a ladder. As you climb up the pitch gets higher and as you go down the pitch gets lower.  There is a variety of scales that are used in Music. They are: 

· Modes/ Modal Scales – Used before major/minor scales were invented. They are used to play folk songs such as Scarborough Fair and Drunken Sailor. 
· Major Scales  – Mainly used in happy, joyful and celebratory music. 
· Minor Scales – Mainly used in sad, solemn, unhappy pieces. 
· Chromatic Scales– Means colour and uses all twelve semitones within an octave. Used in Serialism. 
· Pentatonic Scales – A 5 note scale. Used a lot in Scottish and Chinese/Japanese Music. 
· Whole-tone Scales– Made up of only tones (no semitones). Popular in late 19th Century and early 20th Century by impressionist composers.
This section will focus on commonly used scales such as Major, Minors and Chromatic Scales. 

1. Major Scales 

The pattern of all the Major Scales is made up of small and big steps. A major scale is designed as follows: Keynote-Big Step-Big Step-Small Step-Big Step-Big Step-Big Step-Small Step-Key Note (sometimes referred to as Whole Tone, Whole Tone, Semi- Tone, Whole Tone, Whole Tone, Semitone or Tone, Tone, Semi-tone, Tone, Tone, Tone, Semi-tone).  

2. The C Major Scale

In the C major scale the notes are C, D, E, F, G, A, B, C. The small steps are between E and F and between B & C. Have a look at the diagram of the keyboard; you will notice that there is a small step between E&F and between B&C. C major is known as a natural scale because it has no sharps or flats

Example of C Major Scale:


[image: image36]
Doh Ray Me Fah Soh Lah Te Doh, are Tonic Solfa names. C D E F G A B C  are the letter names used to name notes used in the Staff notation. These eight notes are called a Major Scale. 
Activity 2.1 Write letter names under each note that constitute a C Major Scale. Add accidentals where necessary. 
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Activity 2.2 Construct C Major scale in descending order using the given rhythm. [image: image38.png]10 Il b))





3. G Major Scale

Constructing G Major Scale is similar to the C Major Scale in terms the principle of Keynote-Big Step-Big Step-Small Step-Big Step-Big Step-Big Step-Small Step-Key Note (sometimes referred to as Whole Tone, Whole Tone, Semi- Tone, Whole Tone, Whole Tone, Semitone or Tone, Tone, Semi-tone, Tone, Tone, Tone, Semi-tone (TTStTTTSt). 
In the G Major scale the notes are G, A, B, C, D  E, F#, G. (notice that F natural had to be raised/ sharpened, using this # symbol, to get a small step/ semitone between the 7th and 8th notes, leading to F# / F sharp)  

The small steps are between B and C and between F# & G. 

Have a look at the diagram of the keyboard and you will notice that there is a small step between B & C and between F# & G.
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Activity 3.1 Write letter names under each note that constitute a G Major Scale. Add accidentals where necessary.  
[image: image40.png]LS





Activity 3.2 Construct G Major scale in ascending order using the given rhythm. Add accidentals where necessary.  [image: image41.png]10 Il b))
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4. D Major Scale

Constructing D Major Scale is similar to the C and G Major Scales in terms the principle of Keynote-Big Step-Big Step-Small Step-Big Step-Big Step-Big Step-Small Step-Key Note (This sometimes referred to as Whole Tone, Whole Tone, Semi- Tone, Whole Tone, Whole Tone, Semitone or Tone, Tone, Semi-tone, Tone, Tone, Tone, Semi-tone).  

In the D Major scale the notes are D, E, F#, G, A, B, C#, D. (notice that C and F natural had to be raised/ sharpened, using this # symbol, to get a small step/ semitone between the 7th and 8th notes, leading to F# / F sharp). The small steps are between F# and G and between C# & D. 

Have a look at the diagram and you will notice that there is a small step between F# and G and between C# & D. 
[image: image43.png]1





Activity 4.1 Write letter names under each note that constitute a D Major Scale. 
[image: image44.png]



Activity 4.2 Construct D Major Scale in ascending and descending order using the given rhythm. Add accidentals where necessary. [image: image45.png]10 Il b))
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5. A Major Scale
Constructing A Major Scale is similar to the C, G, D and  Major Scales in terms the principle of Keynote-Big Step-Big Step-Small Step-Big Step-Big Step-Big Step-Small Step-Key Note. (This sometimes referred to as Whole Tone, Whole Tone, Semi- Tone, Whole Tone, Whole Tone, Semitone or Tone, Tone, Semi-tone, Tone, Tone, Tone, Semi-tone).  In the A Major scale the notes are A, B, C#, D, E, F#, G#, A . (notice that C and F natural had to be raised/ sharpened, using this # symbol, to get a small step/ semitone between the 7th and 8th notes, leading to F# / F sharp)  The small steps are between C# and D and between G# and A. 
Have a look at the diagram; you will notice that there is a small step between C# &  between G# & A. 
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Activity 5.1 Write letter names under each note that constitute A Major Scale. 
[image: image48.png]



Activity 5.2 Construct an A Major Scale in descending order using the given rhythm. Add accidentals where necessary. 
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6. F Major Scale
Constructing F Major Scale is similar to the C, G, D, and A Major Scales in terms the principle of Keynote-Big Step-Big Step-Small Step-Big Step-Big Step-Big Step-Small Step-Key Note. (This sometimes referred to as Whole Tone, Whole Tone, Semi- Tone, Whole Tone, Whole Tone, Semitone or Tone, Tone, Semi-tone, Tone, Tone, Tone, Semi-tone).
In the F Major scale the notes are F, G, A, B[image: image51.png]


, C, D, E, F. (notice that B natural had to be flattened using this   symbol[image: image52.png]


to get a small step/ semitone between the 3rd and 4th notes, leading to B[image: image53.png]


/ B flat) The small steps are between A and B[image: image54.png]


and between E and F. 
Have a look at the diagram of the keyboard; you will notice that there is a small step between A &B[image: image55.png]


and between E& F. 
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Activity 6.1 Write letter names under each note that constitute F Major Scale.
[image: image57.png]


 
Activity 6.2 Construct F Major Scale in ascending order using the given rhythm. Add accidentals where necessary. 
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7. B[image: image60.png]


/ B flat Major Scale
Constructing  B[image: image61.png]


/ B flat Major Scale is similar to the C, G, D, A and F Major Scales in terms the principle of Keynote-Big Step-Big Step-Small Step-Big Step-Big Step-Big Step-Small Step-Key Note. (This sometimes referred to as Whole Tone, Whole Tone, Semi- Tone, Whole Tone, Whole Tone, Semitone or Tone, Tone, Semi-tone, Tone, Tone, Tone, Semi-tone).
In the B[image: image62.png]


/ B flat Major Scale the notes are B[image: image63.png]


, C, D, E[image: image64.png]


, F, G, A, B[image: image65.png]


,  (notice that E natural had to be flattened using this symbol[image: image66.png]


to get a small step/ semitone between the 3rd and 4th notes, leading to E[image: image67.png]


/ E flat) The small steps are between D and E[image: image68.png]


and between A and B[image: image69.png]


.

Have a look at the diagram and you will notice that there is a small step between D and E[image: image70.png]


and between A and B[image: image71.png]


.
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Activity 7.1 Write letter names under each note that constitute B[image: image73.png]


Major Scale.
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Activity 7.2 Construct B[image: image75.png]


 Major Scale in ascending order using the given rhythm. Add accidentals where necessary. 
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8. E[image: image78.png]


/ Eflat Major Scale 
The same of principle constructing a Major Scale also applies in E[image: image79.png]


/ Eflat Major Scale. In the E[image: image80.png]


/ E flat Major Scale the notes are E[image: image81.png]


, F, G, A[image: image82.png]


, B[image: image83.png]


,  C, D, E[image: image84.png]


, (notice that A natural had to be flattened using this symbol[image: image85.png]


to get a small step/ semitone between the 3rd and 4th notes, leading to A[image: image86.png]


/ E flat) The small steps are between G and A[image: image87.png]


and between D and E[image: image88.png]


. 
Have a look at the diagram and you will notice that there is a small step between G and A[image: image89.png]


and between D and E[image: image90.png]


.
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Activity 8.1 Write letter names under each note that constitute E[image: image92.png]


Major Scale.
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Activity 8.2 Construct E[image: image94.png]


Major Scale in descending order using the given rhythm. Add accidentals where necessary.  [image: image95.png]10 Il b))
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9. KEY SIGNATURES

A key signature is a group of sharps or flats written immediately after the clef at the beginning of a staff to show the key in which the music is written. A sharp or a flat in a key signature affects all notes of the same letter name, all over the staff, unlike an accidental which affects one line or space. 

C Major Scale is the only scale that has no key signature.
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The G Major Scale with Key Signature is written as follows:
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The D Major Scale with Key Signature 
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The F Major Scale with Key Signature 
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Following is a summary of all Key Signatures:
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	m
	+ 5 = Sharp scales
	
	M
	m
	+ 4 = Flat scales

	G major
	e
	F# 
	
	F major
	d
	Bb 

	D major
	b
	F# C# 
	
	Bb major
	g
	Bb Eb 

	A major
	f#
	F# C# G# 
	
	Eb major
	c
	Bb Eb Ab 

	E major
	c#
	F# C# G# D# 
	
	Ab major
	f
	Bb Eb Ab Db 

	B major
	g#
	F# C# G# D# A#
	
	Db major
	bb
	Bb Eb Ab Db Gb 

	F# major
	d#
	F# C# G# D# A# E#
	
	Gb major
	eb
	Bb Eb Ab Db Gb Cb 

	C# major
	a#
	F# C# G# D# A# E# B#
	
	Cb major
	ab
	Bb Eb Ab Db Gb Cb Fb


MUSIC WORKSHEET 3
	Senior Phase: Music
	Term: 1
	Grade: 7

	Topic 1: 

Music literacy 
	Time: 30 minutes


	Resources: 

Music manuscript
Pencil Eraser


Content/ Concepts/ Skills: Duration: Note Values

Methodology:
Group and Individual Activity:

1: Introduction of Note Values, French Names and Tonic Sol-fa

Note Values refer to the duration of a note, short (e.g. semiquaver) or long (e.g. Semibreve). The combinations of these note values create phrases and are grouped according to the beat and time signature. 

Study carefully the table below:

Table 1: A combination of note values 

	Name of Note Value
	Note Symbol


	Values in relation to semibreveve
	French Time Names
	Tonic Sol-fa
	Corresponding names

	Semibreve
	[image: image119.png]



	1
	Taa-aa-aa-aa
	d : - | - : - |
	Whole note

	Minim
	[image: image120.png]



	2
	Taa-aa
	d : - |   :   |
	Half note

	Crotchet
	[image: image121.png]



	4
	Taa 
	d :   |   :   |
	Quarter note

	Quaver
	[image: image122.png]



	8
	Ta -te
	d.d :   |   :   |
	Eighth note

	Semi-quaver
	[image: image123.png]



	16
	Ta-fa te-fe
	d,d,d,d :   |   :  |
	Sixteenth note


Note the following:

Semibreve : played once but  it takes  four counts of beats (crotchet beats) 

Minim 
: Played once but  it takes two counts of beats (crotchet beats)

Crotchet : Takes one full count or beat. Four crtchets make one semibreve 

Quaver :  Takes half the value of a crotchet beat. Two quavers make one crotchet . eight quavers make on semi-breve

Semiquaver: Half of a quaver note. Two semiquavers make one quaver. Sixteen semiquaver make one semibreve 

Refer to the following table

Table 2

	Semibreve
	[image: image124.png]




	Minim
	[image: image125.png]


                                             [image: image126.png]




	Crotchet
	[image: image127.png]
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                          [image: image129.png]
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	Quaver
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	Semi-quaver
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2. French Names and their rests
Rests

Rests refer to periods of silence in music. A rest has the same duration as a particular note. A crotchet rest is of the same duration as crotchet note; quaver rest is of the same duration quaver noted.

Table 3  

	Name
	Notes and their   French Time Names
	Rest and their French Time Names
	Value in relation to a crochet beat

	Semibreve or whole note
	
[image: image139]
Taa-aa-aa-aa
	
[image: image140]
Saa-aa-aa-aa
	4 crochet beats

	Minim or half note
	
[image: image141]  or  
[image: image142]
Taa-aa
	
[image: image143]
Saa-aa
	2 crochet beats

	Crochet or quarter note 
	
[image: image144]   or  
[image: image145]
Taa
	
[image: image146]
Saa
	1 crochet beat

	Quaver or Eighth note
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  or  [image: image148.png]



                 Ta – te        ta - te             
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 SHAPE  \* MERGEFORMAT 
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Sa-seh 
	½ crochet beat

	Semiquaver or sixteenth note
	    [image: image151.png]


 or [image: image152.png]



    Ta-fa   te-fe     ta-fa    te -fe 
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 SHAPE  \* MERGEFORMAT 
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sa-se
	¼ crochet beat


Activity 2.1: Clap the following rhythmic patterns:
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Activity 2.2.: Individually clap the following rhythmic patterns:

a) [image: image157.png]



b)[image: image158.png]14 44030 700




c)[image: image159.png]34 3400 (573714




Activity 2.3.: Clap the following rhythmic patterns:
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Activity 2.4.: Drum the following patterns:
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Activity 2.5: Practice and test your knowledge of note values by completing the table below. Fill in the correct answers.

Fill in the missing notes, words, rests and values:

	Note
	Name
	Rest
	Value

	i)  
	Crotchet
	ii)
	1 beat Crotchet beat 

	iii)
	iv)
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	v)
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	vi)
	vii)
	viii)

	ix)
	x)
	[image: image164.png]



	1/2 Crotchet beat


MUSIC WORKSHEET 4
	Senior Phase: Music
	Term: 1
	Grade: 7-9

	Topic 1: 

Music literacy 
	Time: 2h00 minutes


	Resources: 

Music manuscript
Pencil Eraser 

Music score


Content/ Concepts:  Time Signatures

1. The time signature is a notational convention commonly used in Western musical notation to specify how many beats are in each measure or bar and which note value constitutes one beat. In a musical score, the time signature appears at the beginning of the piece, as a time symbol or stacked numerals such as 

or 
[image: image166.wmf]4

3

 , which means "common time" and "three four time", respectively,  immediately following the key signature or immediately following the clef if the key signature is empty. A mid-score time signature, usually immediately following a barline, indicates a change of meter. 

There are various types of time signatures, depending on whether the music follows simple rhythms or involves unusual shifting tempos, including: regular-  simple  time such as 
[image: image167.wmf]4

3

or  
[image: image168.wmf]4

4

,compound  time e.g. 
[image: image169.wmf]8

9

or 
[image: image170.wmf]8

12

 and irregular - complex time e.g. 
[image: image171.wmf]4

5

or 
[image: image172.wmf]8

7

. 

Regular time signature has two main groups groups: Simple and Compound  time signatures.

Simple Time Signature: has three subgroups and its beats can be divided by 2, 4, 8, 16. These subgroups are simple duple, triple and quadruple time because of the number of beats in each of the subgroups in a single bar. 

2. Simple Time Signature

Time signatures including simple time signatures consist of two numerals, one stacked above the other:

· the lower numeral indicates the note value which represents one beat (the "beat unit");

· the upper numeral indicates how many such beats there are in a bar.
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Simple time: duple 
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 , triple
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. The following table summarises Simple Time Signatures

	
	Simple duple
	Simple triple
	Simple quadruple
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3. Compound time signatures:

In compound signature, subdivisions of the main beat (the upper number) are split into three, not two, equal parts, so that a dotted note (half again longer than a regular note) becomes the beat unit. Compound time signatures are named as if they were simple time signatures in which the one-third part of the beat unit is the beat, so the top number is commonly in multiples of 3 e.g. 
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. The lower number is most commonly an 8 (an eighth-note). 
Compound time: duple
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. Table below present Compound Time Signature

	Compound Duple
	Compound triple
	Compound quadruple
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Activity 3.1: Look at the Time Signature of the following songs. Let’s sing them together 
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Activity 3.2: Look at the following song and identify the Key Signature 

a)
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Activity 3.3: Learners share any songs they know, whether from their communities, indigenous or popular. The class listen and identify the time signature. The song is learnt by other learners and is sung.  
Activity 3.4: Group the following time signatures accordingly and insert the appropriate note values: 


[image: image237.wmf]4

5

, 
[image: image238.wmf]8

3

, 
[image: image239.wmf]16

12

, 
[image: image240.wmf]2

2

,
[image: image241.wmf]8

7



 EMBED Equation.3  [image: image242.wmf]4

4

, 
[image: image243.wmf]2

3

, 
[image: image244.wmf]8

9

, 
[image: image245.wmf]8

12

, 
[image: image246.wmf]8

3

, 
[image: image247.wmf]2

2

, 
[image: image248.wmf]8

6

, 
[image: image249.wmf]4

2


	Simple time
	Compound time
	Irregular time

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Activity 3.5: Identify time signatures in the following patterns:
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Activity 3.6: Complete the last bars in the following rhythmic patterns:
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Activity 3.7:  Add bar lines to the following melodies
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MUSIC WORKSHEET 5

	Senior Phase: Music
	Term: 1
	Grade: 7- 9

	Topic 1: 

INTERVALS
	Time: 1H30 


	Resources: 

Manuscript A4 paper,
Pencil, eracer.

 Projector (if available); 


1. Intervals

An interval is the distance between two notes. Intervals are always counted from the lower note to the higher one, with the lower note being counted as one. Intervals come in different qualities and size. If the notes are sounded successively, it is a melodic interval. If sounded simultaneously, then it is a harmonic interval.

The smallest interval used in Western music is the half step. A visual representation of a half step would be the distance between a consecutive white and black note on the piano. There are two exceptions to this rule, as two natural half steps occur between the notes E and F, and B and C.

A whole step is the distance between two consecutive white or black keys. It is made up of two half steps.

[image: image259]
2. Qualities and Size
Intervals can be described as Major (M), Minor (m), Perfect (P), Augmented (A), and Diminished (d).

Intervals come in various sizes: Unisons, Seconds, Thirds, Fourths, Fifths, Sixths, and Sevenths.

2nds, 3rds, 6ths, and 7ths can be found as Major and Minor.

Unisons, 4ths, 5ths, and Octaves are Perfect. Listen

3. Staff
[image: image260.png]A

=

o O
[ o0 6 O o e e e e
unison second third fourth fifth sixth seventh octave




When a major interval is raised by a half step, it becomes augmented.

When a major interval is lowered by a half step, it becomes minor.

When a major interval is lowered by two half steps, it becomes diminished

When a minor interval is raised by a half step, it becomes major.

When a minor interval is raised by two half steps, it becomes augmented.

When a minor interval is lowered by a half step, it becomes diminished.

When a perfect interval is raised by a half step, it becomes augmented.

When a perfect interval is lowered by a half step, it becomes diminished.
Activities on Intervals 

Interval Worksheet 1
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Interval Worksheet 2
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MUSIC WORKSHEET 6
	Senior Phase: Music
	Term: 2
	Grade:7- 9

	Topic 2: 

Topic 1 Music literacy 

	Time: Suggested contact time 15 minutes per week 


	Resources: 

Musical instruments, textbooks/songbooks/file resource with or without CD with music and/or accompaniments for songs 


Content/concepts/skills: Triads on I, IV and V (close position) 
1. TRIADS

A triad is a chord with 3 notes, played simultaneously. They are constructed by two intervals of a third, based on the Root, 3rd and 5th note e.g. in the key of Cmajor: C, E, G. Every major and minor scale has seven special triads, called diatonic triads, which are formed from that scale's notes. 

2.  Kinds of triads

You get FOUR (4) kinds of triads! Each TRIAD consists of an interval of a 3rd and an interval of a 5th. Major and augmented are related because they both have a major 3rd. Minor and diminished are related because they both have a minor 3rd. The examples below are all seen as taken from C major. 

	Augmented

bigger: once 
	
	Major

normal
	
	Minor

smaller: once
	
	Diminished

smaller: twice


	Augmented   
	5th
	
	Perfect
	5th 
	
	Perfect
	5th 
	
	Diminished
	5th 

	Major            
	3rd
	
	Major
	3rd 
	
	Minor
	3rd 
	
	Minor
	3rd 

	Normal
	1st 
	
	Normal
	1st 
	
	Normal
	1st 
	
	Normal
	1st 

	5th 
	   G#
	
	
	5th 
	G
	
	
	5th 
	G
	
	
	5th 
	Gb
	

	3rd 
	E
	
	
	3rd 
	E
	
	
	3rd 
	 Eb
	
	
	3rd 
	Eb
	

	1st 
	C
	
	
	1st 
	C
	
	
	1st 
	C
	
	
	1st 
	C
	



To discover the diatonic triads, a three step process must be used.

First, construct the scale. We will be using the C major scale for our first example. Next, stack two generic thirds on top of each note. Finally, analyze the resulting triads.

3. Triads in Major Scale: Focus on C Major Scale
The first triad is C–E–G, a major third and a perfect fifth. Therefore, the triad is major.

The second triad is D–F–A, a minor third and a perfect fifth. Therefore, it is minor.

The third triad is E–G–B, a minor third and a perfect fifth. Therefore, it is also minor.

The fourth triad is F–A–C, a major third and a perfect fifth. Therefore, it is major.

The fifth triad is G–B–D, a major third and a perfect fifth. Therefore, it is also major.

The sixth triad is A–C–E, a minor third and a perfect fifth. Therefore, it is minor.

The seventh triad is B–D–F, a minor third and a diminished fifth. Therefore, it is diminished.

The eighth triad is a repetition of the first (C–E–G), making it major.

The first triad of a major scale will always be major, the second and third triads will always be minor, etc.
   Triads in a MAJOR scale                              
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4. Primary Triads/ Chords

In any MAJOR key (in this case C MAJOR), The PRIMARY CHORDS (I, IV and V) are MAJOR TRIADS since they all have a MAJOR 3rd and a PERFECT 5th. Thus, any song in a MAJOR KEY will always use the PRIMARY CHORDS or broken chords as basis for accompaniment. All the following are WITHOUT KEY SIGNATURE.

The TONIC, SUBDOMINANT and DOMINANT are the most frequently used!

5. Secondary Triads/ Chords

Secondary triads are constructed on ii, iii, vi and vii degrees of the major scale. Diminished triads are found on the viio  degrees of the major scale 
Next, we will uncover the diatonic triads of the C Natural Minor scale.
6. Triads in a Minor Scale: Focus on C Natural Minor Scale
First, the scale is constructed. Notice that we are using a key signature rather than placing the accidentals by each note.

Again, stack two generic thirds. Finally, let's analyze the resulting triads.

The first triad is C–Eb–G, a minor third and a perfect fifth. Therefore, the triad is minor.

The second triad is D–F–Ab, a minor third and a diminished fifth. Therefore, it is diminished.

The third triad is Eb–G–Bb, a major third and a perfect fifth. Therefore, it is major.

The fourth triad is F–Ab–C, a minor third and a perfect fifth. Therefore, it is minor.

The fifth triad is G–Bb–D, a minor third and a perfect fifth. Therefore, it is also minor.

The sixth triad is Ab–C–Eb, a major third and a perfect fifth. Therefore, it is major.

The seventh triad is Bb–D–F, a major third and a perfect fifth. Therefore, it is also major.

The eighth triad is a repetition of the first (C–Eb–G), making it minor.

Triads in a MINOR scale
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ACTIVITIES ON TRIADS
QUESTION 1

Name four kinds of triads.

QUESTION 2


QUESTION 3

Underneath every bar write the letter names which formed the triad in all keys mentioned. 


 QUESTION 4

1. How are major and augmented triad related. 
2. How are minor and diminished triad related. 
3. The root in a C major is______________________
4. An augmented triad is created with two intervals from the root a ______________ and ________________.
5. The only difference between a diminished triad and a minor triad is the _______________ .
6. A diminished triad is created with two intervals from the root: __________________ and ______________________
7. Major triads are represented with a ________________ roman numeral.
8. Minor triads are represented with a ________________ roman numeral.
9. Diminished triads are represented by a _____________ roman numeral.
10. Augmented triads are represented by a ______________ roman numeral.
MUSIC WORKSHEET 7
	Senior Phase: Music
	Term: 1
	Grade:7- 9

	Topic 2: 

MUSIC LISTENING
	Time: 1H30 


	Resources: 

Sound System, DVDs/CDs and Data Projector (if available); DVD/Video Player.


CONTENT/ CONCEPTS/  SKILLS: Listen to the sound of the families of instruments of the orchestra and describe how sound is produced by: Strings, Woodwind, Brass, Percussion 

METHODOLOGY:  Group activity

1.  LISTENING TO MUSIC

There are many kinds of music and they are, inter alia, classical, jazz, reggae, fusion (smooth jazz), hip hop, kwaito, isicathamiya, gospel and umbhaqanga.  Music has blended with us as part and parcel of our lives.  People listen to music for various reasons and their objectives are influenced by a number of intrinsic and extrinsic factors.  People’s moods play a major role in the kind of music they listen to, during a particular time. 

2.  AIM

Listening forms an integral part of music learning and in this setting; it is not evoked by mood or influenced by any factor.  Listening is done for a purpose which is mainly analytical in nature.  In this activity participants will listen to different sounds produced by orchestral instruments and then explain how these sounds are produced.  This activity aims at enabling the participants to identify the sounds of instruments by ear without seeing the actual instruments.  The sounds that participants will listen to are those of the families of instruments of the orchestra.  Participants will then have to describe how sound is produced.  

3.  FAMILIES OF ORCHESTRAL INSTRUMENTS.

· Brass 

Trumpet, Trombone, French horn and Tuba.


                        

     Trumpet                                                       Trombone


             

           French horn                                                             Tuba

Listen to the sounds produced by brass instruments and pay attention to their relationship within their class.

· Percussion

Timpani, Xylophone, Marimba

Tubular Bells or Chimes

Bass Drum, Snare, Side Drum, Tom Tom

Cymbals, Triangle and Tamborine



Listen to the recording of the percussion instruments and note how they sound.

· Strings

· Violin, Viola, Cello (Violoncello) and Double Bass (Contra Bass).


               
               
                    

    Violin                             Viola                               Cello                                    Double Bass

Listen to the recording (video/cd) of the string instruments and pay attention to their relationship, in sound, within their class.

· Woodwind

Flute, Clarinet, Oboe and Bassoon.



Listen to the recorded sounds produced by brass instruments and pay attention to their relationship, to one another, within their family grouping.

4.  SOUND PRODUCTION
· Brass 

Brass instruments are made of brass, thus their name.  The sound of Trumpets, Trombones, French Horns and Tubas is produced by vibration of air in a tubular resonator in sympathy with the vibration of the player’s lips. These instruments are also called ‘labrosones’and that means, ‘lip-vibrated instruments’.

The player blows air, into the instrument, with the mouth on the mouthpiece and a sound is produced. 

· Percussion

Timpani, Xylophone, Marimba

Tubular Bells or Chimes

Bass Drum, Snare, Side Drum, Tom Tom

Cymbals, Triangle and Tamborine 

These musical instruments have the sound produced by literary being struck by a beater.  They can also be struck, scraped or rubbed by hand or struck against another similar instrument.

These are the oldest instruments, following the human voice.

· Strings

The Violins, Violas, Cellos (Violoncellos) and the Double Basses (Contra Basses) are musical instruments that produce sound from vibrating strings.  They have four strings.

These musical instruments require different playing techniques for them to produce sound. The most common playing technique is:

Bowing:  A bow is used to play these instruments and as it is moved on top of the strings, it causes them to vibrate thus producing a sound or sounds.

Plucking:  these instruments can also produce sound by being plucked by a finger or plastic plectra.

Striking:  Players are occasionally instructed, by the composer, to strike the string with the side of the bow.  This technique is called col legno (Italian for “hit with the wood”) and it yields a percussive sound along with the pitch of the note.

· Woodwind

Flutes, Clarinets, Oboes and Bassoons are woodwind instruments divisible to two main types of flutes and reed instruments.  Flutes produce sound by directing a focused stream of air across the edge of a hole in a cylindrical tube.  

Reed instruments produce sound by focusing air into a mouthpiece which then causes a reed or reeds to vibrate.
4. SEATING PLAN
The musicians in an orchestra seat in specific areas and according to their instruments’ families or class divisions and that is illustrated in the seating plan below.


                                
Orchestra seating chart



Another seating plan of an orchestra

ASSESSMENT ACTIVITY
1. Give a brief description of how sound is produced in the following classes of instruments.
a) Brass. 









(3)
b) Percussion.








(3)
2. What are the two main types of woodwind instruments? 


(4)
3. Describe how sound is produced in each of the two main types of woodwind instruments.  








(4)
4. Give one answer for the following questions.
 a) A technique in which a bow is moved on top of the strings, 
causing them to vibrate thus producing a sound or 
sounds is called _______ ? 
(2)
b) When you produce sound by plucking a string with your 
finger or plastic plectra, you are applying a technique 
called _____ ?


(2)
c) _____ is a technique of striking the string with the side of 
the bow. 
(2)
Total 20 Marks
MUSIC TERMINOLOGY
Tempo
	Tempo
	time
	The speed of a piece of music

	Largo
	broad
	Slow and dignified

	Larghetto
	a little bit broad
	Not as slow as largo

	Lentando
	slowing
	Becoming slower

	Lento
	slow
	Slow

	Adagio
	ad agio, at ease
	Slow, but not as slow as largo

	Adagietto
	little adagio
	Faster than adagio; or a short adagio composition

	Andante
	walking
	Moderately slow, flowing along

	Moderato
	moderately
	At a moderate speed

	Allegretto
	a little bit joyful
	Slightly slower than allegro

	Largamente
	broadly
	Slow and dignified

	Mosso
	moved
	Agitated

	Allegro
	joyful; lively and fast
	Moderately fast

	Fermata
	stopped
	Marks a note to be held or sustained

	Presto
	ready
	Very fast

	Prestissimo
	very ready
	Very very fast, as fast as possible

	Accelerando
	accelerating
	Accelerating

	Affrettando
	becoming hurried
	Accelerating

	Allargando
	to slow and broaden
	Slowing down and broadening, becoming more stately and majestic, possibly louder

	Ritardando
	to slow
	Decelerating

	Rallentando
	becoming progressively slower
	Decelerating

	Rubato
	robbed
	Free flowing and exempt from steady rhythm

	Tenuto
	sustained
	Holding or sustaining a single note

	Accompagnato
	accompanied
	The accompaniment must follow the singer who can speed up or slow down at will

	Alla marcia
	as a march
	In strict tempo at a marching pace (e.g. 120 bpm)

	A tempo
	to time
	Return to previous tempo

	L'istesso tempo
	Same speed
	At the same speed


Dynamics - volume
	Calando
	quietening
	Becoming softer and slower

	Crescendo
	growing
	Becoming louder

	Decrescendo
	shrinking
	Becoming softer

	Diminuendo
	dwindling
	Becoming softer

	Forte
	strong
	Loud

	Fortissimo
	very strong
	Very loud

	Mezzo forte
	half-strong
	Moderately loud

	Piano
	gentle
	Soft

	Pianissimo
	very gentle
	Very soft

	Mezzo piano
	half-gentle
	Moderately soft

	Sforzando
	strained
	Sharply accented


Moods
	Affettuoso
	with feeling
	Tenderly

	Agitato
	agitated
	Excited and fast

	Animato
	animated
	Animated

	Brillante
	brilliant
	Brilliant, bright

	Bruscamente
	brusquely
	Brusquely - abruptly

	Cantabile
	singable
	In a singing styla

	Comodo
	convenient
	Comfortably, moderately.

	Con amore
	with love
	with love

	Con fuoco
	with fire
	with fiery manner

	Con brio
	with bright
	with bright

	Con moto
	with movement
	with (audible) movement

	Con spirito
	with spirit
	with spirit

	Dolce
	sweetly
	Sweet

	Grazioso
	graciously or gracefully
	With charm

	Maestoso
	majestic
	Stately

	Misterioso
	mysterious
	Mysteriously, secretively, enigmatic

	Scherzando
	playfully
	Playfully

	Sotto
	subdued
	Subdued

	Semplicemente
	simply
	Simply

	Vivace
	vivacious
	up-tempo


 Musical expression (general)
	Molto
	very
	Used with other terms, such as molto allegro

	Assai
	very
	Used with other terms, such as allegro assai

	Più
	more
	Used with other terms, such as più mosso

	Poco
	Little
	"A little". Used with other terms, such as poco diminuendo

	Poco a poco
	little by little
	"little by little", "slowly but steadily". Used with other terms, such as poco a poco crescendo

	ma non troppo
	But not too much
	But not too much, such as allegro ma non troppo

	Meno
	less
	Used with other terms, such as meno mosso


Directions
	Attacca
	attach
	Proceed to the next section without pause

	Cambiare
	change
	Any change, such as to a new instrument

	Da Capo (al fine)
	from the beginning (to the end)
	Abbreviated as D.C., informs the performer to go back to the beginning (capo) (finishing where the part is marked fine)

	Dal Segno
	to the sign
	Abbreviated as D.S., informs the performer to repeat a specific section marked by a sign (segno)

	Divisi
	divided
	Instructs one section to divide into two or more separate sections, each playing a separate part. Often these separate parts are written on the same staff.


RESOURCE INFORMATION - BASIC ELEMENTS OF MUSIC
Dynamics – Volume in music e.g. Loud (Forte) & Quiet (Piano). 

Duration – The length of notes, how many beats they last for. Link this to the time signature and how many beats in the bar. 

Rhythm – The effect created by combining a variety of notes with different durations. Consider syncopation, cross rhythms, polyrhythm’s, duplets and triplets. 

Structure – The overall plan of a piece of music e.g Ternary ABA and Rondo ABACAD, verse/chorus. 

Pitch - The relative lowness or highness that we hear in a sound. The pitch of a sound is based on the frequency of vibration and the size of the vibrating object. The slower the vibration and the bigger the vibrating object, the lower the pitch; the faster the vibration and the smaller the vibrating object, the higher the pitch. For example, the pitch of a double bass is lower than that of the violin because the double bass has longer strings. Pitch may be definite (i.e. piano) or indefinite (i.e. cymbals). 

Melody – The effect created by combining a variety of notes of different pitches. Consider the movement e.g steps, skips, leaps. 

Metre – The number of beats in a bar e.g 3/4, 6/8  consider regular and irregular time signatures e.g. 4/4, 5/4. 

Instrumentation – The combination of instruments that are used, consider articulation and timbre e.g staccato, legato, pizzicato. 

Texture – The different layers in a piece of Music e.g polyphonic, monophonic, thick, thin. 

Tempo – The speed of the music e.g. fast (Allegro), Moderate (Andante), & slow (Lento / Largo). 

Timbre – The tone quality of the music, the different sound made by the instruments used. 
Tonality – The key of a piece of music e.g Major (happy), Minor (sad), atonal. 

Harmony – How notes are combined to build up chords. Consider concords and discords. 

ELEMENTS OF MUSIC AND FURTHER MUSIC VOCABULARY
Dynamics - Volume 

Fortissimo (ff) – Very loud 

Forte (f) – Loud 

Mezzo Forte (mf) – Moderately loud 

Mezzo Piano (mp) – Moderately quiet or soft  

Piano (p) – Quiet or soft 

Pianissimo (pp) – Very quiet 

Crescendo (Cresc.) - Gradually getting louder 

Diminuendo (Dim.) - Gradually getting quieter 

Subito/Fp – Loud then suddenly soft 

Dynamics - Listening 
· Is the music loud or quiet/ soft? 

· Are the changes sudden or gradual? 

· Does the dynamic change often? 

· Is there use of either a sudden loud section or note, or complete silence? 

· Is the use of dynamics linked to the dramatic situation? If so, how does it enhance it? 

Duration/ Rhythm (length of notes etc.) 
· Note values e.g. crotchet, quaver 
· Pulse/beat 

· Triplets/duplets 

· Dotted rhythms 

· Cross Rhythms – Similar to polyrhythms but rather than just different rhythms playing, usually two different time signatures as well. 

· Polyrhythms – Two or more independent rhythms. 

· Syncopation – beats played on the weaker beats of the bar; jumpy rhythms. 

· Ostinato/Loop/Repetition – Repeated Patterns of music 
· Phrase length and shape (arch shape, spiky shape) 
· Phrase structure 

· How long a piece of music lasts. 

· Do the rhythms change as the piece progresses? 

· Time Signatures – Simple time e.g. 2/4, 3/4 or 4/4; Compound Time e.g. 6/8, 9/8 or 12/8 and irregular time e.g. 5/4, 7/4 or 9/4. 
Duration/Rhythm - Listening 
· What rhythms can you hear? 

· Are there many rhythmic ideas or just a few? 

· Is the rhythm on the beat or is there syncopation? 

· Does the composer use several rhythmic ideas together? (This can overlap with consideration of texture). 

Structure/Form 
Binary - A B (a way of structuring a piece of music). 

Ternary - A B A (a structuring mechanism of a piece of music). 

Da Capo Aria – A B A (aria is a solo vocal piece. Da Capo means go back to the beginning. Popular during Baroque Period) 

Minuet and Trio – A B A (popular during Classical Period) 

Rondo - A B A C A D A etc. 

Ritornello – A section that keeps returning (similar to rondo) 

Arch-form – Sectional structure for a piece of music based on repetition. 

Ground Bass – Repeated bassline. 

Canon – Many melodies added one at a time (usually melodies upon a ground bass) 

Theme and Variations – Subject followed by set of variations on the subject. 

Indian Raga – Alap, Jhor, Jhala & Gat/Bandish 

Aleatoric/indeterminacy/Chance – Music in which some or all of the performance is left to chance (Experimental Music). 

Sonata – a piece played as opposed to singing. 

Through composed – Music that changes regularly throughout (Bohemian Rhapsody – Queen). 

Cyclic – repeated music. 

Popular Song Structure 
Intro 

Verse (A) 

Chorus (B) 

Bridge 

Middle Eight (C) 

Outro/Coda 

Strophic – Term used to describe Verse/Chorus structure 

Structure/Form - Listening 
· What is the structure or form of the piece? 

· Do any of the sections within an individual piece repeat? 

· Are repetitions exact or varied? 

· What different dramatic effects are achieved?

· What is the overall structure of the music? 

· In a comparison question – Do both versions use the same structure? Are both versions the same length or does one have a longer introduction, for example? 

Melody/Pitch 
Step – next door notes. 

Hop/skip – notes that are a 3rd apart. 

Leap – notes that are further apart than a 3rd. 

Scalic – descending/ascending within a scale. 

Interval – Distance between two notes. 

Chromatic – notes that don’t belong to a key. 

Glissando – Rapid scalic movement on an instrument. 

Ostinato – Repeated pattern. 

Sequence – Repeated pattern at a higher or lower pitch. 

Riff/motif – A short, repeated pattern, often in the bass part. 

Imitation – A section of music that is imitated by another part or instrument. 

Pitch Names (treble, bass & alto clef) 

Sharp, flat and natural notes 

Octave – The 8 diatonic notes between two notes of the same name. 

Intervals – the distance between 2 notes. 

Range of instruments 

Diatonic key (major/minor) 

Tonic – 1st degree of a scale 

Subdominant – 4th degree of a scale 

Dominant – 5th degree of a scale 

Pentatonic – 5 note scale 

Raga – Indian scale 

Note Row/Basic Series – Serialism 
Melody/Pitch - Listening 
· Is the melody stepwise or mostly in leaps (conjunct or disjunct)? 

· Does it cover a wide or narrow range of pitch? 

· Is it high-pitched or low-pitched? 

· How is it accompanied? 

· Is it diatonic or chromatic? 

· Is there a single melody or more than one (as in an ensemble or duet)? 

Metre – Please see Duration/Rhythm 
Instrumentation, Timbre & Articulation 
Strings – Lute, Violin, Viola, Cello, Double Bass, Harp & Guitar 

Timbre – pizzicato (plucked strings), arco (with the bow), col legno (with the wood of the bow), double stopping (playing two strings at once), tremolo – rapid movement upon one string 

Woodwind – Flute, Piccolo, Recorder, Clarinet, Saxophone, Bassoon, Oboe, harmonica 

Timbre – Flutter tonguing (achieved by rolling an ‘R’ with the tongue), Pitch Bending (Bending of notes, achieved by sliding fingers off the keys), Staccato (different sounds are achieved by single and double reed instruments). 

Brass – Trumpet, Cornet, Trombone, French Horn, Baritone, Euphonium, B flat Bass, Tuba 

Timbre – Played with a mute (stick it in the bell to change the sound) 

Percussion (tuned & untuned) – Drum Kit, Side Drum, Piano, Maracas, Wood block, Agogo bells, Cow bells, Triangle, Tambourine, Cymbals, Congas, Bongos, Glockenspiel, Xylophone, Tubular Bells etc. 

Timbre – Piano – prepared piano (experimental music), playing percussion with beaters, sticks, hands etc. Hitting different parts of the drum kit e.g. centre of snare or rim of snare. 

Articulation 

Legato – Smooth 

Staccato – Short, detached 

Accent - Emphasise the note 

Tenuto – Stress the note 

Voices 
SATB choir. 
· Soprano – Female (Highest) 

· Alto - Female 

· Tenor - Male 

· Bass - Male (Lowest) 

Treble – Highest children’s voice. Unbroken male voice. Equivalent to adult soprano. 

Baritone – In between Tenor and Bass male voice. 

Falsetto – Very high male voice (head voice). 

A Capella – Unaccompanied singing. 

Melisma - A tuneful flow of notes sung to a single syllable. 

Backing Vocals/harmonies  

Instrumentation/Timbre/Articulation - Listening 
· What instruments are playing? 

· In which order do they enter? 

· What significance do they have? 

· What combinations of instruments are playing? 

· Are any special playing techniques being used? 

· How do the instruments help in the creation of mood, situation, period or place? 

Texture 
Monophonic - A single line of music. A single melody line with no harmonic accompaniment or accompanied by a drone or percussion instrument(s). 

Homophonic – Melody with accompaniment. A melody line with a chordal accompaniment. 

Polyphonic – Two or more melody lines that are heard at the same time. All melody lines are of equal importance. 

Heterophonic – Two or more parts play a melody together but with some slight differences in pitch. This is common in Indian and Gamelan music. 

Thick – Many sounds or instruments playing 

Thin – Few sounds or instruments playing 

Unison – More than one person singing the same part 

Chorus – The whole cast of an opera or musical singing 

Solo, two part, three part etc. 

Duet, Trio, Quartet, Quintet etc. 

Tutti – Everybody playing together 

Descant/Counter Melody – A Second Melody playing alongside main melody. 

Melody and Accompaniment 

Texture - Listening 
· What type of texture is it? 

· Does the texture change throughout? 

· Are there just a few instruments playing or are there many? 

· Is it homophonic, polyphonic, 32-bar song, strophic etc.?
Tempo – Speed 
Presto – Very fast 

Allegro – Fast 

Vivace – Fast, lively 

Allegretto – Moderately quick, cheerful 

Moderato – Moderate 

Andante – At a moderate walking pace 

Adagio – Slow 

Lento – Broad, slow 

Largo – Very slow 

Grave – Very slow and serious 

Accelerando (accel.) – Gradually getting faster 

Rallentando (rall.) – Gradually getting slower 

Ritardando (rit.) – Holding back, slower immediately 

Rubato – At a flexible speed 

Allergando – broadening out 

Silence/Tacet – No sound at all 

Pause – Hold the note for longer than marked 

A Tempo – Return to the original speed 
Tempo/Speed - Listening 
· What is the tempo? 

· Does the tempo change? 

· What effect does changes in tempo have on the piece? 

· What is happening at the time of tempo changes? 

· Are there any periods of silence? Why? 

Timbre – Please see Instrumentation, Timbre & Articulation 
Tonality/Scales 
Mode – Used before major/minor scales were invented. They are used to play folk songs such as Scarborough Fair and Drunken Sailor. 

Major – Mainly used in happy, joyful and celebratory music. 

Minor – Mainly used in sad, solemn, unhappy pieces. 

Chromatic – Means colour and uses all twelve semitones within an octave. Used in Serialism. 

Pentatonic – A 5 note scale. Used a lot in Scottish and Chinese/Japanese Music. 

Whole-tone – Made up of only tones (no semitones). Popular in late 19th Century and early 20th Century by impressionist composers.  
Consonant – Notes that belong to a key/chord to produce nice harmonies 

Dissonant – Notes that sound ‘wrong’ together 

Cadences – These end phrases/sections of music: 

· (Closed) Perfect Cadence – V I 

· (Closed) Plagal Cadence – IV I 

· (Open) Imperfect Cadence – II or IV V 

· (Open) Interrupted Cadence – V VI 

Modulation – Change of key 

Transpose – Re-write a piece in a new key 

Pedal – A sustained note, usually dominant or tonic: 
Inverted Pedal (Played at a high pitch) 

Inner Pedal (Played at a middle pitch) 

Pedal (Played in the lowest bass part) 

Drone – Usually a sustained part consisting of 2 notes (tonic and dominant). 

Arpeggio/broken chords – Chords that are broken up. 

Diatonic/Chromatic – characterise scales e.g. F sharp, B flat. 

Passing note – A note that isn’t part of the chord. 

Auxillary note – a note that falls between two adjacent notes of the same pitch. 

Acciaccaturas – A grace note, played very fast. 

Appoggiaturas – Similar to acciaccatura but played for longer. 

Suspension – one or more notes temporarily held before resolving to a chord tune e.g. Gsus 4. 

Tierce de Picardie - a major third in the final chord of a composition in a minor key. 

Seventh chords – a chord consisting of a triad plus a note forming an interval of a seventh. 

Added note chord – a triadic chord with an extra “added” note. 

Harmony - Listening 
· What sort of harmony is being used? 

· Are there discords (chords that don’t sound ‘right’)? 

· Can you recognise any harmonic progressions e.g. cadences? 

· Does the composer modulate to a new key e.g. major to minor? 

· Are modulations sudden or gradual?
PERFORMANCE

Introducing Marimba Ensemble Playing

Marimba Set: 2 Soprano, 2 tenor, 2bass

Instructions: Follow the steps stipulated below to get started on marimba ensemble playing.

1. Allocate two players to soprano and tenor respectively

2. Allocate 1 player to each bass marimba

3. Give part of the melody to all the participants, repeat the pattern until participants can play it - GGA,

4. Give another part of the melody to all the participants, repeat the pattern until participants can play it - GFED,

5. Give third part of the melody to all the participants, repeat the pattern until participants can play it - GEFD

6. Combined the two parts to create a complete melody- GGA, GFED, GEFD

7. Introduced the tenor line- EC, FC, GC, GB to harmonise with the full soprano melody

8. Introduced the bass line- CC, FF, GG.- to introduce the third part harmony

9. Repeat the pattern several times until the ensemble is comfortable playing the full arrangement. 
ART FORM: VISUAL ART

TERM: 2

GRADE: 7

TOPIC: VISUAL LITERACY.

RESOURCES: Drawing/painting of still life.  

DURATION: 1 HOUR
Instructions.

· Expose still life composition to participants.

· Participants analyse the composition.

  ACTIVITY 1.
Visual literacy- is the analysis of the artistic piece of work e.g sculpture, painting, print, photo, model etc.
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Paul Cèzanne. Basket of Apples 1890-94

The facilitator will project a painting of still life of his choice. The facilitator will explain what visual literacy is about. Visual literacy is about analysing the art piece which is what we are going to be doing with the painting that I have just projected.

In the absence of the projector and the computer to show the still life composition teachers can complement this with illustrations of still lives in the magazines, books, journals, newspapers,etc for learners to analyse and interpret from hard copies. Another alternative is for the teacher to set up a still life for learners to draw from observation.
Method

· Let us look at the painting that is in front of us and discuss the elements of art that we can observe.

· The facilitator will thereafter add and support the statements that the participants mentioned. The facilitator will prompt the elements of importance which participants did not mention for further discussion.

· Facilitator will continue to prompt participants on principles of design that can be observed and lead to further discussion about the painting. e.g. contrast, balance, proportion- See Glossary

· Discussions will be also on medium used, support, title, artist and what the artist is communicating through the painting. 

· The teacher will ask questions during the process of the activity, to check whether learners are able to demonstrate their understanding.

e.g. What is the title of the still life painting?

       How did the artist use line, form, texture and colour in this still life?  

       Why did the artist paint the still life?

Worksheet
Study the given still life and answer the questions below:
Answer the questions in full sentences.
1. What is the title of the still life painting? (1)

2. What is the name of the artist? (1)

3. What medium was used? (1)

4. Why the artist painted this still life? (3)

5. What art elements can you explore from the painting? (1)

6. How did the artist managed to incorporate principles of design on the painting? (3)

ASSESSMENT( MEMO)

1. Basket of apples.

2. Paul Cèzanne.

3. Oil paint

4. The artist wanted explore to explore different elements of the composition e.g shape , texture, line, tonalities etc.

5. Tone, colour, texture, form, shape, line.

6.  The artist managed to put the following principle: balance, contrast, emphasis, composition to define the importance of lunch.
ART FORM: VISUAL ART

TERM: 2

GRADE: 8
TOPIC: 3D

RESOURCES: Cartridge paper, pencil, paper glue, scissors, masking tape, sello tape

DURATION: 2 HOUR

Terminology

Form: refers to elements that are three dimensional eg sculpture, models etc Shape: refers to artistic piece which has two dimensions e.g paintings, drawing, print, photo etc

Sketch: it is a framework of the form using lines

[image: image292.jpg]



[image: image293.jpg]


    [image: image294.jpg]



[image: image295.jpg]



Instructions.
· Facilitator demonstrates on how to hold and control the drawing media e.g. 2B pencil to a manageable group. 
· Participants observe.
· Participants practice to hold and control the drawing media 2B pencil as demonstrated. 
· Facilitator demonstrate the outline of drawing the three sides of an imaginative face.

· Facilitator request them to observe the front, side and back of the fellow learner sitting next to them.

· Facilitator demonstrate by drawing the  front, side and back of the face on the flip chart
· Learners draw three sketches that show three sides as follows: the front, side and back. 
· The three sketches should be drawn on A4 paper that is divided into three portions.
· Using their imagination they are going to  construct the paper sculptures using the material provided including recyclable materials

· The facilitator demonstrates the manipulation of the cartridge paper as follows:

· Rolling: Roll paper into tight cylinders. 

· Folding: Fold the paper

· Crushing: crush paper so as to give it a crinkly texture

· Curling: pull paper across the corner edge of the table or hold ruler firmly down on a strip of paper and to pull the paper up towards you.

· Cutting: Cut paper into any required shape using a knife or a pair of scissors.

· Tearing: This often produces a softer and more pleasant effect than cutting.

Method:

· Make a cardboard cylinder (tube) which is large enough to fit over the head or make a half cylinder just to cover the face. If necessary cut small half circles from the bottom of the tube where it rests on the shoulders of the wearer.

· Make eyes, ears, nose, and mouth from paper or card pieces which will be fixed to the mask by any suitable method. These features may be made of cut shapes or rolled cylinders of paper. They may also be cut and folded out from the main piece.

· Make hair, eyebrows and moustaches or beard with the paper.. First curl a piece of paper and cut it into fine strips cut to shape and to fix to the face.

· Finished faces should be individual and different from one another.

Let faces be worn in class, plays or at parties.

Checklist

	No
	Descriptor
	Yes
	No

	1
	Are all material required used?
	
	

	2
	Did learners understand what a sketch is?
	
	

	3
	Are sketches that portray three sides drawn?
	
	

	4
	Are instructions understood towards making a face?
	
	

	5
	Are the steps followed towards the process of making a face as per instructions?
	
	

	6
	Do the face have all the facial features as observed by the artist?
	
	

	7
	Is the face unique and original?
	
	

	8
	Is the face presentable and functional?
	
	

	9
	Did you enjoy making the face?
	
	

	10
	Did the learners display their final product as per requirements with evidence of the process?
	
	

	11
	Were learners able to interpret and analyse their individual final product “face”?
	
	


Rubric:  3 Dimensional art work (Faces)

	Criteria
	4
	3
	2
	1

	Marks
	4
	3
	2
	1

	Planning and design( sketch)
	Exceptional evidence of sketch of all 3 sides, use of line and technique
	Clear evidence of all 3 sides 
	Showing some effort in clarifying the  3 sides
	Showing little effort of drawing 3  sides of the sketch

	Elements of Art ( form, shape) Principles of Design ( Balance , Proportion)
	Exceptional and innovative evidence of art elements and design principles
	Sufficient evidence of elements and design principles
	 Some effort on applying elements of art and design principles
	Little effort of applying one element of art and one design principle

	Portrayal  of character
	Exceptional portrayal of character
	Succeeded in the portrayal of  character
	Some effort put in the portrayal of  character
	Little effort on the portrayal of character

	use of materials 
	Innovative, original and creative use of recyclable material
	Creative, imaginative and unique use of material
	 Some creative aspects of material used
	Little creative use of material

	Process
	Process excellently followed
	Process well followed
	Some effort put in following the process 
	Little effort followed in the process 

	Presentation
	Excellent presentation of the face with innovation and originality
	Well presentation of the face as per instructions
	Some attempt in the presentation of the face as per instructions 
	Little attempt of the presentation of the face 


                                                                                                                                         (24)

Assessment

Rubric: 3 Dimensional art work (Faces)
	Criteria
	1
	2
	3
	4

	Creativity
	The face was not well constructed 
	Partial construction of the face that showed originality
	Good construction of the face that showed creativity and originality
	Excellent construction of the face that showed creativity, originality and innovation 

	Use of material
	One material used to make a face
	Two materials used to make a face
	Three materials used to make a face 
	More than four material used to make a face

	Process
	Little effort followed in the process 
	Some effort put in following the process 
	Process well followed
	Process excellently followed

	Presentation
	Little attempt of the presentation of the face
	Some attempt in the presentation of the face as per instructions
	Well presentation of the face as per instructions
	Excellent presentation of the face with innovation and originality


 (24)
ART FORM: VISUAL ART

TERM: 2

GRADE: 8

TOPIC: 3D Pinch pot
RESOURCES:  Photographs, ashtray made of clay, clay, scratching and modelling tools, water, clay tools, fish lane etc.
DURATION: 2 HOURS

Terminology

Wedge- this is a process where clay is prepared for modelling whereby the artist will press the clay using hands on a flat surface to let air out.
ACTIVITY

· Think of a shape of the pot you would like to make. Start with a small ball of prepared and wedged clay. 
· The ball should fit easily into the palm of one hand. Pinch pots must be small.

· Push one or both thumbs into the ball of clay

· Turn the ball into the hands pressing on the inside of the hole with the thumb and on the outside of the ball with the fingers, thus shaping the bowl.

· When the clay walls of the bowl feel as if they are even and not too thick or too thin, place a bowl on a piece of paper.

· Neaten the top edge of the bowl or pot with the fingers or with the wooden tool. If the clay cracks while shaping the pot press it well together again.

· Beware of using water to smoothen the surface of clay pots. It is very easy to spoil the pot with too much water. 
· Decorate the pot leave it to dry in a cupboard.

CHECKLIST

	No
	Descriptor
	Yes
	No

	1
	Is the clay wedged?
	
	

	2
	Were they able to demonstrate wedging of clay?
	
	

	3
	Did the size of the clay ball able to fit in one hand?
	
	

	4
	Were learners able to use one thumb or two thumbs to punch the clay ball into a pot?
	
	

	5
	Is the pot good enough to stand on its own?
	
	

	6
	Is the pot smooth and even?
	
	

	7
	Did learners successfully decorate their pots?
	
	

	8
	Did learners enjoy the technique of pinch pot making?
	
	

	9
	Is the pinch pot presentable and functional?
	
	

	10
	Were learners able to interpret and analyse their individual final product “pot”?
	
	


ART FORM: VISUAL ART

TERM: 2

GRADE: 9

TOPIC: 2D Portrait

RESOURCES: 

DURATION: 3 Hours
ACTIVITY:
Terminology

Portrait- A portrait is an artistic picture or drawing of someone.  It can show the head and shoulders or the whole body.                                                                                                                                                              
· Facilitator demonstrates on how to hold and control the drawing media to a manageable group. 
· Participants observe. 
· Participants are given an opportunity to hold the pen and draw their own sketches on A4 paper. 
· Facilitator goes around assisting participants individually.

· Few portraits from the floor will be discussed.

· The facilitator will demonstrate on the measurement of the face for accurate proportion of features.

· The participants will be given a chance to explore what was demonstrated. Facilitator then advises them as she/he goes around giving individual attention.

· Art works are displayed on the wall when complete for discussion.

CHECKLIST

	No
	Descriptor
	Yes
	No

	1
	Are they able  to hold the pencil as demonstrated?
	
	

	2
	Are they able to observe the facial features as instructed?
	
	

	3
	Are they able to sketch facial features?
	
	

	4
	Are they able to measure facial features as demonstrated?
	
	

	5
	Do they show creativity and originality?
	
	

	6
	Did they enjoy the activity?
	
	

	7 
	Was the final product presented for display?
	
	


ART FORM: VISUAL ART

TERM: 2

GRADE: 9

TOPIC: 2D Landscape

RESOURCES:  Pencil/charcoal, oil pastels, A4 paper, 

DURATION: 3 HOURS

Terminology-

Viewfinder- is made of paper with a whole cut in a square shape for the artist to see through.

Perspective- refers to things that are far appearing small whilst those that are near appear big.
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Techniques in drawing

· 


Activity

· Explanation of what a landscape is,

· Expose participants to the materials to be used for landscape drawing e.g. cartridge paper A4 and A3, 2B pencils, sharpener, charcoal, viewfinder etc. 
· The facilitator will demonstrate how the viewfinder is made and be used in view of the landscape. 
· Participates will also be required to make their own viewfinders using any kind of paper and scissors/cutter.

· It is recommended that the teacher brings readymade viewfinders for safety reasons.
· Pictures of landscapes and any illustrations should be used to show how the viewfinder is used to determine the size 

· Participants are taken outside to observe a landscape in their environment.
·  The elements of the landscapes are discussed with reference to shape, form and overlapping. 
· Discuss perspective by using elements found on the landscape e.g. trees. buildings foreground, middle ground and background. 

· The facilitator should emphasise the safe use of the pair of scissors, trimming knife/cutter and fixative spray.

· The facilitator will demonstrate on how objects on the landscape can be measured through the viewfinder to emphasise perspective. 
· Participates will observe the demonstration. 
· Participants will thereafter be requested to use an A4 to make sketches of the landscape from observation. 
· Participants will work on the sketch whilst the facilitator gives individual attention.

· Sketches to be displayed for discussion.

Homework

Exercises on sketches to be done at home in preparation to draw the final product the following period.
CHECKLIST

	No
	Descriptor
	Yes
	No

	1
	Did they understand what a landscape is?
	
	

	2
	Was observation of the landscape done by all participants?
	
	

	3
	Were learners able to use the viewfinders as demonstrated by the teacher?
	
	

	4
	Were the learners able to measure different objects of the landscape to determine perspective as demonstrated by the teacher?
	
	

	5
	Did everyone draw a sketch/s from observation?
	
	

	6
	Was all recommended material used?
	
	

	7
	Did participants enjoy the activity?
	
	

	8
	Were elements of Art and design principles applied in the landscape?
	
	

	9
	Were all sketches/ final drawing of landscape displayed for discussion?
	
	

	10
	Were learners able to interpret and analyse their individual final product “landscape”?
	
	


Rubric: 2 Dimensional art work (Landscape)

	Criteria
	4
	3
	2
	1

	Marks
	4
	3
	2
	1

	Planning and design (sketch)
	Exceptional exploration of the use of the format for the sketch 
	Explore use of the format for the sketch 
	Partial use of the of the format for the sketch
	 Minimum or little use of the format for the sketch

	Use of material and technique
	Maximal use of material and technique to draw landscape
	 Sufficient use of material and technique 
	Some material and an effort on technique was applied
	One or two materials were used and little effort on technique was applied

	Elements of Art ( line,  tone , texture ,shape) Principles of Design ( Contrast, Balance , Proportion)
	Exceptional and innovative evidence of art elements and design principles
	Sufficient evidence of elements and design principles
	 Some effort on applying elements of art and design principles
	Little effort o applying elements of art and design principles

	Process
	Little effort followed in the process
	Some effort put in following the process
	Process well followed
	Process excellently followed

	Presentation
	Little attempt of the presentation of the pot
	Some attempt in the presentation of the pot as per instructions
	Well presentation of the pot as per instructions
	Excellent presentation of the pot with innovation and originality


                                                                                                                                                                         (24)

Glossary
Line: is alive! Lines have an infinite number of qualities that learners can use to describe and express what they see, imagine and feel about their world.
Tone: creates shapes and moods by contrasting light against dark. White against Black is the strongest tonal contrast and the many tones in between create different shades of grey. All colours have a range of tones from darkest to lightest
Colour: is magic! Colours can be used to describe or express what learners see or imagine and feel about their world, either in a real-life way or freely and expressively.
Shape: is everywhere! Learners should discover some of the many different shapes found in nature or in the built environment (manufactured) through careful observation and exploration using various senses.
Space and dimension: perspective or sense of three dimensions (depth or distance) created on a flat surface (e.g. on a piece of paper) by using lines, tones and colours etc.
Texture: is used to describe or express the feeling of a surface, e.g. smooth. prickly, shiny, etc.
Pattern: repetition of lines, shapes, tones, colours, textures, etc., to create a two or three-dimensional visual effect - it links up with rhythm.
Rhythm: the flow or sense of dynamic movement created by art elements such as line, shape, colours, etc., that "lead the eye" around an artwork
Balance: balance is also part of arrangement. Colours, lines, tones and texture can all balance in a design just as shapes can.

Unity- this is achieved when the elements, the materials, the techniques and the ideas of the artist all work together towards a satisfying whole.
Contrast: any or all of the art elements can be contrasted in different ways to create richness and diversity
Composition: is how the artwork is arranged and is closely related to the way in which all or 
some of the art elements are used.
Support- this is any material that can be used as a surface for painting, drawing, printing for an artistic piece
Medium – is an artistic tool used to draw, paint and model e.g. pencil, charcoal, clay, paint etc.
SECTION 4
Respective components of this section should be addressed during various practical and theory sessions of the orientation.
ASSESSMENT IN CREATIVE ARTS 
NOTES TO THE PARTICIPANTS 
Before starting this session make sure you:

· Have read and understood the contents of Section 4 of the Curriculum and Assessment Policy Statement (CAPS) for Creative Arts;
· Are able to integrate the activities of Section 1, 2  and in your responses with the participants;

· Are able to show the link between the preparation of the lesson activities as per the topics in Section 3 and the assessment requirements in Section 4;

· Are familiar with the requirements of all the activities for this session;

· Able to motivate all Senior Phase teachers 

· Guide participants to weight the assessment items according to the checklists on cognitive levels provided and take inclusivity into account

· Inform teachers that they need to be proficient in LOLT and also be familiar with the Language Across the Curriculum. 

When starting this session make sure that you:

· Discuss the aim of the session and point out the expected outcomes of the session
· Ask participants if there is anything else they would like to add on.  Note these on the flip chart and paste it in on the wall. Refer to these during the entire Orientation Workshop, ticking off issues as they are dealt with and add new ones as they come up.   It might help to refer to the entire programme so that participants do not raise issues that are not specific to the session. 
ACTIVITY 16:    Understanding Assessment in the pathway combinations.

TIME:  60 minutes
OUTCOMES:

At the end of the activity participants will be able to:

· Explain the definition of assessment National Protocol for Assessment 
· Explain the different forms of assessment stipulated for each art form
· Explain how assessment in the Creative Arts subject should be recorded

· Design an exemplar mark sheet
RESOURCES:

Laptop

Data Projector

Flip charts

CAPS document

National Protocol for Assessment Grades R – 12 (January 2012)

National policy pertaining to the programme and promotion requirements of the NCS

METHOD:  

Individual and group activity, discussion and oral presentation

INSTRUCTIONS:

1. Rearrange the groups quickly. The reason being that this is the last section and by now the groups are familiar with each other.  This is bound to unsettle some participants but that’s OK.  In the main it will revive the participants and get them to know others.

2. It is important for every teacher to fully understand the assessment requirements for each art form.

3. Discuss the outcomes of the activity.

4. Read section 4 of the CAPS document individually

5. Work in groups and answer the following questions:

I. Why is assessment important?

II. What is the difference between formal and informal assessment?

III. Are they equally important?  Yes / No.  Substantiate your answer.

IV. What are the formal assessment requirements for each art form?

V. Refer the table on page 88 and develop a term and an annual composite mark schedule/sheet for Creative Arts reflecting art forms (depending on the choices the learners have would have made). 

6. Identify one spokesperson to deliver you responses.

7. Appoint a scribe to capture the group’s inputs.

Definition of Assessment continued

Continuous planned efforts and strategies to: 

· understand learner’s development 

· improve the process of learning and teaching.

How?

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Assessment is a continuous planned process 

What is the plan? 

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Who marks? Who records? What do we record?

Due to the  time allocated for each art form (1 hour per week), assessments must be part of learning and not seen as separate event.

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Recording evidence of assessment for promotion and certification purposes.

For this, a teacher must plan a year-long formal programme of assessment in each grade and subject. 
The plan must indicate: 

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

The teacher must be the one to mark these. 

Please note: 

In Senior Phase, Creative Arts learners are assessed for recording of evidence of performance for promotion and certification purposes (formal assessments) in each of their two selected art forms.

Practical work: 
· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Written work: 
· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Look out for programme of assessment on page 81 in the CAPS. 

In the Senior Phase, school-based assessment counts for 40% and the end-of-year examination count for 60%.

Formal assessments (SBA during the year) 40%:

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Term 1

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Term 2

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Term 3

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

End-of-year examination 60%:

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Term 4

· ...............................................................................................................

· ................................................................................................................

· ................................................................................................................

· ...............................................................................................................

Practical class work throughout the year should lead up to the final practical examinations in the two art forms.
Examples of Programmes of Assessment and Assessment Instruments for Practical Work in each art form, pp.81-86

Example of Term 1 Mark sheet     Grade: ____________Teacher: __________

	Name of learner
	Art for 1
	Art form 2
	Total Term Mark



	
	Practical

(10)
	Practical

(10)
	(20)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Example of Term 2 Mark sheet     Grade: ____________Teacher: __________

	Name of learner
	Art for 1
	Art form 2
	Total Term Mark



	
	Written

(10)
	Practical

(10)
	Written

(10)
	Practical

(10)
	(40)

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Example of Term 1 Mark sheet     Grade: ____________Teacher: __________

	Name of learner
	Art for 1
	Art form 2
	Total Term Mark



	
	Practical

(10)
	Practical

(10)
	(20)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Year Mark Sheet: Creative Arts     Grade: ____________
Teacher: __________

	Name of learner
	Term 1
	Term 2
	Term 3
	Term 4
	Year Mark

100%

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


ACTIVITY 17:    Develop exemplar assessment items for each subject

OUTCOMES: 
At the end of the activity participants will be able to

· Develop exemplar assessment items and possible answers for each art form.

· Strengthen the assessment items bank tool/checklist 

The outputs for this activity are samples of exemplar assessment items for each art form in Creative Arts

TIME:  180 minutes (3 hours)

RESOURCES:

Laptop

Data Projector

Flip charts

CAPS document

National Protocol for Assessment Grades R – 12 (January 2012)

National policy pertaining to the programme and promotion requirements of the NCS

METHOD:  

Individual and group activity, discussion and written presentation

INSTRUCTIONS:

1. Work in groups

2. Work with Section 3  and Section 4 of the CAPS document
3. Manage the response time effectively
4. Choose a grade for your group.

5. Each group must choose an art form and develop 1 assessment item for each of the art forms according to the topics in Section 3.  One group could design an assessment item for a multi-grade class while another does one for a mono-grade class.

6. The assessment item must also address barriers to learning. 

7. Make sure that you understand the concept/term “assessment items”.

8. Please note that these assessment items will be added to the Assessment Items Bank for other teachers to use.

9. Use the development tools/checklists to assist with the development of the assessment items.
10. During presentations indicate how you used the assessment item development tool/checklist and suggest ways to strengthen it.  

FOR THIS ACTIVITY:

· The answers will be open ended.  Each item bank must be evaluated against the assessment items development tool/checklist.

· Note this is a developmental activity and all inputs from the groups must be considered and discussed

· Develop a Checklist

Subject:  _______________________   Grade: _________       DATE:  ______________

Teacher:  ___________________________________

	
	Developer
	Moderator

	Curriculum
	
	

	1. Are the CAPS requirements covered adequately?
	
	

	2. Have the correct topics been addressed?
	
	

	3. Have any topics been neglected or over emphasised?
	
	

	Cognitive Levels
	
	

	4. Has a grid for cognitive levels, marks and time allocation been
       completed?
	
	

	5. Is the mark allocation to each question in keeping with the time 
       weighting?
	
	

	6. Does the assessment item allow for the average learner to have a 
        reasonable chance of passing?
	
	

	7. Does the assessment item cater for diversity?


	
	

	Quality of question
	
	

	8. Is the numbering sequence of the questions correct?
	
	

	9. Are all the instructions clear?
	
	

	10. Are all questions framed without ambiguity?
	
	

	11. Are the diagrams, graphs, pictures and tables clear and 
        user-friendly?
	
	

	12. Are there a variety of question types? 
	
	

	13. Is there precise indication of the mark allocation? Do the marks
        allocated add up to the total indicated?       
	
	

	Quality of Teacher’s Memorandum
	
	

	14. Is there a Teacher’s Guide/Notes attached to the memorandum?
	
	

	15. Does the memorandum allow for alternative answers?
	
	

	16. Does the memorandum correspond / talk to the question paper?
	
	

	17. Are the instructions and notes user-friendly?
	
	


COMMENTS: 
_____________________________________________________________________________
Signature of Developer: ________________ Signature of Moderator: ______________

Cognitive levels of questions
To be completed by the Developer and attached to the Final draft of the Assessment Item (Annexure C page 133)
	Question

No.
	Cognitive level that is targeted
	Total  Marks allocated to Question
	Time allocated to Question

	
	Remembering
	Understanding
	Applying
	Analysing
	Evaluating
	Creating
	
	

	 
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	TOTALS
	
	
	
	
	
	
	
	

	% of total
	
	
	
	
	
	
	
	


ACTIVITY 18:    Develop exemplar examinations, tests and common assessment tasks for Creative Arts

OUTCOMES: 
At the end of the activity participants will be able to

· Develop exemplar examinations, tests and common assessment tasks and possible answers for Creative Arts.

· Adapt the assessment items bank tool/checklist for examinations, tests and common assessment tasks
The outputs for this activity are samples of exemplar examinations, tests and common assessment tasks which must comprise possible answers for Creative Arts.

TIME:  240 minutes (4 hours)

RESOURCES:

Laptop

Data Projector

Flip charts

CAPS document

National Protocol for Assessment Grades R – 12 (January 2012)

National policy pertaining to the programme and promotion requirements of the NCS

METHOD:  

Individual and group activity, discussion and written presentation

INSTRUCTIONS:

1. Work in groups.

2. Work with  Section 3  and Section 4 of the CAPS 
3. Choose a grade and art form to each group 

4. Examinations and tests with memoranda must be developed for Creative Arts.

5. Develop Common Assessment Tasks (CAT) with memoranda/rubrics for Creative Arts
6. Learning Barriers and Multi-Grade teaching must be considered
7. Note that CAT, tests and examinations will be added to the Assessment Items Bank for other teachers to use

8. Use  checklists provided to develop the CAT, tests and examinations

9. During presentations indicate how you used the development tool/checklist and suggest ways to strengthen it.  

FOR THIS ACTIVITY:

· The answers will be open ended.  Each item bank must be evaluated against the assessment items development tool/checklist.

· Note this is a developmental activity and all inputs from the groups must be considered and discussed

· Develop a Checklist

Recording and reporting 

Recording is a process whereby the teacher documents the level of a learner’s performance in a specific assessment task. It indicates learner progress in obtaining the knowledge as prescribed in the Curriculum and Assessment Policy Statements. Records of learner performance should provide evidence of the learner’s conceptual progression within a grade and her/his readiness to be promoted to the next grade. Records of learner performance should also be used to verify the progress made by teachers and learners in the teaching and learning process.

Reporting is a process of communicating learner performance to learners, parents, schools and other stakeholders. Learner performance can be reported in a number of ways, such as report cards, parents’ meetings, school visitation days, parent-teacher conferences, phone calls, letters and class or school newsletters. Teachers in all grades report in percentages against the subject. Seven levels of competence have been described for each subject listed for Grades R – 12. The various achievement levels and their corresponding percentage bands are as shown in the table below.

SECTION 6  

ANNEXURE
ANNEXURE A: FACILITATION

1. What is facilitation?

Facilitation means to do something that makes training more effective and productive.  Facilitation can also mean all the behaviors and actions of the trainer (teacher, advisor, lecturer, etc.) which positively influences the experience and learning of the participants and the groups. 

· Through the facilitation process a product can be developed much more quickly in a group setting 

· Everyone involved owns the product and understands how it came to be. 

Effective facilitation ensures group success because a facilitator guides people to interact with each other in a safe and trusting environment.

When you conduct a workshop you have a group of participants and you want that group to perform at the optimal level where there is maximum participation. It is important that the facilitator uses a variety of facilitation strategies. 
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· To work better, smarter and faster. 

· To encourage better participation,  interaction, collaboration and cooperation
· To get new and better ideas 

· To foster a deeper level of understanding

· To promote a higher level of ownership of the product
The Facilitator 

	A    [image: image299.jpg]


     facilitator is someone who........
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 facilitator is someone who...... 

	· is  knowledgeable and well prepared 

· is flexible but firm when necessary

· is friendly and approachable

· is willing to listen and learn

· is tactful but honest

· brings out the full potential of the participants in a group 

· keeps the training on track 

· helps resolve conflict 

· draws out participation from all the participants 

· organizes the work of a group and makes sure that the outcomes of the workshop are met 

· manages group dynamics

	
	· is unprepared or disorganised

· marginalises a participant

· ignores an idea (looks tired and  gets distracted because  too many ideas are coming at once) 

· becomes emotional and defensive

· solves the problem for the group 

· dominates the discussion

· manipulates people and behaviours through their own feedback

· tries to have all the answers 

· uses the cell phone all the time 
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Cooperative learning 
	· This is a successful teaching strategy in which small teams, use a variety of learning activities to improve their understanding of a subject. 

· Each member of a team is responsible not only for learning what is taught, but also for helping colleagues learn, thus creating an atmosphere of achievement. 

· Participants work through the task activity until all group members successfully understand and complete it. 
· Cooperative efforts result in participants striving for mutual benefit so that all group members:

· gain from each other 

· share a common fate 

· feel proud and jointly celebrate when a group member is recognized for achievement


 Jig-saw (Groups with five participants) 

	· Give each group member at a table a number 

· All the number 1’s, 2’s get together and discuss the topic/activity.
·  To help in the learning, participants across the group working on the same activity and get together to decide what is important and how to teach it. 

· After practice in these "expert" groups, the original groups reform and participants teach each other. 

	Positive Interdependence 

· Each group member's efforts are required and indispensable for group success 

· Each group member has a unique contribution to make to the joint effort because of his or her resources and/or role and task responsibilities


Brainstorming: A technique to generate ideas quickly. 

	Conceptual rules of brainstorming are: 

· aim for quantity 

· build on other ideas 

· do not criticize
	Practical rules of brainstorming are: 

· everyone contributes 

· one idea per turn 

· you may pass 


Think-Pair-Share - Involves a three step cooperative structure. 

	Step 1: Individuals think silently about a question posed by the instructor
Step 2: Individuals pair up during the second step and exchange thoughts 

Step 3: The pairs share their responses with other pairs, other teams, or the entire group


Each one, teach another (two circles)                                     
	· Participants  form two circles

· The participants in the inner circle face their partner in the outer circle. Exchange information

· The participants in the inner circle  move a few paces on and then face a new partner to exchange information 


Gallery walk 

	· Discuss the question / task in groups

· Write the Gallery Walk questions/task  on a  large flip chart 

· Prepare participants -the first time the Gallery Walk is used, participants’ instructions for carrying out the technique should be very clear. 

· Display posters against the wall, giving sufficient space between sheets. Place a blank sheet of paper next to each poster for recording comments from participants.
·  At each poster one or two members of the group will answer questions on the activity 

· Begin the Gallery Walk 
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· Direct teams to different posters or "stations." Upon arriving at the station, each team will interact with the poster, ask questions and write comments for the question posed at the station. 

· Rotate to New Station. After a short period of time, say three to five minutes but the exact time will depend upon the nature of the question, say "rotate." The group then rotates, clockwise, to the next station. 
· At the new station the group adds new comments and responds to comments left by the previous group. 

· Return to Starting Point - Teams continue to review the answers already contributed by previous groups, adding their own comments. 

·  The facilitator now reinforces correctly expressed concepts and corrects for misconceptions and errors. 


ANNEXURE B: FRAMEWORK FOR PLANNING A SUGGESTED TRAINING PROGRAMME FOR PROVINCIAL AND DISTRICT CORE TRAINING TEAMS  

CREATIVE ARTS

SENIOR PHASE

PROGRAMME: Date: _________ Venue__________
	
	MONDAY


	TUESDAY
	WEDNESDAY
	THURSDAY
	FRIDAY

	8:00-9:00

9:00-10:00

10:00-10:30
	PLENARY
	SECTION 3:

ACT. 13

ACT.14

ACT. 15
	REFLECTION
	GROUP A: DANCE
	GROUP B: DRAMA
	GROUP A:

VISUAL ARTS
	GROUP B: MUSIC

	
	
	
	GROUP A: DRAMA
	GROUP B: DANCE
	
	
	
	

	10:30-11:00
	TEA
	TEA
	TEA
	TEA
	TEA

	11:00-13:00
	PLENARY
	GROUP A:

____
	GROUP B:

____
	GROUP A: 

_____
	GROUP B: 

____
	GROUP A:

____
	GROUP B: 

___


	PLENARY

	13:00-14:00
	LUNCH
	LUNCH
	LUNCH
	LUNCH
	LUNCH

	14:00-16:00
	SECTION 2: 

ACT. 10, 11
	GROUP A:

____
	GROUP B:

____
	SECTION 4:

ASSESSMENT:

DANCE

DRAMA

MUSIC

VISUAL ARTS


	GROUP A:

____
	GROUP B: 

_____
	

	16:00-16:30
	TEA
	TEA
	TEA
	TEA
	

	16:30-17:30
	SECTION 2: 

ACT 12
	SECTION 4:

ASSESSMENT
	GROUP A:

____
	GROUP B: 

_____
	GROUP A:

_____
	GROUP B: 

_____


	


PLANNING THE FACILITATION OF TRAINING SESSIONS
This involves planning and timing the activities in accordance with the programme. Planning for the process for facilitating the sessions includes also making the presentations and deciding how to approach the activities. 
	Once you have planned the broad training programme for Provincial and District Core Training Teams, you can start concentrating on the detailed planning for each topic and training session. Here you will have to consider:

· Content of activities

· Timing of activities

· Methods of facilitation

· Mode of delivery (plenary and breakaway sessions)

· Resources

· Facilitators


	INTRODUCTION TO THE TRAINING WORKSHOP

	ALL TARGET GROUPS

	ACTIVITY : INTRODUCTION TO THE WORKSHOP

	SUGGESTED TIME ALLOCATION:  1 hour

	RESOURCES:            

· Participant’s Manual
· Facilitator’s Presentation

	METHOD : Lecture and discussion


1. OPENING SESSION 

· Welcome Opening address  by the Curriculum Head or District Head 
· Presentation:  The overview of CAPS in Grades R-12 (DBE Presentation)
· Allow for  a short ‘Question and Response’ time 
2. WORKSHOP PROTOCOLS
	· Workshop Programme,
· Attendance and Punctuality, 

· Signing of Attendance Registers,
·  Observing tea and lunch times,
· The Venue directory (catering area, rest rooms etc.),
· Use of cell phones during the workshop,
· Strategies for participants’ inputs (e.g. Suggestion Box, Parking Lot Poster),
· Frequently Asked Questions (FAQs). 


3. PARTICIPANTS’MANUAL

Introduce the Participant’s Manual to the participants and discuss the Provincial Training Programme. 
	INTRODUCTION TO THE TRAINING WORKSHOP, OUTCOMES AND EXPECTATIONS

	ALL TARGET GROUPS

	ACTIVITY :  PARTICIPANT’S EXPECTATIONS OF THE WORKSHOP

	SUGGESTED TIME ALLOCATION: 1 hour

	RESOURCES: 
· Participant’s Manual
· Newsprint for posters
· Kokis
· Table numbers

	METHOD    : Individual and group sharing


OUTCOMES: 

Participants should be given an opportunity to:

· express and discuss their expectations of the CAPS Training Workshop;

·  check whether the training programme is responsive to their expectations.
	Grouping of Participants:

Number your participants 1-10. Repeat 10 times (if you have total of 100). Group all the 1’s together at Table 1, Group all the 2’s at Table 2, Group all the3’s at Table 3; Group all the 4’s at Table 4; Group all the 5’s at Table 5; Group all the 6’s at Table 6; Group all the 7’s at Table 7; Group all the 8’s at Table 8; Group all the 9’s at Table 9; Group all the 10’s at Table 10. (Remember to make Table Numbers) 
You may find it is useful to change groups every day so that participants get an opportunity to interact with more peers)

	Participants introduce themselves in the group (3 minutes)

	Make sure all participants are seated in a group and your tables are numbered.



	FACILITATOR ‘S INPUT: 



Individual Activity: Ask the participants to record their own expectations of the workshop in the Participant’s Manual.
Group Activity: In their groups participants discuss and record their expectations on their group poster. 

PRESENTATIONS AND DISCUSSION
· Allow for group presentations and give feedback
· Take note of common expectations

·  Display posters on the wall.

CONSOLIDATION AND REFLECTION
· Summarise participants’ expectations.

· Highlight those expectations that will be covered in the training programme

· Ask participants to track which of their expectations (tick off in a red pen) that are met as 

 the training programme unfolds from day to day.
ANNEXURE C: Bloom’s Taxonomy

What is Bloom’s Taxonomy?

Understanding that "taxonomy" and "classification" are synonymous helps dispel uneasiness with the term. Bloom's Taxonomy is a multi-tiered model of classifying thinking according to six cognitive levels of complexity. Throughout the years, the levels have often been depicted as a stairway, leading many teachers to encourage their students to "climb to a higher (level of) thought." The lowest three levels are: knowledge, comprehension, and application. The highest three levels are: analysis, synthesis, and evaluation. "The taxonomy is hierarchical; [in that] each level is subsumed by the higher levels. In other words, a student functioning at the 'application' level has also mastered the material at the 'knowledge' and 'comprehension' levels." (UW Teaching Academy, 2003). One can easily see how this arrangement led to the natural divisions of lower and higher level thinking. 

In 2001 Bloom’s Taxonomy was revised.  Basically, Bloom’s six major categories were changed from noun to verb forms.  Additionally, the lowest level of the original, knowledge was renamed and became remembering. Finally, comprehension and synthesis were retitled to understanding and creating. The changes are explained in the diagram below:
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Caption: Terminology changes "The graphic is a representation of the NEW verbage associated with the long familiar Bloom's Taxonomy. Note the change from Nouns to Verbs [e.g., Application to Applying] to describe the different levels of the taxonomy. Note that the top two levels are essentially exchanged from the Old to the New version." (Schultz, 2005) (Evaluation moved from the top to Evaluating in the second from the top, Synthesis moved from second on top to the top as Creating.) 
Source:   http://www.odu.edu/educ/llschult/blooms_taxonomy.htm 
The new terms are defined as: 
Remembering: Retrieving, recognizing, and recalling relevant knowledge from long-term memory. 
Understanding: Constructing meaning from oral, written, and graphic messages through interpreting, exemplifying, classifying, summarizing, inferring, comparing, and explaining. 
Applying: Carrying out or using a procedure through executing or implementing. 

Analyzing: Breaking material into constituent parts, determining how the parts relate to one another and to an overall structure or purpose through differentiating, organizing, and attributing. 

Evaluating: Making judgments based on criteria and standards through checking and critiquing. 
Creating: Putting elements together to form a coherent or functional whole; reorganizing elements into a new pattern or structure through generating, planning, or producing. 

(Anderson & Krathwohl, 2001, pp. 67-68) 

The Revised Bloom's Taxonomy takes the form of a two-dimensional table. One of the dimensions identifies The Knowledge Dimension (or the kind of knowledge to be learned) while the second identifies The Cognitive Process Dimension (or the process used to learn). As represented on the grid below, the intersection of the knowledge and cognitive process categories form twenty-four separate cells as represented on the "Taxonomy Table" below. 

The Knowledge Dimension on the left side is composed of four levels that are defined as Factual, Conceptual, Procedural, and Meta-Cognitive. The Cognitive Process Dimension across the top of the grid consists of six levels that are defined as Remember, Understand, Apply, Analyze, Evaluate, and Create. Each level of both dimensions of the table is subdivided. 

	Table1. Bloom's Taxonomy 

	The Knowledge Dimension 
	The Cognitive Process Dimension 

	
	Remember 
	Understand 
	Apply 
	Analyze 
	Evaluate 
	Create 

	Factual Knowledge 
	List 
	Summarize 
	Classify 
	Order 
	Rank 
	Combine 

	Conceptual Knowledge 
	Describe 
	Interpret 
	Experiment 
	Explain 
	Assess 
	Plan 

	Procedural Knowledge 
	Tabulate 
	Predict 
	Calculate 
	Differentiate 
	Conclude 
	Compose 

	Meta-Cognitive Knowledge 
	Appropriate Use 
	Execute 
	Construct 
	Achieve 
	Action 
	Actualize 


Copyright (c) 2005 Extended Campus -- Oregon State University http://oregonstate.edu/instruct/coursedev/models/id/taxonomy/#table 
Designer/Developer - Dianna Fisher 

The table below can be used to assist in formulating the assessment questions so that the balancing of the cognitive levels can be addressed.  The table lists each of the categories and the key verbs associated with it.

	Categories
	Remembering
	Understanding
	Applying
	Analysing
	Evaluating
	Creating

	Associated verbs
	Recognising

Listing

Describing

Identifying

Retrieving

Naming

Locating

Finding
	Interpreting

Summarising

Inferring

Paraphrasing

Classifying

Comparing

Explaining

Exemplifying
	Implementing

Carrying out

Using executing
	Comparing

Organising

Deconstructing

Attributing

Outlining

Finding

Structuring

Integrating


	Checking

Hypothesising

Critiquing

Experimenting

Judging

Testing

Detecting

Monitoring
	Designing

Constructing

Planning

Producing

Inventing

Devising

Making


Cognitive Analysis of Assessment Items Developed

Once the assessment item has been developed, accessed or modified and ready to be included in the test/examination paper the team should use the test specification table  on  the next page to evaluate the item level according to the following criteria:

1. Content:  Does the item match the topic taught according to the CAPS?
2. Difficulty:  Is the item at the right cognitive level according to the test specification?
3. Relevance: Is it relevant to the grade for which the item is being developed i.e. grade 4, 5 or 6 in terms of use of language, graphics, CAPS requirements, etc.?
4. Translation (versioning) possibility: Can this item be translated, versioned or adapted for learners with barriers and other languages?
5. Bias: Would this item disadvantage any group in terms of culture, gender, socioeconomic, rural versus urban or language preference?
If the assessment items do not meet the above criteria, it should be rewritten or adapted before moving to the next stage of the plan.

ANNEXURE D: ADDITIONAL READING FOR SECTION 1

WHO IS THE SENIORPHASE LEARNER?

The SeniorPhase is important in that it provides for a specific group of learners in the approximate

Age group 8-14 in grades 4-6. In this phase, learners are:

· Becoming more sensitive to how their actions affect others;

· Beginning to consider the needs, desires and points of view of others;

·  Able to function co-operatively in the completion of group tasks with increasing ease;

·  Enjoying the challenge of tackling independent tasks;

·  Beginning to reveal the desire to take control of their own learning;

·  Attempting to satisfy their curiosity about the world around them through active participation and

· critical enquiry in the learning process;

·  Beginning to seek more order; while still manifesting spontaneity and creativity;

·  Becoming more deliberate and methodical in their approach;

·  Increasingly able to apply acquired methods in new contexts;

·  Increasingly able to access, record and manipulate information; and

·  Increasingly able to investigate, compare and assess critically.

THE ROLE OF THE DISTRICT IN SUPPORTING THE SENIORPHASE TEACHER

· monitor and support the implementation of the curriculum in the relevant subject/learning area/phase;

· provide and or source relevant teaching and learning material to improve performance in the subject/learning area/phase; 

· ensure that teachers have all the requisite curriculum and assessment documents for the subject/learning area/phase;

· support teachers in effectively delivering the curriculum in the classroom;

· support teachers in strengthening their content knowledge;

· moderate school based assessment and

· support teachers in organising relevant/related co-curricular activities. 
DIVERSITY IN EDUCATION: INCLUSION

THE FABLE: THE ANIMAL SCHOOL 
Once upon a time, the animals decided they must do something heroic to meet the problems of a “new world”. So they organized a school. They adopted an activity curriculum of running, climbing, swimming and flying. ALL the animals took ALL the subjects. 

The duck was excellent in swimming, in fact better than his instructor; but he made only passing 
grades in flying and was very poor in running. Since he was slow in running, he had to stay after school and also drop swimming in order to practise running. This was kept up until his web feet were badly worn and he was only average in swimming. But average was acceptable in school so nobody worried about that except the duck.

The rabbit started at the top of the class in running, but had a nervous breakdown because of so much make-up work in swimming.

The squirrel was excellent in climbing until he developed frustration in the flying class where his teacher made him start from the ground up instead of from the treetop down. He also developed stiff and cramped legs from too much effort and then got C in climbing and D in running. The eagle was a problem child and was disciplined severely. In the climbing class he beat all the others to the top of the tree, but insisted in using his own way to get there.

At the end of the year, an abnormal eel that could swim exceedingly well, and also run, climb, and fly a little, had the highest average and was top of the class.

The wild dogs stayed out of school fought and fought the tax levy because the administration would not add digging and burrowing to the curriculum. They apprenticed their children to an anteater and later joined the dassies and duiker to start a private school. 

(Dr. George Reavis, 1948)

·  Discuss this fable in relation to the extent to which the teaching, learning and assessment in this classroom meet the needs of the learners

· Brainstorm strategies which would accommodate all the animals’ needs and challenges and to ensure success for all. 

·  In your group share your strategies with each other.

·  Give feedback/discussion points to the larger group

· Add only inputs that have not already been discussed

Possible Responses to the FABLE

· The school has failed to accommodate individual differences, with all the animals being required to excel in all subjects. Their individual talents were not focused on and allowed to develop.

· The duck, rabbit, squirrel, and eagle all experienced some difficulty adapting to the curriculum, to their own detriment. Many learners became de-motivated and stressed out because they could not cope. OBA makes provision for differing learning styles.

· The teacher needs to plan around the diversity of her learners (Inclusivity). It is not the learners who need to attempt to fit in but the learning context which must be adapted to accommodate diversity and address barriers that some may be experiencing in certain areas of learning.

· The absence of baseline assessment led to a situation where the strengths of certain learners were ignored and their weaknesses were overemphasised.

CLASSROOM PRACTICE

TEACHING METHODOLOGIES AND LEARNING STYLES

COMMON TEACHING METHODS
	METHOD
	STRENGTHS
	LIMITATIONS
	PREPARATION

	Lecture (chalk and talk)
	- presents factual material in direct, logical manner 

- contains experience which inspires 

- stimulates thinking to open discussion 

- useful for large groups 


	- experts are not always good teachers 

- audience is passive 

- learning is difficult to gauge 

- communication in one way 
	- needs clear introduction and summary 

- needs time and content limit to be effective 

- should include examples, anecdotes

	Lecture With Discussion
	- involves audience at least after the lecture 

- audience can question, clarify & challenge 


	- time may limit discussion period 

- quality is limited to quality of questions and discussion 
	- requires that questions be prepared prior to discussion

	One to one
	· Individual attention

· Greater concentration 

· Easy identification of learning barriers
	· Time consuming

· Little engagement if passive learner
	· Detail planning

· Individualized planning

· Needs time and content limit to be effective

	Panel of Experts
	- allows experts to present different opinions 

- can provoke better discussion than a one person discussion 

- frequent change of speaker keeps attention from lagging 


	- experts may not be good speakers 

- personalities may overshadow content 

- subject may not be in logical order 


	- facilitator coordinates focus of panel, introduces and summarizes 

- briefs panel

	Brainstorming
	- listening exercise that allows creative thinking for new ideas 

- encourages full participation because all ideas equally recorded 

- draws on group's knowledge and experience 

- spirit of congeniality is created 

- one idea can spark off other ideas 


	- can be unfocused

- needs to be limited to 5 - 7 minutes 

- people may have difficulty getting away from known reality 

- if not facilitated well, criticism and evaluation may occur 


	- facilitator selects issue 

- must have some ideas if group needs to be stimulated

	Videotapes
	- entertaining way of teaching content and raising issues 

- keep group's attention 

- looks professional 

- stimulates discussion 


	- can raise too many issues to have a focused discussion 

- discussion may not have full participation 

- only as effective as following discussion 
	- need to set up equipment 

- effective only if facilitator prepares questions to discuss after the show

	Class Discussion
	- pools ideas and experiences from group 

- effective after a presentation, film or experience that needs to be analyzed 

- allows everyone to participate in an active process 


	- not practical with more that 20 people 

- few people can dominate 

- others may not participate 

- is time consuming 

- can get off the track

	- requires careful planning by facilitator to guide discussion

- requires question outline

	Small Group Discussion
	- allows participation of everyone 

- people often more comfortable in small groups 

- can reach group consensus 
	- needs careful thought as to purpose of group 

- groups may get side tracked 


	- needs to prepare specific tasks or questions for group to answer

	Case Studies
	- develops analytic and problem solving skills 

- allows for exploration of solutions for complex issues 

- allows student to apply new knowledge and skills 
	- people may not see relevance to own situation 

- insufficient information can lead to inappropriate results 
	- case must be clearly defined in some cases 

- case study must be prepared

	Role Playing
	- introduces problem situation dramatically 

- provides opportunity for people to assume roles of others and thus appreciate another point of view 

- allows for exploration of solutions 

- provides opportunity to practice skills 


	- people may be too self-conscious 

- not appropriate for large groups 

- people may feel threatened 


	- trainer has to define problem situation and roles clearly 

- trainer must give very clear instructions

	Report-Back Sessions
	- allows for large group discussion of role plays, case studies, and small group exercise 

- gives people a chance to reflect on experience 

- each group takes responsibility for its operation 
	- can be repetitive if each small group says the same thing 


	- trainer has to prepare questions for groups to discuss

	Worksheets/Surveys
	- allows people to think for themselves without being influences by others 

- individual thoughts can then be shared in large group 
	- can be used only for short period of time 


	- facilitator has to prepare handouts

	Index Card Exercise
	- opportunity to explore difficult and complex issues 
	- people may not do exercise 


	- facilitator must prepare questions

	Guest Speaker
	- personalizes topic 

- breaks down audience's stereotypes 


	- may not be a good speaker 


	- contact speakers and coordinate 

- introduce speaker appropriately

	Values Clarification Exercise
	- opportunity to explore values and beliefs 

- allows people to discuss values in a safe environment 

- gives structure to discussion 
	- people may not be honest 

- people may be too self-conscious 


	- facilitator must carefully prepare exercise 

- must give clear instructions 

- facilitator must prepare discussion questions


TEACHING STYLES AND LEARNING STYLES

NOTE TO FACILITATOR:
Teachers should be orientated regarding possible learning styles and teaching styles.

Note the following:

· There are many theories on learning styles, resulting in different names for the same thing.  The focus here should be to determine what processes learners should be taken through to enable them to learn.

· Secondly, it should be noted that learners learn in different ways and at different levels.  There is no single learning style that could be enforced in the classroom or other situations where learning takes place.

· It should also be remembered that learning about any particular subject is not confined to the classroom but happens where-ever a learner engages with information, both theoretically and practically.

· In general, the teaching styles should accommodate the principles and characteristics  for example

· Clarity of focus  should be borne in mind

· The teaching should be learner-centered

· Participatory and activity-based

· A teaching style looks at “how to” facilitate learning and assessment

· There should be a strong link between different learning styles and teaching styles to be used.

Example of a classification of learning styles called the four modalities:

	Description of learning style

	1. Those who prefer a visual learning style... ...look at the teacher's face intently 

· ...like looking at wall displays, books etc. 

· ...often recognize words by sight 

· ...use lists to organize their thoughts 

· ...recall information by remembering how it was set out on a page 



	2.
Those who prefer an auditory learning style... 

· ...like the teacher to provide verbal instructions 

· ...like dialogues, discussions and plays 

· ...solve problems by talking about them 

· ...use rhythm and sound as memory aids 



	3.
Those who prefer a kinaesthetic learning style... 

· ...learn best when they are involved or active 

· ...find it difficult to sit still for long periods 

· ...use movement as a memory aid 



	4.
Those that prefer a tactile (hands-on) way of learning... 

· ...use writing and drawing as memory aids 

· ...learn well in hands-on activities like projects and demonstrations 





Learning styles:  Case Studies


· Discuss and record challenges regarding different ways in which learners learn that a teacher in the case studies above would face.

· Discuss the possibility of providing diverse learning experiences to all learners during each lesson that will match their particular preference of learning style.

· What Creative Arts would the teacher suggest to Mpho and Pieter to assist each other as learners?
· Are values and attitudes impacting/affecting their relationship?
· How would a teaching style like co-operative learning benefit the two boys?
Multiple intelligences

· Let groups use the descriptions given below to discuss what each of the following multiple intelligences means and what special abilities learners with one of these intelligences possess.

· Visual/Spatial Intelligence
· Verbal/Linguistic Intelligence
· Logical/Mathematical Intelligence
· Bodily/Kinaesthetic Intelligence
· Musical/Rhythmic Intelligence
· Interpersonal Intelligence
· Intrapersonal Intelligence
· Naturalistic intelligence

· Then groups will discuss and record the organizational and provisioning requirements regarding classroom practice of each of the given multiple intelligences

· Feedback to plenary

Information regarding the given multiple intelligences:

· Visual/Spatial Intelligence
· The ability to perceive the visual. These learners tend to think in pictures and need to create vivid mental images to retain information. They enjoy looking at maps, charts, pictures, videos, and movies.

· Their skills include:  puzzle building, reading, writing, understanding charts and graphs, a good sense of direction, sketching, painting, creating visual metaphors and analogies (perhaps through the visual arts), manipulating images, constructing, fixing, designing practical objects, interpreting visual images. 

· Requirements:  

· Verbal/Linguistic Intelligence
· The ability to use words and language. These learners have highly developed auditory skills and are generally elegant speakers. They think in words rather than pictures. 

· Their skills include:  listening, speaking, writing, storytelling, explaining, teaching, using humour, understanding the syntax and meaning of words, remembering information, convincing someone of their point of view, analyzing language usage.

· Requirements:  

· Logical/Mathematical Intelligence
· The ability to use reason, logic and numbers. These learners think conceptually in logical and numerical patterns making connections between pieces of information. Always curious about the world around them, these learners ask lots of questions and like to do experiments. 

· Their skills include:  problem solving, classifying and categorizing information, working with abstract concepts to figure out the relationship of each to the other, handling long chains of reason to make local progressions, doing controlled experiments, questioning and wondering about natural events, performing complex mathematical calculations, working with geometric shapes

· Requirements:

· Bodily/Kinaesthetic Intelligence
· The ability to control body movements and handle objects skilfully. These learners express themselves through movement. They have a good sense of balance and eye-hand co-ordination. (E.g. ball play, balancing beams). Through interacting with the space around them, they are able to remember and process information. 

· Their skills include:  dancing, physical co-ordination, sports, hands on experimentation, using body language, crafts, and acting, miming, using their hands to create or build, and expressing emotions through the body.

· Requirements:  

· Musical/Rhythmic Intelligence
· The ability to produce and appreciate music. These musically inclined learners think in sounds, rhythms and patterns. They immediately respond to music either appreciating or criticizing what they hear. Many of these learners are extremely sensitive to environmental sounds (e.g. crickets, bells, dripping taps). 

· Their skills include:  singing, whistling, playing musical instruments, and recognizing tonal patterns, composing music, remembering melodies, understanding the structure and rhythm of music.

· Requirements:  

· Interpersonal Intelligence
· The ability to relate and understand others. These learners try to see things from other people's point of view in order to understand how they think and feel. They often have an uncanny ability to sense feelings, intentions and motivations. They are great organizers, although they sometimes resort to manipulation. Generally they try to maintain peace in group settings and encourage co-operation. They use both verbal (e.g. speaking) and non-verbal language (e.g. eye contact, body language) to open communication channels with others.

· Their skills include:  seeing things from other perspectives (dual-perspective), listening, using empathy, understanding other people's moods and feelings, counselling, co-operating with groups, noticing people's moods, motivations and intentions, communicating both verbally and non-verbally, building trust, peaceful conflict resolution, establishing positive relations with other people.

· Requirements:  

· Intrapersonal Intelligence
· The ability to self-reflect and be aware of one's inner state of being. These learners try to understand their inner feelings, dreams, relationships with others, and strengths and weaknesses.

· Their Skills include:  Recognizing their own strengths and weaknesses, reflecting and analyzing themselves, awareness of their inner feelings, desires and dreams, evaluating their thinking patterns, reasoning with themselves, understanding their role in relationship to others

· Requirements:  

· Naturalistic Intelligence
· The ability to create an understanding and meaning through the world around them, excursions and research.

· Theirs skills include being able to observe and learn from what they observe, understand the context of issues or observed objects.

How can the Multiple Intelligences be implemented in the classroom?

To implement Gardner's theory in an educational setting, I organized my third grade classroom in Marysville, Washington, into seven learning centres, each dedicated to one of the seven intelligences. The students spend approximately two-thirds of each school day moving through the centres - 15 to 20 minutes at each centre. Curriculum is thematic, and the centres provide seven different ways for the students to learn the subject matter.

Each day begins with a brief lecture and discussion explaining one aspect of the current theme. For example, during a unit on outer space, the morning's lecture might focus on spiral galaxies. In a unit about the arts of Africa, one lecture might describe the Adinkra textile patterns of Ghana. After the morning lecture, a timer is set and students - in groups of three or four - start work at their centres, eventually rotating through all seven.

What kinds of learning activities take place at each centre?

All students learn each day's lesson in seven ways. They build models, dance, make collaborative decisions, create songs, solve deductive reasoning problems, read, write, and illustrate all in one school day. Some more specific examples of activities at each centre follow:

· In the Personal Work Centre (Intrapersonal Intelligence), students explore the present area of study through research, reflection, or individual projects. 

· In the Working Together Centre (Interpersonal Intelligence), they develop cooperative learning skills as they solve problems, answer questions, create learning games, brainstorm ideas and discuss that day's topic collaboratively. 

· In the Music Centre (Musical Intelligence), students compose and sing songs about the subject matter, make their own instruments, and learn in rhythmical ways. 

· In the Art Centre (Spatial Intelligence), they explore a subject area using diverse art media, manipulables, puzzles, charts, and pictures. 

· In the Building Centre (Kinaesthetic Intelligence), they build models; dramatize events, and dance, all in ways that relate to the content of that day's subject matter. 

· In the Reading Centre (Verbal/Linguistic Intelligence), students read, write, and learn in many traditional modes. They analyze and organize information in written form. 

· In the Math & Science Centre (Logical/ Mathematical Intelligence), they work with math games, manipulative, mathematical concepts, science experiments, deductive reasoning, and problem solving. 

Following their work at the centres, a few minutes are set aside for groups and individual students to share their work from the centres. Much of the remainder of the day is spent with students working on independent projects, either individually or in small groups where they apply the diverse skills developed at the centres. The daily work at the seven centres profoundly influences their ability to make informative, entertaining, multimodal presentations of their studies. Additionally, it is common for parents to comment on how much more expressive their children have become at home.
What are some of the results of this program?

During the 1989-1990 school years, an action research project was conducted in my classroom to assess the effects of this multimodal learning format. A daily teacher's journal was kept with specific entries recording the following:

· general daily comments 

· a daily evaluation of how focused or "on-task" students were 

· an evaluation of the transitions between centres 

· an explanation of any discipline problems 

· a self-assessment - how the teacher's time was used 

· tracking of three individuals, previously identified as students with behaviour problems. 

In addition, a Classroom Climate Survey was administered 12 times during the year, a Student Assessment Inventory of work at the seven centres was administered nine times during the year, and a Centre Group Survey was administered eight times during the year.

The research data revealed the following:

1. The students develop increased responsibility, self-direction and independence over the course of the year. Although no attempt was made to compare this group of students with those in other third grade classes, the self-direction and motivation of these students was apparent to numerous classroom visitors. The students became skilled at developing their own projects, gathering the necessary resources and materials, and making well-planned presentations of all kinds.

2. Discipline problems were significantly reduced. Students previously identified as having serious behaviour problems showed rapid improvement during the first six weeks of school. By mid-year, they were making important contributions to their groups. And by year's end, they had assumed positive leadership roles which had not formerly been evident.

3. All students developed and applied new skills. In the fall, most students described only one centre as their "favourite" and as the one where they felt confident. (The distribution among the seven centres was relatively even.) By mid-year, most identified three to four favourite centres. By year's end, every student identified at least six centres which were favourites and at which they felt skilled. Moreover, they were all making multimodal presentations of independent projects including songs, skits, visuals, poems, games, surveys, puzzles, and group participation activities.

4. Cooperative learning skills improved in all students. Since so much of the centre work was collaborative, students became highly skilled at listening, helping each other, sharing leadership in different activities, accommodating group changes, and introducing new classmates to the program. They learned not only to respect each other, but also to appreciate and call upon the unique gifts and abilities of their classmates.

5. Academic achievement improved. Standardized test scores were above state and national averages in all areas. Retention was high on a classroom year-end test of all areas studied during the year. Methods for recalling information were predominantly musical, visual and kinaesthetic, indicating the influence of working through the different intelligences. Students who had previously been unsuccessful in school became high achievers in new areas.

In summary, it is clear that students' learning improved. Many students said they enjoyed school for the first time. And as the school year progressed, new skills emerged: some students discovered musical, artistic, literary, mathematical and other new-found capacities and abilities. Others became skilled leaders. In addition, self-confidence and motivation increased significantly. Finally, students developed responsibility, self-reliance and independence as they took an active role in shaping their own learning experiences.

What is the teacher's role in a Multiple Intelligences program?

The teacher's role also transforms in this type of program. I developed skills different from those I would develop by standing in front of a class lecturing each day. I need to observe my students from seven new perspectives. In planning the centres, I find I am pushing my students from behind rather than pulling them from in front. Also I am working with them, rather than for them. I explore what they explore, discover what they discover, and often learn what they learn. I find my satisfaction in their enthusiasm for learning and independence, rather than in their test scores and ability to sit quietly. And most importantly, because I am planning for such a diversity of activities, I have become more creative and multimodal in my own thinking and my own learning. I can now comfortably write and sing songs. I am learning to draw and paint. I see growth and development within myself. I sometimes wonder who is changing the most, my students or myself.

Why is a Multiple Intelligences model successful?

The reasons for the academic and behavioural success of the program appear to be twofold. First, every student has an opportunity to specialize and excel in at least one area. Usually, however, it is three or four. In the two years since this program was initiated, I have not had one student who was unable to find an area of specialty and success. Secondly, each student learns the subject matter in a variety of different ways, thereby multiplying chances of successfully understanding and retaining that information.

Many student needs are met through this program. Their intellectual needs are met by constantly being challenged and frequently exercising their creativity. At the same time, their emotional needs are met by working closely with others. They develop diverse strengths, and they understand themselves better as individuals.

The emphasis in such a program is upon learning rather than teaching. The students' interests and developmental needs dictate the direction of the program. Such a model adapts to students, rather than expecting students to adapt to it. From my own classroom experiences, I believe that teaching and learning through the multiple intelligences helps solve many common school problems and optimizes the learning experience for students and teachers alike. Again following Margaret Mead, if we educate to engage the "whole gamut of human potentialities" in the classroom, society will benefit by enabling "each diverse human gift to find its fitting place."

CLASSROOM PRACTICE

CURRICULUM PLANNING IN A MULTI-GRADE CLASSROOM
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When I first learned that I would have to teach in a multi-grade classroom, I thought I would die! Multi-age grouping, also referred to as vertical or family grouping, 

can be any deliberate grouping of children that includes more than one traditional grade level in a single classroom community When I started teaching, I organized the class in the same way I was taught. The kinder- gartens were on one side of the room, the grade ones on the other. I first would teach the one grade and then the other. I spent all of that first year struggling to cover what I thought should be covered. At the end of the year I realized I didn’t do the job I wanted to  do and I came to the awful realization, the kids didn’t learn what I thought they should.

Class size will also affect the success of a multi-age program. It can work with a balanced class of 25, be more successful with a class of 18 or 20, and become increasingly difficult with classes of more than 25. I think the way my approach has changed the most over the last two years is that I now think of my two grades as one.

The kids have, more or less, a communal experience in the classroom. They have sort of given up on the idea of me and mine, now it is us and ours. Forget about saying, this kid is in grade one and that kid is in grade two. Just put them all together; they are a salad bowl.

Teachers in multi-grade classrooms identify integration as one of their most valuable strategies. They are drawn to this strategy, in the first instance, because it enables them to make a more effective and efficient use of instructional time.

When an integrated approach is taken to curriculum and teaching, the teacher strives to create learning activities and sequences that serve multiple purposes. Instead of planning separate learning experiences for each subject area or set of outcomes, the teacher creates an integrated sequence of learning activities.

Students participate in experiences and interactions that are interdisciplinary and achieve outcomes across several learning areas and grade levels. The emphasis is on creating connections and links between separate areas of knowledge and inquiry.

Curriculum integration is not a strategy exclusive to multi-grade classrooms nor is its value limited to an efficient use of instructional time. Integrated approaches are equally valued for the way that they combat the fragmented approach to curriculum and learning that often dominates in schools.

I combine and integrate more now than I did at first. I find myself doing this more so each year as I become more and more familiar with the programs. The process is gradual.

My approach has changed from the traditional to the open type of teaching with emphasis on themes which gives more opportunity for integration. The focus is on a theme, not individual subjects. The central focus in integrated approaches to curriculum development is a theme or topic as opposed to an individual subject or a grade level course. The selected theme becomes the organizational nucleus for all learning activities for the whole class.

Student interest and learning outcomes

 The choice of a theme, therefore, is crucial to the effectiveness of the integrated unit. Of prime importance is the theme's potential for meeting a wide range of prescribed student outcomes in several subject areas and more than one grade level. Student interest is also a prime criteria when 

selecting a theme.

The emphasis is on interdisciplinary learning throughout. In an integrated thematic unit, the teacher takes advantage of all opportunities to make connections and linkages to as many different learning areas as is appropriate. 

The theme and related sub-topics are and authentic role in all aspects of the learning process. The students interests are considered when choosing a theme and there is ample occasion for them to pursue topics and questions, related to the theme, of their own devising. Students will work independently, help each other, and take some degree of responsibility for their own learning outcomes.

Teacher as learner
In integrated approaches to curriculum, the teacher is a co-learner with the students in the exploration of a theme. During the planning stage the teacher takes some time to become thoroughly familiar with the content materials. During the investigation and exploration stage the teacher acts as co-investigator with the students. Resource based learning. Integrated approaches assume that multiple resources will be used by the students during the course of their theme study projects. Textbooks will be one of these resources but these will be supplemented by a variety of additional print, audio-visual, and community and human resources. Field trips, guest speakers, films, videos, sound recordings, fiction and non- fiction books, newspapers, and magazines may be used as resources.

 Learning how to use a variety of resources to find required information is one of the intended learning outcomes of integrated learning. 

Varied activities and interactions
In developing a sequence of learning activities for an integrated unit the teacher aims for maximum variety and variation. Hence, in the course of a thematic unit students will work as a whole class, in small groups, in pairs and sometimes individually. They will interact with the teacher, other students, members of the community, various learning materials and computers and software. The theme and sub-topics are seen as natural contexts for students to use and further develop their emergent skills and abilities in language arts, math, science, and the creative arts.

I take some time during the summer and I decide what themes I am going to do.  Then I go through the grade level curriculum guides for science, math, language arts, and social studies. I pick out from each of the guides what I will do with each theme.
	Multi-grade Challenges
	Multi-grade Opportunities

	Curriculum Provision:

In multi-grade situations teachers have increased curricular responsibility. They are accountable for curriculum mandates and student learning outcomes for a greater number of courses over several grade levels. They must be knowledgable of the curriculum for each grade level and develop strategies for its provision.

Responding to Student Needs:

It is generally acknowledge that in a multi-grade situation there may be a greater range in student ability and attainment. Meeting the needs of this broader range of students may be quite demanding.


	Extended Time Frame:

The extended time frame provides both teachers and students with a number of

 potential advantages.

 The teacher has the opportunity to get to

 know the students extremely well.  S/he is, therefore, in a position to plan for and monitor each student's learning and development in a

 continuous and more responsive fashion over a two or three year period.

Broad Range of Curriculum:

Students have the opportunity to experience and participate in a much wider range of 

Educational experiences. Opportunities are there for students to encounter academic

 challenges that stretch their abilities and to 

review and revisit work that may not have

 been mastered. They can do both without leaving their classroom.




	Challenges (cont.)
	Opportunities(cont.)

	Planning and Preparing:

Given the greater curriculum responsibilities and the wider range of student needs, planning and preparing is a more time-consuming and complex task in multi-grade situations.

Lack of Curriculum Materials:

Curriculum documents, text books and other learning resources generally assume a single grade organizational structure. Seldom do these resources make reference to multi-graded situations.

Scheduling:

Multi-grade teachers have the same amount of instructional time during the day and week as do teachers in single grade classrooms. Finding the time to meet the greater curricular responsibilities and student needs can be a problem.


	Mixed Age Interactions:

Related to this is the

 ever present opportunity for mixed age and/or ability interactions among the students. Such interactions are highly conducive to spurring

 cognitive growth, developing language 

skills and enhancingvocabulary development.

Roles and Responsibility:

All students have the opportunity to 

experience a variety 

of roles and responsibilities as

 they progress from 

being the newest members of the class

 to being the more senior. Among the most important of these roles is assisting other 

students learn and modelling desirable

 attitudes and values.




	Challenges (cont.)
	Opportunities(cont.)

	Managing Multiple Learning Events:

Multiple learning events occurring simultaneously is a fundamental characteristic of multi-grade classrooms. Students, both individually and in small groups may be engaged in different activities without the direct supervision of the teacher. Keeping everyone productively occupied and engaged in meaningful tasks takes careful planning and organization.

Lack of Pre-service and In-service:

Generally, pre-service teacher education programs do not address the curricular and instructional demands of multi-grading. More often than not, advice and guidance is not available to teachers from District personnel. As a consequence, multi-grade teachers have had to solve their own problems
	Social Development:

Grouping children of different ages together 

has a positive impact on all aspects of social development.  Most teachers indicate 

very little time and  attention taken from 

instruction for discipline and behaviour concerns in multi-grade  classrooms.

Orientation:

At the beginning of eachyear the teacher does not face a whole class of new students. 

The returning students provide valuable help 

and assistance in orienting the new

 students to classroom norms and 

routines.




	Traditional Approach
	Emergent Approach

	Students in each grade level are treated as a separate and distinct entity.

Each grade group is assigned to their own part the classroom, with their own row(s) of desks.

Curriculum is planned and organized on a yearly basis and for each grade group separately..

Instruction is planned and organized for each grade group separately.

In class grouping is on a grade and age basis.

Each year the teacher attempts to "cover" the complete curriculum for each grade.

Depending on the number of grades combined in the classroom, this could mean preparing, scheduling and teaching 20 or 30 separate courses.
	The class operates, in the first instance, not as 
separate gradegroups but as a unified

 community of learners.

All members of the community work

 together and help each other learn regardless 

of age, grade or ability.

The starting points for planning and 

instruction are provincially prescribed

 learner outcomes and emergent student needs.

The extended time frame of multi-grade settings is used to create a more effective

 and efficient multi-year plan for meeting 

mandated, curriculum content requirements.

A thematic, integrated approach is taken to

 curriculum and teaching. The teacher strives to create learning activities and sequences that serve multiple purposes.

Flexible grouping. Students are grouped 

cross grade for instruction accorded 

to need in relation to prescribed outcomes.

Students who master grade related skills and content can move ahead and encounter 

more challenging materials.


	Multi-grade Challenges

	Multi-grade Opportunities


	Curriculum Provision:

In multi-grade situations teachers have increased curricular responsibility. They are accountable for curriculum mandates and student learning outcomes for a greater number of courses over several grade levels. They must be knowledgable of the curriculum for each grade level and develop strategies for its provision.

Responding to Student Needs:

It is generally acknowledge that in a multi-grade situation there may be a greater range in student ability and attainment. Meeting the needs of this broader range of students may be quite demanding.

	Extended Time Frame:

The extended time frame provides both teachers and students

 with a number of potential advantages. The teacher has the opportunity to get to know the students 

extremely well.  S/he is, therefore,  in a position to plan 

for and monitor each student's learning and 

development in a continuous and more 

responsive fashion over a two or three year period.

Broad Range of Curriculum:

Students have the opportunity to experience and 

participate in a much wider range of Educational experiences. Opportunities are there for students

 to encounter academic challenges that stretch 

their abilities and to review and revisit work

 that may not have been mastered. They can do both without leaving their classroom.



	Challenges (cont.)

Opportunities(cont.)

Planning and Preparing:

Given the greater curriculum responsibilities and the wider range of student needs, planning and preparing is a more time-consuming and complex task in multi-grade situations.

Lack of Curriculum Materials:

Curriculum documents, text books and other learning resources generally assume a single grade organizational structure. Seldom do these resources make reference to multi-graded situations.

Scheduling:

Multi-grade teachers have the same amount of instructional time during the day and week as do teachers in single grade classrooms. Finding the time to meet the greater curricular responsibilities and student needs can be a problem.

Mixed Age Interactions:

Related to this is the ever present opportunity for mixed age and/or ability interactions among the

 students. Such interactions are highly conducive to spurring cognitive growth, developing language 

skills and enhancingvocabulary development.

Roles and Responsibility:

All students have the opportunity to 

experience a variety of roles and responsibilities as

 they progress from being the newest

 members of the class to being the more senior. Among the most important of these roles

 is assisting other students learn and modeling desirable attitudes and values.

Challenges (cont.)

Opportunities(cont.)

Managing Multiple Learning Events:

Multiple learning events occurring simultaneously is a fundamental characteristic of multi-grade classrooms. Students, both individually and in small groups may be engaged in different activities without the direct supervision of the teacher. Keeping everyone productively occupied and engaged in meaningful tasks takes careful planning and organization.

Lack of Pre-service and In-service:

Generally, pre-service teacher education programs do not address the curricular and instructional demands of multi-grading. More often than not, advice and guidance is not available to teachers from District personnel. As a consequence, multi-grade teachers have had to solve their own problems

Social Development:

Grouping children of different ages together 

has a positive impact on all aspects of social development.  Most teachers indicate 

very little time and attention taken from 

instruction for discipline and behaviour concerns in multi-grade classrooms.

Orientation:

At the beginning of each year the teacher does not face a whole class of new students. The returning students  provide valuable help 

and assistance in orienting the new students to classroom norms and routines.

Traditional Approach

Emergent Approach

Students in each grade level are treated as a separate and distinct entity.

Each grade group is assigned to their own part the classroom, with their own row(s) of desks.

Curriculum is planned and organized on a yearly basis and for each grade group separately..

Instruction is planned and organized for each grade group separately.

In class grouping is on a grade and age basis.

Each year the teacher attempts to "cover" the complete curriculum for each grade.

Depending on the number of grades combined in the classroom, this could mean preparing, scheduling and teaching 20 or 30 separate courses.

The class operates, in the first instance, not as separate grade groups but as a unified

 community of learners.

All members of the community work

 together and help each other learn regardless of age, grade or ability.

The starting points for planning and 

instruction are provincially prescribed

 learner outcomes and emergent student needs.

The extended time frame of multi-grade settings is used to create a more effective

 and efficient multi-year plan for meeting 

mandated, curriculum content requirements.

A thematic, integrated approach is taken to

 curriculum and teaching. The teacher strives to create learning activities and 

sequences that serve multiple purposes.

Flexible grouping. Students are grouped 

cross grade for  instruction accorded 

to need in relation to prescribed outcomes.

Students who master grade related skills 

and content can move ahead and encounter 

more challenging

 materials.

Planning Chart for Integrated Unit: Cross -curriculum Connections

Multi-grade situation: Students in grades 1, 2, and 3.

Theme: Bears
Potential Language Arts Outcomes

General Outcomes In Reading

Respond to Literature
General Outcomes in Writing

Engage in the Stages of the writing process.

Specific Outcomes
Read Daily for interest from a variety of children's literature

Read aloud with expression and fluency

Request that literature be read aloud.

Interpret information in illustrations, comparison 
charts, time lines.

Use pre-writing techniques.

Engage in a drafting process.
The biggest change in approach has been integration of grades for subjects such as math, health, science and religion.

The kids are all brought together for group instruction at different points in the 

day and then they go off to work in small groups. 
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Why do we make use of facilitation?





Which techniques do I use to facilitate?





Case study 2 





The graph indicates the performance of two learners A and B with their own learning style and two different teaching styles X and Y.  The teaching styles are put on a continuum where, in the middle you get a mix of the two methods (SW Draper)
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