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SECTION 1
OVERVIEW

ACTIVITY 1: UNDERSTANDING THE CURRICULUM AND ASSESSMENT POLICY STATEMENT (CAPS) - AN OVERVIEW 
OUTCOMES

At the end of the activity, participants will be able to:
· explain the rationale behind the introduction of CAPS;
· explain the difference between an Outcomes Based Approach and the Curriculum;
· describe the features of the CAPS document.
QUESTIONS
i. Do you think the National Curriculum Statement has changed?
ii. Is the CAPS a “new curriculum”?

iii. What is the rationale behind the introduction of the CAPS?

iv. What are the differences between OBE, the NCS Subject Statements and the CAPS documents?

v. What is the difference between the OBE and CAPS?

vi. Features of the CAPS document.  Scan through the CAPS document (any subjects). Identify the features in the document

POSSIBLE ANSWERS
I. Do you think the National Curriculum Statement (NCS) has changed?

· The NCS has been re-packaged for GET and FET into one document for Grades R to 12.
· It has been strengthened to make content more specific for each grade.  

· The Assessment Protocol and the Requirements for Progression and Promotion have been included together with the CAPS.

II. Is the CAPS a “new curriculum”?

· The CAPS is not a new curriculum.  It focuses on strengthening the implementation of the curriculum and provides much more specific guidelines about what to do in the classroom and how to improve teaching, learning and assessment

· It guides what must be planned and what must be taught against what is planned, and what must be assessed.
III. What is the rationale behind the introduction of the CAPS?

· Strengthened implementation in the classroom: The CAPS is aimed at strengthening implementation and providing more uniformity across provinces, districts and schools.
· Reduction of number of subjects in the Intermediate phase:  The transition from Foundation Phase into Intermediate Phase carried a learning overload for learners with the jump from 3 learning programmes to 8 learning areas.  The number of subjects in Intermediate Phase is 6.

· Specified content:  the pacing, sequencing and coverage of content is provided.  This will assist teachers who need to plan together and support each other, but also facilitates learners who have to move from one school to another.  Conceptual development from one grade to another is also clearly indicated, which will make identifying learner support easier when a learner moves on to the next grade but still needs to be supported.

· Formal assessment:  the number of formally recorded tasks is indicated.
· Support for teaching, learning and assessment:  the CAPS provides for the minimum that would make teaching, learning and assessment effective, and so improve learner performance.  It provides exemplars for teachers who need the support as well as guidance to teachers who are competent and confident to develop their own activities.

· Clarity on what is to be managed and monitored:  clear indication is given to school management and district support on pacing, sequencing and curriculum coverage so that management and monitoring of what is happening in the classroom can be planned and effective.
IV. What are the differences between OBE, the NCS Subject Statements and the CAPS documents?

· Whilst the NCS Subject statements provided WHAT was expected from learners at the end of a learning process (or grade), the CAPS provides what content is to be covered as well as HOW the teacher will plan, assess and teach during the time allocated for each subject.

· The NCS Subject Statements spell out broad content for each of the subjects, what skills are to be developed and what is to be achieved by the end of each grade.  The CAPS spells out specific content (topics and sub-topics), as well as what is expected annually, per term and even daily in some cases.

· OBE is an outcomes-based approach used to deliver the curriculum.  It is not the curriculum. 
V. Features of the CAPS document.  Scan through the CAPS document (any subjects). Identify the features in the document.

· Structure: It covers study areas; topics and sub-topics; exemplar lesson plans; annual teaching plans; assessment activities; resources; 

· Planning:  It provides exemplar lesson plans and an annual teaching plan to guide what teachers will teach and assess, and what learners will learn.

· Assessment:  Assessment activities are suggested; forms of assessment are given as ways of strengthening assessment; the number of tasks for formal assessment are given; some subjects have included the importance of informal assessment as part of school-based assessment (SBA). 

· Resourcing:  Suggestions are given for kinds of resources needed.  Basic requirements for resources are not always listed in all subjects; 
ACTIVITY 2:  THE INTERMEDIATE PHASE LEARNER AND TEACHER
OUTCOMES:
At the end of the activity, participants will be able to: 

· describe the characteristics of an Intermediate Phase learner;
· explain the methodologies to be used to accommodate learners in the Intermediate Phase;
· describe how the methodologies would influence planning and assessment;
· explain the skills, knowledge and competencies required by an Intermediate Phase teacher;
· describe the role of the district in supporting the Intermediate Phase teacher.
.
QUESTIONS
i. Who is the Intermediate Phase learner? (characteristics)

ii. How do his characteristics influence the way he learns?
iii. What teaching methodologies would you use to accommodate the learner?

iv. What skills, knowledge and competencies are required of an Intermediate Phase teacher to respond to the needs of the Intermediate Phase learner?
v. What is the role of the district in supporting the Intermediate Phase teacher?
POSSIBLE ANSWERS

i. Who is the Intermediate Phase learner? (characteristics)

· Learner is between ages of 10 – 13

· Learner is still in the concrete operational phase.
· Learner is dependent on emotional and social support from the teacher.
· Learner requires continuous repetition for consolidation.
· Learners are still discovering their individual learning styles.

ii. How do her characteristics influence the way she learns?

· He learns by doing/experimenting/becoming involved in the activity.
· Learner in this age group is visually stimulated.
· Learner requires constant consolidation and repetition.
· She needs to be led by the hand – sometimes she is unable to work in a totally independent manner.

iii. What teaching methodologies would you use to accommodate the learner?

· Group teaching

· One on one

· Co-operative teaching and learning
· Peer teaching

iv. What skills, knowledge and competencies are required of an Intermediate Phase teacher to respond to the needs of the Intermediate Phase learner?

· Qualified

· Competent

· Dedicated

· Caring

· Mediators of learning

· Flexible in their methodologies
v. What is the role of the district in supporting the Intermediate Phase teacher?

· District should provide continuous classroom support

· District should provide workshops for the training of teachers on curriculum matters

· District should provide mentoring and coaching

· District should give guidance in the interpretation and implementation of curriculum policies at classroom level

ACTIVITY 3:  UNDERSTANDING THE ARTICULATION BETWEEN PHASES
OUTCOMES
At the end of the activity participants will be able to 

·  distinguish between a band and a phase 
· describe the importance of the band and the phase for management, assessment and progression of learners
· identify challenges experienced in the Intermediate Phase when certain basic competencies are not mastered in the Foundation Phase
· develop strategies for improving district/school target as described in Action Plan to 2014.
QUESTIONS
i. How many Bands and Phases do we have from Gr R-12?

ii.
Of what importance are these bands and phases for

a.
management

b.
assessment 

c.
progression of learners?
iii. What kinds of challenges are experienced in the Intermediate Phase when certain basic competencies have not been mastered in the Foundation Phase?
iv.
How does the teacher manage to bridge the gap between the Foundation Phase and the Intermediate Phase?

i. Action Plan to 2014 provides quantifiable targets for Literacy and Numeracy (see table below).  How would your district/school influence these provincial targets?

POSSIBLE ANSWERS

i. How many Bands and Phases do we have from Grades R-12? Make a graphical illustration to demonstrate your answer.
· Two bands:  GET and FET

· Four Phases: Foundation Phase, Intermediate Phase, Senior Phase (making up one band)  FET ( the other band)

ii. Of what importance are these bands and phases for:

a. management:  use teachers appropriately trained for these grades; ensure that classrooms are appropriately and sufficiently resourced; understand that learners in each band have different developmental processes and needs; 

b. assessment: use appropriate forms of assessment relevant to learners’ learning styles and needs; assessment needs to be continuous and formative;  drill and practice are required in early grades; 

c. progression of learners: core competences and skills need to be acquired and reinforced before learners progress from grade to grade or phase to phase; 
transition from Grade 9 into Grade 10 is made difficult when the basic learning intended for the GET is not attained; learning gaps increase as learners progress from phase to phase as learning complexity increases; application of knowledge is superficial when core competences are not reinforced;
iii. What kinds of challenges are experienced in the Intermediate Phase when certain basic competencies have not been mastered in the Foundation Phase?

· Poor literacy and numeracy results can be expected.
· Low levels of engagement in concepts that are built on concepts developed in Foundation Phase.
· Little independent learning can happen when the learning backlog is huge.
· Reading across subjects is influenced negatively.
· Certain assessment types cannot be used e.g. read and interpret tasks, and analyse tasks.
· Learning pace will be slow.
· Learners are poorly motivated and have  low confidence. 
vi. Action Plan to 2014 provides quantifiable targets for Literacy and Numeracy (see table below).  How would your district/school influence these provincial targets?

· If learners (schools) have low literacy and numeracy scores, then this will contribute to the provincial scores.  Conversely, if schools perform better, then collectively this would improve the provincial scores.
· If there are no intervention plans in place to support schools based on their performance in ANA tests, then schools will continue to perform badly.
· Schools need to set their targets for improvement against what is expected from the province.
· Interventions aimed at improving learner competence and performance need to be put in place, and these should be managed by the districts.

Action Plan to 2014 provides quantifiable targets for Literacy and Numeracy (see table below).
GRADE 3 - The grade average percentage scores for 2011 have been projected to 2014

	Provinces
	2011
	2012
	2013
	2014

	
	Literacy
	Numeracy
	improvement required
	Literacy
	Numeracy
	Literacy
	Numeracy
	Literacy
	Numeracy

	EC
	29
	35
	26
	20
	55
	55
	55
	58
	60
	60

	FS
	23
	26
	32
	29
	55
	55
	55
	58
	60
	60

	GP
	35
	30
	20
	25
	55
	55
	55
	58
	60
	60

	KN
	29
	31
	26
	24
	55
	55
	55
	58
	60
	60

	LP
	21
	20
	34
	35
	55
	55
	55
	58
	60
	60

	MP
	20
	19
	35
	36
	55
	55
	55
	58
	60
	60

	NC
	27
	21
	28
	24
	55
	55
	55
	58
	60
	60

	NW
	22
	21
	33
	34
	55
	55
	55
	58
	60
	60

	WC
	40
	36
	15
	19
	55
	55
	55
	58
	60
	60

	SA
	28
	
	
	
	55
	55
	55
	58
	60
	60


TABLE 1: The grade average percentage scores for Literacy and Numeracy
GRADE 6 – The grade average percentage scores for 2011 have been projected to 2014 

	Provinces
	2011
	2012
	2013
	2014

	
	Literacy
	Numeracy
	Improvement required
	Literacy
	Numeracy
	Literacy
	Numeracy
	Literacy
	Numeracy

	EC
	29
	29
	22
	15
	51
	44
	55
	52
	60
	60

	FS
	23
	28
	28
	16
	51
	44
	55
	52
	60
	60

	GP
	35
	37
	16
	17
	51
	44
	55
	52
	60
	60

	KN
	29
	32
	22
	12
	51
	44
	55
	52
	60
	60

	LP
	21
	25
	30
	19
	51
	44
	55
	52
	60
	60

	MP
	20
	25
	31
	19
	51
	44
	55
	52
	60
	60

	NC
	27
	28
	24
	16
	51
	44
	55
	52
	60
	60

	NW
	22
	26
	29
	18
	51
	44
	55
	52
	60
	60

	WC
	40
	41
	11
	3
	51
	44
	55
	52
	60
	60

	SA
	28
	30
	
	
	43
	45
	55
	52
	60
	60


TABLE 2:  The grade average percentage scores for Languages and Mathematics
ACTIVITY 4: UNDERSTANDING THE IMPLEMENTATION OF DIVERSITY (INCLUSION) IN THE INTERMEDIATE PHASE 
OUTCOMES
At the end of the activity, participants will be able to: 

· explain the policy that drives the management of the diversity (inclusion) in the Intermediate Phase;
· explain how to implement the policy through CAPS;
· identify strategies for the promotion of inclusion;
· identify various types of barriers to teaching and learning.
QUESTIONS
i. How is CAPS assisting with the implementation of White Paper 6: Special Needs Education - Building an Inclusive Education and Training system?  Do a mind map to represent your response. 

ii. Using one of the CAPS subject documents, identify examples in the document that speak to inclusion under the following issues.
	ISSUES
	PROMOTING INCLUSION

	Teaching approach/methodologies
	

	Selection and use of resources
	

	Creating a conducive classroom environment
	

	Planning for Assessment
	

	Inclusion activities
	


iii. Identify types of barriers to teaching and learning a teacher may/can experience when implementing CAPS.

POSSIBLE ANSWERS

i. How is CAPS assisting with the implementation of White Paper 6: Special Needs Education - Building an Inclusive Education and Training system?  Do a mind map to represent your response. 

ii. Using one of the CAPS subject documents, identify examples in the document that speak to inclusion under the following issues.
	ISSUES
	PROMOTING INCLUSION

	Teaching approach/methodologies
	Practical approaches used; approaches that require drill and practice. 

	Selection and use of resources
	Alternate resources suggested; resources used that can be used by all learners. 

	Creating a conducive classroom environment
	Activities suggest that learners sit in mixed-ability groups; they use pairing to get learners supported; seating arrangement in class considers learners barriers / needs.  

	Planning for Assessment
	Alternate assessment forms are used or suggested; scaffolded learning is used and assessment in a way that will show what learners with barriers CAN do (not what they can’t do);continuous assessment is suggested and exemplified.

	Inclusion activities
	Activities are adapted for learners with barriers or special needs; activities and learning are scaffolded. 


iii. Identify types of barriers to teaching and learning a teacher may/can experience when implementing CAPS.

· Overcrowded classrooms

· Teacher is not trained on alternate methodologies.
· There are no resources to support learners who need more assistance

ACTIVITY 5: UNDERSTANDING SUBJECTS, STRUCTURE AND TIME ALLOCATION OF THE CAPS DOCUMENT
OUTCOMES
At the end of the activity, participants will be able to:
· explain how the number of subjects address the issues of overload raised in the review process as a challenge for implementation;
· describe how the learning areas have been reduced to subjects and their combination;
· describe how the subjects are structured and strengthened and the reasons therefore;
· explain how time allocation is done per subject and how study areas are weighted;
· explain how subjects and their contents accommodate learners in the Intermediate Phase;
· understand how topics are structured/organized in the CAPS document; 
· explain the relationship between the topics in each subject and assessment.
QUESTIONS
i. How does the number of subjects address the issues of overload raised in the review process as a challenge for implementation?

ii. How have Learning Areas been reduced to the number of subjects in the CAPS?

iii. How are subjects structured and strengthened? Why?

iv.
How is this linked to time allocation?

iv. Why are subjects given time allocation?

v. Are study areas weighted in all subjects?  Why?

vi. Topics in subjects are weighted.  What is the importance of this?

vii. How do the subjects and their content accommodate the Intermediate Phase learner?

ix.
How are topics structured/organised in the CAPS document?

x.
What is the purpose of this structure?

xi.
What is the relationship between the topics in each subject and assessment?

POSSIBLE ANSWERS
i. How does the number of subjects address the issues of overload raised in the review process as a challenge for implementation?

· Number of subjects has been reduced from 8 to 6.

· Technology and Natural Sciences have been combined.
· Arts and Culture and EMS have been merged to form Life Skills.

· There are fewer subjects for learners in the Intermediate phase, thus minimising overload on learners.
ii. How have Learning Areas been reduced to the number of subjects in the CAPS?

· Natural Science and Technology have been merged.

· Arts and Culture and EMS have been merged to form Life Skills

iii. How are subjects structured and strengthened? Why?
· Content is specified.

· It is specified according to grades.

· Progression is clearly evident.

· It is structured according to the teaching plan.

iv. How is this linked to time allocation?
· Clear time allocations are indicated for specific content coverage.

· Teachers must ensure clear and concise pacing.

· More time is allocated for Languages and Mathematics

· Time-tabling provides clear guidelines on the number of periods to be allocated for each subject.

v. Why are subjects given time allocation?
· To avoid overemphasis of particular subjects.

· To ensure that the core subjects are given adequate amount of time to improve learners knowledge and understanding of the subject e.g Languages and Mathematics. More time is given to improve learners language and mathematical abilities.

vi. Are study areas weighted in all subjects?  Why?
· They are weighted so that there is a fair distribution of the subject and that adequate time is given to cover all the content in that particular subject.

vii. Topics in subjects are weighted.  What is the importance of this?
· Topics are weighted so that teachers avoid overemphasising one topic over another.

viii. How do the subjects and their content accommodate the Intermediate Phase learner?
· Subject and content are pitched according to the level of the learners.

ix. How are topics structured/organised in the CAPS document?
· Topics are structured according to grade specific requirements and show progression from one grade to another.

x. What is the purpose of this structure?
· The purpose of this structure is to ensure that teachers adequately cover the minimum requirement for a particular topic.

· Teachers in each grade will build a foundation and strengthen this foundation as the learner progresses into the next grade.

xi. What is the relationship between the topics in each subject and assessment?
· Topics are clearly indicated in each subject.

· Teachers are given a clear outline as to what has to be covered/taught in each grade.
ACTIVITY 6: UNDERSTANDING TEACHING METHODOLOGIES AND LEARNING STYLES IN THE INTERMEDIATE PHASE 
OUTCOME(s)
At the end of the activity participants will be able to:
· list the various teaching methodologies used in the Foundation and Intermediate Phase;
· describe how teachers could adapt their teaching methodologies to accommodate learners with different learning styles;
· consider methodologies for those subjects that are combined.
QUESTIONS
i. List teaching methodologies that are used in the Foundation Phase and Intermediate Phase classes.

ii. How would you adapt your teaching methodologies to accommodate the learner in the Intermediate Phase?

iii. How would you consider methodologies in subjects that are combined?

iv. How would you approach your teaching methodologies to accommodate different learning styles in your class? 

POSSIBLE ANSWERS

i. List teaching methodologies that are used in the Foundation Phase and Intermediate Phase classes.
FOUNDATION PHASE:  group teaching, peer teaching, co-operative learning, one to one teaching;  random, whole class teaching.
INTERMEDIATE PHASE:  whole class teaching; peer teaching, cooperative teaching.
ii. How would you adapt your teaching methodologies to accommodate the learner in the Intermediate Phase?

· identify needs of learners

· peer teaching

· small group teaching

iii. How would you consider methodologies in subjects that are combined?

· Small group intervention

· Co-operative teaching and learning

iv. How would you approach your teaching methodologies to accommodate different learning styles in your class? 
· Identify the learning styles of learners in the class.

· Group learners with similar styles and plan lessons accordingly.

· Plan activities to accommodate different learning styles, thus developing a variety of learning styles in the learners.
ADDITIONAL NOTES
For reflection
In education we tend to emphasise only two of the intelligences, namely logical/mathematical and verbal/linguistic. Think about your own teaching: 

· How often do you design learning activities that develop skills in other areas of intelligence? 
Think about your learners
· Do you have learners who are very good at solving disputes and listening to other learners? 

· How do you encourage that kind of intelligence?

· Do you have learners who enjoy physical activities or who like to do things with their hands? 

· How often do you design activities for learners where their particular intelligence can be stimulated?
ACTIVITY 7:  UNDERSTANDING ASSESSMENT IN THE INTERMEDIATE PHASE 
OUTCOMES
At the end of the activity, participants will be able to:
· explain the importance of School Based Assessment and what it is;
· know the policies that govern the implementation of Assessment;
· explain the purpose of the Annual National Assessment in the system;
· describe how ANA will strengthen School Based Assessment and vice-versa;
· explain the necessity of having progression and promotion requirements stipulated from Gr R-12.
QUESTIONS
i. What is School Based Assessment (SBA)?
ii. Of what importance is SBA in the Intermediate Phase?

iii. How do the following policies govern the implementation of Assessment?

	National Protocol for Assessment Grades R – 12 (January 2012)
	National policy pertaining to the programme and promotion requirements of the NSC

	
	


iv. How can assessment be used to strengthen teaching and learning?
v. What is the purpose of the Annual National Assessment (ANA) in the system?

vi. How will ANA strengthen SBA and vice-versa?

vii. Why is it necessary to have progression and promotion requirements stipulated from Gr R-12?
POSSIBLE ANSWERS

i. What is School Based Assessment (SBA)?

· It is continuous assessment done both informally and formally by the teacher at the school level.
· SBA indicates progression made by learners against set tasks.
· SBA identifies gaps in teaching, learning and assessment. 

· SBA is used for feedback to SMT, parents, district etc. on the performance of learners.
· SBA uses both performance-based assessment and pen-and-paper assessments.

· SBA comprises different forms of assessment which include assignments, projects, simulations, research and tests. 

· It has a practical component for the assessment of the practical skills and in the case of languages has an oral component for the assessment of the oral skills. 

· Formal assessment tasks are recorded as part of SBE and count for 100% in the Foundation Phase, 75% in Intermediate phase and 50% in Senior phase.
ii. Of what importance is SBA in the Intermediate Phase?

· Diagnostic assessment at beginning of Grade 4 allows teachers to assess whether learners have the basic competences from the Foundation Phase. These can be compared to the ANA scores for Grade 3. 

· Teachers select those forms of assessment that will assess their learners within each subject.
· SBA provides constant feedback on how learners are progressing and improving.
· In NS /Tech subjects the assessment is structured to be able to assess performance of learners in both subjects.
· At the end of Grade 6, SBA will indicate the readiness of learners to progress to the Senior Phase.
· The external assessment written at the end of the year will allow teachers and SMTs to compare performance of learners throughout the year with the results from the external assessment / examination.
iii. How do the following policies govern the implementation of Assessment?

	National Protocol for Assessment Grades R – 12 (January 2012)
	National policy pertaining to the programme and promotion requirements of the NSC

	
	


i. How can assessment be used to strengthen teaching and learning?

· It is planned as part of teaching and learning.
· It provides immediate feedback on whether teaching and learning was effective.
· It must be appropriate for assessing that which is meant to be taught and how learners perform against what is taught.
· It measures actual learner performance against what is expected.
· It identifies the weaknesses in teaching and learning.
· It indicates the support needed to strengthen teaching and learning.
· It identifies learner needs.
· It indicates if the form of assessment was appropriate to what was taught and if resources used were appropriate.
ii. What is the purpose of the Annual National Assessment (ANA) in the system?

· To track learner performance each year in Literacy and Numeracy. 

· To monitor progress, guide planning and the distribution of resources; to help improve Literacy/Language and Numeracy/Mathematics knowledge and skills of learners.

· To provide important information to identify areas where urgent attention is required in order to help improve learning success levels of learners.
· To assist provincial departments, including district offices, to make informed decisions about which schools require urgent attention in terms of providing necessary resources to improve learner performance in these subjects/learning areas.
· To inform Government and the South African public as to how well the schools are serving the country’s children where it matters most, namely, the attainment of functional literacy and numeracy skills that will enable them to study successfully in all subjects

· To provide teachers with essential data about the baseline Literacy/Language and Numeracy/Mathematics capabilities of learners at the beginning of each grade and thereby help them make informed decisions when planning the year’s programme.
· To inform individual teachers about how close or far they are to or from realizing the target goals they seek to attain through their teaching, and inspire them to realign their teaching strategies towards accomplishing such goals.
· To provide parents with a better picture of the levels of learner performance in the school so that parents are better informed when they become involved in efforts to improve performance, for instance through decision-making in the School Governing Body and in giving support to learners in the home.
· To provide an appropriate benchmark for teachers in the development of assessment tasks that form part of their school-based assessment programme.
· To assist school management teams to select and implement school-based interventions for improving learner performance in Languages and Mathematics.
iii. How will ANA strengthen SBA and vice-versa?

· SBA will show how learners achieved against what was expected of them in terms of what the teacher planned and when they were assessed internally, while ANA is an externally set assessment that measures how learners performed against what is expected in the curriculum. 

· How learners are assessed in ANA will influence how teachers set assessment tasks in SBA.
· SBA assesses core competences of learners and the application of these competences.  It measures the learners’ performance against requirements in the CAPS whilst ANA measures learner performance against the requirements of the CAPS and compares it with performance of learners across the system.
· Good SBA will prepare learners effectively for assessment in ANA.
iv. Why is it necessary to have progression and promotion requirements stipulated from Grades R-12?

· It provides consistency of performance and progression of learners across provinces, districts and schools.
· Promotion requirements set the benchmark for performance expected and sets learning standards or targets for all grades for all subjects.
·  The same set of minimum standards apply to all learners and all schools.
ACTIVITY 8: UNDERSTANDING LEARNING AND TEACHING SUPPORT MATERIAL (LTSM) REQUIREMENTS IN THE INTERMEDIATE PHASE 
OUTCOMES
At the end of the activity, participants will be able to:
· define the term Learning and Teaching Support material;
· provide a list of the appropriate LTSM to be used in the Intermediate Phase class;
· explain why it is necessary to use a variety of LTSM in the Intermediate Phase class;
· draw a floor map of an ideal Intermediate Phase class;
· explain the challenges for setting up a conducive Intermediate Phase class;
· provide strategies to minimize these challenges.
QUESTIONS
i.
Define the term Learning and Teaching Support Material.

ii. Give examples of appropriate LTSM to be used in an Intermediate Phase classroom.

iii. Why do you think it is necessary to use a variety of LTSM in an Intermediate Phase classroom?

iv. Draw a floor map of an ideal Intermediate Phase class.

v. What are the challenges to setting up a conducive Intermediate Phase classroom?

vi.
How do you minimise these challenges to promote teaching and learning?

POSSIBLE ANSWERS

i. Define the term Learning and Teaching Support Material.

Broadly speaking, Learning and Teaching Support Materials are any materials that facilitate the process of learning and teaching. 

ii. Give examples of appropriate LTSM to be used in an intermediate phase classroom.

Magazines; books: fiction and non-fiction, newspapers, atlases, encyclopaedias, dictionaries, activity sheets, games, masks, puppets, picture books, puzzles, graded readers, audio-visual materials, models, charts, globes, flashcards, posters, real life resources, e.g. banking forms and documents, application forms, flyers and advertisements, information booklets, business documents, enlarged and brailled texts and or charts, tactile materials, communication boards, Dictaphones, specimens, computer applications and software, education portals, websites, item banks, manipulative, educational toys and any other material that supports learning and teaching.

iii. Why do you think it is necessary to use a variety of LTSM in an Intermediate Phase classroom?

· A variety stimulates teaching and learning.
· Learning becomes more visual for learner.
· It caters for a variety of learning styles in the classroom.
· It helps to create a resource rich environment.
iv. Draw a floor map of an ideal Intermediate Phase class.
v. What are the challenges to setting up a conducive Intermediate Phase classroom?

· Large number of learners in class

· Shortage of space

· Lack of resources

· Theft

· Financial constraints
· Lack of enthusiasm and motivation amongst learners to enrich classroom environment

· Socio-economic conditions

vi. How do you minimise these challenges to promote teaching and learning?

· Redesign the class (move furniture around – get carpets on which learners could sit).
· Write to companies for wall charts e.g National Woolboard; sugar companies; dairy companies, etc.
· Speak to local businesses.
· Fundraise through games, activities e.g cake sale etc..
ACTIVITY 9: UNDERSTANDING EFFECTIVE MULTI-GRADE TEACHING
OUTCOMES
At the end of the activity, participants will be able to:
· explain what multi-grade teaching is;
· describe the positive aspects related to multi-grade teaching;
· describe factors that impact on teaching effectively in a multi-grade classroom;
· assist teachers to identify good multi-grade teaching strategies;
· evaluate how CAPS supports multi-grade teaching and how this can be strengthened.

QUESTIONS
i. What do you understand by multi-grade education? Do a mind map of discussed concepts.

ii. What are the some of the positive aspects to having schools offer multi-grade teaching?
iii. What are some of the factors that affect learning in a multi-grade classroom?

iv.  What are some of the issues to be considered when teachers select a teaching approach or method?

v. Describe some of the challenges that teachers are faced with in a multi-grade classroom.

vi. How can CAPS assist multi-grade teaching, learning and assessment? How can this be strengthened?

POSSIBLE ANSWERS:
I. What do you understand by multi-grade education?

· Multi-grade teaching is a situation in which one teacher has to teach more than one grade, in the same classroom and at the same time.  

· The number of learners is too small to warrant single grade classrooms.

· The learners in each grade are usually of the same age but may differ in abilities (as in a mono-grade situation). However, because there is more than one grade, the age spread across the class is then different.

· Multi-grade schools are generally found in more rural / remote areas, where the population density is low and there are not many children of school-going age (Kalaojaa, E. & Pietarinenb, J. 2009).
II. What are the some of the positive aspects to having schools offer multi-grade teaching? 

· In more rural areas, learners are at least being offered the opportunity to go through formal schooling.
· If teacher is well prepared and competent then learners will learn effectively.
· Learners learn from each other.
· The context of the school makes learning very relevant to the learners as they have to consider what impact their situation (they are mainly from the same area, unlike mono-grade schools) has on their learning and vice versa.
III. What are some of the factors that affect learning in a multi-grade classroom?
· Social: mainly from similar cultural backgrounds; relevance if cultures can be used directly in the classroom; similar interests and needs; peer learning is promoted; community interest is normally very high in more remote areas; learning in school has greater impact on home (family literacy can be influenced more strongly); role of school in social development is accepted. 
· Cultural:  strong parental support and involvement; support from other Government departments and stakeholders; cultural activities will include all learners as areas share cultural interests.

· Economic:  issues related to poverty; availability of resources; available support in the form of good materials; teachers need to consider need for good nutrition; appropriate skill development, if offered, impacts immediately on community.

· Physical:  where the school is situated; appropriate learning space; classroom environment; physical accommodation of learners in the classroom; effective classroom libraries to support learning; long walking distances; absenteeism or poor attendance when weather is bad.

· Human resources:  the teacher’s own competence; training of teachers; how well the teachers are prepared; how well planning has been done; good, competent school management. 

IV. What are some of the issues to be considered when teachers select a teaching approach or method?

The group discussions may raise many more and different issues. These are to be discussed with the broader participant group. 

School:

· The school environment / the context of the school. 

· Socio-economic factors that may affect your learners, the community and yourself. 

Learners / learning:

· The number of learners in each grade. 

· The different abilities of the learners.
· Different barriers to learning.
· The cultural backgrounds and languages of your learners. 

· The ages of the learners.
Teachers / teaching:

· Planning effectively.
· Linking the season of the year to appropriate content.
· Selecting appropriate method or approach for the content selecting of methods or approaches that will ensure learners learn that which has been planned.
· Teaching that which can be assessed.
· Managing group work effectively.
Resources / resourcing:

· Available resources, including teaching aids, to strengthen what method is selected.
· Influence of competent support personnel (teachers and community) and learning space.

· Improvisation of resources may heighten the interest in Arts subject(s).
V. Describe some of the challenges that teachers are faced with in a multi-grade classroom.
· Classroom environment:  too little space; overcrowded classrooms; too many learners; poor infrastructure; paucity of LTSM; 

· The curriculum: unclear, unspecified content; little consideration for rural context and challenges; one-size-fits-all approach to curriculum delivery; language of learners too diverse; assessment overload; 

· Intrinsic factors: low motivation; poor training; feeling isolated; administrative overload; 

· Management and support: poor school management; ineffective utilization of available resources; no or poor district support; little parental involvement and support; 

VI. How can CAPS assist multi-grade teaching, learning and assessment?
· Content and skills are clearly spelt out per grade.
· Exemplar lesson plans will support teacher planning.
· Recordkeeping is specific.
· Number of assessment tasks is specific.
· Principals and SMTs can clearly monitor teaching and learning.

· Any other points raised.

SECTION 2
INTRODUCTION TO LIFE SKILLS FOR THE INTERMEDIATE PHASE

ACTIVITY 10: Setting the scene

OUTCOME:

At the end of this activity, participants will be orientated towards the aim and purpose of the Session. They should also get to know the other participants.

Please note that this activity was a warm up activity.  Hence there are no questions and possible answers.

ACTIVITY 11: Understanding the structure and importance of Life Skills as a subject in the Intermediate Phase
OUTCOMES:

At the end of the activity participants will be able to:

· discuss the importance of Life Skills as a subject in the Intermediate Phase;  

· identify and understand the nature of the three study areas namely: Personal and social well-being; Physical education and Creative arts;

· list and describe the topics for each study area;

· describe the specific aims of the Life Skills subject and suggest how they can be aligned to the other three study areas;

· identify the time allocation per week and per annum for each study area.

QUESTIONS
i. Define Life Skills in accordance with the CAPS.

ii. Why is Life Skills an important subject?

iii. Identify the three study areas.  Use a mind-map to list the purposes, 
characteristics (unique features); topics (knowledge focus); time allocation; 
skills and values for each study area. 

iv.
There are seven ‘Specific Aims’ for the Life Skills subject.  Use the template 

on the next page  to list the seven 'Specific Aims'.  In the next column identify 
          which study area(s) are applicable to each specific aim.

	Specific Aim
	Applicable to study area

	
	

	
	


POSSIBLE ANSWERS:

N.B. All the answers are in Section 2 of CAPS pages 8-10

Life Skills is aimed at the holistic development of the learner. It takes into account the social, intellectual, emotional and physical development of learners within the contexts of their environment.

Life Skills includes three areas of study, namely:

Personal and Social Well-being. This is the study of the self (the learner), in relation to his/her immediate environment and society as a whole;

Physical Education. This aims to develop learners' physical well-being. This includes knowledge of movement and of the need to consider factors regarding safety; 

Creative Arts. This provides both exposure to, together with the study of a range 
of art forms. These include dance, drama, music and the visual arts.

The table on the next page indicates  the study areas and the  specific topics associated with the particular fields of study.

	Personal &

Social Well-being
	Physical Education
	Creative Arts

	Topics
	Topics
	Topics
	Topics

	
	
	Visual Arts
	Performing Arts

	1.Development of self


	1.  Ways to   locomote
	1. Creation in 2D
	1. Warm up & play



	2. Health &

    Environmental  

    Responsibilities
	2. Games/sporting codes
	2. Creation in 3D
	2. Improvise and create

	3. Social responsibility
	3. Movement: posture, style, coordination & control
	3. Visual literacy
	3. Read, interpret &

    Perform

	
	4. Safety measures
	
	4. Appreciate & reflect




ACTIVITY 12: Implementation of CAPS in Schools
OUTCOMES:

At the end of the activity, participants will be able to:

· motivate and explain your understanding of the composition of Life Skills;

· understand the implications of the composition of the study areas on SMT and teachers;

· identify challenges that schools may encounter in staff provisioning when planning the school timetable; 

· plan and identify strategies  to overcome  any challenges in staff provisioning. 

QUESTIONS
Read the scenario and answer the questions that follow.
Scenario

[image: image22.emf]

Questions
I. In your own words explain the meaning of the headline.
II. What kind of a teacher is envisaged for Life Skills teaching?

III. What challenges may schools experience within their own contexts, regarding the   appointment of a suitable teacher to teach the Life Skills subject? 

IV. What challenges may schools face, when allocating staff who are currently teaching Life Orientation and Arts and Culture to teach the Life Skills subject?

V. Suggest strategies that the school may employ to overcome the challenges.

VI. Who is accountable for the management of Life Skills as a subject? (This accountability should include assessment, planning, time management, recording and reporting).
POSSIBLE ANSWERS:

i. In your own words explain the meaning of the headline.


It means that all subject advisors and teachers, who teach Life Skills must be able to teach, mediate and plan for all three study areas.  The three study areas are: 

ii.
What kind of a teacher is envisaged for Life Skills?

· Refer to the generic activities

· Knowledgeable, competent, dedicated, caring, open-minded, inclusive, and understanding

· S/he must be a guide, mentor etc.

· Must be willing to study further and adapt to change or transition

· He/she must lead by example.

· He/she must be a lifelong learner.

· The teachers must be knowledgeable in all three areas, especially those who are the subject heads/SMTs 

iii. What challenges may the school face in appointing a teacher to teach the Life Skills subject?

· Currently there are no teachers trained to implement the Life Skills CAPS

· Teachers may feel insecure due to the fact they do not have the required knowledge and skills

· Negative teachers’ attitude towards change and teaching in general

· Currently, teachers are trained as specialists in either Life Orientation or Arts and Culture not three areas

iv.
What are the challenges the school will face when allocating current members of staff who are teaching Life Orientation and Arts and Culture to teach the Life Skills subject?

· teachers do not have knowledge and skills in all three study areas

· Not enough workload to fill up the instructional time as stipulated. Instructional time 

· for Intermediate Phase is 27,5 hours per week (CAPS: 2011:07)

· Members of staff might be reluctant to take on new subjects

· Change fatigue
· Non-collaboration amongst subject teachers/schools in sharing their expertise 

v.
Suggest strategies that the school may employ to overcome the challenges.

· Mediate and conduct change management workshops.

· Identify teaching staff with the necessary knowledge and skills and allocate the 

· different study areas of the Life Skills subject accordingly.

· School Governing Body (SGB) appointments where applicable.

· Encourage Life Skills teacher to enrol for further training (long term).

· Knowledgeable Life Skills teacher is shared with neighbouring school.

· Intense in-service training to be initiated by the provincial department of education.

· HRD and teachers/subject advisors to develop the Life Skills teachers.

vi. Who is accountable for the management of Life Skills as a subject with regard to the assessment, planning, time management, recording and reporting?
· The teacher teaching the Life Skills subject – all three of the study areas.

· If the study areas are shared/allocated to teachers teaching other subjects they will be responsible for their respective areas in terms of teaching, assessing and recording.

· Who will consolidate the final mark sheet for Life Skills needs to be discussed and addressed.  Perhaps one of the teachers will be given the responsibility or the H.O.D will.

· Inter-sectorial collaboration could be encouraged (e.g. Dept. of Sport and Recreation and Arts and Culture).

SECTION 3

TEACHING PLAN

ACTIVITY 13: Overview of topics and content articulation between phases and grades
OUTCOMES:

By the end of this activity participants should be able to:

· identify topics and content for Life Skills in the Intermediate Phase including each study area;

· articulate the links and transitions of knowledge and skills for each study area. These should describe the links between the Foundation Phase to the Intermediate Phase and from the Intermediate Phase to the Senior Phase;

· demonstrate knowledge and understanding of content progression between the phases and grades in the Intermediate Phase. 

QUESTIONS
 Identify the transition / articulation  of knowledge and skills for each study area from the Foundation Phase to the Intermediate Phase and from the Intermediate Phase to the Senior Phase.

POSSIBLE RESPONSES

The articulation from phase to phase and from grade to grade is summarised in the tables that follow.

ARTICULATION OF KNOWLEDGE AND SKILLS ACROSS PHASES

PERSONAL AND SOCIAL WELL- BEING (GR 4-6)/ LIFE ORIENTATION (GR7) 

	PERSONAL

AND

SOC

I

A

L

WE

L

L

B

E

I

NG
	FOUNDATION PHASE 

(GR.3)
	INTERMEDIATE PHASE

 (GR. 4)


	INTERMEDIATE PHASE 
(GR. 5- 6)
	SENIOR PHASE

 (GR.7)

	
	· About me 

· Feelings

· Keeping my body safe
	Development of the self
· Personal strengths 

· Respect for own and others’ bodies

· Emotions: understanding a range of emotions  

· Dealing with conflict

· Personal experiences of working in a group

· Bullying: appropriate responses

· Reading fluently and with enjoyment
	Development of the self
· Positive self-esteem: body image

· Potential abilities and interests.  

· Peer pressures

· Problem solving skills in conflict situations 

· Self- management skills

· Bullying: getting out of bullying habits

· Reading skills: reading with understanding and fluencY
	Development of the self in society
· Concept: self-image 

· Changes in boys and   

· Girls: puberty 

· Peer pressure 

· Concepts: personal diet and nutrition 



	
	· Protection of health

· Healthy eating

· Insects

· Life Cycle Recycling

· Pollution

· Products and processes

· Space

· Disasters and what we should do
	Health and environmental responsibility
· Dangers in and around water: home and public swimming pools, rivers and dams

· Traffic rules relevant to road users: pedestrians and cyclists

· Personal and household hygiene

· Dietary habits of children 

· Healthy environment and personal health: home, school and community 

· HIV and AIDS education:  basic facts 
	Health and environmental responsibility
· Basic first aid in different situations 

· Food hygiene

· Contagious diseases

· HIV and AIDS education: myths and realities 


	Health, social and environmental responsibility

· Substance abuse 

· Concept: environmental health 

· Common diseases: TB, diabetes, epilepsy, obesity, anorexia, HIV and AIDS 



	
	· Rights and responsibilities

· Religious and other special days

· Public safety

· Animals and creatures that give us food and/or clothes

· How people lived long ago


	Social responsibility
· Children’s rights and responsibilities  

· Cultures and moral lessons  

· Knowledge of major religions in South Africa: Judaism, Christianity, Islam, Hinduism, Buddhism, African religions
	Social responsibility
· Respect for the dignity of people from a variety of religions in South Africa 

· Cultural rites of passage

· Caring for animals 

· Caring for people 

· Nation-building and cultural heritage

· Gender stereotyping, sexism and abuse
	Constitutional rights and responsibilities
· Human rights as stipulated in the South African Constitution 
· Fair play in a variety of sporting activities 

· Dealing with abuse 

· Role of oral traditions and the scriptures of major religions 




	
	
	
	
	World of work

· Importance of reading and studying 

· Career fields 

· Simulation of career-related activities 

· Value and importance of work in fulfilling personal needs and potential 




NB:  The World of Work is a new topic that starts in Grade 7. However there are links to this topic in Grade 6. For example: Development of the self in Grade 6
ARTICULATION OF KNOWLEDGE AND SKILLS ACROSS PHASES

CREATIVE ARTS (GR 4-6) AND ARTS AND CULTURE (GR 7)
	CREATIVE ARTS
	FOUNDATION PHASE (GR 3)
	INTERMEDIATE PHASE

(GR 4)
	INTERMEDIATE PHASE

(GR5- 6)
	SENIOR PHASE

(GR 7)

	
	Performing arts

· Creative games and skills

· Warming up and cooling down

· Drama games

· Playing rhythm patterns and polyrhythms

· Locomotor and non locomotor movements


	Performing arts

· Warm-up and play

· Active relaxation

· Travelling movements and 

· Freezing

· Floor work

· Neutral posture and character posture

· Games exploring

· Call and response

· Concentration and focus
	Performing arts

· Physical Warm- up

· Controlled, relaxed use of joints in floor and aerial movement.

· Dance steps and sequences

· Games

· Action and reaction

· Leading and following

· Story development
	Dance Performance

· Dance conventions use of space

· Floor work; Limbering, joint mobility 

· Body part isolations

· Leg muscles and joints

· Preparation for aerial movement with safe landings, foot isolations, locomotor movements and steps with rhythmic variations.

	
	· Improvise and interpret

· Listen to South African music 

· Perform notated rhythmic patterns

· Role play using stimulus

· Learn and combine dance movements


	· Improvise and create

· Rhythm patterns using body percussion

· Movement sequences

· (locomotor and non locomotor)

· Instruments using found objects

· Sound pictures to explore mood

· Imaginary objects using mime.


	· Improvise and create

· Musical phrases exploring dynamics, pitch and rhythmic patterns.

· Expressing movement/mime using elements of time, space, weight, energy, force and developing relationships

· Sound pictures expressing a mood or idea

· Improvisation of stories from music

· African story using puppetry
	· Dance improvisation and composition

· Dance elements

· Space- levels directions, pathways, shape, size

· Time- tempo-rhythm accent

· Force- flow of energy

· Relationships

· Movement vocabulary in response to stimuli

· Eye contact and eye focus

· Composition of short dance sequence



	
	
	· Read, interpret and perform

· Rhythmic patterns in meter (2/4. 3/4, 4/4

· Musical notation (stave, note values, rests, tonic solfa)

· Classroom dramas from characters and tableaux.


	· Read, interpret and perform

· Rhythmic patterns using drumming techniques.

· Melodies in C major

· Musical notation (stave, note values, rests, clef, tonic solfa)

· Letter names, C major)

· Cultural ritual and ceremony


	· Dance theory

· Dance terminology

· Importance of posture and alignment

· Dance literacy- own and others, how movement convey meaning

· Dance elements

· Dramatic Skill development

· Relaxation exercises

· Breathing exercises

· Resonance exercises

· Articulation exercises and tongue twisters

· Exercises of audibility

· Vocal expressiveness in spontaneous conversation and presentation

	
	
	
	
	Drama elements in playmaking

Short improvised dramas

 Structure of drama: beginning middle and end

Exploration and relevant themes

Groupings and physical relationships in space.

Characterisation; observe, imitate and invent detail

Drama elements in cultural and social events compared to their use in theatre

Reflection on drama.

Interpretation and performance of selected Dramatic forms

Folktales 

Choral verse

Reflecting on own and others performance, constructive feedback.



	
	
	Appreciate and reflect on

· A range of music using percussive and melodic instruments African and Western) individual and group performances and processes.
	Appreciate and reflect on 

· Comparison of two types of drama, dance, music in South Africa

· Own and others performances and processes


	Appreciation and reflection

Appreciation and reflection of at least one professional performance, preferably live, through the course of the year.



	
	
	
	
	Media

Careers

Exploration

Performers

The Creative team

The Support team

Related fields of study

· Music literacy

· Letter names and notes on the treble clef

· Revision of concept of not values( Gr4-6)

· Clapping and drumming short rhythmic phrases that use crochet, minim and quavers.

· Pitch

· Treble and bass clef

Listening to Music 

· Instruments used in music

· Lyrics of the music

· Texture of music

· Story of the music is telling

· (sad, happy)

Performing and Creating music

· Development of the ability to sing in tune through a repertoire of songs (National Anthem, Folksongs, cultural songs



	
	Visual arts

· Create in 2D

· Drawing and painting

· Overlapping and variation of paper size

Create in 3D (constructing)

Clay modelling and Art elements

Use of tools

Visual Literacy

Art elements and visual stimuli


	· Visual arts

· Create in 2D

· Themes interpreting the personal and social world using 2- dimensional techniques that encourage manipulation of media, colour mixing, and problem solving


	· VISUAL ARTS

· Create in 2D

· Extend to include national environment, further development use of media and techniques


	· Visual Arts

· Create in 2D

· Own and wider world: observation and interpretation of own visual world through various approaches to drawing (line, tone, texture, mark-making) 

· Painting (colour-mixing, brush manipulation, personal interpretation) 

· Exploration of a variety of media 

· Simple etching techniques (e.g. scraperboard) 

· Using art elements (shape, line, tone, texture, colour to include complementary colour, monochromatic colour) 

· Design principles 

· Design projects using art elements and design principles 

· Lettering and design projects: images and text 

· Pattern-making (drawings, collages, designs, surface decorations) 

· Variation of paper size and format different 

· Scale and degrees of detail)



	
	
	· Art elements: line, shape colour, tints and shades

· Design principles- formal teaching of contrast, proportion

· Themes interpreting the personal and social world using 2- dimensional techniques that encourage manipulation of media, and awareness of shape in space, behind, in front of, next to, above, underneath etc.

· Art elements: line, shape colour, tints and shades

· Design principles- formal teaching of contrast, proportion

· Skills and techniques for 3D work

· Use of tools: safety; consideration of others, shared, shared resources

· Concern for the environment: use of recyclable materials

· Develop visual literacy; description of own and others artwork, visual stimuli, famous artworks


	· Formal introduction of monochromatic colour, further develop use of all art elements 

· Introduce conscious use of balance, and further develop use of design elements

· Lettering and /or pattern-making include radiating patterns awareness of composition

· Extend to include national environment, further development use of media and techniques; properties of 3-dimensional work (form/volume, deep and shallow space)

· Develop techniques

· Responsibility for shared space and tidiness

· Intentional choice of recyclable materials

· Introduce national environment and extend range and observation of art elements and design principles, contrast, proportion, emphasis, balance and unity.

· Apply, identify and personally interpret in own work
	


NB: Learning in the Arts is circular rather than linear, therefore, the same topics are repeated throughout the year in each grade with increased complexity.

ARTICULATION OF KNOWLEDGE AND SKILLS ACROSS PHASES

PHYSICAL EDUCATION (GR 4-6) AND LIFE ORIENTATION (GR 7)

	Foundation Phase

Gr. 3
	Intermediate Phase

Gr. 4
	Intermediate Phase

Gr. 5
	Intermediate Phase
Gr.6
	Senior Phase

Gr. 7

	Locomotor balance
	Locomotion, rotation, elevation balance
	Movement sequences that require consistency and control
	Physical fitness
	Rhythmic movement Physical fitness programme



	Rhythm 
	Rhythmic movements
	Rhythmic movements and steps with attention to posture and style.
	Rhythmic patterns of movement with coordination and control
	Performing a sequence of physical activities

	Coordinating sports and games
	Games: invasion games, basic field and track athletics and swimming.
	Target games:

a variety of field and track athletics and swimming.
	Fielding and striking games.

Refined sequences emphasising change of shape, speed and direction through gymnastic actions and swimming.
	Indigenous games that include the concept of invasion games.

	Laterality 
	- Invasion games (terms)

- rhythmic movement with focus on posture and style.
	Rhythmic movements
	 Rhythmic movements and 

physical fitness.
	Physical fitness programme.

Outdoor recreational programme.

	Perceptual
	- Invasion games (terms)

- rhythmic movement with focus on posture and style.
	Target games


	Fielding and striking games.
	Indigenous games that include the concept of invasion.

Rhythmic movement.


ACTIVITY 14: Timetabling for Life Skills: Grade 4 - 6

OUTCOMES:

At the end of the activity, participants will:

· use given time allocations for each of the Life Skills Study Areas in order to draw a weekly timetable for Grades 4 - 6;

· understand the implications of timetabling in a multi-grade class;

· understand the notional time for Intermediate Phase (Section 2.3 &  2.4: Life Skills CAPS Document and NPPPR p12, Paragraph 24). 

QUESTIONS
INSTRUCTIONS:
Develop timetables must for each grade and for multi-grade classes.  Allocate different grades to each group. The  timetable must reflect how the three study areas will be allocated during the week. The timetable must reflect the time allocation only for Life Skills.
See Exemplar 1 and 2 on the next page. 
Exemplar 1:  Generic  Timetable for Intermediate Phase

	GRADE 4-6           Life Skills 4 hours per week

	Time
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	08:00-08:30
	
	
	
	
	

	08:30-09:00
	
	
	
	
	

	09:00-09:30
	
	
	
	
	

	09:30-10:00
	
	
	
	
	

	10:00-10:30
	
	
	
	
	

	10:30- 11.00
	B
	R
	E
	A
	K

	11:00-11:30
	Life Skills 

(Phys. Ed)
	
	
	
	Life Skills (Personal & Social Well Being)

	11:30-12:00
	Life Skills 

(Phys. Ed)
	
	
	
	Life Skills (Personal & Social Well Being)

	12:00-12:30
	
	
	
	Life Skills

Creative Arts
	

	12:30-12:45
	B
	R
	E
	A
	K

	12:45-13:15
	
	Life Skills

Creative Arts
	Life Skills (Personal & Social Well Being)

	
	

	13:15-13:30
	
	Life Skills
Creative Arts
	
	
	

	
	
	
	
	
	


Exemplar 2:  Multi-grade timetable for Intermediate Phase

	DAY 1

Monday
	DAY 2

Tuesday
	DAY 3

Wednesday
	DAY 4 

Thursday
	DAY 5

Friday
	TIME

	ASSEMBLY

30 Min
	Reading 30 Min
	Reading 30 Min
	Reading 30 Min
	Reading 30 Min
	7:00 – 7:30

	Maths
	Maths
	Maths
	Maths
	Maths
	7:30 – 8:30

	Maths
	HL
	HL
	HL
	FAL
	8:30 – 9:30

	B
	R
	E
	A
	K
	9:30 – 10:00

	NST
	NST
	NST
	HL
	SS
	10:00 – 11:00

	FAL
	FAL
	LS (PE)
	FAL
	LS (CA)
	11:00 – 12:00

	B
	R
	E
	A
	K
	12:00 – 12:10

	HL
	SS
	FAL
	SS
	HL
	12:10 – 13:10

	LS (CA)
	LS (PSW)
	LS (PSW)
	NST
	LS (PSW)
	13:10 – 13:40


Summary of Multi - grade timetable

	SUBJECT
	PERIODS
	TIME

	HOME LANGUAGE
	6 X 60
	6H00

	FIRST ADDITIONAL LANGUAGE
	5 X 60
	5H00

	MATHEMATICS
	6 X 60
	6H00

	NATURAL SCIENCE AND TECHNOLOGY
	3 X 60   1 X 30Min
	3H30

	SOCIAL SCIENCES
	3 X 60
	3H00

	LIFE SKILLS
	1 X 60 (PE) 
	1H00

	
	3 X 30 (PSW)
	1H30

	
	1 X 60 (CA) 1 X 30min (CA)
	1H30

	
	
	TOTAL 27:30


NB: All the grades will be doing the same subject, as reflected on the timetable.

Please note:

· Physical Education can be timetabled as follows: two 30 minute sessions OR one 60 minute session.

· Creative Arts can be timetabled as follows: three 30 minutes sessions OR one 60 minute session and one 30 minute session.

· Personal and Social Well-Being: three 30 minute sessions OR one 60 minute session and one 30 minute session.

ACTIVITY 15:  Moving towards implementation in the classroom

OUTCOMES:

At the end of the activity participants should be able to:

· design and develop a checklist to evaluate lesson plans and activities;

· prepare lesson plans for topics following the teaching plan for each study area in the Life Skills subject;

· prepare integrated lesson plans for Life Skills, taking into account barriers to learning;

· prepare integrated lesson plans for multi-grade classes; 

· prepare activities as per the lesson plans;

· indicate how teaching methods, LTSM and classroom management should be incorporated in the lesson plans;

· explain the importance of keeping records in a teacher’s file;

· contribute towards the development of a database of exemplar lesson plans and activities for Life Skills.

QUESTIONS
1. Clear and well thought out lesson plans and activities are essential for good teaching and learning to take place. This activity is essential for the effective implementation of the CAPS 
2. This activity comprises two sub-activities as follows:
· Activity 15.1:  Design and develop a checklist to evaluate lesson plans and activities (1 hour).
· Activity 15. 2:  Develop lesson plans and activities for Life Skills (6 hours).  Refer to exemplars 3 – 8.
POSSIBLE ANSWERS:

Activity 15.1:  Design and develop a checklist to evaluate lesson plans and activities 
Suggested checklist tool for lesson plan development:

	Lesson Plan
	Tick√

	Name of school
	

	Name of teacher
	

	Subject
	

	Study Area
	

	Grade and number of learners
	

	Time 
	

	Topic
	

	Aims and objectives of the Lesson 
	

	Prior knowledge /link with the next lesson
	

	Content
	

	Key concepts, knowledge, skills and values
	

	Resources
	


	Teaching methods
	

	Addressing Diversity and Barriers to learning
	

	Expanded opportunities
	

	Teaching activities: What the teacher has to do (be detailed)
	

	Classroom environment
	

	Learning activities: What the learners have to do
	

	Types of Assessment 

· Formal /Informal

· Forms of Assessment e.g. Projects, Case studies, etc
	

	Teacher reflection
	

	HOD input: Moderation and support
	


Lesson plans that involve worksheets/learner activities must comply with the following checklist:

	Class work activity /worksheet 
	Tick√

	Name of school
	

	Name of teacher
	

	Subject
	

	Study Area
	

	Name of learner
	

	Time 
	

	Topic
	

	Vocabulary to explain new content/concepts
	

	Clear instructions to learners
	

	Use of simple language (age and context appropriate)
	

	Neat and legible handwriting; Layout and font size - Arial 12- if typed 
	

	Activity is linked to lesson plan
	

	Learning activities cater for low, medium and high level thinking
	

	Teacher reflection
	

	HOD input: Moderation and support
	


Activity 15 2:  Develop lesson plans and activities for Life-Skills (6 hours)

· Participants will use the checklist finalized in Activity 15.1 to develop their lesson plans and activities.  The quality of the lesson plans and activities must be evaluated as each group makes their presentation. These responses must become part of the Exemplar Data Base for teachers. It is important to note that each school will have to adapt the exemplar lesson plans and activities according to their own contexts. 

Possible answers:  Exemplar Lesson Plans

Exemplar 3: Lesson Plan and Lesson Activities for Grade 4 

	SCHOOL:
	DALUXOLO PRIMARY
	TERM:
	4

	TEACHER:
	MR JOHNSON
	DURATION:
	90 MIN

	DATE:
	08 OCTOBER 2012
	No. LEARNERS:
	55


	1.  STUDY AREA: 

PERSONAL AND SOCIAL WELL-BEING

TOPIC:  HEALTH 

AND ENVIRONMENTAL RESPONSIBILITY
	2   CONTENT: 

TRAFFIC RULES

	2. KNOWLEDGE, SKILLS AND VALUES
	

	Knowledge/Concepts:

· Road safety

· Traffic rules and signs

· Role of traffic officers

· Responsibilities of pedestrians, 
passengers, cyclists, motorists and 
scholar patrols

· Railway safety
	Skills:

Communication

Problem solving

Making choices

Critical thinking
	Values:

Responsibility

Assertiveness



	3. TEACHING

METhoHO
	· Question and answer

· Observation

· Telling / narrative Group work

· Address by the traffic officials

	4. TEACHING & LEARNING ACTIVITIES 
	

	Teacher
· Introduces the lesson by asking questions: prior knowledge

· Ask learners about signs around where they live and those that they see on their way to school. 

· Show learners posters / pictures and models on traffic signs and explain the rules.

· Give learners a homework on word puzzles

· Divide learners into 4 groups and give them worksheets on traffic rules.

· Instruct groups to do a role play on traffic rules. The teacher will give learners models and instruct them on what to do.

· Invite the traffic officers to address and demonstrate to learner.


	Learner 
· Responds by giving different answers

· Listens and responds to questions when asked

· Learners do their home work and paste it in their informal tasks book

· Learners work in their groups, complete the worksheets

· Role play
· Learners will listen and follow instructions given by the officers and complete another worksheet thereafter.

	5. Resources:
	

	Posters / pictures, learners’ drivers 
license books, other traffic books /
hand outs ,workbooks, traffic signs models, 
textbooks, traffic officials, DVD/ video 
clips, TV / computer & projector.
	

	 6. ASSESSMENT
	

	FORMS OF ASSESSMENT:

· Worksheets

· Word puzzle

· Role play
	ASSESSMENT TOOLS

· Checklist

· Memorandum

	7. ENRICHMENT OPPORTUNITIES / ADDRESSING BARRIERS
	

	· Research: identify the traffic problems in your community and suggest solutions.

· Worksheet: identify the right answers from the wrong ones

· The teacher will use pictures for those learners who do not know how to read or write. The teacher will show a picture and learners will respond orally.
	

	8. TEACHER REFLECTION INCLUDING 
DATE COMPLETED:
	

	9. H.O.D INPUTS:
	


ACTIVITY 1

Circle the following words related to Road Safety from the puzzle below.

	P
	A
	S
	S
	E
	N
	G
	E
	R
	S
	V
	B
	X
	R
	Y
	O

	A
	K
	Z
	J
	D
	W
	S
	S
	T
	R
	E
	E
	T
	S
	C
	M

	T
	P
	X
	P
	R
	Q
	H
	R
	E
	P
	A
	V
	B
	E
	R
	M

	R
	E
	V
	H
	G
	R
	K
	S
	M
	O
	P
	Y
	T
	R
	W
	Q

	O
	D
	M
	I
	J
	Y
	T
	M
	O
	T
	O
	R
	I
	S
	T
	S

	L
	E
	V
	E
	L
	C
	R
	O
	S
	S
	I
	N
	G
	T
	A
	T

	E
	S
	W
	S
	D
	Y
	A
	D
	F
	I
	K
	C
	W
	O
	S
	N

	D
	T
	D
	V
	B
	C
	F
	E
	P
	G
	I
	V
	S
	P
	D
	E

	V
	R
	V
	N
	D
	L
	F
	B
	L
	N
	U
	F
	D
	C
	F
	D

	B
	I
	W
	M
	P
	I
	I
	N
	T
	S
	L
	D
	T
	V
	G
	I

	N
	A
	X
	C
	O
	S
	C
	M
	E
	I
	G
	S
	U
	B
	H
	C

	M
	N
	V
	Y
	U
	T
	W
	W
	W
	O
	T
	E
	I
	N
	H
	C

	B
	S
	X
	D
	R
	S
	R
	T
	Q
	P
	N
	D
	A
	O
	R
	A


ACTIVITY 2 WORKSHEET

Tick (√) whether the following statements are TRUE or FALSE 

	
	TRUE
	FALSE

	· All signs are regulatory signs.
	
	

	· Before you cross the road you must look left and right.
	
	

	· Pedestrians have a right to cross the road anywhere they like.
	
	

	· Green traffic lights give a go-ahead to pedestrians only.
	
	

	· Cars stop for the people before the pedestrian crossing, stop signs and traffic lights.
	
	

	· It is safe to wear black clothes at night.
	
	


ACTIVITY 3

POSTER WITH ROAD SIGNS
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Exemplar 4: Lesson Plan and Lesson Activities for Grade 5 

	SCHOOL:
	OR TAMBO PRIMARY
	TERM: 
	2

	TEACHER:
	MRS H.R HEATHROW
	DURATION:
	90 Minutes

	DATE:
	05 MAY 2012
	No. LEARNERS:
	105


	1. 
STUDY AREA: CREATIVE ARTS (VISUAL)


TOPIC:  CREATE IN 2D, CREATIVE LETTERING AND/OR PATTERN MAKING
	

	2. 
CONTENT: 
	

	· Primary and Secondary colours
	

	3.
KNOWLEDGE, SKILLS AND VALUES
	

	Knowledge/Concepts:

· Primary colours 

· Secondary Colours

· Patterns

· Colour Wheel


	Skills:

Communication

Cut and paste different shapes and sizes

Problem solving

Making choices

Critical thinking
	Values:

Responsibility

Assertiveness

Completing tasks

on time



	4. 
TEACHING METHODS
	· Question and answer

· Demonstration

· Group work

	5. 
Resources:
	

	Colour Wheel, 2B and 3B pencils, charcoal colours, oil pastels, coloured pencils, Lined A4 paper, scissors, prestik, chalkboard


	

	6. TEACHING & LEARNING ACTIVITIES 
	

	Teacher
Introduction:  1st Period – (30 minutes)

· Explain to primary colours, secondary colours, and colour wheel to learners.

· Answer all questions raised by learners and make sure they understand the activity

· Provide learners with loose sheets of lined A4 paper.  Demonstrate to them how to cut and paste SHAPES in different colours in a series to create a pattern.

· The shapes are made using secondary colours

· Offer support to learners who require assistance

· Monitor and evaluate learners patterns as the work on them
· Collect the learners’ patterns at the end of the period
	Learner I
ntroduction:  1st Period – (30 minutes)

· Ask clarity seeking questions in order to understand the concepts of primary colours, secondary colours, and colour wheel.

· Make sure they understand the activity

· Use the loose sheets of lined A4 paper to cut the shapes

· Use secondary colours to colour in the shapes they have cut

· Paste the shapes in different colours in a series to create a pattern



	Continuation 2nd Period – (60 minutes)

· Recap on the terms explained in the introductory period

· Introduce and explain to learners complementary colours using the colour wheel

· Demonstrate to learners how to use the letters of the alphabet to make patterns and shapes using colour pastels and/or colour pencils

· Provide learners with loose sheets of lined A4 paper.  Demonstrate to them how make shapes using the letters of the alphabet using complementary colours

· Observe the learners progress as they work on the activity

· Ask learners to share/ display their finished products with the rest of the class

· The learners’ work is pasted on the classroom wall for display.

· Do a gallery walk with learners and ask them to comment on their peers work

	Continuation 2nd Period – (60 minutes)

· Ask question in order to make sure they understand what they are required to do.

· Practice on a piece of paper on how to use colour pastels and colour pencils (if needs be)

· Use the A4 paper to create shapes using the letters of the alphabet 

· Colour in their shapes using pastels and /or colour pencils

· Share their products with the class

· Help the teacher to paste their products on the classroom wall

· Do the gallery walk and comment on each other’s work of art.




	6. ASSESSMENT
	

	FORMS OF ASSESSMENT:

Informal Observation and 

marking of learners products
	ASSESSMENT TOOLS

· Checklist

· Rubric

	7. ENRICHMENT OPPORTUNITIES

/ ADDRESSING BARRIERS
	

	· Encourage learners who work quickly to create surface patterns by using their creativity for example take a tissue paper brush colour pencil fillings over the main colour of the pattern, stones to create line textures etc.

· Support learners who need assistance with cutting and selecting colours and textures for their products.

PN:  This element of the lesson plan needs to be planned taking into account the context of the classroom
	

	8. TEACHER REFLECTION

INCLUDING DATE COMPLETED: …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..
	

	9. HOD INPUTS: …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….........................................
	

	
	PRINT
	SIGN

	TEACHER
	
	

	HOD
	
	


	Study Area: Creative Arts – Performing Arts
	Grade: 4

	Topic: Improvise & Create
	Duration: 3 Hours    Date: 

	Prior knowledge: Different types of dances
	Content: knowledge 

Rhythmic patterns: polyrhythms.

Body percussions.

Movement sequences.

(locomotive & non-locomotive).

Key Concepts: Percussion, Rhythmic patterns, locomotor, non-locomotor, movement sequences.

Skills: Performing & creating dance movements.

Creating rhythmic patterns and body percussions.

Values: appreciation of the body as an instrument.

	Link with next lesson


	

	Teaching methods: Question & answer and practical demonstration. 

	Aims & Objectives: Learners will be able to:

· understand the meaning of rhythmic patterns & body percussions;

· demonstrate movement sequences (locomotor& non-locomotor);

· differentiate between locomotor & non-locomotor movements.



	Enrichment opportunities / addressing barriers

Physically challenged: Use of non-locomotive movements

Uncoordinated learners: extra-practice

Partially sighted:  to stand in-front 

Hearing impaired: to movements of others


 Exemplar 5: Lesson Plan and Lesson Activities for Grade 4 

Life Skills Lesson Plan 

	ACTIVITY 1

Teaching activities
	Learner activities



	· Introduce the lesson by asking questions on different types of dance.

· Explain key concepts such as rhythmic patterns & body percussions.

· Explain the importance of warm-up before dance.

· Demonstrate rhythmic patterns & body percussions through counting, clapping & stepping.

· Divide learners into manageable groups with group leaders.

· Instruct learners to create their own rhythmic patterns and use body percussions.
	· Respond to questions asked.

· Listen attentively.

· Follow teacher-directed warm-ups.

· Watch and emulate teacher-directed practical demonstrations.

· Carry out instructions in the groups.

	ACTIVITY 2

Teacher Activities
	Learner Activities

	· Use a DVD/demonstration to show movement sequences. (locomotor & non-locomotor)

· Explain differences between loco-motor and non-locomotor movements.

· Elements of dance

· Space

· Time

· Force

· Warm-ups

· Use an example of a dance to show locomotor and non-locomotor movements
	· Watch movement sequences.

· Follow teacher directed warm-ups.

· Dance performance.

	Assessment strategy:

Observation (observe individual learners so as to monitor progress that will inform future planning)
	Assessment Tool:

Observation sheet

	Form of assessment: Performance


	Tool: Rubric

	Resources: DVD, body, books, etc.

	Educator’s reflection: 



	HOD input:




Exemplar 6: Lesson Plan and Lesson Activities for Grade 5 

LESSON PLANNING:  LIFE SKILLS

SUBJECT AREA: PHYSICAL EDUCATION _


TOPIC: LOCOMOTION 



SCHOOL: Mamethlake Primary 

Teacher:
D E Mosia



DATE: 07/03/2012

Time: 1h00 min


GRADE:  5

	AIMS & OBJECTIVES:
	· Equip learners with the skills for balancing, rotation and elevation movements through different types of activities.

- 
Enhance learners fitness and maintain good posture
	PREVIOUS KNOWLEDGE: Learners will jump like frogs, hop with one foot carrying objects on their heads.  Playing hoola hoops
	Warm up: Walk a short distance with different pace. Arms and leg stretching.

	RESOURCES:
	· Hoola-hoops

· Skipping ropes

· First-Aid kits

· Whistle

· Beams

· Bench

· Mats

· Straight line

· Rope, etc.


	TEACHING METHODOLOGIES:

Demonstration of different skills: telling method, question and answer methods and group work


	

	CONTENT: KEY CONCEPTS / KNOWLEDGE & SKILLS
	- 
Knowledge: Get to know types of elevation and rotation techniques of balancing;

- 
Safety measures:  precautions;

- 
Skills: running, skipping, jumping, leaping and hopping.



	TEACHING ACTIVITIES -What the teacher has to do:
· Divide the learners into groups, give instructions to demonstrate different types of movement such as jumping skipping, hopping, leaping the concepts of elevation, rotation, balance and elevation.

· The movements will be grouped according to their categories.

· Identifies the weaknesses and strengths of learners in executing the movements explain the rules of engaging safely in these movements.

· Demonstrate the movements. May use capable learners to demonstrate to their peers.

· Repeat the techniques.

· Learners will be instructed to demonstrate the techniques as they shall have been demonstrated e.g. hopping, leaping etc.

· While the learners are demonstrating the teacher observes the skills (then assess later).

· Provide support according to their abilities and needs.
	LEARNING ACTIVITIES: 1 and 2- Learners respond to the teacher’s instructions by demonstrating the different movements.

· ACTIVITY 3: Learners listen to the rules; observe the teacher, demonstrating and categorising the movements according to: rotation, elevation and balancing.

· ACTIVITY 4: Learners repeat the techniques and movements until they have improved



	Cool-down exercises: Stretching, jogging, breath in and out.

	ENRICHMENT OPPORTUNITIES / ADDRESSING BARRIERS:

· Adaptation of the real situation



	TYPE OF ASSESSMENT:
	Formal and informal



	FORM OF ASSESSMENT


	PRACTICAL DEMONSTRATION
	INSTRUMENT FOR ASSESSMENT: OBSERVATION SHEET

	TEACHER’S REFLECTIONS:


	

	H.O.D. INPUT:  MODERATION & SUPPORT
	

	ASSESSMENT:   (Tick √)
	INFORMAL   √
	INFORMAL

	FORM OF ASSESSMENT:
	Performance


	INSTRUMENT FOR ASSESSMENT:
	Checklist (Group assessment)

	EXPANDED OPPORTUNITIES: Barriers to learning (providing for the various needs) e.g. poor muscle tone, lack of co-ordination skills, physical disabilities, e.g. wheelchair confined.


	
	
	

	TEACHER’S REFLECTION:


	- Teacher reflects on the lesson and the ways of improving the learner participation



	CORRECTIONS:
	

	HOD INPUT:  MODERATION & SUPPORT
	


Exemplar 7: Lesson Plan and Lesson Activities for Multi-Grade – Grades 5 and 6

LESSON PLAN-LIFE SKILLS- MULTI-GRADE

	Name Of The School
	J.P.  Primary 

	Name Of The Teacher
	Mr X

	Subject
	Life Skills

	Study Area
	Physical Education

	Grades & Number Of Learners
	Grades 5 & 6 and 30 Learners

	Date
	29 February 2012

	Time
	2 Hours 

	Topic
	Participation in a variety of striking and fielding games.

	Aims & Objectives Of The Lesson
	To develop the learners love for target games and striking and fielding games. 

	Link with prior Knowledge
	Grade 5 – modified invasion games. Grade 6 learners will have already done a variety of target games in Grade 5 e.g. Football and Netball etc. 

	Link with the next lesson 
	Grade 5 will do rhythmic movements and steps with attention to posture and style. Grade 6 will do rhythmic patterns of movement with co-ordination and control.

	Key Concept: Vocabulary
	Striking, Cricket, bowling, umpire, referee, fielders, scoring (runs), cricket ball, field, field position, co-ordination, fitness, safety, rules, stumps, etc.

	Content: Knowledge & Skills
	Knowledge: A choice given as to how to play any striking game. E.g. fielding and striking.

Skills: Catching a ball, bowling, batting, running, scoring, decision making and discussion, etc.

	Resources
	Playground, field or open space; ball, empty tins, gloves, bat, improvised material, etc.

	Methods
	Practical Demonstration by the teacher with questions and answers.

	Inclusion: Barriers To Learning
	Learners with barriers to learning should get extra assistance from the teacher and peers.

	ACTIVITIES

	TEACHER
	LEARNER

	STEP 1 (In the class :)

1. In the classroom: revisions of prior-knowledge e.g. target games and invasion games played in previous grade/s.

2. Link the lesson with what the learners already know by asking questions.

3. Define concepts: target game, striking and fielding.

4. Introduce games of striking and fielding and target games by showing learners pictures/ posters of various positions in the games.  Safety equipment: - differences between target games, striking and fielding games.

STEP 2: (At the field/open space)

1. Warm-up activities: Teacher demonstrates stretching of arm and leg exercises.  

2. Teacher demonstrates the basic techniques of striking and fielding.


	1. Listening and giving meanings of the words 

2. Learners respond to questions.

3. Learners take notes and ask questions.   

1. Warm-up: Learners imitate what their teacher is doing.  

2. Learners observe the teacher’s demonstration so that they can imitate afterwards.



	MAIN ACTIVITY: Teacher:

1. Divides learners into manageable teams.

2. Gives instructions and allocates target, striking and fielding equipment to teams.


	Teams will practise striking, fielding and target games with different balls   

1. Practise the basic skills of playing striking, fielding and target games 

	Cool down exercises:  arms, legs, neck, whole-body stretching as well as breathing in and out.

	Assessment:

· Informal: Marking learners’ activities and workbooks.

· Learners do homework on concepts taught.  

· Worksheet on theory: rules of the game, positioning, sportsmanship, striking, fielding, scoring, and target games etc.   

	Formal SBA: 
	Practical demonstrations (movement demonstration in striking and fielding) 

	Expanded Opportunities/ Inclusivity:

 All learners in the Intermediate Phase can be involved in a range of different games. 

	Teacher Reflections
	

	H.O.D's Input: Moderation And Support: 


	


HOD Signature:  ..............................................................DATE...............................................




Exemplar 8:   Lesson Plan Template (Not a Prescription)
LESSON PLANNING:  LIFE SKILLS

SUBJECT AREA:  _______________


TOPIC:  __________________
SCHOOL: ______________

Teacher:  ____________




DATE:  ___________



Time: __________

TERM:  ______________




GRADE:  __________

	AIMS & OBJECTIVES


	
	PREVIOUS KNOWLEDGE
	

	KEY CONCEPTS VOCABULARY


	
	BARRIERS TO LEARNING
	

	RESOURCES


	
	TEACHING METHODOLOGIES
	

	CONTENT KNOWLEDGE & SKILLS


	

	TEACHING ACTIVITIES 


	LEARNING ACTIVITIES 



	ASSESSMENT



	TYPE OF ASSESSMENT:
	

	FORM OF ASSESSMENT


	
	INSTRUMENT FOR ASSESSMENT
	

	TEACHER’S REFLECTION:


	

	H.O.D INPUT:  MODERATION & SUPPORT
	

	ASSESSMENT:   (Tick √)
	INFORMAL   √
	INFORMAL

	FORM OF ASSESSMENT:
	Performance


	INSTRUMENT FOR ASSESSMENT:
	Checklist (Group assessment)

	TEACHER’S REFLECTION:


	

	CORRECTIONS:
	

	HOD INPUT:  MODERATION & SUPPORT.
	


SECTION 4

ASSESSMENT IN LIFE SKILLS 

ACTIVITY 16: Understanding Assessment in the three Study Areas

OUTCOMES:

At the end of the activity, participants will be able to:

· explain the definition of assessment in the National Protocol for Assessment; 

· explain the different forms of assessment stipulated for each study area;

· explain how assessment in the Life Skills subject should be recorded;

· design an exemplar mark sheet.

QUESTIONS
i. Why is assessment important?

ii. What is the difference between formal and informal assessment?

iii. Are they equally important?  Yes / No.  Discuss your answers.

POSSIBLE ANSWERS

Why is assessment important?

· To track the learners progress; 

· To assess if learners have understood the concepts taught and their application;

· To identify weaknesses and strengths in the teaching and learning process;

· To give feedback to all relevant stakeholders;

· To ensure that the principles of assessment are discussed - they must be valid, reliable and appropriate.

Assessment is a continuous planned process of gathering information about the performance of learners in order to improve both the processes of teaching and learning. 

You assess in order to:

· Learn how to teach your class;

· Understand how your learners learn;

· Learn how to keep improving learning and teaching.

What do I do to achieve this?

· I plan what I will teach in order to plan what to assess.

· I identify areas where learners require support and where learners are excelling.

· I plan to address the challenges of learners and acknowledge how well they perform in the areas where they have done well

· I keep records of all my plans and of the learner’s performance, 

· I analyse the information and re-plan how to teach better in order for the children to learn better.

· I communicate findings to parents and the education authorities.

· During parents’ meetings we share ideas on how children learn - both from the home-based observation of parents and the school-based observation of teachers

· Regular feedback should be given to learners and parents in order to track the learner’s progress. 

II
INFORMAL ASSESSMENT

· Assessment FOR learning - collecting information on learner achievement to improve learning (CAPS: Section 4; NPA: 3)

· Daily monitoring and observation of learner progress

· Used to give feedback to learners

· The information obtained is used to plan future lessons

· Results of informal daily assessment are NOT formally recorded unless the teacher wishes to do so

· The results of daily assessment tasks are not taken into account for promotion and certification purposes

· Informal assessment builds skills for learners to cope with formal assessment.

FORMAL ASSESSMENT


Assessment OF learning

· It includes all tasks that make up the formal programme of assessment.

· Teachers must ensure that assessment criteria are very clear to learner

· before assessment.

· Such tasks are marked and formally recorded for the purpose of the progression in the learning process.

· Formal tasks are subjected to moderation for quality assurance and standard setting.

· Examples: tests, examinations, practical demonstrations, projects, “design and make”,

· Case studies and assignments.

Note:  Informal and formal assessments are equally important because informal assessment provides the building blocks towards formal assessment.

What are the formal assessment requirements for each study area?

Each group investigates the formal assessment requirements for either Creative Arts or Physical Education and Personal and Social Well-Being.

Group members teach one another, across the table, on the formal assessment  

requirements. 

CONSOLIDATION / POSSIBLE ANSWERS
After the peer teaching process, the facilitator consolidates the main aspects of the Formal Assessment Tasks of each study area.
ASSESSMENT IN PERSONAL AND SOCIAL WELL-BEING

· Four (4) formal assessment tasks per grade.

· One task per term.

· The four tasks make up 30% of the total mark for the subject in each grade.
· Can you demonstrate how the 3 concepts,  'knowledge, skills and values', be applied to the learning of any piece of work in any subject?

· Will the application of these concepts support learners' acquisition of competence in the specified field of learning? 

· It involves: collecting data, interpreting data and presenting findings into a written product.

· Collection of data will be outside the contact time.

· The nature of the project is determined by content covered in the National Teaching Plan.

· Progress of learners must be monitored towards completion.

· Assessment criteria should be discussed with the learners prior to the commencement of the project.

ASSIGNMENT

· The assignment is a problem-solving exercise. 

· Clear guidelines should be given to learners.

· The nature and focus of the assignment is determined by the content covered according to the annual teaching plan.

· The teacher should provide learners with resources and information required to deliver the task. 

CASE STUDY

· The case study will enable the teacher to assess whether learners can apply knowledge, skills, and values to an unfamiliar context.

· It is a detailed description of a specific situation or phenomenon. 

· The description can be either real or hypothetical.

· Use books, newspapers, magazines, video or radio.

· The teachers will provide learners with resources and information required to deliver the task.

DESIGN AND MAKE

· The production of an actual product.

· Learners will be required to design, make and write descriptive statements on the task to show an understanding of knowledge gained and the application of knowledge and skills.

· The teacher will provide learners with the resources and information required to deliver this task.

· The assessment criteria have to be discussed with learners prior to the commencement of the task.
TEST
· Tests will be administered at the end of the second term during the PSW period. 

· It will consist of a range of questions based on work done in term 1 and term 2 that will assess knowledge recall, understanding and application of knowledge.

EXAMINATIONS

· Examinations of at least 45 minutes for grades 4-5 at the end of the year.

· Examinations of at least 75 minutes for grade 6 at the end of the year.

· Examinations will incorporate more than one type of question.

ASSESSMENT IN PHYSICAL EDUCATION

· The Physical Education Tasks (PET) is evaluated across all four terms.

· Learners are expected to participate in Physical Education every week.

· Physical Education must be timetabled to take place in fixed periods, to be labeled 'Physical Education'.

· The emphasis is on participation, enjoyment and enrichment.

· Assessment will take place through observation.

· Reporting will take place at the end of the term.

· The mark allocation for PET is 30% of the total mark of the subject.

· Subject advisors will moderate the PET during announced school visits by observing learners performing the actual assessment task. 

CRITERIA FOR ASSESSING PHYSICAL EDUCATION

1. Participation: Exposing learners to an understanding of the value of regular participation in physical activity. The focus is on enjoyment and building confidence.

2. Movement performance: Each learner will be assessed at the level of which they are capable of performing. Movement performance must not encourage a sense of competition. Refer to the tables on page 55 of the CAPS.

ASSESSMENT IN CREATIVE ARTS

· Learners engage in experiential learning in order to develop creativity, expressiveness, and communication in different ways and enjoyment of the arts. 

· Observation and feedback from the teacher should be brief, meaningful, and constructive. The Creative Arts Task (CAT): twice a year for each stream (Visual and Performing Arts) in Grades 4, 5 and 6.

· By mid-year, a CAT for each of Visual and Performing Arts should have been administered, and again by the end of the year.

· One CAT assessment should be held in each term.

· Participation in PA and VA are assessed informally through class observation.  

· Ability for only one stream to be formally assessed per term 
· When assessing Performing Arts, choose a CAT that comprises at least TWO of the three art forms.

	CREATIVE ARTS YEAR PLAN
	

	· Term 1: CAT (Visual or Performing Arts)
	· 40 marks

	· Term 2: CAT (Performing or Visual Arts)
	· 40 marks

	NOTE: By mid-year, both streams should have been assessed.

	· Term 3: CAT (Visual or Performing Arts)
	· 40 marks

	· Term 4: CAT (Performing or Visual Arts)
	· 40 marks

	NOTE: By end-year, both streams should have been assessed for a second time, in order to indicate progression.

	· TOTAL CREATIVE ARTS MARKS FOR THE YEAR:
	· 160 marks


MARK ALLOCATION

· The two Visual Arts CATs add up to a total of 80 marks and the two Performing Arts CATs will add up to a total of 80 marks per year.

· The marks obtained give a total mark out of 160 for the CAT at the end of each grade. 

· The mark allocation for the CAT is 40% of the total mark out of 400 for Life Skills, that is, 160 marks.

· Visual Arts CATs can take the form of any assessment tasks done during the term, which takes a minimum of 3 periods to complete.

· Performing Arts CATs can be taken from any of the tasks in Topics 2 or 3 for the term. These combine the use of at least TWO of the three art forms.

· No written exams required in CA.

APPROPRIATE FORMS OF ASSESSMENT (Creative Arts)

· Presentations, Performances, Orals, Tests, Practical Demonstrations, Interviews, Exhibitions, Assignments, Journals, etc.  There are no formal written examinations in Creative Arts.
ACTIVITY 16.1:  Developing mark sheets
Groups are referred to Activity Sheet 16, as well as the table in the CAPS Section 4 and the NPA, p11-13, 24.
QUESTIONS
1. Use the information on assessment in the three study areas and develop a 
    term mark sheet as well as an annual composite mark sheet.
POSSIBLE ANSWERS

Exemplar 9:  Term Mark sheet     
Grade: ____________

Teacher: __________

	Name of learner
	Personal & Social Well Being

30 marks
	Physical Education

30 marks
	Creative Arts

40 marks
	Total Term Mark

100 marks

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Exemplar 10:  Annual composite mark sheet  
Grade: ____________
Teacher: __________

	Name of learner
	Term 1
	Term 2
	Term 3
	Term 4
	Year Mark

100%

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


 Exemplar 11(a):  Summary mark sheets- Annual composite
SCHOOL: ______________________________________ SUBJECT: LIFE SKILLS

GRADE (CLASS): __________NUMBER OF LEARNERS: _________ TEACHER: _________________________

	NO
	Learner

(Surname, Name/s)
	TERM
	1
	2
	3
	4
	

	
	
	TASK
	1
	2
	3
	4
	

	
	
	Study Area
	PSW
	PE

T
	C

A

T
	T

O

T

A

L
	P

S

W
	P

E

T
	C

A

T
	T

O

T

A

L
	P

S

W
	P

E

T
	C

A

T
	T

O

T

A

L
	P

S

W
	P

E

T
	C

A

T
	T

O

T

A

L
	YEAR-

MARK

(TERMS

1,2,3,4)

[100+

100+100+100 =400]

	Form of

Assessment
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Date
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Total 

Marks


	
	30
	30
	40
	100
	30
	30
	40
	100
	30
	30
	40
	100
	30
	30
	40
	100
	400
	100

	1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	10
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	11
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	AVERAGE MARK (TOTAL)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Principal signature:………………………….

Departmental official signature:………………

Exemplar 11(b):  Summary mark sheets- Annual composite
	Name
	TERM 1
	TOTAL

TERM 1
	TERM 2
	TOTAL

TERM 2
	TERM 3
	TOTAL

TERM 3
	TERM

4
	TOTAL

TERM

4
	FINAL TOTAL
	FINAL CODE
	

	
	PSW:


	PET:
	CAT:
	
	PSW: 
	PET:


	CAT:


	
	
	PSW:


	PET:


	CAT:
	
	
	PSW:


	PET:


	CAT:


	100
	CODE
	400÷4= 100
	

	
	30
	30
	40
	100
	CODE
	30
	30
	40
	100
	CODE
	30
	30
	40
	100
	CODE
	30
	30
	40
	
	
	321÷4=


	

	1.
	15
	28
	35
	78
	6
	25
	28
	32
	85
	7
	22
	20
	35
	77
	6
	23
	24
	34
	81
	
	80%

	2.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Exemplar 11(c):  Summary mark sheets- Annual composite
	EDUCATOR: ____________________________        GRADE 4______
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	 
	

	 
	 
	TERM 1
	TERM 2
	TERM 3
	TERM 4
	 
	

	DATES
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	 

	TASKS
	TASK 1
	TASK 2
	TASK 3
	TASK 4
	 
	

	FORMS OF ASSESSMENT
	PET
	CAT
	PSW
	TOT
	PET
	CAT
	PSW
	TOT
	PET
	CAT
	PSW
	TOT
	PET
	CAT
	PSW
	TOT
	TOT
	%
	LEVEL

	 
	MARKS
	30
	40
	30
	100
	30
	40
	30
	100
	30
	40
	30
	100
	30
	40
	30
	100
	400
	 

	1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	5
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	6
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	7
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	8
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	9
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	10
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	11
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	12
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	DATE
	SIGN
	DATE
	 
	SIGN
	DATE
	 
	SIGN
	DATE
	SIGN 
	

	EDUCATOR'S SIGNATURE:
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	HOD'S SIGNATURE:
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	PRINCIPAL'S SIGNATURE:
	 
	
	 
	
	 
	 
	
	
	 
	 
	
	
	 
	
	
	 
	
	
	 

	SUBJECT ADVISOR'S SIGNATURE:
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 


ACTIVITY 17: Develop exemplars for formal assessment tasks for each study area

OUTCOMES:

At the end of the activity, participants will be able to:

· develop exemplar assessment tasks and possible answers for each study area;

· strengthen the assessment items bank tool/checklist. 

The output for this activity will be samples of exemplar assessment items for each study area in Life Skills.

QUESTIONS
· Personal and Social Well-Being: Choose one of the following: case study, assignment, design and make, project, test (refer to Section 4 of the CAPS).

· Personal and Social Well-Being: Draw up an examination paper and memorandum (refer to the table in Section 4 of the CAPS  to note the differences between Grade 4 and Grades 5 & 6.)

· Read NPA, Chapter 9, p22.

· Refer to Alternative Assessment: 

· alternate attainment of knowledge

· modified attainment of knowledge

· based on Grade-level attainment of knowledge

· When designing tasks, teachers need to accommodate learners with special educational needs i.e. when doing music and dance, integrate these art forms and allow other learners to assist them with movement. 

· Learners can also be allowed to make movements while in a wheel- chair by focusing on the upper body.

· Consider repeating questions throughout the lesson. Break up tasks into smaller steps that are manageable for all learners.

Evaluate against the assessment items development checklist on the next page.
FOR THIS ACTIVITY:

· Refer to the: Additional Reading on Assessment: Guideline on Setting Assessment Tasks and Examination Papers. (Types of questions, differentiation in cognitive levels by means of Bloom’s taxonomy, etc). 

POSSIBLE ANSWERS

Refer to exemplars 12 - 19

Assessment items development checklist

Subject:  _____________________Grade: ________Date:  ______________
Teacher:  ___________________________________

	
	Developer
	Moderator

	Curriculum
	
	

	1. Are the CAPS requirements covered adequately?
	
	

	2. Have the correct topics been addressed?
	
	

	3. Have any topics been neglected or over emphasised?
	
	

	Cognitive Levels
	
	

	4. Has a grid for cognitive levels, marks and time allocation been completed?
	
	

	5. Is the mark allocation to each question in keeping with the time weighting?
	
	

	6. Are the weightings on the grid correct?
	
	

	7. Does the assessment item allow for the average learner to have a reasonable chance of passing?
	
	

	8. Does the assessment item cater for learning barriers?
	
	

	Quality of question
	
	

	9. Is the numbering of the questions correct?
	
	

	10. Are all the instructions clear?
	
	

	11. Are all questions framed without ambiguity?
	
	

	12. Are the diagrams, graphs, pictures and tables clear and user-friendly?
	
	

	13. Are there a variety of question types? 
	
	

	14. Is there a precise indication of the mark allocation? Do the marks allocated add up to the total indicated?
	
	

	Quality of Teacher’s Memorandum
	
	

	15. Is there a Teacher’s Guide/Notes attached to the memorandum?
	
	

	16. Does the memorandum allow for alternative answers?
	
	

	17. Does the memorandum correspond with the question paper?
	
	

	18. Are the instructions and notes user-friendly?
	
	


Signature of Developer: ___________Signature of Moderator: ___________
Cognitive levels of questions

To be completed by the Developer and attached to the Final draft of the Assessment Item

	Question

No.
	Level of Question
	Total  Marks allocated to Question
	Time allocated to Question

	
	Remembering
	Understanding
	Applying
	Analysing
	Evaluating
	Creating
	
	

	 
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	TOTALS
	
	
	
	
	
	
	
	

	% of total
	
	
	
	
	
	
	
	


Additional Reading on Assessment: Guideline on Setting Assessment Tasks and Examination Papers 

1. The Principles of Assessment

Formal assessment must always be valid, reliable, fair and sufficient.

Valid assessment

The assessment must focus on the requirements as per the standards set according to the Curriculum and Assessment Policy Statements (CAPS). 

Reliable assessment

This is when results received from a test/assessment are consistent. This means that a test or assessment task should produce the same results every time it is used to assess learners.  Reliable assessment also means that when the assessment is developed, the input processes are well organized and based on sound theoretical and educational measurement principles. 

Fair assessment

The method of assessment should not present any barriers to learners’ achievements. It must also be free of bias and sensitive to contextual factors.  

Sufficient assessment

Sufficient assessment in the context of the Intermediate Phase would mean that the types of questions asked and the spread of content definition covers aspects of the work done during the term or year, as stipulated in the CAPS.

2. What is School-Based Assessment (SBA)?

The table below presents some characteristics of SBA:

	SBA

	Developed by teachers at school level.

	May follow guidelines but the teacher individualises measures for his/her purposes.

	Relevant to CAPS within the context of the particular school environment.

	Validity and reliability not proven.

	Quality control is managed internally.

	Comparability across classes and schools may be problematic.

	Less costly.

	Can be developed relatively quickly.

	Assessments are administered by teachers and scripts are marked by teachers.

	Scripts are moderated internally.

	Consistent mistakes made in the development and administration may not be detected.

	Gathering and collating information are often very time -consuming and not efficient.


3. Types of Questions

The format of the paper can include any of the question types mentioned below.  The actual structure and combination will depend on content definition and subject specific requirements.  As a rule, the memorandum is prepared as the assessment item is being developed.

3.1
Short Answer Questions

A short answer item is a question used to find out about what the learner knows. It requires the learner to provide an answer, rather than to select an answer. Short answer items use questions that restrict the answer to a short paragraph, sentence, or single words. Short answer questions are more appropriate for some topics rather than others. They are useful for recall of facts, analysis of data and solving of problems. Examples of short answer items could include lists of items or equipment, brief descriptions of a procedure, sequence of an activity or reasons to explain an event.

Advantages

· Easy and relatively quick to write.

· Less influenced by guessing than multiple choice or true/false questions.

· Easy to score/mark with a high reliability of marking, especially with model answers or a marking guide.

· Provides more scope for the learner to show their knowledge than with a limited response question.

Issues

· Where a short answer is required, the learner should be given clear guidance on the target length of the answer.

· When a marking guide is developed, the test designer/assessor should recognise that there are likely to be correct answers discovered later in addition to those expected and that these should be added to the marking guide as they are identified.

Hints

· Ask for specific information.

· Phrase the question precisely and concisely.

· Ensure that there is a single or defined number of correct answers.

· Avoid phrasing a question that offers a clue to the answer.

· Indicate the marks for the item / question.
3.2
Diagrams/Cartoons/Graphs

This type of question requires the learner to look at a drawing, picture, cartoon or graph and write the correct information in a blank space and interpret or make a drawing. Interpretation and drawing of graphs are used more for higher-level questions.

Advantages:

· Useful in measuring the learner's knowledge of tools, supplies or components.

· Useful for higher level questions.

· Assists learners with low literacy skills by use of pictorial materials.

· Can be used effectively to test many aspects of Personal and Social Well Being (PSW).

· Can be incorporated with other forms of assessment such as case studies or short questions.

Issues

· Preparation and presentation of clear diagrams or pictorial material is difficult.

· Grids for graphs must be drawn accurately when preparing the answer sheet.

· Sufficient amount of graph paper needs to be supplied.

3.3
Fill the Space/Gap questions

"Fill in the gap" questions are another variation of short answer questions. The question consists of a true statement in which one or two important words have been left out.

Advantages

· Little scope for the learner to guess the correct answer.

· Useful for assessing recall of information.

Issues

· Often difficult to write questions that have only one correct answer.

· Sometimes the word(s) omitted make it difficult to understand the meaning of the sentence.

Hints

· Omit only a relevant key word.

· Use straightforward sentences.

· Check that learners can infer the meaning even without a deleted word.

· Do not use “a” or “an” to provide a clue.

· Give credit for all potential answers that make sense.

3.4
Multiple Choice Questions

A multiple choice item is a question or incomplete statement followed by four or five options from which the learner selects the best answer(s). Incorrect options are called distracters. Distracters are used to sidetrack learners who may not know the correct answer.

Advantages

· Marking / scoring is uniform, standardised and usually quick.

· Objectivity in marking reduces any teacher variability factors.

· Assesses a learner's knowledge as well as their ability to discriminate amongst several possible alternatives.

· Can test judgment as well as memory.

· Provides a better sample of the topic being assessed than most other formats given the same period of time.

· Allows for higher order questions to be asked.

· Can assess more complex cognitive tasks.

Issues

· Relies on the learner having appropriate reading skills.

· Construction of effective questions is often difficult and time consuming.

· The quality of the question often depends on appropriate "distracters" or incorrect options.

· Economies of scale can only be achieved with large numbers of learners.

Hints

· Allocate approximately one multiple-choice question per minute.

· Questions should be meaningful and represent a specific problem in the stem of the question.

· Questions should be stated in positive rather than negative terms.

· Distribute answers equally in the positions of a, b, c, and d.

· Avoid the use of grammatical clues at the end of a stem, for example: a, an, are, is, this, these.

· Avoid the use of "some/none/all of the above" as an option.

· Try to include at least four possible responses for each question.

· Use between 1 or 2 questions to assess each of the topics completed during the term.

· Prepare more questions than you need, as not all will be effective. 

· Use plausible distracters.

· Use a question format. 

· Where appropriate, require higher-level thinking as answers.

· Be grammatically correct.

· Avoid giving clues to the correct answer.

3.5 
Matching and Alternative Choice Questions

The matching question is a type of multiple-choice question that is helpful for assessing knowledge of related information. It consists of two lists or columns of related information from which the learner is asked to match the appropriate items.

Advantages

· A lot of content can be covered in one question.

· Easier to write than multiple choice questions.

· Useful variation in questioning.

· Objective and easy to mark/score.

Issues

· Need a large number of items to match within the question.

· Specific instructions/guidelines should be given for matching items.

Hints

· Need 7-10 items to match within the question.

3.6
True/False Questions

The true or false question is basically a statement that has to be identified as correct or incorrect.

Advantages

· Useful for assessing the basic knowledge of facts.

Issues

· Can encourage guessing.

· Questions should not require only recall of trivial information.

Hints

· Ensure that the statement is entirely true or false.

· Include only one idea in each question.

· Use clear language and avoid double negatives.

· Place true and false answers in random order.

· Use false answers so that they represent misconceptions, and true answers for correct ideas.

· Include many questions on a topic to reduce the impact of guessing answers (approximately 50 questions for a true-false test).

· Avoid the terms 'usually', 'always', 'none'.

· Avoid trick questions.

3.7
Essay-type questions 

Essay-type questions are probably the most demanding of questions because they assess the learner’s ability across all the cognitive levels of Bloom’s Taxonomy.

Advantages

· Useful for assessing high order cognitive questions.

Issues

· Essay questions must be formulated very carefully.

· It is easy for learners to misinterpret questions.

· Memoranda are open-ended, depending on the structure of the question, and therefore must be detailed with clear allocation of marks for the responses required. 

· Marker needs to have in-depth knowledge of the topic.

Hints

· Formulate the question clearly.

· Identify probable causes that might lead the learner to misinterpret the question.
· When preparing the memorandum:

· select or generate the most appropriate solution/s; 

· list all the facts/answers required for the essay and the mark allocation for each fact/answer;
· list all possible alternative solutions if any.  

4. Assessment Item Development

An assessment item is one component of a test or assessment task. For example one 'True and False' question from a set of five true and false questions.

Assessment items can also be sourced from previous assessments as well as the Internet where there are many sites with published assessment items. When using assessment items from previous assessments/examinations, it is imperative that those assessment items are adapted or modified as they have been used before.  Merely using those assessment items will compromise the assessment paper.

When preparing or writing assessment items, always remember to apply the critical elements of item writing that include: accessibility, fairness, audience, cognitive levels, context and background knowledge.

The balancing of the “cognitive levels” in developing assessments is crucial in making sure that every learner is given a fair and just chance in achieving the desired result according to her/his cognitive ability.  This leads to the basic question facing teachers the world over, “How do we strike the balance?” Various theories exist on how to “strike the balance”.  However, the one that is most commonly used and has stood the test of time is Bloom’s Taxonomy.  

5. What is Bloom’s Taxonomy?

Understanding that "taxonomy" and "classification" are synonymous helps dispel uneasiness with the term. Bloom's Taxonomy is a multi-tiered model of classifying thinking according to six cognitive levels of complexity. Throughout the years, the levels have often been depicted as a stairway, leading many teachers to encourage their students to "climb to a higher (level of) thought." The lowest three levels are: knowledge, comprehension, and application. The highest three levels are: analysis, synthesis, and evaluation. "The taxonomy is hierarchical; [in that] each level is subsumed by the higher levels. In other words, a student functioning at the 'application' level has also mastered the material at the 'knowledge' and 'comprehension' levels." (UW Teaching Academy, 2003). One can easily see how this arrangement led to the natural divisions of lower, middle and higher level thinking. 

In 2001 Bloom’s Taxonomy was revised.  Basically, Bloom’s six major categories were changed from noun to verb forms.  Additionally, the lowest level of the original, knowledge was renamed and became remembering. Finally, comprehension and synthesis were re-titled to understanding and creating. The changes are explained in the diagram below:
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Caption: Terminology changes.
The graphic is a representation of the NEW verbage associated with the long familiar Bloom's Taxonomy. Note the change from Nouns to Verbs [e.g., Application to Applying] to describe the different levels of the taxonomy. Note that the top two levels are essentially exchanged from the old to the new version." (Schultz, 2005) (Evaluation moved from the top to Evaluating in the second from the top, Synthesis moved from second on top to the top as 'Creating'.

Source:   http://www.odu.edu/educ/llschult/blooms_taxonomy.htm
The new terms are defined as: 

Remembering: Retrieving, recognizing, and recalling relevant knowledge from long-term memory. 

Understanding: Constructing meaning from oral, written, and graphic messages through interpreting, exemplifying, classifying, summarizing, inferring, comparing, and explaining.

Applying: Carrying out or using a procedure through executing or implementing.

Analysing: Breaking material into constituent parts, determining how the parts relate to one another and to an overall structure or purpose through differentiating, organizing, and attributing.

Evaluating: Making judgments based on criteria and standards through checking and critiquing. 

Creating: Putting elements together to form a coherent or functional whole; reorganizing elements into a new pattern or structure through generating, planning, or producing. 

(Anderson &Krathwohl, 2001, pp. 67-68) 

The table below can be used to assist in formulating the assessment questions so that the balancing of the cognitive levels can be addressed.

The table lists each of the categories and the key verbs associated with it.

	Categories
	Remembering
	Understanding
	Applying
	Analysing
	Evaluating
	Creating

	Associated verbs
	Recognising

Listing

Describing

Identifying

Retrieving

Naming

Locating

Finding
	Interpreting

Summarising

Inferring

Paraphrasing

Classifying

Comparing

Explaining

Exemplifying
	Implementing

Carrying out

Using executing
	Comparing

Organising

Deconstructing

Attributing

Outlining

Finding

Structuring

Integrating


	Checking

Hypothesising

Critiquing

Experimenting

Judging

Testing

Detecting

Monitoring
	Designing

Constructing

Planning

Producing

Inventing

Devising

Making


Cognitive Analysis of Assessment Items Developed

Once the assessment item has been developed, accessed or modified and ready to be included in the test/examination paper, use the test specification table on page 9 to evaluate the item level according to the following criteria:

1. Content:  Does the item match the learning objective in the test plan?

2. Difficulty:  Is the item at the right cognitive level according to the test specification?

3. Relevance: Is it relevant to Grade 9 learners in terms of use of language, graphics, NCS/CAPS requirements, etc.?

4. Translation (versioning) possibility: Can this item be translated, versioned or adapted for learners with barriers and other languages?

5. Bias: Would this item disadvantage any group in terms of culture, gender, socioeconomic, rural versus urban or language preference?

If the assessment items do not meet the above criteria, it should be rewritten or adapted.

Cognitive levels of questions To be completed by the Developer and attached to the Final draft of the test/examination paper 
	Question

No.
	Level of Question
	Total  Marks allocated to Question
	Time allocated to Question

	
	Remembering
	Understanding
	Applying
	Analysing
	Evaluating
	Creating
	
	

	 
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	TOTALS
	
	
	
	
	
	
	
	

	% of total
	
	
	
	
	
	
	
	


EXAMPLES OF ASSESSMENT TASKS/ITEMS

Exemplar 12:  Personal and Social Well-Being -  Test, Grade 4

INSTRUCTIONS:

· Write your name and surname

· This question paper consists of Section  A and Section B
· Answer all the questions 
SECTION A

Question 1









      [5]
Choose the 'responsibilities' in Column B that match the 'rights' in Column A. Write only the correct letter (A – F) in the grid answer grid below. 
	COLUMN A

Rights
	COLUMN B

Responsibilities

	1. I have a right to talk
	A.  To respect my parents

	2. I have a right to go to hospital
	B.  To listen to others

	3. I have a right to learn
	C.  Not to waste food

	4. I have a right to eat
	D.  To take care of my body

	5. I have a right to family
	E.  To respect the beliefs of others

	
	F.  To go to school and do homework


Answer Grid
	Question No.
	1
	2
	3
	4
	5

	Answer
	
	
	
	
	


Question 2                                                                                                          [5]
 Choose words from the list below to complete the following sentences: 

	Private parts,  sexual abuse,  unique,  respected,  raped,  protected,  cruel




1. A child is .......................and special, and needs to be...........................        (2)
2. A child has the right not to be touched on his or her.............................         (1)
3. A child has the right to be.......................... against sexual exploitation and.......................................  





                (2) 

Question 3  









     [5]

What item would you need to clean your body? List five things.
1. ................................................................................   


     (1)
2. ................................................................................  


     (1)

3. ................................................................................  


     (1)

4. ................................................................................  


     (1)

5. ................................................................................  


     (1)
SECTION B

Question 4      








      [7]

4.1  Name three people you must report to when you are bullied. 
                 (3)
       ......................................................................................

       ......................................................................................

       ......................................................................................

4.2   From the pictures below, indicate which one shows bullying?

      
        ............................................................................... 


      (1)
1. [image: image10.jpg]


[image: image11.jpg]


 2.  

4.3   Say whether the following statements are TRUE or FALSE:

1. A good leader will make sure that every member participates in a 
    group. .................








      (1)
2. Most bullies are cowards.     .............................



      (1)
3. If someone hits you, you must hit back.   ........................... 


      (1)


Question 5









      [2]
Write two positive ways of dealing with anger. 
......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

Question 6    








      [6]
Look at the pictures below.

Say which emotion or mood each picture shows.                


 
  


1. [image: image12.emf]            2. [image: image13.emf]             3. [image: image14.emf]
4.[image: image15.emf]              5. [image: image16.emf]                      6.[image: image17.emf]
1.   .....................................................................    



      (1)

2.   .....................................................................    



      (1)

3.   .....................................................................    



      (1)
4.   .....................................................................   



      (1)

5.   .....................................................................    



      (1)

6.   .....................................................................   



      (1)

         TOTAL = 30 MARKS

MEMORANDUM:   Grade 4  TEST
SECTION A

Question 1  









      [5]
1.   B

2.   D

3.   F

4.   C

5.   A

Award 1 mark for each correct answer

Question 2









      [5]
1.   unique;   respected       






      (2)
2.   private parts     








      (1)
3.   protected;   sexual abuse  






      (2)
Question 3   








      [5]

i)   Soap                         iv) Towel


vii)  Nail brush
ii)   Water

    v)  Face cloth




iii)   Dettol

    vi)  Shampoo





 
Award 1 mark for each relevant answer – maximum 5 marks
SECTION  B

Question 4   








      [7]

4.1       









      (3)          
i) Police

ii) Parents

iii) Teachers

iv) Social workers

v) Neighbours

vi) Brothers/sisters
Any suitable three responses.  Award 1 mark each correct answer.
1.2   Picture number 1                                                                                     (1)
1.3      1.  True         







      (1)
     2.  True  








      (1)
     3.  False








      (1)
Question 5 









      [2]
i) Talk about it.

ii) Say what you feel.

iii) Try to understand the other person.

iv) Admit when you are wrong.

v) Walk away from the situation to allow yourself to calm down.

Accept any two suitable answers.                                              



Question 6  









      [6]
1.  Afraid     









      (1)

2.  Angry









      (1)
3.  Calm   









      (1)

4.  Happy  









      (1)

5.  Sad  









      (1)

6.  Surprised  








      (1)

TOTAL = 30 MARKS

Exemplar 13:  Personal and Social Well-Being -  Test, Grade 5
INSTRUCTIONS:

· Write your name and surname

· This question paper consists of Section  A and Section B
· Answer all the questions 

· Total marks for this question paper is 30 marks
SECTION A

Question 1









      [5]

Match the words in column A and with the definitions in column B.
Write only the correct letter (A – E) in the grid answer grid below.
	COLUMN A

Words
	COLUMN B

Definitions

	1.1   Bullying
	A.  Section in the Constitution that deals with children’s rights. 

	1.2   Puberty
	B.   A violation of a child’s right either physically or emotionally.

	1.3   Emotions
	C.  Hurting, frightening and threatening other children.

	1.4   Child abuse
	D.  Changes that happens to our bodies as a sign of growing 
      up e.g. girls developing breasts, pimples on the face, etc.  

	1.5   Children’s Bill 
        of Rights 
	E.   Anger, happiness, love, hatred, jealousy, etc.


Answer Grid
	Question No.
	1.1
	1.2
	1.3
	1.4
	1.5

	Answer
	
	
	
	
	


Question 2 









      [5]
Fill in the missing words.  Use the words given in the box below:

	Violated;  parents;  responsibilities;  discrimination;  self-esteem;

 low self-esteem;  police




2.1   As citizens of South Africa, we have rights, but we also 
        have........................................





      (1)

2.2   Feeling good about yourself and having self respect is 
        called......................................





      (1)

2.3   When someone’s right is not protected we say the right is 
        being........................................





      (1)

2.4    ........................................................ are supposed to provide a safe home   

         for children.
      







      (1)

2.5    ................................................ is the treatment of people unfairly because 
         of who they are.  







      (1)












      Question 3 









      [5]


3.1 List two qualities of a good friend.





      (2)

..................................................................................................................................................................................................................................................................................................................................................................................................

3.2 Name two people to whom you can report abuse.



      (2)

...................................................................................................................................................................................................................................................................................................................................................................................................

3.3 Name one type of abuse





                 (1)

..................................................................................................................................................................................................................................................................

SECTION B

Question 4








      [6]
Read the following story carefully and answer questions that follow:

	Sbongile is an eleven year-old girl doing grade 5 at Z-MPrimary School. She is an orphan living with her grandmother and uncle who works in town and comes home on weekends.

At the beginning of the year, Sbongile was a very clever and a happy child who was doing well in her class. Her Life skills teacher, Mrs. Mangena has noticed that she is no longer happy and her marks have dropped. She is no longer as tidy as she used to. 

Finally, Sbongile told Mrs Mangena about the problem she is having with her uncle.




4.1
What is an orphan?







      (2)

..................................................................................................................................................................................................................................................................................................................................................................................................

4.2
Who did Sibongile tell about her problem? 


 
      (1)

.................................................................................................................................

4.3 Name three things that show that Sibongile is not happy.

      (3)
....................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
Question 5      








      [9]
Study pictures A-D and answer questions that will follow:


[image: image18]
Imagine you are one of the children in picture A. Then look at pictures B to D and answer the following questions .

5.1
Describe what the children are doing to deal with this violent situation in the picture:

B.........................................................................................................       (2)

............................................................................................................

............................................................................................................      
C.........................................................................................................      (2)

............................................................................................................

............................................................................................................      
D..........................................................................................................     (2)   
............................................................................................................   

............................................................................................................. 

5.2
Choose the picture you think that shows the best way of dealing with this violent situation.   ............................................................................         (1)
5.3
Give one reason for your choices in question 5.2 above.
                 (2)
   .................................................................................................................................................................................................................................................................
MEMORANDUM:  GRADE 5 TEST
SECTION A

Question 1   








      [5]
1.1
C

1.2
D

1.3 
E

1.4 
B

1.5 
A





















      [5]
Question 2
2.1 
Responsibilities







      (1)

2.2 
Self-esteem








      (1)

2.3 
Violated








      (1)
2.4 
Parents








      (1)

2.5 
Discrimination 







      (1)

Question 3     








      [5]
3.1
Caring / honest / respectful / understanding / etc.


      (2)

3.2 
To the police/ Educator / parents/ etc.




      (2)

3.3 
Sexual / Physical / emotional / etc.




      (1)

SECTION B

Question 4     








      [6]
4.1 It is someone without parents






      (2)

4.2 The Life Skills teacher – Mrs Mangena




      (1)

4.3

· Marks are dropping







      (1)

· She is untidy








      (1)

· Unhappy








      (1)

Question 5       








      [9]
5.1

A. 
The children try to prevent their father from hurting their mother.
     (2)

B. 
The children run to a neighbour for help.




     (2)

C. 
The children phone someone for help.




     (2)
5.2 
Picture D








     (1)

5.3
Children can phone someone who is trained to deal with this sort of situation.








     (2)







TOTAL MARKS [30]

Exemplar 14:  Personal and Social Well-Being -  Examination Grade 6

NOVEMBER 2012 ANNUAL ASSESSMENT EXAMINATION

QUESTION PAPER

GRADE 6

	TIME: 1 Hour and 15 minutes

TOTAL MARKS: 60 
Number pages: 09

	INSTRUCTIONS 

· Use this question paper to write your answers. No other answer script is needed. 

· Write your name and surname neatly.

· This question paper consists of three sections, 
Section A  = 25 marks

Section B  = 20 marks

Section C = 15 marks
· Answer ALL questions.

· Write neatly and legibly.

· Read the instructions carefully.



	PARTICULARS OF THE LEARNER

SURNAME:  _________________________________________________

NAME (S):    _________________________________________________ 




SECTION A   25 marks
Question 1








                 [5]
Answer True or False.  CIRCLE THE CORRECT ANSWER 
	1.1. HIV/AIDS is a communicable disease and is incurable.
	TRUE / FALSE

	1.2
Sweating is one of the symptoms of TB.
	TRUE / FALSE 

	1.3 Emotional abuse takes place when someone is teased and made to feel useless.
	TRUE / FALSE

	1.4.
Discrimination based on a person’s gender is racism. 
	TRUE / FALSE

	1.5
Ubuntu is an African way of caring for others.
	TRUE / FALSE


Question 2








     
      [5]
On your answer sheet, circle the correct letter next to the correct answer for each statement: 

2.1  A good listener. 







      (1)
 A.  Does not interrupt

 B.   Looks bored

 C.   Looks away from the person talking  






2.2  Reconciliation Day is celebrated on each year. 



      (1)

        A. 27 April
        B. 21 March
        C. 16 December             








2.3   The National bird is…







      (1)

         A. Galjoen
         B. Yellowwood
         C. Blue crane     
(d)    Every child has a right to: 






      (1)

         A. Steal
         B. Food
        C. Be poor    


(e)    Our National Anthem is known as: 





     (1)

         A. Die Stem
         B. Nkosi sikelel’ iAfrika
         C. God save the Queen 







Question 3









      [5]
List any five National Days in South Africa.

1. ____________________________

2. ____________________________

3. ____________________________

4. ____________________________

5. ____________________________

Question 4     








      [5]
Match  column A and with  column B.
Write only the correct letter (A – E) in the grid answer grid below.
	COLUMN A


	COLUMN B



	1.   Rehabilitate


	A.   Fixed idea about what people assume about others and           

      how they should behave

	2.   Sexism
	B.   To take steps to remedy a problem



	3.   Enoch Sontonga
	C.   Helping offenders become useful citizens in society.



	4.   Stereotype
	D.  Discrimination based on gender


	5.   Sexism


	E.   Author of Nkosi Sikelela i-Africa.


Answer Grid
	Question No.
	1
	2
	3
	4
	5

	Answer
	
	
	
	
	


Question 5   








      [5]
Fill in the appropriate word by using the answers below.

(gloves; bandage; bullying; abuse; emotional; Rights; Violence; physical; Rite; Rituals; Vitamin D; Vitamin C )

5.1     ________________________means hurting someone either emotionally, 

          physically  or sexually.   






      (1)

5.2     Circumcision is a _________ ____________of passage undertaken when 

         a boy enters into adulthood in most African cultures.   


      (1)

5.3    All forms of religions emphasise human ______________________ that 

         is self-respect and respect for others.




      (1)
5.4    Vitamin ________________________ is obtained from citrus fruit.           (1)

5.5     Avoid touching someone’s blood without wearing _______________.     (1)
SECTION B
20 marks
Question 6   








    [10]
Read the following passage and answer the questions that follow:

Henri and his brother Louis are refugees from the Democratic Republic of Congo (DRC). They escaped from the DRC because the soldiers were taking children to fight for them. Their family is still in the DRC. 

The brothers live in a shack in Thembisa, Gauteng, in the backyard of the home of a family friend. Henri, who is 11, goes to school. Louis, who is 14, collects 
scrap metal, bottles and waste paper that he sells to pay the rent for the shack and to buy food. When there is no money, they have to ask neighbours for some bread. If they get sick, there is no one to care for them and they do not have money to buy medicines. 

Louis was arrested by the police once because he did not have the right papers to stay in South Africa. The police told him he would be kept in a detention centre and sent back to the DRC. But luckily for Louis, Henri's teacher has a sister who is lawyer. She helped Louis apply for permission to stay in South Africa.  

Adapted from Oxford University Press

Answer the following questions

6.1.
What is a refugee?                                




     (2) ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

6.2
Why did Henri and Louis come to South Africa?    


     (2) ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

6.3 
Who looks after Henri and Louis?





     (1)

____________________________________________________________________________________________________________________________________________________________________________________
6.4.
In which South African Province do they live?



     (1) 

____________________________________________________________

6.5
Identify two children’s rights that are violated in this case study.     
     (2) ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

6.6.
Underline the correct answer.





     (1)









       Rights always go together with (excitement / responsibilities).


6.7.
How did Henri get money to pay the rent?

  


      (1)


____________________________________________________________________________________________________________________________________________________________________________________

Question 7    








    [10]
Study the extract below and answer the questions that follow:

Sipho was stung by a bee at school and immediately developed an asthmatic attack.  People who suffer from asthma usually carry inhalers. Inhalers contain medicines that help a person to breathe when they have breathing problems.

In an emergency situation:

Θ
Help the person to get his/her inhaler.

Θ
Help the person to stay calm if he or she is in a panic.

Θ
Loosen tight clothing.

Θ
Tell an adult about the attack immediately.

Θ
If the person is still struggling to breathe after five minutes, get an adult to take him/her to the nearest doctor or hospital.

(Underline the most suitable answer)

7.1
Sipho was (immune; allergic) to bee stings.



      (1)

7.2 Asthma is a disease that affects the (lungs; feet).


      (1)

7.3 An inhaler helps to administer (medicine; cream).


      (1)

7.4 A panic attack is caused by (stress; playing)    



      (1)

7.5 Nebulisers are (machines; storage tanks) to treat asthmatics.

      (1)

7.6 Why should we loosen clothing during someone's asthmatic attack?      (1)

___________________________________________________________

___________________________________________________________

7.7 What should we do if an asthmatic attack lasts longer than 5 minutes?   (2)

___________________________________________________________

__________________________________________________________

7.8 What are the dangers of not giving inhalers to the asthmatic? 
      (2)

___________________________________________________________
SECTION C
 15 marks
Question 8  









    [15]
Study the  food label on the next page and answer questions that below. 

Give the name of food that is displayed in this picture?


      (1)

8.1
_______________________________________________________

8.2    What does RDA stand for?






      (1)

         ________________________________________________________


[image: image19]
8.3
Name any three of the ingredients that the label displays.     

      (3) _________________________________________________________________________________________________________________________________________________________________________________

8.4
What is the importance of the following nutrients in this food? 

(a)
Proteins 







     (3) ______________________________________________________________________________________________________________________

(b) Carbohydrates             






     ( 3)

______________________________________________________________________________________________________________________

8.5
Explain why you would recommend Weet-bix for a sick person?            (4)

          _________________________________________________________________________________________________________________________________________________________________________________

MEMORANDUM ANNUAL ASSESSMENT EXAMINATION GRADE 6

SECTION A   25 marks
Question 1 









 [5]
1.1 True

1.2 True

1.3 True

1.4 False

1.5 True
Award 1 mark for each correct answer
Question 2   








[5]
2.1   A
2.2   C
2.3   C

2.4   B

2.5   B

Question 3   








[5]
· Freedom Day
· Heritage Day

· Youth Day
· Human Rights day 

· Women’s Day
· Worker’s Day

· Day of Reconciliation


 
Accept any five as the correct answer.  Award 1 mark for each correct answer
Question 4    








[5]
1   C
2   B

3   E

4   A

5   D

Award 1 mark for each correct answer
Question 5    








[5]
5.1   Abuse
5.2   rite

5.3   rights

5.4   Vitamin C
5.5   gloves
SECTION B   20 marks
Question 6   








 [10]   
6.1  A refugee is a person who has fled from his country because of political 
       violence.    








(2)
6.2   They came to South Africa to seek better work opportunities/ They were 
        afraid of the violence in their country/ They wanted their children to go to 
        school in South Africa. 






 (2)
6.3    A family friend looks after the boys. Neighbours care for them

 (1)
6.4
They live in Gauteng Province. 





 (1)
6.5
The Right to food. / The Right to shelter/ The Right to safety.

 (2)
6.6    responsibilities. 



                                            (1)
6.7
He collects scrap metals, bottles and waste paper.


 (1)

                                                                                                                   Question 7 









 [10]
7.1
allergic 








 (1)
7.2 Lungs 








 (1)
7.3 Medicine 








(1)
7.4 stress 









(1)
7.5 
machines  








(1)
7.6      Tight clothing restricts breathing/ Tight clothes make it hard to  breathe.
     The lungs need space to expand. 





(1)
7.7      We must rush the patient to a doctor or hospital for advanced treatment.

     We must take them to a doctor for an injection.  We must take them to    

     hospital for oxygen and a drip.   





(2)

7.8     The asthma attack will become more severe. The patient will turn 
    blue in the lips. The patient may die.     




 (2)

SECTION C   15 marks
QUESTION 8

8.1     Weet-bix 








(1)
8.2     Recommended Dietary Allowance   




(1) 

8.3     Proteins / Carbohydrates/ Dietary Fibre/ vitamins [any three] 

( 3)
8.4     (a) Protein helps to build muscle and make the body strong.  It
               builds up and maintains body tissues
.  Muscles, body organs,  

               and the  immune system are made up mostly of protein

(3)
(b) Carbohydrates give the body energy.  The liver digests 
carbohydrates by breaking them down into simple sugars, or glucose, 
which stimulates the production of insulin in the pancreas. The insulin 
functions to get the sugar into the body’s cells to be used as energy 
insufficient intake may cause fatigue, muscle cramps, and poor mental 
function.   








(3)
8.5
Explain why you would recommend Weet-bix for a sick person. 
 

Proteins and carbohydrates will help develop bodily résistance.  Vitamins help to fight disease. Fibre helps the body remove waste.  
 (2x2 = 4)
Exemplar 15:  Creative Arts -  Visual Arts Grade 4

Visual Arts: Assessment item



Grade 4: 

Term 1 

Topic 1: Create in 2D, family and friends

Topic 3: Visual literacy

Resources: Black crayons, powder paint, crayons, pastel, inks or food colouring.

You will be drawing your friend’s face.  In this artwork, you will use the elements of art called LINE and COLOUR and the design principle called PROPORTION.

To create an artwork that you are proud of, it is important to look really closely at your friend’s face.  You must concentrate hard and look at all the unique aspects of his/her face.

Look closely!

Look at your friend next to you. Look at the shape and form of his/her face.  Is it round?  No- then how is it shaped? Is it more oval or square? How far apart are the eyes?  What are the shapes of the eyes and nose? Look at the lips – are the lips thin or thick? Is the mouth small, big, wide or narrow? What about the eyebrows – are they in the shape of a narrow bow or are they wild and bushy?

Let us practice first!

Draw the lines of the face first in the air as if you are tracing your friend’s face in the air.  

Now take a black wax crayon in your non-dominant hand.  That means that if you are right-handed, hold the crayon with your left hand and then the other way round.

On an A4 piece of paper, begin to draw your friend’s one eye, then the other eye, then his or her eyebrows, nose, mouth, jaw line, ears, hair and neck.  Try not to take your eyes off your friend’s face as you draw exactly what you see.  There is no right or wrong!  Just draw what you see!  Take your time and draw your lines slowly and carefully with your non-dominant hand.

Now let us start the final artwork!

Your teacher will now hand out a bigger sheet of paper (A3).  You will now draw your friend’s face again.  This time you will use your dominant hand – the hand you use to write with.  Make sure that you use most of the space on the page.  Be careful not to draw your picture in a corner of the page. Use all the space on the page.  Make sure you draw your friend’s face carefully with lines that are similar to what you see. Try not to take your eyes off your friend’s face for too long. 

Your teacher will now hand out pictures of all kinds of animals like butterflies, frogs, tortoises, lions, crocodiles, etc.  Decide which animal most suits the characteristics of your friend. Your friend may be as strong as a lion or as pretty and delicate as a butterfly.  Draw the animal in the open spaces of the page, for instance on the t-shirt of your friend or in the background of the picture.

Let’s add colour!

Your picture is made up of different lines at this stage; you may have thick, thin, smooth, jagged, little short lines or long smooth lines.

Now you will add colour to your picture.  First, you will mix the colours that you feel would suit your picture. Your paint should be as thick as yoghurt when you mix it.  Be careful that your brush does not have too much paint on it so that you can control the application of your paint.  Look again at your picture and add your final touches to ensure that you are satisfied with the use of colour and line.

When the paint has dried, your teacher will ask you to write your name in the bottom corner of the page.  Your teacher will mount your picture and display it on the wall.  Your artwork will be assessed by your teacher.  She will look at the following aspects of your artwork. 

	A sensitive line has been used to depict the face and its features
	1
	2
	3
	4
	5

	Composition. The page is used fully and the drawing is well situated
	
	
	
	
	

	The paint has the correct consistency
	
	
	
	
	

	The paint has been well applied
	
	
	
	
	

	The picture work as a whole – it communicates the learner’s intention
	
	
	
	
	

	The learner has expressed him/herself confidently
	
	
	
	
	


1.
Attempted, but not able at all.

2.
Only able at basic level with support.

3.
Able to, but not consistent. Needs more practice.

4.
Has met the criteria and can move on to the next level.

5.
May already be at the next level.

Considering inclusivity:  Learners with visual impairment: you could do the same activity using touch to determine the shape and form of the face.  Textured material like crayons should be used when drawing.

For learners who experience cognitive barriers, break the activity down in smaller, more manageable steps.  Ensure that all learners have an opportunity to complete all the steps at their own pace.

Exemplar 16:  Creative Arts -  Performing  Arts Grade 6

PERFORMING ARTS  Grade 6  Term 1

Assessment activity: Topic 3

DEVELOP A SHORT DRAMA FOR PRESENTATION

You are going to develop a drama performance based on a folktale or traditional story.  During the development of the drama, you will be formally assessed on how the elements of drama such as plot, character and location are used.

PLOT - What story are we telling?

Instructions to learners

Collect an African folktale or traditional story that will be used as a short drama presentation in your group.

1.
Sit in a circle or together in your group.  As group members, tell the story one sentence at a time. In your learner books, draw a mind map in which you give answers to the following:

· What are the important events in the story?

· What happens at the beginning of the story?

· How does it end? 

· What are the key moments or scenes with conflict in the story?

2. -
In your groups, make three tableaux (frozen statues, using the body and facial expression) - one for the beginning of the story, one for the climax of the story and one for the end of the story.

· Show the action points (the beginning, the climax and the end of the story) clearly through your tableau. 

· Make sure that you depict the setting of the story. (E.g. if it was set in a cave, you might all be huddled together because of lack of space, etc.)

· As a group, discuss what must happen to develop the drama from the first tableau, then to the second and finally to the end.  Now improvise each of these action points.  Make sure that you show just the most important elements of the action point.

· In your learner books, write down what each tableau is communicating.

· Your teacher will assess you informally at this stage, by observing what you are doing and commenting on how to improve what you are doing.

CHARACTER – Who is in the drama?

3. -
Identify the key characters in the drama. 

-
In your groups, discuss the following and make notes in your learner book.

· How many characters are in the drama?

· Discuss the various characters according to the following aspects: role/function in the drama and status and relationship to the other characters.

4. Now it is time to cast the play.  Decide who will play particular characters. If there are fewer characters than there are learners in the group, some could be involved in creating the soundtrack. The musicians will develop the soundtrack of the drama, using simple rhythmic patterns on a drum or self-made percussion instrument.

5. Imagine yourself as the character.  Walk around in the room as the character.  How does the character walk? What attitude does your character have to the other characters in the drama?  Mingle with the other characters, greet each other, demonstrating how you feel towards the other characters, and use only the word ‘hello’.  Focus on the tone of your voice and facial expression.

6. In your learner books, create a character collage for homework.  Collect pictures from magazines, newspapers or draw pictures of possible costume items and pictures of things your character use everyday.  In this way you will explore the world of your character.

7. Your teacher will take in your learner books, and assess your collages informally

LOCATION – WHERE and WHEN does the drama take place?

8. Decide in your group what the location of the drama would be.  Is there more than one location?  How are you going to use your performance space to show how the action moves from one space to the next?  Will you use a narrator who will announce the different locations?  Decide whether you will use certain items to indicate the location, e.g. a whistle to show you are on the soccer field, etc.

9.  Make sure you only use items that say something about the world of the play and that the characters are using them.  You may also decide whether you would like to mime certain actions to show where you are. Discuss these questions and write your answers in your leaner books under the heading, LOCATION.

Creating SOUNDSCAPES: Music integration

10. Learners who are not portraying a character will create a soundscape / soundtrack for the drama.  You can develop rhythmic patterns on a drum or any other percussive instrument that you may have created.  You can create rhythms exploring techniques such as base slap, open slap, muffle, etc.  Use music / sounds to support the action, to create an introduction to an event or character or to introduce tension. Bring all the elements together!

Creating DIALOGUE

11. Improvise the dialogue of the three action points you developed at first make sure that your dialogue is appropriate o your character.  The tone of voice, use of vocabulary and manner of speaking should suit the characters.

12. REHEARSING

You will now start rehearsing your scene.  Your teacher will observe your rehearsals and will help you to focus on different aspects every time you run through your scene. You may start by focusing on character, then on pace and building towards a climax in the drama.

FINAL PERFORMANCE

Set up your performance space beforehand.  Make sure you have warmed up your voice and you are focused before the performance. 

Enjoy the performance.  Your teacher will assess your performance formally.  This mark will contribute to your Life Skills mark for the term.

Complete the following questions in your learner book after the performance:

QUESTIONNAIRE

1. What did you enjoy about what you just saw?

2. What did you see happening in the drama? (Think of plot/action, characters, the themes, location, use of props, sound effects, etc.)

3. Was anything unclear to you?

4. Do you have any suggestions for improvement to make the drama clearer or more effective?

5. What was the most memorable moment in the drama?

	Criteria: Drama Performance
	7-10
	4-6
	1-3



	Vocal characterisation 
	
	
	

	Vocal clarity
	
	
	

	Physical characterisation
	
	
	

	Stage sense - use of space
	
	
	

	Interaction - listening
	
	
	

	Believability
	
	
	

	Structure of scene
	
	
	

	Impact of scene
	
	
	

	TOTAL                                                                            80 ÷2 =40


	Drama performance
	

	
	Fully Achieved (7 - 10)
	Partially Achieved (4 - 6)

	Vocal characterisation
	The learner communicates the personality, background, age, and status of the character.   S/he is able to interpret the story, make appropriate choices for characterisation. These characteristics may include: pitch, intonation, range, rhythm, accent and tone in order to successfully and appropriately convey the voice of their character.
	The learner is partially successful in creating and sustaining a vocal characterisation, or there may be indications of vocal strain.  Certain aspects of the characterisation may be inappropriate for the particular character or context.

	Vocal clarity
	The learner is able to speak distinctly and audibly.  S/he is able to (within certain limits) use the appropriate volume for a space, without vocal strain.
	The learner is partially successful in speaking distinctly and audibly for clear communication.  There are momentary lapses, or there are moments of strain.

	Physical characterisation
	The learner demonstrates an ability to adapt their body in terms of posture, energy, weight, size and quality of gestures in order to successfully and appropriately convey the physicality of his/her character.
	The learner is partially successful in creating and sustaining a physical characterisation, or there may be indications of unnecessary tension.  Certain aspects of the characterisation may be inappropriate for the particular character or context.

	Stage sense - use of space
	The learner demonstrates an ability to use the stage space appropriately and interestingly, in such a way that the performance communicates clearly to the audience. All movement is motivated.  
	The learner is partially successful in using the stage space appropriately and interestingly.  This may be due to self-consciousness, upstaging of themselves or others, uncertainty in moments or unmotivated movements at times.

	Interaction – listening
	The learner demonstrates the ability to stay in character when not speaking or not being the focus of attention and continues to react and listen to the other characters on stage at all times.
	The learner is inconsistent in terms of staying in character when not speaking or not being the focus of attention; reactions to the other characters and listening are not sustained throughout the scene.

	Believability
	The learner is believable at all times within the context of the scene or play.
	The learner is believable in moments within the context of the scene or play.

	Structure of scene
	The learner demonstrates an understanding of how the story has been structured.  There is a climax or highpoint to the scene.
	The scene does not have a sufficiently clear beginning, middle and end.  The climax is not completely realised.

	Impact of scene
	The scene is memorable, effective and engaging.
	The scene has some memorable, effective, engaging moments, but these are inconsistent.


Assessment scale to assess the soundscape developed for the drama.  The soundscape is developed and performed by learners who are not portraying characters.

	Criteria
	8 -7
	5-6
	3-4
	1-2



	Music is creatively composed and a description of the composition is written in some form. Not necessarily in the Western format.  Graphic notation could be used.


	Outstanding
	Good 
	Fair
	Poor

	The music is “scripted” in that the composition is described and inserted into the script appropriately.


	Outstanding
	Good 
	Fair
	Poor

	Music follows the story and is well

structured with a beginning, middle and end with a climax.


	Outstanding
	Good 
	Fair
	Poor

	Music is creative, original and exciting and offers much opportunity for dynamic interpretation in a stage production.


	Outstanding
	Good 
	Fair
	Poor

	Musical instruments have been creatively

made out of interesting materials. The musical instruments will serve the purpose of playing the music composed and

designed for this performance.
	Outstanding
	Good 
	Fair
	Poor


Total: 40 marks

Exemplar 17: Formal Physical Education -  Invasion Games  Grade 5

EXFORMAL ASSESSMENT TASK: PHYSICAL EDUCATION

GRADE:  5

TOPIC: INVASION GAMES FOCUS

Instructions to the learner:

1. You will be assessed in three weeks time. You therefore have to participate in all the sessions leading up to the first round of assessment.

2. It is expected of you to be appropriately attired during lessons.

3. Please observe all instructions and rules of the Physical Education lesson, including discipline pertaining to change of clothing.

4. This is a formal assessment task and you will be assessed on two criteria:

(i) Frequency of participation- in other words whether you attend all lessons. (20 marks)

(ii) Performance- how you execute the task. 

Please note: You will be assessed on two occasions:

Observation 1:  21 May 2012 (5 marks)

Observation 2:  12 June 2012 (5 marks) [10]

Your final mark is compiled as follows:

Frequency of participation (20 marks) + performance (10 marks) = 30 marks

Schedule for participation:

1. Your active participation in 8 sessions. (20 Marks)

	 22 April
	29 Apr
	7 May
	14 May
	21 May
	28 May
	5 June
	 12 June
	   %
	Mark

	
	
	
	
	
	
	
	
	/8*100
	       /20


Your percentage will be scored on the table below.

	
	Limited
	Adequate
	Proficient
	Excellent

	Frequency of Participation during Physical Education periods 

(20 marks)
	0% = 0 marks (did not participate at all)

1-5% = 1 mark

6-9% = 2 marks

10-15% = 3 marks

16-19% = 4 marks
	20-25% = 5 marks

26-29% = 6 marks

30-35% = 7 marks

36-39% = 8 marks

40-45% = 9 marks

46-49% = 10 marks
	50-55% = 11 marks

56-59% = 12 marks

60-65% = 13 marks

66-69% = 14 marks

70-75% = 15 marks
	76-79% = 16 marks

80-85% = 17 marks

86-89% = 18 marks

90-95% = 19 marks 

96-100% = 20 marks


2. Performance: Your will be assessed on the following:

· Rugby/netball skills (Choice)

· Soccer/ hockey skills (Choice)

· Obstacle course                                                         (10 marks)

Criteria for performance:

	Performance
	Limited
	Adequate
	Proficient
	Excellent

	
	1-3 marks
	4-6 marks
	7-8 marks
	9-10 marks

	Performance criteria
	Requires significant attention; movements do not produce the desired outcome at all.


	Requires further attention and refinement; Lapses into movements which do not always produce the desired outcomes.
	Efficient, effective and appropriate: Movement mostly produces the correct desired outcomes.
	Exceptional level of skill: Movement always produces the desired outcomes.


Notes:

Good luck!

Teacher

DATE:

Exemplar 18: Formal Physical Education -  Rhythmic Movement  Grade 5

FORMAL ASSESSMENT TASK: PHYSICAL EDUCATION
GRADE:   5
TOPIC:  RHYTHMIC MOVEMENT FOCUS

Instructions to the learner:

1.
You will be assessed in three weeks ‘time. You therefore have to participate in all the sessions leading up to the first round of assessment.

2.
It is expected of you to be appropriately attired during lessons.

3.
Please observe all instructions and rules of the Physical Education lesson, including discipline pertaining to changes of clothing.

4.
This is a formal assessment task and you will be assessed on two criteria:

(iii) Frequency of participation: whether you attend all lessons. (20 marks)

(iv) Performance: how you execute the task. 

Please note: You will be assessed on two occasions:

Observation 1:  13 Aug 2012   (5 marks)

Observation 2:  4 Sept 2012    (5 marks)    [10]



                       Total:  30 marks                         

In participating in athletics you will be assessed on:

5. Your active participation in 8 sessions. (20 Marks)

	16 July
	23 July
	30 July
	6 Aug
	13 Aug
	20 Aug
	27 Aug
	 4 Sept
	    %
	Mark

	
	
	
	
	
	
	
	
	/8*100
	       /20


	
	Limited
	Adequate
	Proficient
	Excellent

	Frequency of Participation during Physical Education periods 

(20 marks)
	0% = 0 marks (did not participate at all)

1-5% = 1 mark

6-9% = 2 marks

10-15% = 3 marks

16-19% = 4 marks
	20-25% = 5 marks

26-29% = 6 marks

30-35% = 7 marks

36-39% = 8 marks

40-45% = 9 marks

46-49% = 10 marks
	50-55% = 11 marks

56-59% = 12 marks

60-65% = 13 marks

66-69% = 14 marks

70-75% = 15 marks
	76-79% = 16 marks

80-85% = 17 marks

86-89% = 18 marks

90-95% = 19 marks 

96-100% = 20 marks


6. Performance- Rhythmic movements: Perform a rhythmic sequence of movements that include a combination of rotation, balance, locomotion and elevation. Throughout the sequence you should demonstrate: control, consistency, good posture, zest, energy etc.

7.
Instructions:  

(a)
Form a group of no more than 10 persons.

(b)
Choose a group leader.

(c)
Choose any of the following: Gymnastics; indigenous dance; modern dance; aerobics to develop a sequence of at least five types of movement actions.

(d)
Your group should select own music. A CD player will be provided.

(e)
Learners may create their own music, using own instruments, body percussion and singing. 

(f) 
Your performance should not last longer than 2-3 minutes.

Mark allocation:

A group mark will be allocated:  10 Marks

INCLUSION:   Make provision for learners who are physically impaired.

Criteria for performance:

	Performance
	Limited
	Adequate
	Proficient
	Excellent

	
	1-3 marks
	4-6 marks
	7-8 marks
	9-10 marks

	Performance criteria
	Requires significant attention; Movements do not produce the desired outcome at all.


	Requires further attention and refinement: Lapses in some movements that do not always produce the desired outcomes.
	Efficient, effective and appropriate: movement mostly produces the correct and desired outcomes.
	Exceptional level of skill: Movement always produces the desired outcomes.


Notes: 

1. Work as a team.

2. Practice on your own

3. Prepare well.

Good luck!

Teacher

DATE:

Exemplar 19: Formal Physical Education -  Athletics  Grade 5

FORMAL ASSESSMENT TASK: PHYSICAL EDUCATION

GRADE:   5

TOPIC:  ATHLETICS

Instructions to the learners:

1. You will be assessed in three weeks ‘time. You therefore have to participate in all the sessions leading up to your formal assessment.

It is expected of you to be appropriately dressed during lessons.

2. Please observe all instructions and rules of the Physical Education class including discipline pertaining to changes of clothing.

· This is a formal assessment task and you will be assessed on the basis of two criteria:

Frequency of participation: in other words whether you attend all lessons. (20 marks)

Performance: how you execute the task. 

Please note: You will be assessed on two occasions:

Observation 1:  25 May 2012  (5 marks)

Observation 2:  18 June 2012 (5 marks) [Total 10 marks]

Your final mark is compiled as follows:

Frequency of participation (20 marks) + performance (10 marks) = 30 marks
Participating schedule:


Your active participation in 8 sessions. (20 Marks)

	20 Jan
	27 Jan
	3 Feb
	7 Feb
	14 Feb
	21 Feb
	28 Feb
	 5 Mar
	     %
	Mark

	
	
	
	
	
	
	
	
	/8*100
	       /20


	
	Limited
	Adequate
	Proficient
	Excellent

	Frequency of Participation during Physical Education periods 

(20 marks)
	0% = 0 marks (did not participate at all)

1-5% = 1 mark

6-9% = 2 marks

10-15% = 3 marks

16-19% = 4 marks
	20-25% = 5 marks

26-29% = 6 marks

30-35% = 7 marks

36-39% = 8 marks

40-45% = 9 marks

46-49% = 10 marks
	50-55% = 11 marks

56-59% = 12 marks

60-65% = 13 marks

66-69% = 14 marks

70-75% = 15 marks
	76-79% = 16 marks

80-85% = 17 marks

86-89% = 18 marks

90-95% = 19 marks 

96-100% = 20 marks


· Performance:

· Demonstrate the crouch start in athletics (Inclusion: Officiating and coaching of the correct starting position in sprints).

· Relay running (Inclusion: Officiating and coaching of the correct hand-over of the relay baton).

· Long jump/ high jump/ throws  (Inclusion: Officiating at stations for field events) (10 marks)

Criteria for performance:

	Performance
	Limited
	Adequate
	Proficient
	Excellent

	
	1-3 marks
	4-6 marks
	7-8 marks
	9-10 marks

	Performance criteria
	Requires significant attention: movements do not produce the desired outcome at all.


	Requires further attention and refinement: Lapses in movements that do not always produce the desired outcome.
	Efficient, effective and appropriate: Movement mostly produces the correct desired outcome.
	Exceptional level of skill: Movement always produces the desired outcome.


Notes: 

Inclusion: Physically impaired learners will get an equal chance to earn marks. They will perform officiating and coaching duties.

Good luck!

Teacher

SECTION 5
ADDITIONAL READING NOTES
WHO IS THE INTERMEDIATE PHASE LEARNER?
The Intermediate Phase is important in that it provides for a specific group of learners in the approximate age group 8-14 in grades 4-6. In this phase, learners are:

· becoming more sensitive to how their actions affect others;

· beginning to consider the needs, desires and points of view of others;

· able to function co-operatively in the completion of group tasks with increasing ease;

· enjoying the challenge of tackling independent tasks;

· beginning to reveal the desire to take control of their own learning;

· attempting to satisfy their curiosity about the world around them through active participation and critical enquiry in the learning process;

· beginning to seek more order, while still manifesting spontaneity and creativity;

· becoming more deliberate and methodical in their approach;

· increasingly able to apply acquired methods in new contexts;

· increasingly able to access, record and manipulate information; and

· increasingly able to investigate, compare and assess critically.

THE ROLE OF THE DISTRICT IN SUPPORTING THE INTERMEDIATE PHASE TEACHER
· Monitor and support the implementation of the curriculum in the relevant subject/learning area/phase.

· Provide and or source relevant teaching and learning material to improve performance in the subject/learning area/phase.

· Ensure that teachers have all the requisite curriculum and assessment documents for the subject/learning area/phase.

· Support teachers in effectively delivering the curriculum in the classroom.

· Support teachers in strengthening their content knowledge.

· Moderate school based assessment.

· Support teachers in organising relevant/related co-curricular activities. 
 DIVERSITY IN EDUCATION: INCLUSION THE FABLE: THE ANIMAL SCHOOL 
Once upon a time, the animals decided they must do something heroic to meet the problems of a “new world”, so they organized a school. They adopted an activity curriculum of running, climbing, swimming and flying. ALL the animals took ALL the subjects. 

The duck was excellent in swimming, in fact better than his instructor; but he made only passing grades in flying and was very poor in running. Since he was slow in running, he had to stay after school and also drop swimming in order to practise running. This was kept up until his web feet were badly worn and he was only average in swimming. But average was acceptable in school so nobody worried about that except the duck.

The rabbit started at the top of the class in running, but had a nervous breakdown because of so much make-up work in swimming.

The squirrel was excellent in climbing until he developed frustration in the flying class where his teacher made him start from the ground up instead of from the treetop down. He also developed stiff and cramped legs from too much effort and then got C in climbing and D in running. The eagle was a problem child and was disciplined severely. In the climbing class he beat all the others to the top of the tree, but insisted in using his own way to get there.

At the end of the year, an abnormal eel that could swim exceedingly well, and also run, climb, and fly a little, had the highest average and was top of the class.

The wild dogs stayed out of school and fought and fought the tax levy because the administration would not add digging and burrowing to the curriculum. They apprenticed their children to an anteater and later joined the dassies and duiker to start a private school. 

(Dr. George Reavis, 1948)

·  Discuss this fable in relation to the extent to which the teaching, learning and assessment in this classroom meet the needs of the learners.

· Brainstorm strategies which would accommodate all the animals’ needs and challenges and ensure success for all. 

·  In your group, share your strategies with each other.

·  Give feedback/discussion points to the larger group.

· Add only inputs that have not already been discussed.

Possible Responses to the FABLE

· The school has failed to accommodate individual differences, with all the animals being required to excel in all subjects. Their individual talents were not focused on and allowed to develop.

· The duck, rabbit, squirrel, and eagle all experienced some difficulty adapting to the curriculum, to their own detriment. Many learners became de-motivated and stressed out because they could not cope. OBE makes provision for differing learning styles.

· The teacher needs to plan around the diversity of her learners (Inclusivity). It is not the learners who need to attempt to fit in but the learning context which must be adapted to accommodate diversity and address barriers that some may be experiencing in certain areas of learning.

· The absence of baseline assessment led to a situation where the strengths of certain learners were ignored and their weaknesses were overemphasised.

CLASSROOM PRACTICE TEACHING METHODOLOGIES 
	METHOD
	STRENGTHS
	LIMITATIONS
	PREPARATION


	Lecture (chalk and talk)
	- presents factual material in direct, logical manner 

- contains experience which inspires 

- stimulates thinking to open discussion 

- useful for large groups 

	- experts are not always good teachers 

- audience is passive 

- learning is difficult to gauge 

- communication in one way 
	- needs clear introduction and summary 

- needs time and content limit to be effective 

- should include examples, anecdotes

	Lecture With Discussion
	- involves audience at least after the lecture 

- audience can question, clarify & challenge 


	- time may limit discussion period 

- quality is limited to quality of questions and discussion 
	- requires that questions be prepared prior to discussion

	One to one
	· Individual attention

· Greater concentration 

· Easy identification of learning barriers

	· Time consuming

· Little engagement if passive learner
	· Detailed planning

· Individualized planning

· Needs time and content limit to be effective

	Panel of Experts
	- allows experts to present different opinions 

- can provoke better discussion than a one person discussion 

- frequent change of speaker keeps attention from lagging 

	- experts may not be good speakers 

- personalities may overshadow content 

- subject may not be in logical order 


	- facilitator coordinates focus of panel, introduces and summarizes 

- briefs panel

	Brainstorming
	- listening exercise that allows creative thinking for new ideas 

- encourages full participation because all ideas equally recorded 

- draws on group's knowledge and experience 

- spirit of congeniality is created 

- one idea can spark off other ideas 

	- can be unfocused

- needs to be limited to 5 - 7 minutes 

- people may have difficulty getting away from known reality 

- if not facilitated well, criticism and evaluation may occur 


	- facilitator selects issue 

- must have some ideas if group needs to be stimulated

	Videotapes
	- entertaining way of teaching content and raising issues 

- keeps group's attention 

- looks professional 

- stimulates discussion 


	- can raise too many issues to have a focused discussion 

- discussion may not have full participation 

- only as effective as following discussion 
	- need to set up equipment 

- effective only if facilitator prepares questions to discuss after the show

	Class Discussion
	- pools ideas and experiences from group 

- effective after a presentation, film or experience that needs to be analyzed 

- allows everyone to participate in an active process 


	- not practical with more that 20 people 

- few people can dominate 

- others may not participate 

- is time consuming 

- can get off the track
	- requires careful planning by facilitator to guide discussion

- requires question outline

	Small Group Discussion
	- allows participation of everyone 

- people often more comfortable in small groups 

- can reach group consensus 


	- needs careful thought as to purpose of group 

- groups may get side tracked 


	- needs to prepare specific tasks or questions for group to answer

	Case Studies
	- develops analytic and problem solving skills 

- allows for exploration of solutions for complex issues 

- allows student to apply new 
knowledge and skills 

	- people may not see relevance to own situation 

- insufficient information can lead to inappropriate results 


	- case must be clearly defined in some cases 

- case study must be prepared

	Role Playing
	- introduces problem situation dramatically 

- provides opportunity for people to assume roles of others and thus appreciate another point of view 

- allows for exploration of solutions 

- provides opportunity to practice skills 

	- people may be too self-conscious 

- not appropriate for large groups 

- people may feel threatened 


	- trainer has to define problem situation and roles clearly 

- trainer must give very clear instructions

	Report-Back Sessions
	- allows for large group discussion of role plays, case studies, and small group exercise 

- gives people a chance to reflect on experience 

- each group takes responsibility for its operation 

	- can be repetitive if each small group says the same thing 


	- trainer has to prepare questions for groups to discuss

	Worksheets/Surveys
	- allows people to think for themselves without being influenced by others 

- individual thoughts can then be shared in large group 
	- can be used only for short period of time 


	- facilitator has to prepare handouts

	Index Card Exercise
	- opportunity to explore difficult and complex issues 

	- people may not do exercise 
	- facilitator must prepare questions

	Guest Speaker
	- personalizes topic 

- breaks down audience's stereotypes 

	- may not be a good speaker 


	- contact speakers and coordinate 

- introduce speaker appropriately

	Values Clarification Exercise
	- opportunity to explore values and beliefs 

- allows people to discuss values in a safe environment 

- gives structure to discussion 
	- people may not be honest 

- people may be too self-conscious 


	- facilitator must carefully prepare exercise 

- must give clear instructions 

- facilitator must prepare discussion questions


TEACHING STYLES AND LEARNING STYLES
NOTE TO FACILITATOR:
Teachers should be orientated regarding possible learning styles and teaching styles.
Note the following:

· There are many theories on learning styles, resulting in different names for the same thing.  The focus here should be to determine what processes learners should be taken through to enable them to learn.

· Secondly, it should be noted that learners learn in different ways and at different levels.  There is no single learning style that could be enforced in the classroom or other situations where learning takes place.

· It should also be remembered that learning about any particular subject is not confined to the classroom but happens where-ever a learner engages with information, both theoretically and practically.

· In general, the teaching styles should accommodate the principles and characteristics,  for example:

· Clarity of focus should be borne in mind.

· The teaching should be learner-centered.

· Teaching should be participatory and activity-based

· A teaching style looks at “how to” facilitate learning and assessment.

· There should be a strong link between different learning styles and teaching styles to be used.
Example of a classification of learning styles called the four modalities:

	Description of learning style

	1. Those who prefer a visual learning style... 
· ...look at the teacher's face intently 
· ...like looking at wall displays, books etc. 

· ...often recognize words by sight 

· ...use lists to organize their thoughts 

· ...recall information by remembering how it was set out on a page.


	2.
Those who prefer an auditory learning style... 

· ...like the teacher to provide verbal instructions 

· ...like dialogues, discussions and plays 

· ...solve problems by talking about them 

· ...use rhythm and sound as memory aids.


	3.
Those who prefer a kinaesthetic learning style... 

· ...learn best when they are involved or active 

· ...find it difficult to sit still for long periods 

· ...use movement as a memory aid.


	4.
Those that prefer a tactile (hands-on) way of learning... 

· ...use writing and drawing as memory aids 

· ...learn well in hands-on activities like projects and demonstrations.




Learning styles
:  Case Studies
[image: image23.emf]

Discuss and record challenges that a teacher in the case study above would face, regarding different ways in which learners learn.

· Discuss the possibility of providing diverse learning experiences to all learners during each lesson that will match their particular preference in learning style.

· What life skills would the teacher suggest to the two learners to assist each other as learners?
· Are values and attitudes impacting/affecting their relationship?
· How would a teaching style like co-operative learning benefit the two learners?
Multiple intelligences

· Let groups use the descriptions given below to discuss what each of the following multiple intelligences means and what special abilities learners with one of these intelligences possess.

· Visual/Spatial Intelligence
· Verbal/Linguistic Intelligence
· Logical/Mathematical Intelligence
· Bodily/Kinaesthetic Intelligence
· Musical/Rhythmic Intelligence
· Interpersonal Intelligence
· Intrapersonal Intelligence
· Naturalistic intelligence
· Then groups will discuss and record the organizational and provisioning requirements regarding classroom practice of each of the given multiple intelligences.

· Feedback to plenary.

Information regarding the given multiple intelligences:

· Visual/Spatial Intelligence
· The ability to perceive the visual. These learners tend to think in pictures and need to create vivid mental images to retain information. They enjoy looking at maps, charts, pictures, videos, and movies.

· Their skills include:  puzzle building, reading, writing, understanding charts and graphs, a good sense of direction, sketching, painting, creating visual metaphors and analogies (perhaps through the visual arts), manipulating images, constructing, fixing, designing practical objects, interpreting visual images. 

· Requirements:  

· Verbal/Linguistic Intelligence
· The ability to use words and language. These learners have highly developed auditory skills and are generally elegant speakers. They think in words rather than pictures. 

· Their skills include:  listening, speaking, writing, storytelling, explaining, teaching, using humour, understanding the syntax and meaning of words, remembering information, convincing someone of their point of view, analyzing language usage.

· Requirements:  
· Logical/Mathematical Intelligence
· The ability to use reason, logic and numbers. These learners think conceptually in logical and numerical patterns making connections between pieces of information. Always curious about the world around them, these learners ask lots of questions and like to do experiments. 

· Their skills include:  problem solving, classifying and categorizing information, working with abstract concepts to figure out the relationship of each to the other, handling long chains of reason to make local progressions, doing controlled experiments, questioning and wondering about natural events, performing complex mathematical calculations, working with geometric shapes

· Requirements:

· Bodily/Kinaesthetic Intelligence
· The ability to control body movements and handle objects skilfully. These learners express themselves through movement. They have a good sense of balance and eye-hand co-ordination. (E.g. ball play, balancing beams). Through interacting with the space around them, they are able to remember and process information. 

· Their skills include:  dancing, physical co-ordination, sports, hands on experimentation, using body language, crafts, and acting, miming, using their hands to create or build, and expressing emotions through the body.

· Requirements:  

· Musical/Rhythmic Intelligence
· The ability to produce and appreciate music. These musically inclined learners think in sounds, rhythms and patterns. They immediately respond to music either appreciating or criticizing what they hear. Many of these learners are extremely sensitive to environmental sounds (e.g. crickets, bells, dripping taps). 

· Their skills include:  singing, whistling, playing musical instruments, and recognizing tonal patterns, composing music, remembering melodies, understanding the structure and rhythm of music.

· Requirements:  

· Interpersonal Intelligence
· The ability to relate and understand others. These learners try to see things from other people's point of view in order to understand how they think and feel. They often have an uncanny ability to sense feelings, intentions and motivations. They are great organizers, although they sometimes resort to manipulation. Generally they try to maintain peace in group settings and encourage co-operation. They use both verbal (e.g. speaking) and non-verbal language (e.g. eye contact, body language) to open communication channels with others.

· Their skills include:  seeing things from other perspectives (dual-perspective), listening, using empathy, understanding other people's moods and feelings, counselling, co-operating with groups, noticing people's moods, motivations and intentions, communicating both verbally and non-verbally, building trust, peaceful conflict resolution, establishing positive relations with other people.

· Requirements:  

· Intrapersonal Intelligence
· The ability to self-reflect and be aware of one's inner state of being. These learners try to understand their inner feelings, dreams, relationships with others, and strengths and weaknesses.

· Their skills include:  recognizing their own strengths and weaknesses, reflecting and analyzing themselves, awareness of their inner feelings, desires and dreams, evaluating their thinking patterns, reasoning with themselves, understanding their role in relationship to others

· Requirements:  

· Naturalistic Intelligence
· The ability to create understanding and meaning through the world around them, excursions and research.
· Theirs skills include being able to observe and learn from what they observe, and understand the context of issues or observed objects.
How can the Multiple Intelligences be implemented in the classroom?

To implement Gardner's theory in an educational setting, I organized my third grade classroom in Marysville, Washington, into seven learning centres, each dedicated to one of the seven intelligences. The students spend approximately two-thirds of each school day moving through the centres - 15 to 20 minutes at each centre. Curriculum is thematic, and the centres provide seven different ways for the students to learn the subject matter.

Each day begins with a brief lecture and discussion explaining one aspect of the current theme. For example, during a unit on outer space, the morning's lecture might focus on spiral galaxies. In a unit about the arts of Africa, one lecture might describe the Adinkra textile patterns of Ghana. After the morning lecture, a timer is set and students - in groups of three or four - start work at their centres, eventually rotating through all seven.

What kinds of learning activities take place at each centre?

All students learn each day's lesson in seven ways. They build models, dance, make collaborative decisions, create songs, solve deductive reasoning problems, read, write, and illustrate all in one school day. Some more specific examples of activities at each centre follow:

· In the Personal Work Centre(Intrapersonal Intelligence), students explore the present area of study through research, reflection, or individual projects. 

· In the Working Together Centre (Interpersonal Intelligence), they develop cooperative learning skills as they solve problems, answer questions, create learning games, brainstorm ideas and discuss that day's topic collaboratively. 

· In the Music Centre (Musical Intelligence), students compose and sing songs about the subject matter, make their own instruments, and learn in rhythmical ways. 

· In the Art Centre (Spatial Intelligence), they explore a subject area using diverse art media, manipulables, puzzles, charts, and pictures. 

· In the Building Centre (Kinaesthetic Intelligence), they build models; dramatize events, and dance, all in ways that relate to the content of that day's subject matter. 

· In the Reading Centre (Verbal/Linguistic Intelligence), students read, write, and learn in many traditional modes. They analyze and organize information in written form. 

· In the Math & ScienceCentre(Logical/ Mathematical Intelligence), they work with math games, manipulative, mathematical concepts, science experiments, deductive reasoning, and problem solving. 

Following their work at the centres, a few minutes are set aside for groups and individual students to share their work from the centres. Much of the remainder of the day is spent with students working on independent projects, either individually or in small groups where they apply the diverse skills developed at the centres. The daily work at the seven centres profoundly influences their ability to make informative, entertaining, multimodal presentations of their studies. Additionally, it is common for parents to comment on how much more expressive their children have become at home.
What are some of the results of this program?

During the 1989-1990 school years, an action research project was conducted in my classroom to assess the effects of this multimodal learning format. A daily teacher's journal was kept with specific entries recording the following:

· general daily comments 

· a daily evaluation of how focused or "on-task" students were 

· an evaluation of the transitions between centres

· an explanation of any discipline problems 

· a self-assessment - how the teacher's time was used 

· tracking of three individuals, previously identified as students with behaviour problems 

In addition, a Classroom Climate Survey was administered 12 times during the year, a Student Assessment Inventory of work at the seven centres was administered nine times during the year, and a Centre Group Survey was administered eight times during the year.

The research data revealed the following:

1. The students develop increased responsibility, self-direction and independence over the course of the year. Although no attempt was made to compare this group of students with those in other third grade classes, the self-direction and motivation of these students was apparent to numerous classroom visitors. The students became skilled at developing their own projects, gathering the necessary resources and materials, and making well-planned presentations of all kinds.

2. Discipline problems were significantly reduced. Students previously identified as having serious behaviour problems showed rapid improvement during the first six weeks of school. By mid-year, they were making important contributions to their groups. And by year's end, they had assumed positive leadership roles which had not formerly been evident.

3. All students developed and applied new skills. In the fall, most students described only one centre as their "favourite" and as the one where they felt confident. (The distribution among the seven centres was relatively even.) By mid-year, most identified three to four favourite centres. By year's end, every student identified at least six centres which were favourites and at which they felt skilled. Moreover, they were all making multimodal presentations of independent projects including songs, skits, visuals, poems, games, surveys, puzzles, and group participation activities.

4. Cooperative learning skills improved in all students. Since so much of the centre work was collaborative, students became highly skilled at listening, helping each other, sharing leadership in different activities, accommodating group changes, and introducing new classmates to the program. They learned not only to respect each other, but also to appreciate and call upon the unique gifts and abilities of their classmates.

5. Academic achievement improved. Standardized test scores were above state and national averages in all areas. Retention was high on a classroom year-end test of all areas studied during the year. Methods for recalling information were predominantly musical, visual and kinaesthetic, indicating the influence of working through the different intelligences. Students who had previously been unsuccessful in school became high achievers in new areas.

In summary, it is clear that students' learning improved. Many students said they enjoyed school for the first time. And as the school year progressed, new skills emerged: some students discovered musical, artistic, literary, mathematical and other new-found capacities and abilities. Others became skilled leaders. In addition, self-confidence and motivation increased significantly. Finally, students developed responsibility, self-reliance and independence as they took an active role in shaping their own learning experiences.

What is the teacher's role in a Multiple Intelligences program?

The teacher's role also transforms in this type of program. I developed skills different from those I would develop by standing in front of a class lecturing each day. I need to observe my students from seven new perspectives. In planning the centres, I find I am pushing my students from behind rather than pulling them from in front. Also I am working with them, rather than for them. I explore what they explore, discover what they discover, and often learn what they learn. I find my satisfaction in their enthusiasm for learning and independence, rather than in their test scores and ability to sit quietly. And most importantly, because I am planning for such a diversity of activities, I have become more creative and multimodal in my own thinking and my own learning. I can now comfortably write and sing songs. I am learning to draw and paint. I see growth and development within myself. I sometimes wonder who is changing the most, my students or myself.

Why is a Multiple Intelligences model successful?

The reasons for the academic and behavioural success of the program appear to be twofold. First, every student has an opportunity to specialize and excel in at least one area. Usually, however, it is three or four. In the two years since this program was initiated, I have not had one student who was unable to find an area of specialty and success. Secondly, each student learns the subject matter in a variety of different ways, thereby multiplying chances of successfully understanding and retaining that information.

Many student needs are met through this program. Their intellectual needs are met by constantly being challenged and frequently exercising their creativity. At the same time, their emotional needs are met by working closely with others. They develop diverse strengths, and they understand themselves better as individuals.

The emphasis in such a program is upon learning rather than teaching. The students' interests and developmental needs dictate the direction of the program. Such a model adapts to students, rather than expecting students to adapt to it. From my own classroom experiences, I believe that teaching and learning through the multiple intelligences helps solve many common school problems and optimizes the learning experience for students and teachers alike. Again following Margaret Mead, if we educate to engage the "whole gamut of human potentialities" in the classroom, society will benefit by enabling "each diverse human gift to find its fitting place."

CURRICULUM PLANNING IN A MULTI-GRADE CLASSROOM
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When I first learned that I would have to teach in a multi-grade classroom,I thought I would die! Multi-age grouping, also referred to as vertical or family grouping,can be any deliberate grouping of children that includes more than one traditional grade level in a single classroom community When I started teaching, I organized the class in the same way I was taught. The kindergartens were on one side of the room, the grade ones on the other. I first would teach the one grade and then the other. I spent all of that first year struggling to cover what I thought should be covered. At the end of the year I realized I didn’t do the job I wanted todo and I came to the awful realization, the kids didn’t learn what I thought they should.

Class size will also affect the success of a multi-age program. It can work with a balanced class of 25, be more successful with a class of 18 or 20, and become 
increasingly difficult with classes of more than 25. I think the way my approach has changed the most over the last two years is that I now think of my two grades as one.

The kids have, more or less, a communal experience in the classroom. They have sort of given up on the idea of me and mine, now it is us and ours.Forget about saying, this kid is in grade one and that kid is in grade two. Just put them all together; they are a salad bowl.

Teachers in multi-grade classrooms identify integration as one of their mostvaluable strategies. They are drawn to this strategy, in the first instance,because it enables them to make a more effective and efficient use of instructional time.

When an integrated approach is taken to curriculum and teaching, the teacher strives to create learning activities and sequences that serve multiple purposes. Instead of planning separate learning experiences for each subject area or set of outcomes, the teacher creates an integrated sequence of learning activities.

Students participate in experiences and interactions that are interdisciplinary and achieve outcomes across several learning areas and grade levels. The emphasis is on creating connections and links between separate areas of knowledge and inquiry.

Curriculum integration is not a strategy exclusive to multi-grade classrooms nor is its value limited to an efficient use of instructional time. Integrated approaches are equally valued for the way that they combat the fragmented approach to curriculum and learning that often dominates in schools.

I combine and integrate more now than I did at first. I find myself doing this more so each year as I become more and more familiar with the programs.The process is gradual.

My approach has changed from the traditional to the open type of teaching with emphasis on themes which gives more opportunity for integration.The focus is on 
a theme, not individual subjects. The central focus in integrated approaches to curriculum development is a theme or topic as opposed to an individual subject or a grade level course. The selected theme becomes the organizational nucleus for all learning activities for the whole class.

Student interest and learning outcomes

 The choice of a theme, therefore, is crucial to the effectiveness of the integrated unit. Of prime importance is the theme's potential for meeting a wide range of prescribed student outcomes in several subject areas and more than one grade level. Student interest is also a prime criterion when 

selecting a theme.

The emphasis is on interdisciplinary learning throughout. In an integrated thematic unit, the teacher takes advantage of all opportunities to make connections and linkages to as many different learning areas as is appropriate. 

The theme and related sub-topics play an authentic role in all aspects of the learning process. The students’ interests are considered when choosing a theme and there is ample occasion for them to pursue topics and questions of their own devising, related to the theme. Students will work independently, help each other, and take some degree of responsibility for their own learning outcomes.

Teacher as learner

In integrated approaches to curriculum, the teacher is aco-learner with the students in the exploration of a theme. During the planning stage, the teacher takes some time to become thoroughly familiar with the content materials. During the investigation and exploration stage the teacher acts as co-investigator with the students.

Resource based learning

Integrated approaches assume that multiple resources will be used by the students during the course of their theme study projects. Textbooks will be one of these resources but these will be supplemented by a variety of additional print, audio-visual, and community and human resources. Field trips, guest speakers, films, videos, sound recordings, fiction and non- fiction books, newspapers, and magazines may be used as resources.

 Learning how to use a variety of resources to find required information is one of the intended learning outcomes of integrated learning.

Varied activities and interactions

In developing a sequence of learning activities for an integrated unit the teacher aims for maximum variety and variation. Hence, in the course of a thematic unit students will work as a whole class, in small groups, in pairs and sometimes individually. They will interact with the teacher, other students, members of the community, various learning materials and computers and software. The theme and sub-topics are seen as natural contexts for students to use and further develop their emergent skills and abilities in language arts, math, science, and the creative arts.

I take some time during the summer and I decide what themes I am going to do. Then I go through the grade level curriculum guides for science, math, language arts, and social studies. I pick out from each of the guides what I will do with each theme.

	

	Multi-grade Challenges

Multi-grade Opportunities

Curriculum Provision:

In multi-grade situations teachers have increased curricular responsibility. They are accountable for curriculum mandates and student learning outcomes for a greater number of courses over several grade levels. They must be knowledgable of the curriculum for each grade level and develop strategies for its provision.

Responding to Student Needs:

It is generally acknowledged that in a multi-grade situation there may be a greater range in student ability and attainment. Meeting the needs of this broader range of students may be quite demanding.

Managing Multiple Learning Events:

Multiple learning events occurring simultaneously are a fundamental characteristic of multi-grade classrooms. Students, both individually and in small groups, may be engaged in different activities without the direct supervision of the teacher. Keeping everyone productively occupied and engaged in meaningful tasks takes careful planning and organization.

Extended Time Frame:

The extended time frame provides both teachers and students with a number of potential advantages. The teacher has the opportunity to get to know the students extremely well. S/he is, therefore, in a position to plan for and monitor each student's learning and development in a continuous and more responsive fashion over a two or three year period.

Broad Range of Curriculum:

Students have the opportunity to experience and participate in a much wider range of educational experiences. Opportunities are there for students to encounter academic challenges that stretch their abilities and to review and revisit work that may not have been mastered. They can do both without leaving their classroom.

Social Development:

Grouping children of different ages together has a positive impact on all aspects of social development. Most teachers indicate very little time and 

attention taken from instruction for discipline and behaviour concerns in multi-grade classrooms.

Challenges (cont.)

Opportunities(cont.)

Lack of Pre-service and In-service training:

Generally, pre-service teacher education programs do not address the curricular and instructional demands of multi-grading. More often than not, advice and guidance is not available to teachers from District personnel. As a consequence, multi-grade teachers have had to solve their own problems

Orientation:

At the beginning of each

year the teacher does not face a whole class of new students. The returning students

provide valuable help and assistance in

orienting the new students to classroom 

norms and routines.

Traditional Approach

Emergent Approach

Students in each grade level are treated as a separate and distinct entity.

Each grade group is assigned to their own part the classroom, with their own row(s) of desks.

Curriculum is planned and organized on a yearly basis and for each grade group separately.

Instruction is planned and organized for each grade group separately.

In class grouping is on a grade and age basis.

Each year the teacher attempts to "cover" the complete curriculum for each grade.

Depending on the number of grades combined in the classroom, this could mean preparing, scheduling and teaching 20 or 30 separate courses.

The class operates, in the first instance, not as separate grade groups but as a unified

community of learners.

All members of the community work

together and help each other learn regardless of age, grade or ability.

The starting points for planning and 

instruction are provincially prescribed

learner outcomes and emergent student needs.

The extended time frame of multi-grade settings is used to create a more effective

and efficient multi-year plan for meeting 

mandated, curriculum content requirements.

A thematic, integrated

approach is taken to

curriculum and teaching. The teacher strives to create learning activities and 

sequences that serve multiple purposes.

Flexible grouping.

 Students are grouped cross grade for

instruction according to need in relation to

prescribed outcomes.

Students who master grade related skills 

and content can move ahead and encounter more challenging materials.

Planning Chart for Integrated Unit: Cross -curriculum Connections

Multi-grade situation: Students in grades 1, 2, and 3.

Theme: Bears
Potential Language Arts Outcomes

General Outcomes In Reading

Respond to Literature
General Outcomes in Writing

Engage in the Stages of the writing process.

Specific Outcomes
Read Daily for interest from a variety of children's literature

Read aloud with expression and fluency

Request that literature 
be read aloud.

Interpret information in illustrations, comparison charts, time lines.

Use pre-writing techniques.

Engage in a drafting process.

The biggest change in approach has been integration of grades for subjects such as maths, health, science and religion.

The learners are all brought together for group instruction at different points in the day and then they go off to work in small groups.
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You are on your way home from a busy day at school.  At the robot, a newspaper vendor  tries to sell you the late afternoon edition of the “Daily Bulletin”.  The following headline grabs your attention: “Life Skills subject advisors and teachers need to be knowledgeable in all three study areas…”    You drive off without buying the paper but cannot stop thinking about the headline.  The next day you share this with your colleagues at work and start up a discussion with them by prompting them with the following questions:

















Case study 2 





The graph indicates the performance of two learners A and B with their own learning style and two different teaching styles X and Y.  The teaching styles are put on a continuum where, in the middle you get a mix of the two methods (SW Draper).
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�Is there a case study 1?
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