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ORIENTATION ACTIVITY SHEETS
SECTION 1
ACTIVITY SHEET 1:  UNDERSTANDING THE CURRICULUM AND ASSESSMENT POLICY STATEMENT (CAPS) - AN OVERVIEW

At the end of the activity, you will be able to:
· explain the rationale behind the introduction of CAPS;
· explain the difference between an Outcomes Based Approach and the Curriculum;
· describe the features of the CAPS document.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

· FAQ document

i. Do you think the National Curriculum Statement has changed?

.........................................................................................................................................................................................................................................................................................................................................................................................................................
ii. Is the CAPS a “new curriculum”?

........................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii. What is the rationale behind the introduction of the CAPS?

............................................................................................................................................................................................................................................................................................................................................................................................................................
iv. What are the differences between OBE, the NCS Subject Statements and the CAPS documents?

.......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
v.  What is the difference between the OBE and the CAPS?

..........................................................................................................................................................................................................................................................................................................................................................................................................................
vi.  Features of the CAPS document.  Scan through the CAPS document (any subjects). Identify the features in the document.
...........................................................................................................................................................................................................................................................................................................................................................................................................................
       REFLECTION

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….......................................................................
ACTIVITY SHEET 2:  THE INTERMEDIATE PHASE LEARNER AND TEACHER
At the end of the activity you will be able to 

· describe the characteristics of an Intermediate Phase learner

· explain the methodologies to be used to accommodate learners in the Intermediate Phase

· describe how the methodologies would influence planning and assessment

· explain the skills, knowledge and competencies required of an Intermediate Phase teacher

· describe the role of the district in supporting the Intermediate Phase teacher.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. Who is the Intermediate Phase learner? (characteristics)

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
ii. How do her characteristics influence the way she learns?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii. What teaching methodologies would you use to accommodate the learner?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iv. How will these (methodologies) influence planning and assessment?

................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
vi. What skills, knowledge and competencies are required of an Intermediate Phase teacher to respond to the needs of the Intermediate Phase learner?

....................................................................................................................................................................................................................................................................................................................................................................................................................................
vii. What is the role of the district in supporting the Intermediate Phase teacher?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................  
REFLECTION

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….......................................................................
ACTIVITY SHEET 3: UNDERSTANDING THE ARTICULATION BETWEEN PHASES
At the end of the activity you will be able to: 

· distinguish between a band and a phase; 
· describe the importance of the band and the phase for management, assessment and progression of learners;
· identify challenges experienced in the Intermediate Phase when certain basic competencies and not mastered in the Foundation Phase;
· develop strategies for improving district/school target as described in Action Plan to 2014.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. How many Bands and Phases do we have from Gr R-12?

...................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
ii.   Of what importance are these bands and phases for


a.  management


b.  assessment 


c.  progression of learners?
..................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii.  What kinds of challenges are experienced in the Intermediate Phase when certain basic competencies have not been mastered in the Foundation Phase?

.................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iv. How does the teacher manage to bridge the gap between the Foundation Phase and the Intermediate Phase?

....................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
v.  Action Plan to 2014 provides quantifiable targets for Literacy and Numeracy (see  table below).  How would your district/school influence these provincial targets?

...................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
REFLECTION

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….............……………………………………………………………………...................................................................
ACTIVITY SHEET 4: UNDERSTANDING THE IMPLEMENTATION OF DIVERSITY (INCLUSION) IN THE INTERMEDIATE PHASE OUTCOMES

At the end of the activity, you will be able to:
· explain the policy that drives the management of the diversity (inclusion) in the Intermediate Phase;
· explain how to implement the policy through CAPS;
· identify strategies for the promotion of inclusion;
· identify various types of barriers to teaching and learning.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC. Final Report, Oct 2009

· White Paper 6

i. How is CAPS assisting with the implementation of White Paper 6: Special 
    Needs Education - Building an Inclusive Education and Training system?    

    Do  a mind map to  represent your response. 

...................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
ii. Using one of the CAPS subject documents, identify examples in the 
     document that speak to inclusion under the following issues.
	      ISSUES
	PROMOTING INCLUSION

	Teaching approach/methodologies
	

	Selection and use of resources
	

	Creating a conducive classroom environment
	

	Planning for Assessment
	

	Inclusion activities
	


iii.  Identify types of barriers to teaching and learning a teacher may/can 
        experience when implementing CAPS.

...................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
       REFLECTION

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..................................................................................
ACTIVITY SHEET 5: UNDERSTANDING  SUBJECTS,  STRUCTURE AND  TIME ALLOCATION OF CAPS DOCUMENT  

At the end of the activity, you will be able to: 

· explain how the number of subjects address the issues of overload raised in the review process as a challenge for implementation;
· describe how the learning areas have been reduced to subjects and their combination;
· describe how the subjects are structured and strengthened and the reasons for this;
· explain how time allocation is done per subject and how study areas are weighted;
· explain how subjects and their contents accommodate learners in the Intermediate Phase;
· understand how topics are structured/organized in the CAPS document; 
· explain the relationship between the topics in each subject and assessment.

RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. How does the number of subjects address the issues of overload raised in the review process as a challenge for implementation?


...................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
ii. How have Learning Areas been reduced to the number of subjects in the 
    CAPS?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii. How are subjects structured and strengthened? Why?

................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iv. How is this linked to time allocation?

................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
v. Why are subjects given time allocations?

................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
vi. Are study areas weighted in all subjects?  Why?

................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
vii. Topics in subjects are weighted.  What is the importance of this?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
viii. How do the subjects and their content accommodate the Intermediate 
      Phase learner?

............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
ix. How are topics structured/organised in the CAPS document?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
x. What is the purpose of this structure?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
xi. What is the relationship between the topics in each subject and assessment?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
       REFLECTION

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….................................................
ACTIVITY SHEET 6: UNDERSTANDING TEACHING METHODOLOGIES AND LEARNING STYLES IN THE INTERMEDIATE PHASE 

At the end of the activity, you will be able to:
· list the various teaching methodologies used in the Foundation and Intermediate Phase;
· describe how teachers would adapt their teaching methodologies to accommodate learners with different learning styles;
· consider methodologies for those subjects that are combined.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. List teaching methodologies that are used in the Foundation Phase and Intermediate Phase classes.  
.....................................................................................................................................................................................................................................................................................................................................................................................................................................................
ii. How would you adapt your teaching methodologies to accommodate a learner in the Intermediate Phase?

..........................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii. How would you consider methodologies in subjects that are combined?

.....................................................................................................................................................................................................................................................................................................................................................................................................................................................
iv. How would you approach your teaching methodologies to accommodate different learning styles in your class?

.....................................................................................................................................................................................................................................................................................................................................................................................................................................................
REFLECTION

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………......................................................................................................................
ACTIVITY SHEET 7:   UNDERSTANDING ASSESSMENT IN THE INTERMEDIATE PHASE
At the end of the activity you will be able to: 

· explain the importance of School Based Assessment and what it is;
· know the policies that govern the implementation of Assessment;
· explain the purpose of the Annual National Assessment in the system;
· describe how ANA will strengthen School Based Assessment and vice-versa;
· explain the necessity to have progression and promotion requirements stipulated from Gr R-12.

RESOURCES / PRE-READING
· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. What is School Based Assessment (SBA)?

................................................................................................................................................................................................................................................................................................................................................................................................................................
....................................................................................................................................
ii. Of what importance is SBA in the Intermediate Phase?

................................................................................................................................................................................................................................................................................................................................................................................................................................
    ............................................................................................................
iii. How do the following policies govern the implementation of Assessment?

	National Protocol for Assessment Grades R – 12 (January 2012)
	National policy pertaining to the programme and promotion requirements of the NSC

	
	


iv. How can assessment be used to strengthen teaching and learning?

.........................................................................................................................................................................................................................................................................................
v. What is the purpose of the Annual National Assessment (ANA) in the

       system?

............................................................................................................................................................................................................................................................................................................................................................................................................................................
    vi.  How will ANA strengthen SBA and vice-versa?

..........................................................................................................................................................................................................................................................................................
    vii. Why is it necessary to have progression and promotion requirements 
           stipulated from Gr R-12?
..........................................................................................................................................................................................................................................................................................     
REFLECTION

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..........................................................................................................................................................................................................ACTIVITY SHEET 8: UNDERSTANDING LEARNING AND TEACHING SUPPORT MATERIAL (LTSM) REQUIREMENTS IN THE INTERMEDIATE PHASE
At the end of the activity, you will be able to: 

· define the term Learning and Teaching Support Material;
· provide a list of the appropriate LTSM to be used in the Intermediate Phase class;
· explain why it is necessary to use a variety of LTSM in the Intermediate Phase class;
· draw a floor map of an ideal Intermediate Phase class;
· explain the challenges for setting up a conducive Intermediate Phase classroom;
· provide strategies to minimize these challenges.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009
i. Define the term Learning and Teaching Support Material.

.....................................................................................................................................................................................................................................................................................................................................................................................................................
ii.  Give examples of appropriate LTSM to be used in an Intermediate Phase    classroom.

...........................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii.  Why do you think it is necessary to use a variety of LTSM’s in an Intermediate Phase classroom?

.....................................................................................................................................................................................................................................................................................................................................................................................................................
iv. Draw a floor map of an ideal Intermediate Phase class.

.....................................................................................................................................................................................................................................................................................................................................................................................................................

v. What are the challenges to setting up a conducive Intermediate Phase 

       classroom?

.....................................................................................................................................................................................................................................................................................................................................................................................................................
.......................................................................................................................................
v. How do you minimise these challenges to promote teaching and learning?

.....................................................................................................................................................................................................................................................................................................................................................................................................................
.............................................................................................................................................................................................................................................................................
 REFLECTION

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………............................................................................................................................................................................................
ACTIVITY SHEET 9:  UNDERSTANDING EFFECTIVE MULTI-GRADE TEACHING

At the end of the activity, you will be able to:
· explain what multi-grade teaching is;
· describe the positive aspects related to multi-grade teaching;
· describe factors that impact on teaching effectively in a multi-grade classroom;
· assist teachers to identify good multi-grade teaching strategies;
· evaluate how CAPS supports multi-grade teaching and how this can be strengthened.
RESOURCES / PRE-READING



Worksheets


Module on multi-grade teaching

Power-point presentation

ANSWER THE FOLLOWING QUESTIONS 

In groups, discuss the following:

i.   What do you understand by multi-grade education? Do a mind map of 
  discussed concepts.

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..........................................................................................
ii. What are the some of the positive aspects to having schools offer multi-grade teaching?

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..........................................................................................
iii. What are some of the factors that affect learning in a multi-grade classroom?

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………....................................................................................................................................................................................................
iv.   What are some of the issues to be considered when teachers select a   

             teaching approach or method?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………...........................................................................
v.   Describe some of the challenges that teachers are faced with in a multi-
             grade classroom.

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………...............................................................................
vi.   How can CAPS assist multi-grade teaching, learning and assessment? 
            How can this be strengthened?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….......................................
REFLECTION

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………............................................................
SECTION 2

ACTIVITY 10: Setting the scene

OUTCOME:

At the end of this activity, you will be orientated towards the aim and purpose of the Session and get to know the other participants.

TIME:  60 minutes

RESOURCES:

Laptop

Data Projector

A ball

Koki pens of different colours.

DVD/ CD and CD player or any other available resources.

METHOD:  

Individual and group activities, discussions and oral presentations.

INSTRUCTIONS:

You will  be given one minute to introduce yourself by answering the following questions:
I. What is your name and surname?
II. Where do you work? Name of school. In one sentence share a Life

III. Orientation or Arts and Culture “WOW” 
moments.

ACTIVITY 11: Understanding the structure and importance of Life Skills as a subject in the Intermediate Phase

OUTCOMES:

At the end of the activity you will be able to:

· discuss the importance of Life Skills as a subject in the Intermediate Phase;  

· identify and understand the nature of the three study areas namely: Personal and social well-being; Physical education and Creative arts;

· list and describe the topics for each study area;

· describe the specific aims of the Life Skills subject and suggest how they can be aligned to the other three study areas;

· identify the time allocation per week and per annum for each study area.

TIME:  120 minutes

RESOURCES

Laptop

Data Projector

Flip charts

Kokis in different colours

Photocopy paper 

Printer

METHOD:  

Individual and group activity, discussion and written presentation

INSTRUCTIONS:

1.  You will  work in your group.

2.  Each group member must read Section 2 of the CAPS individually.

3.  You will be allowed 15 Minutes for individual reading time.

4. Discuss the following questions with your group and prepare a 
    presentation:

I. Define Life Skills in accordance with the CAPS.

II. Why is Life Skills an important subject?

III. Identify the three study areas.  Use a mind-map to list the purposes, characteristics (unique features); topics (knowledge focus); time allocation; 
skills and values for each study area. 

IV. There are seven ‘Specific Aims’ for the Life Skills subject.  Use the 
template below to list the seven 'Specific Aims'.  In the next column identify which study 
area(s) are applicable to each specific aim.

	Specific Aim
	Applicable to study area

	
	

	
	


ACTIVITY 12: Implementation of CAPS in Schools

OUTCOMES:

At the end of the activity, you will be able to:

· motivate and explain your understanding of the composition of Life Skills;

· understand the implications of the composition of the study areas on SMT and teachers;

· identify challenges that schools may encounter in staff provisioning when planning the school timetable; 

· plan and identify strategies  to overcome  any challenges in staff provisioning. 

TIME:  120 minutes

RESOURCES 

Laptop

Data Projector/OHP/transparencies

Printer/ Photocopy paper 

Kokis, flip charts

METHOD:  

Group and pair activity, discussion and written presentations.

INSTRUCTIONS:

1. Read the scenario  on the next pageand answer the questions that follow
Scenario


Questions

i. In your own words explain the meaning of the headline.
ii. What kind of a teacher is envisaged for Life Skills teaching?

iii. What challenges may schools experience within their own contexts, regarding the

appointment of a suitable teacher to teach the Life Skills subject? 

iv. What challenges may schools face, when allocating staff who are currently teaching Life Orientation and Arts and Culture to teach the Life Skills subject?

v. Suggest strategies that the school may employ to overcome the challenges.

vi. Who is accountable for the management of Life Skills as a subject? (This accountability should include assessment, planning, time management, recording and reporting).

SECTION 3

ACTIVITY 13: Overview of topics and content articulation between phases and grades

OUTCOMES:

By the end of this activity you should be able to:

· identify topics and content for Life Skills in the Intermediate Phase including each study area;

· articulate the links and transitions of knowledge and skills for each study area. These should describe the links between the Foundation Phase to the Intermediate Phase and from the Intermediate Phase to the Senior Phase;

· demonstrate knowledge and understanding of content progression between the phases and grades in the Intermediate Phase. 

TIME: 120 minutes

RESOURCES / PRE-READING:

Laptop 

Data Projector

Life Skills CAPS documents Section 3

Content Flip chart stand

Prestik

Different coloured kokis etc.

Content maps for the Foundation Phase (Life Skills Grade 3) and the Senior Phase (Life Orientation, Grades 7-9)

Flip charts

METHOD:  

Pair and group activities, discussions, presentations and gallery walks. 

INSTRUCTIONS:

1. This activity comprises two sub-activities.

2. You will work in pairs.  Participants must familiarize themselves with the Life Skills CAPS and the content maps of the Foundation and Senior Phases (60 minutes). 
3. Prepare to present feedback about 15-20 minutes long to the entire group. 
ACTIVITY 14: Timetabling for Life Skills: Grade 4 - 6

OUTCOMES:

At the end of the activity, you will:

· use given time allocations for each of the Life Skills Study Areas in order to draw a weekly timetable for Grades 4 - 6;

· understand the implications of timetabling in a multi-grade class;

· understand the notional time for Intermediate Phase (Section 2.3 &  2.4: Life Skills CAPS Document and NPPPR p12, Paragraph 24). 

TIME: 120 minutes

RESOURCES / PRE-READING

Life Skills CAPS, Section 2

National Policy pertaining to the programme and promotion requirements of the NCS Grades R – 12, Chapter 4

Laptop

Data Projector

Flip charts

Kokis of different colours 

Flip chart stand

Prestik etc.

METHOD:  

Group activity, discussion and written presentation

INSTRUCTIONS:

1. You will  work in groups
2. Read Section 2 of the Life Skills CAPS document: paragraph 2.3 and 2.4 and the NPPPPR Chapter 5, paragraph 24 so as to get the relevant information.
3. Develop timetables for the grade allocated to you.
4. Report back on the challenges experienced in drawing up the timetables during the group discussions.

ACTIVITY 15:  Moving towards implementation in the classroom

OUTCOMES:

At the end of the activity you should be able to:

· design and develop a checklist to evaluate lesson plans and activities;

· prepare lesson plans for topics following the teaching plan for each study area in the Life Skills subject;

· prepare integrated lesson plans for Life Skills, taking into account barriers to learning;

· prepare integrated lesson plans for multi-grade classes; 

· prepare activities as per the lesson plans;

· indicate how teaching methods, LTSM and classroom management should be incorporated in the lesson plans;

· explain the importance of keeping records in a teacher’s file;

· contribute towards the development of a database of exemplar lesson plans and activities for Life Skills.

TIME: 420 minutes (7 Hours)

This activity will include exemplar lesson plans, activities and evaluation checklists.

RESOURCES:

Textbooks for Intermediate Phase

Laptop

Data Projector

Flip charts

Different colour kokis

CAPS Documents

Resource CD

Flip chart stand

Prestik etc.

METHOD:  

Group and paired activity, discussion and written presentation.

INSTRUCTIONS:

1.  You  will work with your group and complete the two sub-activities.
2.  The two sub-activities are:
     Activity 15.1:  Design and develop a checklist to evaluate lesson plans and   

     activities (1 hour).
     Activity 15. 2:  Develop lesson plans and activities for Life Skills (6 hours).

3. The sub-activities must be completed separately, i.e. Activity 15.1 must be  

     completed first and each group should report back. A common comprehensive 

     final checklist should be agreed upon. All groups will then use it to complete 

     Activity 15.2.

4. Before starting Activity 15.2,  your group will be allocated a  grade.

SECTION 4

ACTIVITY 16: Understanding Assessment in the three Study Areas

TIME:  120 minutes

OUTCOMES:

At the end of the activity, you will be able to:

· explain the definition of assessment in the National Protocol for Assessment; 

· explain the different forms of assessment stipulated for each study area;

· explain how assessment in the Life Skills subject should be recorded;

· design an exemplar mark sheet.

RESOURCES:

CAPS document

National Protocol for Assessment Grades R – 12 (January 2012)

National policy pertaining to the programme and promotion requirements of the NCS.

METHOD:  

Individual and group activities, discussion, role-play and peer teaching.

INSTRUCTIONS:

You will work in groups and answer the following three questions:
I. Why is assessment important?
II. What is the difference between formal and informal assessment?
III. Are they equally important?  Yes / No.  Discuss your answers.
ACTIVITY 16.1:  Developing mark sheets
Refer to Activity Sheet 16, as well as the table in the CAPS Section 4 and the NPA, p11-13, 24.
INSTRUCTION

1. Use the information on assessment in the three study areas and develop a 

    term mark sheet as well as an annual composite mark sheet.

ACTIVITY 17: Develop exemplars for formal assessment tasks for each study area

OUTCOMES:

At the end of the activity, you will be able to:

· develop exemplar assessment tasks and possible answers for each study area;

· strengthen the assessment items bank tool/checklist. 

The output for this activity will be samples of exemplar assessment items for each study area in Life Skills.

TIME:  420 minutes (7 hours)

RESOURCES:

CAPS document

National Protocol for Assessment Grades R – 12 (January 2012)

National policy pertaining to the programme and promotion requirements of the NCS

METHOD:  

Individual and group activity, discussion and written presentation

INSTRUCTIONS:
1. You will work in groups.
2.  Use Section 3 and Section 4 of the CAPS document, the National   

     Protocol for Assessment and the National policy pertaining to programme and 
    promotion requirements of the NCS.  Also make use of teaching resources 
    (textbooks, etc.) to develop assessment tasks.
3. Groups will be allocated one assessment item, as well as a grade to ensure    

    that assessment items for each study area and each grade have been 
    developed.  Remember  that the informal assessment (that could consist of a 
    series of activities) builds competence for the formal assessment tasks.

· Physical Education and Creative Arts:  ONE assessment task to make provision for learners experiencing barriers to learning and those in multi-grade classes. 

· Personal and Social Well-Being: Choose one of the following: case study, assignment, design and make, project, test (refer to Chapter 4 of the CAPS).

· Personal and Social Well-Being: Draw up an examination paper and memorandum (refer to the table in Section 4 CAPS. to note the differences between Grade 4 and Grades 5 & 6.)

· Read NPA, Chapter 9, p22.

· Refer to Alternative Assessment: 

· alternate attainment of knowledge

· modified attainment of knowledge

· based on Grade-level attainment of knowledge

· When designing tasks, you need to accommodate learners with special educational needs i.e. when doing music and dance, integrate these art forms and allow other learners to assist them with movement. 

· Learners can also be allowed to make movements while in a wheel- chair by focusing on the upper body.

· Consider repeating questions throughout the lesson. Break up tasks into smaller steps that are manageable for all learners.

1. Evaluate your assessment item against the assessment items checklist on the next page.

FOR THIS ACTIVITY:

· Refer to the: Additional Reading on Assessment: Guideline on Setting Assessment Tasks and Examination Papers. (Types of questions, differentiation in cognitive levels by means of Bloom’s taxonomy, etc). 

· Refer to the Addendum for examples of assessment tasks.

· The answers will be open-ended.  Each assessment task must be evaluated against the development tool/checklist.

Subject:  _____________________Grade: ________Date:  ______________
Teacher:  ___________________________________

	
	Developer
	Moderator

	Curriculum
	
	

	1. Are the CAPS requirements covered adequately?
	
	

	2. Have the correct topics been addressed?
	
	

	3. Have any topics been neglected or over emphasised?
	
	

	Cognitive Levels
	
	

	4. Has a grid for cognitive levels, marks and time allocation been completed?
	
	

	5. Is the mark allocation to each question in keeping with the time weighting?
	
	

	6. Are the weightings on the grid correct?
	
	

	7. Does the assessment item allow for the average learner to have a reasonable chance of passing?
	
	

	8. Does the assessment item cater for learning barriers?
	
	

	Quality of question
	
	

	9. Is the numbering of the questions correct?
	
	

	10. Are all the instructions clear?
	
	

	11. Are all questions framed without ambiguity?
	
	

	12. Are the diagrams, graphs, pictures and tables clear and user-friendly?
	
	

	13. Are there a variety of question types? 
	
	

	14. Is there a precise indication of the mark allocation? Do the marks allocated add up to the total indicated?
	
	

	Quality of Teacher’s Memorandum
	
	

	15. Is there a Teacher’s Guide/Notes attached to the memorandum?
	
	

	16. Does the memorandum allow for alternative answers?
	
	

	17. Does the memorandum correspond with the question paper?
	
	

	18. Are the instructions and notes user-friendly?
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Signature of Developer: ___________Signature of Moderator: ___________
Cognitive levels of questions
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Additional Reading on Assessment:  Guideline on Setting Assessment Tasks and Examination Papers
1. The Principles of Assessment

Formal assessment must always be valid, reliable, fair and sufficient.

Valid assessment

The assessment must focus on the requirements as per the standards set according to the Curriculum and Assessment Policy Statements (CAPS). 

Reliable assessment

This is when results received from a test/assessment are consistent. This means that a test or assessment task should produce the same results every time it is used to assess learners.  Reliable assessment also means that when the assessment is developed, the input processes are well organized and based on sound theoretical and educational measurement principles. 

Fair assessment

The method of assessment should not present any barriers to learners’ achievements. It must also be free of bias and sensitive to contextual factors.  

Sufficient assessment

Sufficient assessment in the context of the Intermediate Phase would mean that the types of questions asked and the spread of content definition covers aspects of the work done during the term or year, as stipulated in the CAPS.

2. What is School-Based Assessment (SBA)?
The table below presents some characteristics of SBA:

	SBA

	Developed by teachers at school level.

	May follow guidelines but the teacher individualises measures for his/her purposes.

	Relevant to CAPS within the context of the particular school environment.

	Validity and reliability not proven.

	Quality control is managed internally.

	Comparability across classes and schools may be problematic.

	Less costly.

	Can be developed relatively quickly.

	Assessments are administered by teachers and scripts are marked by teachers.

	Scripts are moderated internally.

	Consistent mistakes made in the development and administration may not be detected.

	Gathering and collating information are often very time -consuming and not efficient.


3.Types of Questions

The format of the paper can include any of the question types mentioned below.  The actual structure and combination will depend on content definition and subject specific requirements.  As a rule, the memorandum is prepared as the assessment item is being developed.

3.1
Short Answer Questions

A short answer item is a question used to find out about what the learner knows. It requires the learner to provide an answer, rather than to select an answer. Short answer items use questions that restrict the answer to a short paragraph, sentence, or single words. Short answer questions are more appropriate for some topics rather than others. They are useful for recall of facts, analysis of data and solving of problems. Examples of short answer items could include lists of items or equipment, brief descriptions of a procedure, sequence of an activity or reasons to explain an event.

Advantages

· Easy and relatively quick to write.

· Less influenced by guessing than multiple choice or true/false questions.

· Easy to score/mark with a high reliability of marking, especially with model answers or a marking guide.

· Provides more scope for the learner to show their knowledge than with a limited response question.

Issues

· Where a short answer is required, the learner should be given clear guidance on the target length of the answer.

· When a marking guide is developed, the test designer/assessor should recognise that there are likely to be correct answers discovered later in addition to those expected and that these should be added to the marking guide as they are identified.

Hints

· Ask for specific information.

· Phrase the question precisely and concisely.

· Ensure that there is a single or defined number of correct answers.

· Avoid phrasing a question that offers a clue to the answer.

· Indicate the marks for the item / question.
3.2
Diagrams/Cartoons/Graphs

This type of question requires the learner to look at a drawing, picture, cartoon or graph and write the correct information in a blank space and interpret or make a drawing. Interpretation and drawing of graphs are used more for higher-level questions.

Advantages:

· Useful in measuring the learner's knowledge of tools, supplies or components.

· Useful for higher level questions.

· Assists learners with low literacy skills by use of pictorial materials.

· Can be used effectively to test many aspects of Personal and Social Well Being (PSW).

· Can be incorporated with other forms of assessment such as case studies or short questions.

Issues

· Preparation and presentation of clear diagrams or pictorial material is difficult.

· Grids for graphs must be drawn accurately when preparing the answer sheet.

· Sufficient amount of graph paper needs to be supplied.

3.3
Fill the Space/Gap questions

"Fill in the gap" questions are another variation of short answer questions. The question consists of a true statement in which one or two important words have been left out.

Advantages

· Little scope for the learner to guess the correct answer.

· Useful for assessing recall of information.

Issues

· Often difficult to write questions that have only one correct answer.

· Sometimes the word(s) omitted make it difficult to understand the meaning of the sentence.

Hints

· Omit only a relevant key word.

· Use straightforward sentences.

· Check that learners can infer the meaning even without a deleted word.

· Do not use “a” or “an” to provide a clue.

· Give credit for all potential answers that make sense.

3.4
Multiple Choice Questions

A multiple choice item is a question or incomplete statement followed by four or five options from which the learner selects the best answer(s). Incorrect options are called distracters. Distracters are used to sidetrack learners who may not know the correct answer.

Advantages

· Marking / scoring is uniform, standardised and usually quick.

· Objectivity in marking reduces any teacher variability factors.

· Assesses a learner's knowledge as well as their ability to discriminate amongst several possible alternatives.

· Can test judgment as well as memory.

· Provides a better sample of the topic being assessed than most other formats given the same period of time.

· Allows for higher order questions to be asked.

· Can assess more complex cognitive tasks.

Issues

· Relies on the learner having appropriate reading skills.

· Construction of effective questions is often difficult and time consuming.

· The quality of the question often depends on appropriate "distracters" or incorrect options.

· Economies of scale can only be achieved with large numbers of learners.

Hints

· Allocate approximately one multiple-choice question per minute.

· Questions should be meaningful and represent a specific problem in the stem of the question.

· Questions should be stated in positive rather than negative terms.

· Distribute answers equally in the positions of a, b, c, and d.

· Avoid the use of grammatical clues at the end of a stem, for example: a, an, are, is, this, these.

· Avoid the use of "some/none/all of the above" as an option.

· Try to include at least four possible responses for each question.

· Use between 1 or 2 questions to assess each of the topics completed during the term.

· Prepare more questions than you need, as not all will be effective. 

· Use plausible distracters.

· Use a question format. 

· Where appropriate, require higher-level thinking as answers.

· Be grammatically correct.

· Avoid giving clues to the correct answer.

3.5 
Matching and Alternative Choice Questions

The matching question is a type of multiple-choice question that is helpful for assessing knowledge of related information. It consists of two lists or columns of related information from which the learner is asked to match the appropriate items.

Advantages

· A lot of content can be covered in one question.

· Easier to write than multiple choice questions.

· Useful variation in questioning.

· Objective and easy to mark/score.

Issues

· Need a large number of items to match within the question.

· Specific instructions/guidelines should be given for matching items.

Hints

· Need 7-10 items to match within the question.

3.6
True/False Questions

The true or false question is basically a statement that has to be identified as correct or incorrect.

Advantages

· Useful for assessing the basic knowledge of facts.

Issues

· Can encourage guessing.

· Questions should not require only recall of trivial information.

Hints

· Ensure that the statement is entirely true or false.

· Include only one idea in each question.

· Use clear language and avoid double negatives.

· Place true and false answers in random order.

· Use false answers so that they represent misconceptions, and true answers for correct ideas.

· Include many questions on a topic to reduce the impact of guessing answers (approximately 50 questions for a true-false test).

· Avoid the terms 'usually', 'always', 'none'.

· Avoid trick questions.

3.7
Essay-type questions 

Essay-type questions are probably the most demanding of questions because they assess the learner’s ability across all the cognitive levels of Bloom’s Taxonomy.

Advantages

· Useful for assessing high order cognitive questions.

Issues

· Essay questions must be formulated very carefully.

· It is easy for learners to misinterpret questions.

· Memoranda are open-ended, depending on the structure of the question, and therefore must be detailed with clear allocation of marks for the responses required. 

· Marker needs to have in-depth knowledge of the topic.

Hints

· Formulate the question clearly.

· Identify probable causes that might lead the learner to misinterpret the question.
· When preparing the memorandum:

· select or generate the most appropriate solution/s; 

· list all the facts/answers required for the essay and the mark allocation for each fact/answer;
· list all possible alternative solutions if any.  

4. Assessment Item Development

An assessment item is one component of a test or assessment task. For example one 'True and False' question from a set of five true and false questions.

Assessment items can also be sourced from previous assessments as well as the Internet where there are many sites with published assessment items. When using assessment items from previous assessments/examinations, it is imperative that those assessment items are adapted or modified as they have been used before.  Merely using those assessment items will compromise the assessment paper.

When preparing or writing assessment items, always remember to apply the critical elements of item writing that include: accessibility, fairness, audience, cognitive levels, context and background knowledge.

The balancing of the “cognitive levels” in developing assessments is crucial in making sure that every learner is given a fair and just chance in achieving the desired result according to her/his cognitive ability.  This leads to the basic question facing teachers the world over, “How do we strike the balance?” Various theories exist on how to “strike the balance”.  However, the one that is most commonly used and has stood the test of time is Bloom’s Taxonomy.  

5. What is Bloom’s Taxonomy?

Understanding that "taxonomy" and "classification" are synonymous helps dispel uneasiness with the term. Bloom's Taxonomy is a multi-tiered model of classifying thinking according to six cognitive levels of complexity. Throughout the years, the levels have often been depicted as a stairway, leading many teachers to encourage their students to "climb to a higher (level of) thought." The lowest three levels are: knowledge, comprehension, and application. The highest three levels are: analysis, synthesis, and evaluation. "The taxonomy is hierarchical; [in that] each level is subsumed by the higher levels. In other words, a student functioning at the 'application' level has also mastered the material at the 'knowledge' and 'comprehension' levels." (UW Teaching Academy, 2003). One can easily see how this arrangement led to the natural divisions of lower, middle and higher level thinking. 

In 2001 Bloom’s Taxonomy was revised.  Basically, Bloom’s six major categories were changed from noun to verb forms.  Additionally, the lowest level of the original, knowledge was renamed and became remembering. Finally, comprehension and synthesis were re-titled to understanding and creating. The changes are explained in the diagram below:
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Caption: Terminology changes.
The graphic is a representation of the NEW verbage associated with the long familiar Bloom's Taxonomy. Note the change from Nouns to Verbs [e.g., Application to Applying] to describe the different levels of the taxonomy. Note that the top two levels are essentially exchanged from the old to the new version." (Schultz, 2005) (Evaluation moved from the top to Evaluating in the second from the top, Synthesis moved from second on top to the top as 'Creating'.

Source:   http://www.odu.edu/educ/llschult/blooms_taxonomy.htm
The new terms are defined as: 

Remembering: Retrieving, recognizing, and recalling relevant knowledge from long-term memory. 

Understanding: Constructing meaning from oral, written, and graphic messages through interpreting, exemplifying, classifying, summarizing, inferring, comparing, and explaining.

Applying: Carrying out or using a procedure through executing or implementing.

Analysing: Breaking material into constituent parts, determining how the parts relate to one another and to an overall structure or purpose through differentiating, organizing, and attributing.

Evaluating: Making judgments based on criteria and standards through checking and critiquing. 

Creating: Putting elements together to form a coherent or functional whole; reorganizing elements into a new pattern or structure through generating, planning, or producing. 

(Anderson &Krathwohl, 2001, pp. 67-68) 

The table below can be used to assist in formulating the assessment questions so that the balancing of the cognitive levels can be addressed.

The table lists each of the categories and the key verbs associated with it.

	Categories
	Remembering
	Understanding
	Applying
	Analysing
	Evaluating
	Creating

	Associated verbs
	Recognising

Listing

Describing

Identifying

Retrieving

Naming

Locating

Finding
	Interpreting

Summarising

Inferring

Paraphrasing

Classifying

Comparing

Explaining

Exemplifying
	Implementing

Carrying out

Using executing
	Comparing

Organising

Deconstructing

Attributing

Outlining

Finding

Structuring

Integrating


	Checking

Hypothesising

Critiquing

Experimenting

Judging

Testing

Detecting

Monitoring
	Designing

Constructing

Planning

Producing

Inventing

Devising

Making


Cognitive Analysis of Assessment Items Developed

Once the assessment item has been developed, accessed or modified and ready to be included in the test/examination paper, use the test specification table on page 9 to evaluate the item level according to the following criteria:

Content:  Does the item match the learning objective in the test plan?

Difficulty:  Is the item at the right cognitive level according to the test specification?

Relevance: Is it relevant to Grade 9 learners in terms of use of language, graphics, NCS/CAPS requirements, etc.?

Translation (versioning) possibility: Can this item be translated, versioned or adapted for learners with barriers and other languages?

Bias: Would this item disadvantage any group in terms of culture, gender, socioeconomic, rural versus urban or language preference?

If the assessment items do not meet the above criteria, it should be rewritten or adapted.

Cognitive levels of questions To be completed by the Developer and attached to the Final draft of the test/examination paper 
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You are on your way home from a busy day at school.  At the robot, a newspaper vendor  tries to sell you the late afternoon edition of the “Daily Bulletin”.  The following headline grabs your attention: “Life Skills subject advisors and teachers need to be knowledgeable in all three study areas…”    You drive off without buying the paper but cannot stop thinking about the headline.  The next day you share this with your colleagues at work and start up a discussion with them by prompting them with the following questions:
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