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SECTION 1: OVERVIEW
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ACTIVITY 1: UNDERSTANDING THE CURRICULUM AND ASSESSMENT POLICY STATEMENT (CAPS) - AN OVERVIEW 
OUTCOMES

At the end of the activity, participants will be able to:
· explain the rationale behind the introduction of CAPS;
· explain the difference between an Outcomes Based Approach and the Curriculum;
· describe the features of the CAPS document.
TIME: 
40 min



RESOURCES / PRE-READING


· CAPS document
· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

· FAQ document

METHODS
Group work and feedback to plenary
INSTRUCTIONS
1. Divide the participants into groups.
2. In groups, participants discuss the following questions:
i.   Do you think the National Curriculum Statement has changed?

ii.   Is the CAPS a “new curriculum”?

iii.   What is the rationale behind the introduction of the CAPS?

iv.   What are the differences between OBE, the NCS Subject Statements and the CAPS documents?

v.   What is the difference between the OBE and CAPS?

vi.   Features of the CAPS document.  Scan through the CAPS document (any subjects). Identify the features in the document

3. Get each group to provide feedback.

4. Wrap up activity with summary of issues on power point presentation.

POSSIBLE ANSWERS
I. Do you think the National Curriculum Statement (NCS) has changed?

· The NCS has  been re-packaged for GET and FET into one document for 
      Grades R to 12.
· It has been strengthened to make content more specific for each grade.  

· The Assessment Protocol and the Requirements for Progression and 
      Promotion have been included together with the CAPS.

II. Is the CAPS a “new curriculum”?

· The CAPS is not a new curriculum.  It focuses on strengthening the   

     implementation of the curriculum and provides much more specific  

     guidelines about what to do in the classroom and how to improve teaching, 
     learning and assessment

· It guides what must be planned and what must be taught against what is 
     planned, and what must be assessed.
III. What is the rationale behind the introduction of the CAPS?

· Strengthened implementation in the classroom: The CAPS is aimed at 
     strengthening implementation and providing more uniformity across 
           provinces, districts and schools.
· Reduction of number of subjects in the Intermediate phase:  The transition 
     from Foundation Phase into Intermediate Phase carried a learning overload 
     for learners with the jump from 3 learning programmes to 8 learning areas.  
     The number of subjects in Intermediate Phase is 6.

· Specified content:  the pacing, sequencing and coverage of content is 
     provided.  This will assist teachers who need to plan together and support 
     each other, but also facilitates learners who have to move from one school to     

     another.  Conceptual development from one grade to another is also clearly    

           indicated, which will make identifying learner support easier when a learner 
           moves on to the next grade but still needs to be supported.

· Formal assessment:  the number of formally recorded tasks is indicated.
· Support for teaching, learning and assessment:  the CAPS provides for the   

minimum that would make teaching, learning and assessment effective, and 
so improve learner performance.  It provides exemplars for teachers who 
need the support as well as guidance to teachers who are competent and 
confident to develop their own activities.

· Clarity on what is to be managed and monitored:  clear indication is given to 
school management and district support on pacing, sequencing and 
curriculum coverage so that management and monitoring of what is 
happening in the classroom can be planned and effective.
IV. What are the differences between OBE, the NCS Subject Statements and 
the CAPS documents?

· Whilst the NCS Subject statements provided WHAT was expected from 
learners at the end of a learning process (or grade), the CAPS provides what content is to be covered as well as HOW the teacher will plan, assess and teach during the time allocated for each subject.

· The NCS Subject Statements spell out broad content for each of the 
subjects, what skills are to be developed and what is to be achieved by the end of each grade.  The CAPS spells out specific content (topics and sub-topics), as well as what is expected annually, per term and even daily in some cases.

· OBE is an outcomes-based approach used to deliver the curriculum.  It is not 
the curriculum. 
V.   Features of the CAPS document.  Scan through the CAPS document (any 
subjects). Identify the features in the document.

· Structure: It covers study areas; topics and sub-topics; exemplar lesson 
plans; annual teaching plans; assessment activities; resources; 

· Planning:  It provides exemplar lesson plans and an annual teaching plan to 
guide what teachers will teach and assess, and what learners will learn.

· Assessment:  Assessment activities are suggested; forms of assessment are 
given as ways of strengthening assessment; the number of tasks for formal 
assessment are given; some subjects have included the importance of 
informal assessment as part of school-based assessment (SBA). 

· Resourcing:  Suggestions are given for kinds of resources needed.  Basic 
requirements for resources are not always listed in all subjects.
ACTIVITY 2:  THE INTERMEDIATE PHASE LEARNER AND TEACHER

OUTCOMES:

At the end of the activity, participants will be able to: 

· describe the characteristics of an Intermediate Phase learner;
· explain the methodologies to be used to accommodate learners in the Intermediate Phase;
· describe how the methodologies would influence planning and assessment;
· explain the skills, knowledge and competencies required by an Intermediate Phase teacher;
· describe the role of the district in supporting the Intermediate Phase teacher.
TIME: 
40 min



RESOURCES / PRE-READING


·    CAPS document 

·    National policy pertaining to the programme and promotion requirements of 
   the NCS

·    National Protocol for Assessment: Grades R – 12 (January 2012)

·    Report of the Task Team for the Review of the Implementation of the NSC, 
   Final Report, Oct 2009

METHODS
Group work and feedback to plenary.
INSTRUCTIONS
1. Divide the participants into groups.
2. In groups, participants discuss the following questions:

i.  Who is the Intermediate Phase learner? (characteristics)

ii. How do his characteristics influence the way he learns?

iii.What teaching methodologies would you use to accommodate the learner?

iv. What skills, knowledge and competencies are required of an Intermediate 
     Phase teacher to respond to the needs of the Intermediate Phase learner?

v.  What is the role of the district in supporting the Intermediate Phase teacher?

3. Get each group to provide feedback.

4. Wrap up activity with summary of issues on power point presentation.
POSSIBLE ANSWERS

i. Who is the Intermediate Phase learner? (characteristics)

· Learner is between ages of 10 – 13.
· Learner is still in the concrete operational phase.
· Learner is dependent on emotional and social support from the teacher.
· Learner requires continuous repetition for consolidation.
· Learners are still discovering their individual learning styles.

ii.  How do her characteristics influence the way she learns?

· He learns by doing/experimenting/becoming involved in the activity.
· Learner in this age group is visually stimulated.
· Learner requires constant consolidation and repetition.
· She needs to be led by the hand – sometimes she is unable to work in a   

totally independent manner.

iii. What teaching methodologies would you use to accommodate the learner?

·    Group teaching

·    One on one

·    Co-operative teaching and learning
·    Peer teaching

iv. What skills, knowledge and competencies are required of an Intermediate 
Phase   teacher to respond to the needs of the Intermediate Phase learner?

· Qualified

· Competent

· Dedicated

· Caring

· Mediators of learning

· Flexible in their methodologies
v. What is the role of the district in supporting the Intermediate Phase teacher?

· District should provide continuous classroom support

· District should provide workshops for the training of teachers on 
    curriculum matters

· District should provide mentoring and coaching

· District should give guidance in the interpretation and implementation of 
    curriculum policies at classroom level

ACTIVITY 3:  UNDERSTANDING THE ARTICULATION BETWEEN PHASES

OUTCOMES

At the end of the activity participants will be able to 

·  distinguish between a band and a phase 
· describe the importance of the band and the phase for management, assessment and progression of learners
· identify challenges experienced in the Intermediate Phase when certain basic competencies are not mastered in the Foundation Phase
· develop strategies for improving district/school target as described in Action Plan to 2014.
TIME: 40 min



RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment:  Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009
METHODS
Group work and feedback to plenary
INSTRUCTIONS
1.  Divide the participants into groups.
2. In groups, participants discuss the following questions:

i.  How many Bands and Phases do we have from Gr R-12?

ii.   Of what importance are these bands and phases for


a.  management


b.  assessment 


c.  progression of learners?
iii.  What kinds of challenges are experienced in the Intermediate Phase 
 when certain basic competencies have not been mastered in the  Foundation Phase?
iv. How does the teacher manage to bridge the gap between the Foundation 
    Phase  and the Intermediate Phase?

v.  Action Plan to 2014 provides quantifiable targets for Literacy and 
     Numeracy (see table below).  How would your district/school influence 
     these provincial targets?

3. Get each group to provide feedback.

4. Wrap up activity with summary of issues on power point presentation.
POSSIBLE ANSWERS
i.  How many Bands and Phases do we have from Grades R-12? Make a graphical illustration to demonstrate your answer.
· Two bands:  GET and FET

· Four Phases: Foundation Phase, Intermediate Phase, Senior Phase (making up one band)  FET ( the other band)
ii. Of what importance are these bands and phases for:

a.  management:  use teachers appropriately trained for these grades; ensure that classrooms are appropriately and sufficiently resourced; understand that learners in each band have different developmental processes and needs; 

b. assessment: use appropriate forms of assessment relevant to learners’ learning styles and needs; assessment needs to be continuous and formative;  drill and practice are required in early grades; 

c.  progression of learners: core competences and skills need to be acquired and reinforced before learners progress from grade to grade or phase to phase; transition from Grade 9 into Grade 10 is made difficult 
when the basic learning intended for the GET is not attained; learning gaps increase as learners progress from phase to phase as learning complexity increases; application of knowledge is superficial when core competences are not reinforced; 
iii.   What kinds of challenges are experienced in the Intermediate Phase when  

       certain basic competencies have not been mastered in the Foundation Phase?

· Poor literacy and numeracy results can be expected.
· Low levels of engagement in concepts that are built on concepts developed in Foundation Phase.
· Little independent learning can happen when the learning backlog is huge.
· Reading across subjects is influenced negatively.
· Certain assessment types cannot be used e.g. read and interpret tasks, and analyse tasks.
· Learning pace will be slow.
· Learners are poorly motivated and have  low confidence. 
v. Action Plan to 2014 provides quantifiable targets for Literacy and Numeracy (see table below).  How would your district/school influence these provincial targets?

· If learners (schools) have low literacy and numeracy scores, then this will contribute to the provincial scores.  Conversely, if schools perform better, then collectively this would improve the provincial scores.
· If there are no intervention plans in place to support schools based on their performance in ANA tests, then schools will continue to perform badly.
· Schools need to set their targets for improvement against what is expected from the province.
· Interventions aimed at improving learner competence and performance need to be put in place, and these should be managed by the districts.
       Action Plan to 2014 provides quantifiable targets for Literacy and Numeracy (see   table below).  
GRADE 3 - The grade average percentage scores for 2011 have been projected to 2014

	Provinces
	2011
	2012
	2013
	2014

	
	Literacy
	Numeracy
	improvement required
	Literacy
	Numeracy
	Literacy
	Numeracy
	Literacy
	Numeracy

	EC
	29
	35
	26
	20
	55
	55
	55
	58
	60
	60

	FS
	23
	26
	32
	29
	55
	55
	55
	58
	60
	60

	GP
	35
	30
	20
	25
	55
	55
	55
	58
	60
	60

	KN
	29
	31
	26
	24
	55
	55
	55
	58
	60
	60

	LP
	21
	20
	34
	35
	55
	55
	55
	58
	60
	60

	MP
	20
	19
	35
	36
	55
	55
	55
	58
	60
	60

	NC
	27
	21
	28
	24
	55
	55
	55
	58
	60
	60

	NW
	22
	21
	33
	34
	55
	55
	55
	58
	60
	60

	WC
	40
	36
	15
	19
	55
	55
	55
	58
	60
	60

	SA
	28
	
	
	
	55
	55
	55
	58
	60
	60


TABLE 1: The grade average percentage scores for Literacy and Numeracy
GRADE 6 – The grade average percentage scores for 2011 have been projected to 2014 

	Provinces
	2011
	2012
	2013
	2014

	
	Literacy
	Numeracy
	Improvement required
	Literacy
	Numeracy
	Literacy
	Numeracy
	Literacy
	Numeracy

	EC
	29
	29
	22
	15
	51
	44
	55
	52
	60
	60

	FS
	23
	28
	28
	16
	51
	44
	55
	52
	60
	60

	GP
	35
	37
	16
	17
	51
	44
	55
	52
	60
	60

	KN
	29
	32
	22
	12
	51
	44
	55
	52
	60
	60

	LP
	21
	25
	30
	19
	51
	44
	55
	52
	60
	60

	MP
	20
	25
	31
	19
	51
	44
	55
	52
	60
	60

	NC
	27
	28
	24
	16
	51
	44
	55
	52
	60
	60

	NW
	22
	26
	29
	18
	51
	44
	55
	52
	60
	60

	WC
	40
	41
	11
	3
	51
	44
	55
	52
	60
	60

	SA
	28
	30
	
	
	43
	45
	55
	52
	60
	60


TABLE 2:  The grade average percentage scores for Languages and Mathematics
ACTIVITY 4: UNDERSTANDING THE IMPLEMENTATION OF DIVERSITY (INCLUSION) IN THE INTERMEDIATE PHASE OUTCOMES

At the end of the activity, participants will be able to: 

· explain the policy that drives the management of the diversity (inclusion) in the Intermediate Phase;
· explain how to implement the policy through CAPS;
· identify strategies for the promotion of inclusion;
· identify various types of barriers to teaching and learning.
TIME: 40 min



RESOURCES / PRE-READING


· CAPS document

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

· White Paper 6
METHODS
Group work and feedback to plenary
INSTRUCTIONS
1. Divide the participants into groups.
2. In groups, participants discuss the following questions:

i. How is CAPS assisting with the implementation of White Paper 6: Special    

    Needs Education - Building an Inclusive Education and Training system?  Do a mind map to represent your response. 

ii. Using one of the CAPS subject documents, identify examples in the

    document that speak to inclusion under the following issues.

	      ISSUES
	PROMOTING INCLUSION

	Teaching approach/methodologies
	

	Selection and use of resources
	

	Creating a conducive classroom environment
	

	Planning for Assessment
	

	Inclusion activities
	


iii.  Identify types of barriers to teaching and learning a teacher may/can

       experience   when implementing CAPS.

3. Get each group to provide feedback.

4. Wrap up activity with summary of issues on power point presentation

POSSIBLE ANSWERS
i. How is CAPS assisting with the implementation of White Paper 6: Special 
     Needs Education - Building an Inclusive Education and Training system?  Do 
     a mind map to represent your response. 

ii. Using one of the CAPS subject documents, identify examples in the

      document that speak to inclusion under the following issues.

	      ISSUES
	PROMOTING INCLUSION

	Teaching approach/methodologies
	Practical approaches used; approaches that require drill and practice. 

	Selection and use of resources
	Alternate resources suggested; resources used that can be used by all learners. 

	Creating a conducive classroom environment
	Activities suggest that learners sit in mixed-ability groups; they use pairing to get learners supported; seating arrangement in class considers learners barriers / needs.  

	Planning for Assessment
	Alternate assessment forms are used or suggested; scaffolded learning is used and assessment in a way that will show what learners with barriers CAN do (not what they can’t do);continuous assessment is suggested and exemplified.

	Inclusion activities
	Activities are adapted for learners with barriers or special needs; activities and learning are scaffolded. 


iii. Identify types of barriers to teaching and learning a teacher may/can

     experience when implementing CAPS.

· Overcrowded classrooms

· Teacher is not trained on alternate methodologies.
· There are no resources to support learners who need more assistance

ACTIVITY  5: UNDERSTANDING  SUBJECTS,  STRUCTURE AND  TIME ALLOCATION OF CAPS DOCUMENT OUTCOMES

At the end of the activity, participants will be able to:
· explain how the number of subjects address the issues of overload raised in the review process as a challenge for implementation;
· describe how the learning areas have been reduced to subjects and their combination;
· describe how the subjects are structured and strengthened and the reasons therefore;
· explain how time allocation is done per subject and how study areas are weighted;
· explain how subjects and their contents accommodate learners in the Intermediate Phase;
· understand how topics are structured/organized in the CAPS document; 
· explain the relationship between the topics in each subject and assessment.
TIME:  
40 min

RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

METHODS
Group work and feedback to plenary

INSTRUCTIONS
1. Divide the participants into groups.
2. In groups, participants discuss the following questions:
i. How does the number of subjects address the issues of overload
ii.  raised in the  review process as a challenge for implementation?
iii. How have Learning Areas been reduced to the number of subjects in the

      CAPS?

iv. How are subjects structured and strengthened? Why?

v. How is this linked to time allocation?

vi. Why are subjects given time allocation?

vii. Are study areas weighted in all subjects?  Why?

viii. Topics in subjects are weighted.  What is the importance of this?

ix. How do the subjects and their content accommodate the Intermediate 
x. Phase learner?

xi. How are topics structured/organised in the CAPS document?

xii. What is the purpose of this structure?

xiii. What is the relationship between the topics in each subject and assessment?
3. Get each group to provide feedback.
4. Wrap up activity with summary of issues on power point presentation.

POSSIBLE ANSWERS
i.   How does the number of subjects address the issues of overload raised in the  review process as a challenge for implementation?

· Number of subjects has been reduced from 8 to 6.

· Technology and Natural Sciences have been combined.
· Arts and Culture and EMS  have been merged to form Life Skills.

· There are fewer subjects for learners in the Intermediate phase, thus minimising overload on learners.
ii.   How have Learning Areas been reduced to the number of subjects in the 

     CAPS?
· Natural Science and Technology have been merged.

· Arts and Culture and EMS have been merged to form Life Skills

iii. How are subjects structured and strengthened? Why?
· Content is specified.

· It is specified according to grades.

· Progression is clearly evident.

· It is structured according to the teaching plan.

iv. How is this linked to time allocation?
· Clear time allocations are indicated for specific content coverage.

· Teachers must ensure clear and concise pacing.

· More time is allocated for Languages and Mathematics

· Time-tabling provides clear guidelines on the number of periods to be allocated for each subject.

v.  Why are subjects given time allocation?
· To avoid overemphasis of particular subjects.

· To ensure that the core subjects are given adequate amount of time to improve learners knowledge and understanding of the subject e.g Languages and Mathematics. More time is given to improve learners language and mathematical abilities.

vi. Are study areas weighted in all subjects?  Why?
· They are weighted so that there is a fair distribution of the subject and that adequate time is given to cover all the content in that particular subject.

vii. Topics in subjects are weighted.  What is the importance of this?
· Topics are weighted so that teachers  avoid overemphasising one topic over another.

viii. How do the subjects and their content accommodate the Intermediate      

       Phase learner?
· Subject and content are pitched according to the level of the learners.
ix. How are topics structured/organised in the CAPS document?
· Topics are structured according to grade specific requirements and show progression from one grade to another.

x. What is the purpose of this structure?
· The purpose of this structure is to ensure that teachers adequately cover the minimum requirement for a particular topic.

· Teachers in each grade will build a foundation and strengthen this foundation as the learner progresses into the next grade.

xi. What is the relationship between the topics in each subject and assessment?
· Topics are clearly indicated in each subject.

· Teachers are given a clear outline as to what has to be covered/taught in each grade.
ACTIVITY 6: UNDERSTANDING TEACHING METHODOLOGIES AND LEARNING STYLES IN THE INTERMEDIATE PHASE OUTCOME(s)

At the end of the activity participants will be able to:
· list the various teaching methodologies used in the Foundation and Intermediate Phase;
· describe how teachers could adapt their teaching methodologies to accommodate learners with different learning styles;
· consider methodologies for those subjects that are combined.
TIME: 40 min

RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009
METHODS
Group work and feedback to plenary.

INSTRUCTIONS
1.   Divide the participants into groups

2.   In groups, participants discuss the following questions:
I. List teaching methodologies that are used in the Foundation Phase and 

      Intermediate Phase classes.
II. How would you adapt your teaching methodologies to accommodate the

learner in the Intermediate Phase ?
III. How would you consider methodologies in subjects that are combined?
IV. How would you approach your teaching methodologies to accommodate 

          different learning styles in your class?
3. Get each group to provide feedback.

4. Wrap up activity with summary of issues on power point presentation.
POSSIBLE ANSWERS

i.  List teaching methodologies that are used in the Foundation Phase and 

    Intermediate Phase classes.  

· FOUNDATION PHASE:  group teaching, peer teaching, co-operative learning,one to one teaching;  random, whole class teaching.
· INTERMEDIATE PHASE:  whole class teaching; peer teaching, cooperative teaching.
II  How would you adapt your teaching methodologies to accommodate the learner   

    in the Intermediate Phase ?
· identify needs of learners

· peer teaching

· small group teaching

III.  How would you consider methodologies in subjects that are combined?

· Small group intervention

· Co-operative teaching and learning

iv. How would you approach your teaching methodologies to accommodate 

     different learning styles in your class? 
· Identify the learning styles of learners in the class.

· Group learners with similar styles and plan lessons accordingly.
· Plan activities to accommodate different learning styles, thus developing a variety of learning styles in the learners.

ADDITIONAL NOTES

For reflection
In education we tend to emphasise only two of the intelligences, namely logical/mathematical and verbal/linguistic. Think about your own teaching: 

· How often do you design learning activities that develop skills in other areas of intelligence? 
Think about your learners
· Do you have learners who are very good at solving disputes and listening to other learners? 

· How do you encourage that kind of intelligence?

· Do you have learners who enjoy physical activities or who like to do things with their hands? 

· How often do you design activities for learners where their particular intelligence can be stimulated?
ACTIVITY 7:  UNDERSTANDING ASSESSMENT IN THE INTERMEDIATE PHASE OUTCOMES

At the end of the activity, participants will be able to:
· explain the importance of School Based Assessment and what it is;
· know the policies that govern the implementation of Assessment;
· explain the purpose of the Annual National Assessment in the system;
· describe how ANA will strengthen School Based Assessment and vice-versa;
· explain the necessity of having progression and promotion requirements stipulated from Gr R-12.
TIME: 

40 min


RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009
METHODS
Group work and feedback to plenary.

INSTRUCTIONS
1.   Divide the participants into groups.
2.   In groups, participants discuss the following questions:

i.  What is School Based Assessment (SBA)?

ii.  Of what importance is SBA in the Intermediate Phase?

iii. How do the following policies govern the implementation of Assessment?

	National Protocol for Assessment Grades R – 12 (January 2012)
	National policy pertaining to the programme and promotion requirements of the NSC

	
	


iv.  How can assessment be used to strengthen teaching and learning?

v.  What is the purpose of the Annual National Assessment (ANA) in the system?

vi.  How will ANA strengthen SBA and vice-versa?
vii. Why is it necessary to have progression and promotion requirements stipulated 
      from Gr R-12?
POSSIBLE ANSWERS

i.  What is School Based Assessment (SBA)?

· It is continuous assessment done both informally and formally by the teacher at the school level.
· SBA indicates progression made by learners against set tasks.
· SBA identifies gaps in teaching, learning and assessment. 

· SBA is used for feedback to SMT, parents, district etc. on the performance of learners.
· SBA uses both performance-based assessment and pen-and-paper assessments.
· SBA comprises different forms of assessment which include assignments, projects, simulations, research and tests. 

· It has a practical component for the assessment of the practical skills and in the case of languages has an oral component for the assessment of the oral skills. 

· Formal assessment tasks are recorded as part of SBE and count for 100% in the Foundation Phase, 75% in Intermediate phase and 50% in Senior phase.
ii.   Of what importance is SBA in the Intermediate Phase?

· Diagnostic assessment at beginning of Grade 4 allows teachers to assess whether learners have the basic competences from the Foundation Phase. These can be compared to the ANA scores for Grade 3. 

· Teachers select those forms of assessment that will assess their learners within each subject.
· SBA provides constant feedback on how learners are progressing and improving.
· In NS /Tech subjects the assessment is structured to be able to assess performance of learners in both subjects.
· At the end of Grade 6, SBA will indicate the readiness of learners to progress to the Senior Phase.
· The external assessment written at the end of the year will allow teachers and SMTs to compare performance of learners throughout the year with the results from the external assessment / examination.
iii. How do the following policies govern the implementation of Assessment?

	National Protocol for Assessment Grades R – 12 (January 2012)
	National policy pertaining to the programme and promotion requirements of the NSC

	
	


Iv  How can assessment be used to strengthen teaching and learning?

· It is planned as part of teaching and learning.
· It provides immediate feedback on whether teaching and learning was effective.
· It must be appropriate for assessing that which is meant to be taught and how learners perform against what is taught.
· It measures actual learner performance against what is expected.
· It identifies the weaknesses in teaching and learning.
· It indicates the support needed to strengthen teaching and learning.
· It identifies learner needs.
· It indicates if the form of assessment was appropriate to what was taught and if resources used were appropriate.
v.   What is the purpose of the Annual National Assessment (ANA) in the

       system?

· To track learner performance each year in Literacy and Numeracy. 

· To monitor progress, guide planning and the distribution of resources; to help improve Literacy/Language and Numeracy/Mathematics knowledge and skills of learners. 
· To provide important information to identify areas where urgent attention is required in order to help improve learning success levels of learners.
· To assist provincial departments, including district offices, to make informed decisions about which schools require urgent attention in terms of providing necessary resources to improve learner performance in these subjects/learning areas.
· To inform Government and the South African public as to how well the schools are serving the country’s children where it matters most, namely, the attainment of functional literacy and numeracy skills that will enable them to study successfully in all subjects

· To provide teachers with essential data about the baseline Literacy/Language and Numeracy/Mathematics capabilities of learners at the beginning of each grade and thereby help them make informed decisions when planning the year’s programme.
· To inform individual teachers about how close or far they are to or from 
realizing the target goals they seek to attain through their teaching, and inspire them to realign their teaching strategies towards accomplishing such goals.
· To provide parents with a better picture of the levels of learner performance in the school so that parents are better informed when they become involved in efforts to improve performance, for instance through decision-making in the School Governing Body and in giving support to learners in the home.
· To provide an appropriate benchmark for teachers in the development of assessment tasks that form part of their school-based assessment programme.
· To assist school management teams to select and implement school-based interventions for improving learner performance in Languages and Mathematics.

vi.  How will ANA strengthen SBA and vice-versa?

· SBA will show how learners achieved against what was expected of them in terms of what the teacher planned and when they were assessed internally, while ANA is an externally set assessment that measures how learners performed against what is expected in the curriculum. 

· How learners are assessed in ANA will influence how teachers set assessment tasks in SBA.
· SBA assesses core competences of learners and the application of these competences.  It measures the learners’ performance against requirements in the CAPS whilst ANA measures learner performance against the requirements of the CAPS and compares it with performance of learners across the system.
· Good SBA will prepare learners effectively for assessment in ANA.
vii. Why is it necessary to have progression and promotion requirements

      stipulated from Grades R-12?

· It provides consistency of performance and progression of learners across provinces, districts and schools.
· Promotion requirements set the benchmark for performance expected and sets learning standards or targets for all grades for all subjects.
·  The same set of minimum standards apply to all learners and all schools.
ACTIVITY 8: UNDERSTANDING LEARNING AND TEACHING SUPPORT MATERIAL (LTSM) REQUIREMENTS IN THE INTERMEDIATE PHASE OUTCOMES

At the end of the activity, participants will be able to:
· define the term Learning and Teaching Support material;
· provide a list of the appropriate LTSM to be used in the Intermediate Phase class;
· explain why it is necessary to use a variety of LTSM in the Intermediate Phase class;
· draw a floor map of an ideal Intermediate Phase class;
· explain the challenges for setting up a conducive Intermediate Phase class;
· provide strategies to minimize these challenges.
TIME: 
40 min



RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009
METHODS
Group work and feedback to plenary
INSTRUCTIONS
1.   Divide the participants into groups.

2.   In groups, participants discuss the following questions:

I. Define the term Learning and Teaching Support Material.

II. Give examples of appropriate LTSM to be used in an Intermediate Phase    classroom.
III. Why do you think it is necessary to use a variety of LTSM in an Intermediate Phase classroom? Draw a floor map of an ideal Intermediate Phase class.

IV. What are the challenges to setting up a conducive Intermediate Phase classroom?
V. How do you minimise these challenges to promote teaching and learning?

3. Get each group to provide feedback.
4. Wrap up activity with summary of issues on power point presentation.

POSSIBLE ANSWERS

I. Define the term Learning and Teaching Support Material.


Broadly speaking, Learning and Teaching Support Materials are any 
materials that facilitate the process of learning and teaching. 
II. Give examples of appropriate LTSM to be used in an intermediate phase classroom.


Magazines; books: fiction and non-fiction, newspapers, atlases, 
encyclopaedias, dictionaries, activity sheets, games, masks, puppets, picture 
books, puzzles, graded readers, audio-visual materials, models, charts, 

globes, flashcards, posters, real life resources, e.g. banking forms and 
documents, application forms, flyers and advertisements, information 
booklets, business documents, enlarged and brailled texts and or charts, 
tactile materials, communication boards, Dictaphones, specimens, computer 
applications and software, education portals, websites, item banks, 
manipulative, educational toys and any other material that supports learning 
and teaching.
III. Why do you think it is necessary to use a variety of LTSM in an Intermediate  Phase classroom?

· A variety stimulates teaching and learning.
· Learning becomes more visual for learner.
· It caters for a variety of learning styles in the classroom.
· It helps to create a resource rich environment.
· Draw a floor map of an ideal Intermediate Phase class.
IV. What are the challenges to setting up a conducive Intermediate Phase  classroom?

· Large number of learners in class

· Shortage of space

· Lack of resources

· Theft

· Financial constraints
· Lack of enthusiasm and motivation amongst learners to enrich classroom   

        environment
· Socio-economic conditions
V. How do you minimise these challenges to promote teaching and learning?

· Redesign the class (move furniture around – get carpets on which learners could sit).
· Write to companies for wall charts e.g  National Woolboard;  sugar   companies;  dairy companies, etc.
· Speak to local businesses.
· Fundraise throughgames, activities e.g cake sale etc..
ACTIVITY  9: UNDERSTANDING EFFECTIVE MULTI-GRADE TEACHING

OUTCOMES

At the end of the activity, participants will be able to:
· explain what multi-grade teaching is;
· describe the positive aspects related to multi-grade teaching;
· describe factors that impact on teaching effectively in a multi-grade classroom;
· assist teachers to identify good multi-grade teaching strategies;
· evaluate how CAPS supports multi-grade teaching and how this can be strengthened.

TIME:
40 minutes

RESOURCES / PRE-READING



Worksheets


Module on multi-grade teaching

Power-point presentation

METHODS
Group work and feedback to plenary.

INSTRUCTIONS
1.  Divide the participants into groups. 

2. In groups, participants  discuss the following questions:

i.  What do you understand by multi-grade education? Do a mind map of discussed concepts.

ii.  What are the some of the positive aspects to having schools offer multi-
  grade teaching?

iii. What are some of the factors that affect learning in a multi-grade classroom?
iv.  What are some of the issues to be considered when teachers select a 

teaching approach or method?

v. Describe some of the challenges that teachers are faced with in a multi-
grade classroom.

vi. How can CAPS assist multi-grade teaching, learning and assessment? How 
can this be strengthened?

3. Get each group to give feedback.

4. Wrap up activity with summary of issues on PowerPoint presentation.
POSSIBLE ANSWERS:


I. What do you understand by multi-grade education?

· Multi-grade teaching is a situation in which one teacher has to teach more 


than one grade, in the same classroom and at the same time.  

· The number of learners is too small to warrant single grade classrooms.

· The learners in each grade are usually of the same age but may differ in 


abilities (as in a mono-grade situation). However, because there is more 


than one grade, the age spread across the class is then different.

· Multi-grade schools are generally found in more rural / remote areas, 


where the population density is low and there are not many children of 


school-going age (Kalaojaa, E. & Pietarinenb, J. 2009).
II. What are the some of the positive aspects to having schools offer multi-grade teaching? 

· In more rural areas, learners are at least being offered the opportunity to go through formal schooling.
· If teacher is well prepared and competent then learners will learn effectively.
· Learners learn from each other.
· The context of the school makes learning very relevant to the learners as they have to consider what impact their situation (they are mainly from the same area, unlike mono-grade schools) has on their learning and vice versa.
III. What are some of the factors that affect learning in a multi-grade classroom?
· Social: mainly from similar cultural backgrounds; relevance if cultures can be used directly in the classroom; similar interests and needs; peer learning is 
promoted; community interest is normally very high in more remote areas;  learning in school has greater impact on home (family literacy can be influenced more strongly); role of school in social development is accepted. 
· Cultural:  strong parental support and involvement; support from other Government departments and stakeholders; cultural activities will include all learners as areas share cultural interests.

· Economic:  issues related to poverty; availability of resources; available support in the form of good materials; teachers need to consider need for good nutrition; appropriate skill development, if offered, impacts immediately on community.

· Physical:  where the school is situated; appropriate learning space; classroom environment; physical accommodation of learners in the classroom; effective classroom libraries to support learning; long walking distances; absenteeism or poor attendance when weather is bad.

· Human resources:  the teacher’s own competence; training of teachers; how well the teachers are prepared; how well planning has been done; good, competent school management. 

IV. What are some of the issues to be considered when teachers select a teaching approach or method?

The group discussions may raise many more and different issues. These are to be discussed with the broader participant group. 

School:

· The school environment / the context of the school. 

· Socio-economic factors that may affect your learners, the community and yourself. 

Learners / learning:

· The number of learners in each grade. 

· The different abilities of the learners.
· Different barriers to learning.
· The cultural backgrounds and languages of your learners. 

· The ages of the learners.
Teachers / teaching:

· Planning effectively.
· Linking the season of the year to appropriate content.
· Selecting appropriate method or approach forthe content selecting of  methods or approaches that will ensure learners learn that which has been planned.
· Teaching  that which can be assessed.
· Managing group work effectively.
Resources / resourcing:

· Available resources, including teaching aids, to strengthen what method is selected.
· Influence of competent support personnel (teachers and community) and learning space.
· Improvisation of resources may heighten the interest in Arts subject(s).
V. Describe some of the challenges that teachers are faced with in a multi-grade classroom.
·   Classroom environment:  too little space; overcrowded classrooms; too many learners; poor infrastructure; paucity of LTSM; 

·   The curriculum: unclear, unspecified content; little consideration for rural context and challenges; one-size-fits-all approach to curriculum delivery; language of learners too diverse; assessment overload; 

·   Intrinsic factors: low motivation; poor training; feeling isolated; administrative overload; 

·   Management and support: poor school management; ineffective utilization of available resources; no or poor district support; little parental involvement and support; 

VI. How can CAPS assist multi-grade teaching, learning and assessment?
· Content and skills are clearly spelt out per grade.
· Exemplar lesson plans will support teacher planning.
· Recordkeeping is specific.
· Number of assessment tasks is specific.
· Principals and SMTs can clearly monitor teaching and learning.

· Any other points raised.

NOTES TO THE FACILITATOR
Many more issues may be raised by group participation.  The possible answers provided are not an exhaustive list.  The implications are important and will be followed through in the subject specific section, where teachers will design a lesson plan for a multi-grade classroom. 

SECTION 2: INTRODUCTION TO LANGUAGES


[image: image4]
Setting the scene

ACTIVITY 10:  OPENING ACTIVITY

The orientation programme is based on the following principles:

· It encourages participation in learning.
· It focuses on classroom practice and all activities are developed to strengthen planning for, and use of the CAPS document at classroom level. 

· It encourages participating educators to draw ontheir knowledge and experience, and it also encourages application in schools and classrooms.

· It encourages educators to share their good practices.

Additional Information on the LiEP
On 14 July 1997, the Minister of Education released the Language in Education Policy (LiEP) in terms of the South African Schools Act, Act 84 of 1996. One of the aims of the LiEP is to counter disparities resulting from mismatches between the home language of a learner and the school’s language of teaching and learning (LoLT). It advocates for an additive approach to multilingualism. This approach encourages learners to learn in their mother tongue as far as it is practicable, while exposing learners and providing them with 
access to an additional language for its effective acquisition. It has been proven that the best way to introduce and develop an additional language is by doing so in conjunction with the development of the learner’s home language. However, the practice has been in most South African schools to use mother–tongue as the language of learning and teaching (LoLT) in the Foundation Phase and then switch the LoLT to English in the Intermediate Phase. This abrupt switch in LoLT has not been without its challenges.

In June 2010 the Minister of Basic Education, Mrs A Motshekga, MP, announced the following changes to the Foundation Phase curriculum, namely that all learners in Grades 1-3 will be required to learn 4 subjects, viz. Home Language, First  Additional Language (FAL), Numeracy and Life Skills; and that all learners whose language of learning and teaching will be English from Grade 4 onwards will be required to learn English (FAL) as a subject from Grade 1.

In terms of implementation, this means that all learners will learn at least two languages, one at Home Language level and the other at First Additional language level. If the Language of Learning and Teaching (LoLT) is going to be English from Grade 4 onwards then English needs to be taught as a subject from Grade 1. If the LoLT remains English or Afrikaans from Grade 1 onwards, then another South African official language should be taken as a subject from Grade1.

ACTIVITY 11:  RATIONALE, FEATURES AND PHILOSOPHY
TIME: 45 Minutes
OUTCOMES
You will understand what the subject is about and which features you find in this subject. 

METHOD
 PowerPoint Presentation and group discussion 
RESOURCES:

· Laptop, Data Projector / OHP

· Curriculum and Assessment Policy Statement
· Flip charts and Koki pens

· Sign Language Interpreter - if need is established

CONTENT
· What is the Subject about?

· Language Levels

· Aims and Objectives

· Time Allocation

· Requirements

· Overview of Language Skills 

· Weighting of Language Skills 

POSSIBLE ANSWERS

Ability to use language effectively enables learners to:

· acquire knowledge

· express their identity, feelings and ideas

·  interact with others 

· to manage their world

·  express, construct, alter, broaden and redefine cultural diversity and social relations

·  broaden their view of the world.

ACTIVITY 12:  LANGUAGE LEVELS AND WEIGHTING OF SKILLS

TIME:60 minutes

OUTCOMES

At the end of the activity, participants will understand:

· the difference between the language levels;

· the aims and rationale for teaching languages;

· the specific aims of teaching listening, speaking, reading and writing skills.

INSTRUCTIONS

· 
Form groups of 8-10.

· The groups discuss the following:

· the specific aims of learning languages

· the rationale for teaching languages

· the aims of teaching language skills such as listening speaking, reading and viewing 

· the rationale for referring to the language level and not the language itself

· the differences and the similarities between the three language levels

· Report back and discussion

BACKGROUND

In the Intermediate Phase many learners encounter difficulty as they make the transition in grade 4 from "learning to read" to "reading to learn", from “learning to write” to “writing for communication”. This difficulty can be even more pronounced for English language learners on FAL level. (This argument does not exclude learners who offer English at HL level because many of them are not pure home language speakers).During this activity we will try to follow up on questions like: Why is it that so many learners experience what is often referred to as the "fourth grade slump"? What can teachers do to make the transition into the grades 4 and 5 less difficult, especially for their FAL learners? 

In this phase learners will work with a wider range of texts than in the Foundation Phase. The language and content of texts will be longer and more complex. Learners will be introduced to oral and written literature, and to important social and environmental issues.

INSTRUCTIONS

Participants work in their groups.
· Read Section 2 of CAPS IP DOCUMENT.

· Groups must identify one spokesperson to deliver their responses.
· Appoint a scribe to capture their inputs.
· Each group member must read Section 2 of the CAPS individually.

· Allow 15 minutes for individual reading time.

· Manage the response time effectively.

· In groups, participants discuss the following questions and prepare a presentation:

· What is Language?

· Why is Language an important subject?

· Identify the three language levels. List the purpose, characteristics (unique features), skills, values and time allocations for each level.

· Give each group a flip chart sheet and different colour koki pens to prepare their responses.
WRAP UP

· Let participants do their gallery walk. (All the answers are in Section 2 of the CAPS). 

· Address clarity seeking questions.

· Discuss achievement of outcomes.

· Revise main points of activity.
POSSIBLE ANSWERS

· Why level and not language?
The labels Home Language, First and Second Additional Languages refer to the proficiency levels at which the language is offered and not the native (Home) or acquired (as in the additional languages) language.

· Language proficiency: mastery of basic interpersonal communication skills for social situations and cognitive skills is essential for learning across the curriculum. 

· Emphasis is placed on all skills but more on reading and writing from Grade 4. 

· Literary, aesthetic and imaginative ability is enhanced to enable recreation, imagination, and empowering their understanding of the world they live in. 

· Home Language proficiency: mastery of basic interpersonal communication skills for social situations and cognitive academic skills is essential for learning across the curriculum. 

· Emphasis is placed on all skills but more on reading and writing from 
Grade 7. 

· Literary, aesthetic and imaginative ability is enhanced to enable recreation, imagination, and empowering their understanding of the world they live in. 

· FAL:  Assumption: Learners have limited knowledge of the language.

·  Early Focus: Develop learners’ ability to understand and speak the language, i.e. basic interpersonal communication skills. 

· Literacy is built on an oral foundation in Grades 2 & 3.There is transfer of literacy skills learnt in HL and then applied, as learners have already studied in their Home Language.

· Listening, speaking, reading and writing skills are strengthened at IP level. 
CONTENT and SKILLS

ACTIVITY 13:  LISTENING AND FORMAL SPEAKING PROCESSES 
TIME: 30 minutes
OUTCOMES

At the end of the activity, participants will demonstrate knowledge of the basic skills

of listening and speaking.

BACKGROUND
· The process approach is used when learners produce oral texts.
· The learners engage in different stages of the listening and speaking processes.
· They will use listening and speaking skills to interact and negotiate meaning.

· They will build on skills developed in the Foundation Phase to carry on more sustained conversations, discussions and short oral presentations.

ACTIVITY 14:  LISTENING & SPEAKING PROCESSES
TIME: 30 minutes
OUTCOME
At the end of the activity participants will be able to apply listening and speaking processes.

POSSIBLE RESPONSES
· Listening and speaking in a Multi-grade class:  the following is critical:

· Progression in accordance with CAPS 

· Addressing  content for the different grades

· Planning for  Multilevel competency

· Integrating the  planning

· Accommodating different levels of complexity

· Varying  and differentiation of the assessment tasks

· Expanding of opportunities 

·  Teaching  listening and speaking to learners with barriers to learning [differentiation]:

· Taking into account the different barriers to learning

· Adaptation of activities according to needs [e.g. deaf].

ACTIVITY 15:  LISTENING COMPREHENSION

TIME: 30 Minutes

OUTCOME

At the end of the activity the participants will be able to use a variety of texts for listening comprehension.

INSTRUCTIONS
· Participants to form groups of 8-10 members representing different grades.

· Groups are provided with a range of texts for preparing a listening comprehension lesson [see pages 17-19 participant’s manual].

· Group identifies the purpose of their text (specific information / critical analysis and evaluation / appreciation).

· Group designs a listening comprehension lesson in which learners should listen for specific information, critical analysis and evaluation, and appreciation.

· Group presents the listening comprehension lesson.

· Groups discuss listening for various purposes and findings by groups.

WRAP UP
· Were a variety of texts used?

· Was the purpose of text identified?

· Were questions set according to cognitive levels? (starting from easy to more challenging questioning)

· Did you consider differentiation?

· Did you accommodate multi grade principles?
ACTIVITY 16: KEY FEATURES OF ORAL COMMUNICATION
TIME: 60 Minutes

OUTCOME
At the end of the activity the participants will be able to work with different communication texts.

INSTRUCTIONS

· Participants to form groups of 8-10 members representing different grades.

· Facilitator divides the oral communication texts among the groups [prepared and unprepared speech, reading aloud, speaking, directions and instructions, vote of thanks, role play, group discussion, debate interview, and story telling p.16].

· Group brainstorms and discusses the speaking process, communication strategies, purpose, features and conventions of the chosen oral communication text. Ideas are systematised on flip charts.
· Gallery walk and discussthe features and conventions of oral communication texts and findings by groups.
· Group develops an assessment task to assist Grade 4-6 learners in presenting the chosen oral (speaking) communication text. 

· Group includes the following information in the oral assessment task: definition, purpose, features/ strategies and conventions, duration of oral communication text and assessment requirements/ rubric.

· Group presents the oral assessment task.

WRAP UP
· Length of Texts for learners to engage with


[HL p. 32; FAL p. 30; SAL p.28]
· Discussion of key features of oral communication


 [HL p.16; FAL p.15; SAL p.17]
READING and VIEWING
OUTCOME

At the end of these activities, the participants will display knowledge of the reading processes, strategies and approaches.     
ACTIVITY 17:  READING AND VIEWING STRATEGIES

TIME:  60 minutes

BACKGROUND AND CONTENT
· Language teaching approaches e.g. text based, communicative, process orientated approach

· The reading process: pre-reading, reading, post-reading

· Reading strategies using written and visual texts: skimming, scanning, predicting, evaluation, visualizing, critical language awareness 

· Visual literacy

· Vocabulary development and language structures and conventions using the text based approach

· The structure /organisation of texts used across the curriculum e.g. text types available from other subjects i.e. maps, graphs, tables, charts etc.
PART ONE:  GROUP ACTIVITY - TEXT TYPES 

TIME: approx. 45 minutes

INSTRUCTIONS

· Refer and identify the 6 categories of text types, i.e. narrative, information etc. used to organise texts in the CAPS document pp.25&26 (HL).

· Use a Teaching Plan from HL and FAL grades 4-6 and identify the examples of text types mentioned and list them under the above mentioned categories.

· Display the flip charts for a gallery walk.

WRAP UP

A Text-Based, Communicative, Process Orientated Approach

· The text-based and communicative approach is both dependent on the continuous use and production of texts.

· The text-based approach enables learners to become competent, confident and critical readers, writers, viewers and designers of text.

· Through critical interaction with text, learners develop the ability to evaluate texts.

· Vocabulary and language conventions should be taught in context as other language skills are taught and developed.  

· Through interaction with a variety of texts, learners extend their use of vocabulary and correctly apply their understanding of Language Structures and Conventions.

PART TWO: INDIVIDUAL ACTIVITY-READING METHODS

TIME: approx. 15 minutes

INSTRUCTIONS

Work individually and write down the definitions of the following reading methods:

· Shared Reading

· Guided Group Reading

· Independent Reading

· Paired Reading

· Reading Aloud vs. Silent Reading
WRAP UP

A few individuals report on their definitions to the larger group and the facilitator consolidates the concepts.

Suggested Responses

· Shared Reading

Shared reading is done with the whole class. In the shared reading lesson, learners share the reading task with the teacher, and gradually take over the task of reading.

· Group Guided Reading

Group Guided Reading is a teacher directed activity. It involves using carefully selected books/texts. The teacher supports a small group of learners as they talk, read and think their way through a text. This method should be used to gradually get reluctant readers to do more and more independent reading.

· Independent Reading

Independent Reading is a purposeful planned activity. Learners choose their own according to their interest and ability. Learners should be guided to choose texts that they can read with a high degree of success.

PART THREE: PAIRED ACTIVITY- READING AND VIEWING 
TIME: approx. 15 minutes
CONTENT

Strategies and Sub-skills of Reading and Viewing

Language Across the Curriculum

INSTRUCTIONS

Working in pairs, identify the reading and viewing content, strategies and sub-skills from the policy document: (HL pp.17 and 18). 
· Give examples of reading strategies e.g. skimming and scanning that could
be used in other subjects across the curriculum.
· Use a graphic organizer to record your responses on a flip chart.
WRAP UP

A few groups report to the larger group and the facilitator consolidates the concepts.

POSSIBLE RESPONSES
· Skimming for main ideas
· Scanning for supporting detail
· Using contextual clues to infer meaning
· Rereading
· Summarizing
· Clarifying
· Making inferences

· Explaining writer’s point of view

· Drawing conclusions/own opinion

· Visual literacy

· Persuasive techniques

· Use of layout and design features

ACTIVITY 18: THE READING PROCESS
TIME: 60 minutes
OUTCOME
Participants will display knowledge of the reading process.

METHOD
Group Work







INTRODUCTION

Reading process consists of the pre-reading, reading and post reading stages. The activities the learner will be engaged in can be summarised as on pp. 10 & 11 (CAPS HL & FAL).

INSTRUCTIONS

· Working in groups, choose a text from any of the Workbooks. 
· Design suggested activities for each stage of the reading process e.g. pre-reading, reading and post-reading.
· Indicate how you would introduce new words, as well as language structure and use.
· Report back using flip charts.
WRAP UP
· Highlight the salient features of the reading process.
· Re-read CAPS HL &  FAL pp. 10 & 11; SAL pp. 12 & 13 and check your responses.
ACTIVITY 19: WORKING WITH TEXTS

TIME: 40 minutes
OUTCOME
At the end of the activity, participants will display knowledge on how to teach  features of literary genres.

INSTRUCTIONS

· In your groups, discuss how to teach the following features of literary genres:
1. Plot
2. Background and setting
3. Characters
4. Themes/messages
· Feedback with role- play inyour response, e.g. interviews.

WRAP UP

Emphasise the salient aspects of literary genres.
POSSIBLE RESPONSES

Features of Literary Genres

· Theme/Message is the central idea answering the question “why” the author wrote the story.

· Plot is the “how” of the story. It refers to the chain of events caused by the conflict (the problem) that builds up to the climax. 

· Setting is the “where” and “when” of the story and refers to the place and the time in which the story takes place.

· Characters / Characterization refers to the “who” of the story. The story will have main and supporting character/s.  
ACTIVITY 20: LANGUAGE STRUCTURES AND CONVENTIONS

TIME: 60 minutes




OUTCOMES

· know what language structures and conventions need to be taught;

· be able to deal with language structures and conventions as part of a systematic grammar programme;

· develop critical language awareness skills and be able to follow an integrated approach.

BACKGROUND

· A good knowledge of vocabulary and grammar provides the foundation for skills development.

· Teaching of language structures and conventions happens in an integrated way.

When selecting listening, reading and writing texts for each two-week cycle, make sure that they contain some language structures and conventions items you want to cover.

· Select some of the items your learners have difficulty with and give them formal practice.

· Thirty minutes (per week) is set aside for formal instruction and practice in language structures and conventions.

· Language structures and conventions should be taught in context.

Ref: CAPS HL p12.
METHODS

Group discussion

Provide feedback

INSTRUCTIONS

· Participants to form groups of 8-10 members representing different grades.

· Groups discuss the following:

· What language structures and conventions need to be taught
· Language structures and conventions as part of a systematic grammar programme

· How language structures and conventions will be taught during the systematic grammar programme

· Critical language awareness 

· Integration

WRAP UP

Facilitator refers to the Outcomes.

POSSIBLE ANSWERS

· Participants are able to refer to CAPS Document: Teaching Plan regarding the Language Structures and Conventions that need to be taught within the Intermediate Phase.

· Systematic grammar programme: Language Structures & Conventions. Understanding that the teacher starts with the phonics – word – sentence- paragraph – extended writing piece.

· Critical awareness of how spelling, punctuation, etc. influence the meaning within the sentence (bias, irony, prejudice, stereotypes, etc.).      

· There is integration within the Language Skills.

· Literature: Ability to name, identify, apply Setting, Characters, Theme, Plot, etc. in a variety of literary texts.

ACTIVITY 21: WRITING AND PRESENTING
TIME: 30 minutes

OUTCOMES

Participants will be able to:

· demonstrate knowledge regarding the key features  of creative and literary texts;

· structure appropriate questions when focusing on texts by using cognitive levels.

BACKGROUND

· Select some of the items your learners have difficulty with and give them formal practice.

· Thirty minutes (per week) is set aside for formal instruction and practice in language structures and conventions.

· Language structures and conventions should be taught in context.

Ref: CAPS HL p12.
INSTRUCTIONS
· Work in Groups of 8-10.

· ACTIVITY 21.1 – Participants discuss the questions by making use of the think-pair- share approach. All groups to provide feedback- use flipchart paper.

· Refer to CAPS pp 36 – 87 & discuss the Writing Processes in groups.

· ACTIVITY 21.2 - Work in Groups. Write on flipchart paper. 

· Refer to the text: The Amazing Kangaroo pg. 98
21.2.1 Decide on a focus grade.

21.2.2 Refer to and list the cognitive levels in Barrett’s Taxonomy: CAPS (pp. 91,92)

21.2.3 Formulate a lower order, middle order and a higher order question from the text: The Amazing Kangaroo
21.2.4 As an extended activity, illustrate how you would unpack language conventions & structure using the same text – in other words: Create a Language lesson using the same text. You may focus on Nouns, Sentence structure, etc. 

21.2.5 Identify which part of the content on pg. 98 you would describe as Language Structure and why? Which part would you describe as Language Conventions and why?

21.2.6 Provide feedback.

WRAP-UP
Facilitator refers to the Outcomes of the Writing Process. 

POSSIBLE ANSWERS

Activity 21.1: Participants should show understanding and knowledge of the writing process. They should be aware that the writing process could also be applied as a way of scaffolding, because we ultimately want to develop learners into independent readers, writers and thinkers. 

Activity 21.2: Participants should pose the different levels of questions by incorporating Bloom’s / Barrett’s Taxonomies. They should also indicate that questions should be structured as follows: Lower Order questions = 30% Middle Order questions = 40% and Higher Order questions = 30%.

Participants should be able to create a Language lesson using the same text. They   focus on Parts of Speech, Sentence structure, Literature, etc. Ability to illustrate an inclusive teaching approach would be good.

Refer to generic cognitive taxonomies

ACTIVITY 22:  LANGUAGE ACROSS THE CURRICULUM

(Describe the given pictures in English.) 

TIME:60 minutes
OUTCOME

At the end of this activity participants will be orientated towards the aim and purpose of the session, which intends to build English vocabulary for another subject, in this example Natural Sciences and Technology.

INSTRUCTIONS

Participants work in their groups representing different grades.

· Each group member must read the input document from the generic Section 1 on LAC individually.

· Allow 15 Minutes for individual reading time.

· Do the adjoining exercise on environmental language.

· In groups, participants discuss the following questions and prepare a presentation:

· What is Learning Across the Curriculum? 

· Does it pertain to languages per se?

· How would you manage this element? 
I. [image: image5.png]



The learner will have to write a text derived from the following pictures while using correct English subject specific vocabulary.

Exemplar answer
An indigenous forest is an ecosystem in which the plants and animals lived in and interacted closely with one another and their environment. If the inter-relationships are damaged, it can spell disaster for the forest community and lead to extinction of plants and animals that cannot survive outside the forest environment.

People rely on forests for important resources. We all need to be aware that certain human activities damage the balance of life in the forest environment.

QUESTIONS
· How would you try to build environmental sciences vocabulary in a Grade 5?

· How would you consolidate the learnt vocabulary?

WRAP UP

Feedback to group
SECTION 3: TEACHING APPROACHES AND PLANNING


[image: image6]
ACTIVITY 23(a):  MOVING TOWARDS IMPLEMENTATION - TEACHING METHODS AND APPROACHES

TIME:120 minutes

OUTCOMES
At the end of the activity, participants will be able to discuss various methods and approaches with understanding and be conversant on teaching methods relevant/applicable to every level of the activity.

BACKGROUND
A method constitutes a way of delivering a lesson in a planned and structured manner. The following methods were used in a language context throughout time.

Structural methods
Grammar-translation method

Audio-lingual method

Functional method
The oral approach / situational language teaching

More recent methods
Communicative Language Teaching

Suggest opedia
This teaching method is used in different fields, but mostly in the field of language learning. By using this method a teacher's students can learn a language approximately three to five times as quickly as through conventional teaching methods.

Total Physical Response

This method aids learning a second language. The method relies on the 
assumption that when learning a second or additional language, it is internalized through a process of code-breaking similar to first language development. The process allows for a long period of listening and developing comprehension prior to production. Learners respond to commands that require physical movement. TPR is primarily used by ESL/EAL teachers, although the method is used in teaching other languages as well.
Teaching Proficiency through Reading and Storytelling
This method involves conveying events in words, images and sounds, often by improvisation or embellishment. Stories or narratives have been shared in every culture as a means of entertainment in education, cultural preservation and in order to instil moral values. Crucial elements of stories and storytelling include plot, characters and narrative point of view.
Immersion
This method of instruction is based on extensive exposure to surroundings or conditions that are native or pertinent to the object of study, especially second additional language instruction in which only the language being taught is used.

INSTRUCTIONS

· Your facilitator will read the scenario out aloud and allocate the questions below.

· You must work in pairs in your groups.

· After you have answered the following questions in pairs, prepare a group report for presentation.

WRAP UP

ACTIVITY 23(b):  APPLICATION OF TEACHING METHODS AND APPROACHES

OUTCOME

At the end of the activity, participants will be able to identify and apply appropriate teaching Methods and Approaches.
A CASE STUDY 

This is a Multi Grade school on a small farm. The school staff is made up of 2 teachers. The principal teaches the Intermediate Phase, and the teacher is responsible for the Foundation Phase.
	Grades
	1
	2
	3
	4
	5
	6

	Learners
	30
	20
	9
	7
	12
	11


There are 89 learners spread across 6 grades (grades 1to 6).

One of the Grade 4 learners is partially sighted and a Grade 2 learner suffers from epilepsy. Some of the learners come from the neighboring farms. 

 The home languages of the learners are isiXhosa, Setswana, and Sesotho. The common language practised by the learners is Afrikaans. Two of the learners (aged 8 and 10) who are siblings come from a child-headed-family .The school has outdated and limited resources. The school starts at 8h00 and finishes at 14h00. 

(How will the school implement the CAPS, taking into consideration, the different grades, abilities, the language levels, barriers to learning, available resources, and time tabling.)
INSTRUCTIONS

1. Identify the challenges the school may face in the above scenario. 

2. Categorise the issues identified.

3. Design a reading comprehension lesson. Which method and approach would you employ? Give reasons for your choice.

WRAP UP(a and b)

Teaching English as a Subject and as the Language of Learning and Teaching (LOLT)

The teaching of English as a subject will be strengthened through:
· training and guiding subject teachers on strategies/methodology of teaching, organizing and strengthening language in the classroom in order to assist learning; 

· teaching learners basic language learning strategies on how to use language to learn effectively in their different subjects.

All subjects share the following learning skills, which are traditionally regarded as the domain of the language teacher:

· Locating information - using encyclopedias and reference books, and gathering facts from field trips and interviews

· Organizing information - outlining and categorizing 

· Acquiring information - using strategies such as skimming through reading and scanning and understanding the importance of pre-reading strategies

· Acquiring information - setting purpose for listening and through listening and observing

· Communicating orally - speaking with accuracy and poise, and in writing with clarity and exactness, using the writing process

· Interpreting pictures - constructing simple graphs, tables, charts, and other pictorial material, including cartoons

· Evaluating and applying - applying problem-solving and information critical thinking skills.

Subject teachers will also be capacitated in teaching the above-mentioned skills to learners in their subjects. These skills are embedded in the basic language skills across the curriculum: listening and speaking, reading and presenting.

Teaching approaches and BLA (Balanced Language Approach) methodologies as per CAPS

The following teaching approaches and methodologies will be addressed in both English as a subject and LoLT:

· Language-focused teaching, learning and assessment in content subjects.

· Development of vocabulary, clarity of concepts (help to visualize and form mental pictures, sequence content learnt in logical order, etc.) and scaffolding of content in the subject.

· Process and product.

The approach to teaching language and learning skills should focus on both process and product. The basic language skills such as oral, reading and writing should be taught as processes. For example, before learners can read a text, they should preview its features such as table of contents, index, glossary, etc. then read and clarify the meaning of the text and finally, respond to questions to demonstrate understanding. 

· Text-based approach.

· Texts from different content subjects should be used in the English classroom so that learners can become familiar with content specific vocabulary.

· Communicative approach.

     One of the aims of Curriculum and Assessment Policy Statements (CAPS) is 
to    

     teach learners how to communicate. The approach to teaching both English and 
     the content subjects should enable learners to communicate. They should be 
     taught the use of language that is above sentence level and to understand 
     how to use cohesive and coherent devices.
· Learner-centered approaches and transmission mode.

     The approach should enable learners to construct knowledge on their own while 
     the teacher should impart knowledge through various modes like formal 
     teaching, lecturing, facilitating, etc.

ACTIVITY 24:  READING AND COMPREHENSION SKILLS IN THE LANGUAGE SUBJECT

CONTENT

The consolidation and strengthening of reading and comprehension skills within the language subject.

TIME: 30minutes
OUTCOME


At the end of the activity participants will be able to understand the reading strategies employed by the CAPS.

INSTRUCTIONS

In this activity discuss the importance of teaching English language learners three reading strategies to help facilitate a productive literacy environment, suggesting that learners must be taught specific reading strategies in which purpose, comprehension, and memorization are facilitated. 

· The first section presents a pre-reading strategy, focusing on a K-W-L Strategy (knowledge-what I want to know- what I have learned) worksheet, which graphically assists English language learners in understanding specific 
information in a variety of content areas. 

· The second section offers a during-reading strategy that utilizes word clusters by using graphic organizers in which categorizations are used to promote vocabulary building. 

· The third section describes a post-reading strategy involving a mind map. Each section introduces the concept and describes the procedure and purpose. These strategies can be adjusted to varying degrees of reading proficiency.
See CAPS document.
ACTIVITY 25(a): INCLUSION

This activity might be done earlier in the week)
TIME: 60minutes
OUTCOME

At the end of the activity, participants will be sensitized to know and understand barriers to learning.

RESOURCES

 Activity sheet - Hand – out
CAPS document
Guidelines for responding to learner diversity through CAPS

Guidelines for Inclusive Teaching and Learning (2010)
BACKGROUND
“Inclusivity should become a central part of the organisation, planning and teaching at each school. This can only happen if all teachers have a sound understanding of how to recognise and address barriers to learning, and how to plan for diversity” (p5 – CAPS)

The CAPS assumes an inclusive approach to teaching, learning and assessment.  Teachers need to be aware of the social, emotional, physical and other needs of the learners as they develop their lessons.

 In addition, teachers also need to be aware of any particular barriers to learning and/or assessment that exist specifically in languages, so that they can make provision for these in developing their Lessons. 
It is important to be specific about the barriers being experienced by learners so that the appropriate intervention can be done. Making incorrect assumptions about learners can be an impediment to learning.

Therefore the possible barriers that can be present in a Language classroom, and their impact, need to be considered when assessing the learners. 

The adaptations of content, resources, assessment, etc is done at the lesson planning level.

INSTRUCTIONS

· Work in groups.

· Look at the table below that highlights some of the possible barriers to learning and their implications for learning in the Languages subject.

	Different types of learning barriers
	How the barriers may impact on the Languages
Subject.
	The skills that will be affected by these barriers.
	Possible Interventions/adaptations to learning in collecting evidence.
	Possible way to evaluate evidence

	PHYSICAL BARRIERS

	Speech difficulties
	May not be able to successfully complete tasks that require speaking.
	Speaking
	Shorten the speaking assignment. Provide flexible time limits. 

	Checklist or Rubric

	Seeing difficulties
	May experience difficulties reading from the board, or completing activities requiring reading.
	Reading and writing
	Seat the learner closer to the chalkboard. Give the learner shorter tasks, with vocabulary that is simplified. Enlarge the print. Give the learner a longer time to complete the task.
	Rubric
Memorandum

	Hearing difficulties
	May experience difficulties with listening tasks.
	Listening 
	Demonstrate, model and prompt the expected response.
Provide opportunities for shared learning to encourage speaking and listening.
Pace or scaffold the listening activity.
Test key concepts only.
	Checklist

	Pattern formation
	May not write well-formed letters.
	Writing
	Lots of encouragement. Focus more on the other positives instead of stressing the learner out about handwriting.
	Rubric

	COGNITIVE BARRIERS

	Copying difficulties
	May experience difficulties when copying from the chalkboard or any other sources.
	Reading and Writing
	Focus on key aspects to be copied, shorten task to be copied, place learner near to chalkboard, ask for an oral rather than a written response, and provide flexible time limits.
	Rubric

	Auditory memory 
	May not be able to remember what they have listened to.
	Listening 
	Shorten task, focus on key aspects,
	Checklist
Rubric

	Auditory discrimination
	May not understand what they hear because of the inability to distinguish between sounds.
	Listening

	Provide written instructions, highlight essentials
	Checklist
Rubric

	Reading/scanning difficulties
	May have difficulty in reading a text fluently.
	Reading
	Provide reading material that is not too linguistically difficult to read. Provide individual assistance.
	Rubric


	Visual discrimination
	May not be able to tell the differences between words and letters when reading.
	Reading and writing
	Read material aloud, record the material, use guided writing, provide wordlists etc.
	Rubric
Checklist

	Visual memory
	May not remember words encountered before, which will negatively affect the sight-reading vocabulary. May not be able to read fluently and with understanding.
	Reading, Writing, Thinking and Reasoning
	Provide wordlists with sight words, provide simpler reading material, shorten tasks, provide key aspects, provide materials that will interest the learners and relate to their schemata. Use text with illustrations to facilitate understanding.
	Rubric
Checklist

	Logic 
	May experience difficulties in summarising information in a text, or writing well-structured writing pieces.
	Thinking and reasoning, reading and writing.
	Shorten task, give individual assistance, use graphic organizers and guided writing.
Use text with illustrations to facilitate understanding.
	Rubric
Checklist

	SOCIETAL or PEDAGOGIC BARRIERS

	A print-poor environment
	May not be able to develop their reading and writing skills if they do not have access to libraries or other reading materials.
	All the LOs are affected.
	Fill your classroom with reading material (reading corner containing both fiction and non-fiction books).
Provide material that will interest the learners. 
	Rubric

	A large mismatch between the culture of the home and the culture of the school
	May not be able to relate to what is being taught, and consequently may experience difficulties in the school environment.
	All the LOs may be affected, particularly Reading and Writing.
	Create a classroom atmosphere in which the learners’ backgrounds and cultures are valued and recognized (multilingual materials).
	Rubric


· Brainstorm possible intervention/adaptation strategies provided and choose the most appropriate to complete the table above. 

Possible interventions/ adaptations
· Shorten the tasks.
· Use flexible time limits.
· Use study guides.
· Use graphic organizers and guided writing.
· Demonstrate, model and prompt the expected response.
· When doing reading, choose texts that have illustrations and that are easier to reinforce a concept, but let them attempt to demonstrate the same outcomes.
· Use a variety of types of tasks and texts that link and expand concepts.
· Re-teach the content if necessary.
· Use supplementary materials.
· Provide wordlists.
· Create a more positive learning environment in which learners feel valued and encouraged to take risks.
· Create a classroom atmosphere in which the learners’ backgrounds and cultures are valued and recognized.
· Select texts and books that are culture sensitive.
· Provide reading material that will interest learners and that is not too linguistically difficult to read.
· Adapt the teaching methodology to the needs of specific learners.
· Encourage learners to read for meaning as well as personal satisfaction.     
· Provide opportunities for shared learning to encourage speaking and listening. Allow for knowledge to be constructed through group discussions.
· Pace or scaffold the activities.
· Read material orally.
· Record the material.
· Highlight essentials in a listening or speaking text.
· Provide individual assistance.
· Read tests or assignments orally.
· Provide flexible time limits.
· Give multiple-choice options.
· Provide tasks that require short answers.
· Test key concepts only.
· Use oral reports rather than written reports.
· Focus on the positive aspects or talents of the learners. Get to know which Intelligence is their strongest, and work on them. (Multiple Intelligences).
WRAP UP

Report back to plenary
ACTIVITY 25b: PLANNING FOR DIVERSITY - TTI

TIME: 60 minutes


OUTCOME

Be able to plan for barriers to learning.

INSTRUCTIONS

Read:

1.Guidelines for responding to learner diversity in the classroom through Curriculum and Assessment Policy Statements; and

2. CAPS Intermediate Phase HL/FAL (English).
Use the same development process of identifying possible interventions in Activity 27a,to do planning for diversity in activity 27b and adapt the tasks given to the following needs:

Step 1:
List four (4) existing barriers to learning that occur in your classrooms.

Step 2:
State what you hope to achieve (desired results) through implementing the Guideline for responding to learner diversity in the classroom. What are the desired goals/results you want to achieve? 

Step 3:
Decide on the necessary actions (strategies) that need to be taken in each case and then list them(no more than 2 strategies per goal).

Step 4:
Decide on which people would be responsible to carry out the various tasks that arise out of each strategy (action).

Step 5:
Set time limits for completing each task.

Step 6:  State whether you think your adaptation/ intervention could be successful. 
WRAP UP (a and b)

(This activity might be attempted earlier in the programme)

Report back to group and share learning.

ACTIVITY  26(a):  FROM CURRICULUM DOCUMENT TO CLASSROOM PLANNING
TIME:  90 minutes

OUTCOME
At the end of this activity participants will be orientated towards the aim and purpose of planning from the CAPS.

BACKGROUND

This Module gives a detailed breakdown of the structure and content layout for each grade in the Intermediate Phase. Getting to know the content of language subjects is the main focus of this specific training. This orientation will help you to understand what can be derived from the CAPS and what parts might be derived from other sources. It is very practical and empowering as it gives participants an opportunity to engage and interact with the content of CAPS. 

METHOD

Group and paired activity, discussion and written presentation.

INSTRUCTIONS

Divide into two groups – one group focuses on 28a) and the other 28b). This means that groups are working in parallel.

· Study Grades 4- 6 content in the CAPS Section 3. You are required to give an explanation of the content under Section 3.3 regarding the Teaching Plan.

· Participants must work in pairs within their groups to discuss elements of the lesson plan. 

· In groups design lesson plans for Grades 4, 5 and 6 for term 1 week 1 and 2 that hinges on the CAPS. (Ensure that the lesson plan caters for special needs.)

· Identify challenges teachers might experience to extract meaning from the prescribed teaching plan as published in the CAPS document in order to develop lesson plans.  

Extract from the CAPS HL Policy Document

	GRADE 4                                                                                                                    TERM 1

	WEEK 

1 – 2
	LISTENING AND SPEAKING (ORAL)
	READING & VIEWING
	WRITING & PRESENTING
	LANGUAGE STRUCTURES & CONVENTIONS

	
	2 hours
	5 hours 30 minutes
	4 hours
	30 Minutes

Integrated with time for Listening & Speaking, Reading & Viewing and Writing & Presenting

	
	Listens to a short story

Text from the textbook or TRF

· Introductory activities: prediction

· Identifies characters 
· Recalls main idea

· Answers oral questions

Retells a story

· Retells events in correct sequence.
· Names the characters correctly.
	Reads a short story

Text from the textbook or TRF Pre-reading: predicting from title and pictures

· Uses reading strategies: making predictions, uses phonic and contextual clues

· Discusses new vocabulary from the read text

· Identifies and comments on the characters 

· Gives and explains own feelings about the text.
· Reads aloud with clear pronunciation, phrasing, tempo

· Uses a dictionary
Reflects on texts read independently

· Retells story or main ideas in 3 to 5 sentences

· Expresses emotional response to texts read.

· Relates to own life
	Writes a story based on a personal experience/ event
· Chooses appropriate content for the topic

· Uses the story structure as a frame

· Includes characters

· Uses appropriate grammar, spelling and punctuation

· Uses a range of vocabulary related to topic 

· Creates a personal dictionary 

Uses the writing process

· Planning / pre-writing
· Drafting 
· Revising 
· Editing
· Proofreading, 
· Presenting
	Word level work: common nouns, proper nouns, countable and uncountable nouns

Sentence level work: simple sentences

Spelling and punctuation: full stop, capital and small letters 




ACTIVITY 26(b):  FROM WORKBOOK TO LESSON PLANS

TIME: 60 minutes

OUTCOME

At the end of this activity participants will be orientated towards the aim and purpose of planning from the workbooks.

METHODS

Group work and feedback to plenary.
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Both example texts are non-fiction texts and would exemplify the Language Across the Curriculum issue well.

	We would like to encourage you to use the template you are using in your Provinces and what you are asking your teachers to present their lesson plans in. If, however, you do not have an example template, you can use the under mentioned model.


Lesson Plan

Educator: Reinhard Kuhles

Ⅰ. Date: January 25th, 2012, (Monday)

Ⅱ. Time: The 5th period (11:20-12:10)

Ⅲ. Class: The 1st-year, Class 4 (11 boys & 9 girls)

School: Benoni High School, Benoni, 

Ⅳ. Text: Aesop’s Fables I    Episode 5 (pp.20-23)

Ⅴ. Aims of This Lesson:

1. Linguistic function, to accept or refuse something.

2. To become interested in traveling and other countries, i.e. Greece.

3. To gain interest in other cultures by giving presentations on a country they would like to visit.

Ⅵ. Time allocation for this lesson:
Four class periods, this being the 4th

Ⅶ. Aims of This Period:

　　1. To have some knowledge about Aesop and have students prepare effective speeches.

　　2. To practice presentation of speeches in front of others.

　　3. To increase students’ interest in foreign countries using the materials    

            presented. 

Ⅷ. Teaching aids / LTSM: Flashcards and printed materials.

Ⅸ. Teaching Procedure:

	Time
	Procedure
	Ted Coetzee
	Learners
	Points of Evaluation

	5
	Warm-up


	1. Read the fable by Aesop.
	1. Give greetings.

2. Practice asking questions
	

	15
	Pair work
	
	
	

	15
	Voting and presentation of class speeches  
	
	
	

	10
	Post

activity
	
	
	


IX) Intervention strategies

x) Enrichment

xi) Integration

xii) Assessment: tools/strategies/form of assessment

WRAP UP

· Which information would you need to complete a proper lesson plan?

· Checked policy documents for curriculum requirements?

· Covered all skills attempted repeatedly in different contexts? Linked content with other subjects where relevant?

· Covered the knowledge required for the language fully?

· Covered the skills required for the language fully?

· Ensured the development of higher order thinking throughout the programme?

· Ensured that the programme is at an appropriate level of rigour, depth and breadth for the grade, age and level of development of learners, particularly in terms of the texts chosen?

· Ensured that my approach is participative and resource-based?

· Given due attention to assessment as an integral part of the teaching process?

· Ensured that my assessment is accompanied by appropriate criteria at all times?

· Ensured that proper attention has been given to both the process and the product?

In addition to the points listed above, it will be necessary to consider the following points in lesson plans:
1. Does the planning take into account diversity issues: is provision made both for overcoming barriers to learning AND expanding opportunities?

2. Is there sufficient variety in learner activity?

3. Is there sufficient variety in assessment strategies?

4. Do time allocations seem realistic?

5. Is the lesson plan consistent with the teaching plan?
	Input
Class level planning (lesson plan)

Lesson plans are developed based on the teaching plan. At this level, each individual teacher plans for his/her class taking into consideration the needs of his/her learners (i.e. individual learners’ level of development, learning styles/barriers). This does not preclude possibilities for team planning and team-teaching (if the timetable allows). This point takes youto the discussion of the advantages and disadvantages of teamwork at this level of curriculum planning and development.

There are a variety of templates for a lesson plan. It is however crucial that the template chosen should contain elements which are in line with the policy.




ACTIVITY 27:  EFFECTIVE USE OF LTSM

TIME:
60 minutes

OUTCOMES

At the end of the activity participants will be able to:

· explain the rationale for textbooks are being used;

· explain the difference between a resource-based approach and an open approach;

· describe the features of LTSM as given in the CAPS document;

· discuss roles and functions of the LTSM committee at school level.

RESOURCES / PRE-READING

· CAPS document

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· FAQ document

INSTRUCTIONS

1. Divide the participants into groups of 8-10.
2. In groups, participants discuss the following questions:
· Discuss the pros and cons of textbook-based learning. 

· What is the difference between a textbook and the curriculum?

· What constitutes a good textbook? 

· List additional materials, which also constitute LTSM.

· What are the legal issues pertaining to quotations and citations which learners have to follow?

· Know how the process of ordering LTSM works.

3. Discuss the following questions:

· Briefly describe who is responsible for ordering learner materials in your school.

· When does your school choose and order materials?

· Does your school get the order in on time, as stipulated by the provincial Department of Education?
4. What are the consequences of:
· not ordering materials in time?

· not ordering accurately?

· not keeping track of your order?
5. What does your school have to change about its LTSMs ordering practices?

WRAP UP

Discussion of main points made.

POSSIBLE ANSWERS

(i) Pros:

1. A textbook can be used to support and strengthen the syllabus.

2. Some learners need a textbook to focus.

3. A textbook serves as a time regulator.

4. Patterns (structure) in learning can help knowledge retention.

5. Textbooks provide ready-made learning materials.

6. Students can prepare for lessons ahead of time.

7. A class without a textbook may seem unprofessional to students.

8. Well-designed textbooks assure quality lesson plans.

9. A textbook provides support for inexperienced teachers.

(ii) Cons:
  1. Topics in the textbook may not be relevant or interesting.

      2. Textbooks may presentidealized worldviews and distort real issues.

  3. Textbooks may not suit students’ individual learning styles.

  4. Textbooks may inhibit teacher’s creativity.

  5. The teacher may not agree with the content, structure, or methodology of the     

       textbook, but is forced to use it.
  6. The textbook may contain inauthentic language.

(iii) Things to look for in a good textbook:

1. The textbook should fit the needs of your class, as well as the national requirements.

2. The instructions should be clear and easy to follow.

3. The textbook should utilize a variety of learning styles.

4. The content should be relevant and useful to the present and future needs of the students.

5. The textbook should contain a variety of interesting topics and tasks with appropriate visual aids.

6. Objectives in the textbook should be clearly stated and implemented throughout it.

7. The textbook should encourage students to form their own opinions and learning strategies.

Legal issues - Copyright

The Internet is a largely un-policed environment; anybody can upload information either authentic or not, unlike a traditional library whereby books go through an editorial process thus ensuring quality of information. We therefore recognise the need to teach our learners information literacy skills and these include digital literacy. Finding, selecting and using information effectively and appropriately are essential in the information age. Teaching our learners to use the most appropriate communication tools for productive and wholesome interactions, as well as the development of their critical thinking skills, is a responsibility of teachers and parents/ guardians. 

Equally, social network platforms provide unprecedented opportunity for building contacts and staying in touch with current events, developing an online identity for socialising, but the environment needs to be managed so that it does not predominate in the life of a learner. 

It is essential that the value of the various platforms, devices and mediums is embraced in schools but it is equally important that education around the use thereof is intensive and thorough. Information literacy, and thus digital literacy, is about knowing what is available technologically speaking and selecting the most appropriate tools to find and communicate information in the most efficient, effective, responsible, safe and appropriate way possible. These are the skills required of the 21st century learner and global citizen.

Finally ethical use of information and communication platforms is a key aspect of education. The principles inherent in the constitution and cited in the Bill of Responsibilities for the Youth of South Africa
 are applicable in the online environment as anywhere else. Building the culture of responsibility, accountability and humanity in our schools also has application in the information age.  Learners are, on the whole, proficient users of technology but are not necessarily worldly wise, it is for this reason guidelines are necessary. (From: Draft Policy on Safety.)

The process of ordering LTSM

A school LTSM committee must be established in order to manage the following process as spelled out in the Department of Education’s policy framework: 

· Requisition

· Ordering 

· Delivery 

· Distribution

· Classroom Management 

· Retrieval
 Choosing, ordering and tracking LTSMs

Schools must determine who or what is the most appropriate individual or team 

to manage the process and inventory.

The main aim of having an inventory is to ensure the following:

Schools get the right items at the right time in proper quantities.

The school assets and equipment are properly recorded.

Adequate steps are in place clearly defining who is responsible for ordering 

and at what time.

A physical check of all materials is undertaken annually and the results of this check are reported to the school.

Appropriate procedures are in place to authorize the disposal of surplus items and their removal from the record.

Selecting LTSMs

Issues to consider when prioritizing which LTSMs to select:

· Always work from the National Catalogue.

· Give first priority to the learner material (rather than support or management material).

· Consider replacements of obsolete material and those that are considered offensive and against the specifications of the constitution.

· Consider curricular and methodology changes initiated at National and Provincial level e.g. change in set works.

· Topping up of agreed upon titles for selected grades should be next in priority.

· Teachers should be consulted at all times.

2d± 20 min

ACTIVITY 28: CLASSROOM MANAGEMENT
TIME:  20 minutes

OUTCOME

At the end of this activity, participants will be exposed to different/various classroom management strategies. 

BACKGROUND

Classroom management is a term used by teachers and educators to describe the process of ensuring that classroom lessons run smoothly despite potentially challenging or disruptive student behavior. The term also implies the prevention of this kind of disruptive behavior. Many teachers find that classroom management is possibly the most difficult aspect of teaching; indeed, experiencing problems in this area causes some to leave teaching altogether. How you and your students manage your classroom will make or break everything else.

METHOD

Group discussions.
INSTRUCTIONS A






1. Read the boxed text and discuss



2. In pairs discuss the following quotes and test them on their correctness. Do you agree with the statements?  What can we learn from those experiences?


INSTRUCTIONS B

Now discuss the following:

· We would like to hear about your classroom management strategies. Tell us about what works for you and what new strategies you may decide to work on. 

· Discuss your ideas, put them on a sheet and present to the group.

WRAP UP

Draw up a list of 5 items learned from the readings and discussion.

ACTIVITY 29: TIME MANAGEMENT: (Suitable at Activity 5)

TIME:30 minutes
Teachers have to use their time effectively and efficiently, concentrating their efforts on the most important prioritiesthat enable them to aptly handle several tasks at once.

OUTCOMES

At the end of the activity participants will be able to:

· explain the rationale behind time management;

· describe the features of bad time management;

· know how to deal with learners who are obviously wasting time.

INSTRUCTIONS
1. Divide the participants into groups.
2.  In groups, participants discuss the following questions
3. Get each group to provide feedback.
On a teacher level

To improve your proficiency, ask yourself the following questions on a regular basis:

· When reviewing my daily and weekly schedule, do I allot ample time for the important and balance it with the urgent?

· What on my schedule today do I need to revise, add and/or eliminate?

· What future needs and events must I incorporate now into my long range plan?

· Am I committed to saying "no" to extraneous requests or to asking the requester to choose what they would like me to cancel or delay in favour of their request?

· Am I committed to staying on track with my schedule, cutting conversations or tasks short where necessary to move on?

· What tasks can I delegate to someone else?

On an interpersonal level

· Am I too bound to my tasks and not scheduling time for myself?

· Am I scheduling my time too tightly, not providing opportunity for personal interaction with others?

· Am I impatient with others who seem to move too slowly?

Can I change?

· Please describe how you planned your use of time over the past several weeks. What methods did you use? Please share some decisions you were faced with when allocating your time.

· Describe a period of time when you identified priorities and consciously kept non-critical issues and distractions from interfering with your progress. How did you stay focused? What was the result?

· All of us have to multitask at times. Please describe a situation or period of time in which you were most challenged with handling multiple tasks simultaneously. What were the tasks and how did you handle them? What were the results?

· Think back to a period of time when you had to complete a broad range of activities. Describe the activities and explain which ones were a normal part of your role and which were unique. Which activities were of a short term nature and which were longer term? How did you go about attending to multiple activities without "dropping the ball"?

SECTION  4:  ASSESSMENT IN LANGUAGES
 SHAPE  \* MERGEFORMAT 



ACTIVITY 30:  INTRODUCTION TO ASSESSMENT




TIME: 10 to 15 minutes.

OUTCOME
At the end of this activity, participants will be able to understand the relationship between teaching, learning and assessment.
BACKGROUND
This module aims to raise your awareness of the importance of assessment in the learning and teaching process. We hope that you will come to see assessment not as something done after teaching has happened, but something that informs teaching and learning in an ongoing and integrated way. And therefore something that needs to be managed: that is an area in which you will need to provide leadership, assist with planning, organise and monitor. 

Assessment, in the form of tests and exams, is so much part of our experience of schools and learning that it seems absolutely natural. We seldom ask questions about whether it serves our purposes or whether there are alternative and better ways to judge whether learners have learnt what we wanted them to learn.

· Report back to larger group/plenary.
INSTRUCTION

· Consider the cartoon. What is the relevance of this cartoon to our discussion of assessment? What is Assessment?


You can’t fatten a pig by weighing it.

POSSIBLE RESPONSES
1. Assessment is a slippery slope of attempting to measure knowledge.

2. You have to input appropriately first in order to get measureable output.

3. Assessment is a planned process.
4. Assessment is a way of collecting information about learners at a given point in time.
5. Assessment is a way of understanding what has been learned or not.

6. Assessment is a way to make educators accountable.

7. Assessment feeds into the teaching and learning process by informing what learners 
    have not understood and need to be re-taught in a different way.

ACTIVITY 31: FORMAL AND INFORMAL ASSESSMENT

TIME:  45 minutes

OUTCOME

At the end of the activity the participant will be able to distinguish formal from informal assessment.

BACKGROUND
Over and above the daily assessment, schools should develop a Formal Plan of Assessment for each grade. 

The marks allocated to assessment tasks completed during the school year (SBA) will be 75%. The other 25% is made up of exams. The marks achieved in each assessment task in the Formal Programme of Assessment must be recorded and included in formal reports to parents and School Management Teams.

RESOURCES

National policy pertaining to the programme and promotion requirements of the National Curriculum Statement Grades R– 12.
The policy document, National Protocol for Assessment Grades R – 12.
· Identify informal tasks per language per skill chosen.

· Develop an example of an informal task.

· Identify formal tasks per language skill chosen.

· Develop an example of a Formal Task.

· NB!  Formal Programme of Assessment for other subjects is required for this activity.

· Identify challenges.

· Report back and discussion.

ACTIVITY 32: TEACHING PLANS AND SCHOOL ASSESSMENT PLANS


CONTENT

Relationship between the teaching plan, required formal assessment tasks and
Formal School Assessment Plan


TIME:
60 minutes


OUTCOME

At the end of the activity the participant should be able to understand the role of the Teaching Plan in relationship to Assessment Tasks.

BACKGROUND

The role of the Teaching Plan in the assessment process includes the following:

· The Language HL and FAL CAPS show progression in the development of concepts, knowledge, skills and processes from grade to grade through Foundation to Senior Phase.

· The Teaching Plan describes minimum standards for each grade.

· The performance of learners in the Language skills is measured against whether or not the learner is able to give evidence of being able to do what is asked in the content stipulated.

· The concepts attempted in the teaching plan promote questioning and critical thinking skills.

· The content grid promotes the principles underpinning the curriculum: Social Justice, Healthy Environment, Human Rights and Inclusivity.

· In the HL and FAL Languages, they also address issues of bias and stereotypes.

· The teaching plan contributes to planning of assessment activities.

· Content to be taught, learned and assessed per grade is defined/ clarified per grade in the Phase/ Band.

· The Language strand has a clearly defined Knowledge Focus for each grade and phase.

· In the Intermediate Phase, focus is on greater fluency of reading and writing processes.

· The nature, content and timing of the formalProgramme of Assessment tasks is determined for a specific grade.

· All forms of assessment must be used when assessing learners in each grade.

· Assessment activities must be placed in context in order to ensure progression across grades in phases.

The teaching plan indicates how to formulate, present and manage assessment tasks in the classroom, including the details of the assessment strategy: WHO (assessor), WHAT (form), TIME ALLOCATION, TOOL. The Teaching Plan could be defined as a broader plan that encompasses the work of a subject as a whole. 

· Amongst others, the aims of Languages should be to build informed and responsible citizens in a culturally diverse country, and promote a just and democratic society.

· Annual School Assessment Plans of schools are informed by the Teaching Plan offered at a particular school.

· There should be correlation between number and spread of assessment tasks in the National Protocol for Assessment and how they appear in the Formal School Assessment Plan.
RESOURCES

CAPS Document – Section 3 (HL and FAL)

CAPS Document Section 4 (HL and FAL)

INSTRUCTIONS

· Study the exemplar of the Teaching Plan and its accompanying Program of Assessment as provided.

· Check whether the formal assessment tasks indicated in the Program of Assessment reflect the: 

· nature of task

· content of task

· timing of task(CAPS: p77- 4.3.1).

· Give advice on how the Language Program of Assessment together with program of assessment of other subjects could be used to develop a Formal School Assessment Plan.

WRAP UP
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ACTIVITY 33: FORMS OF ASSESSMENT RELEVANT TO LANGUAGE
TIME: 30 minutes

OUTCOME


At the end the activity, participants will display knowledge of the various forms of assessment relevant to languages

BACKGROUND
	Assessment tasks provide learners with an opportunity to demonstrate their acquired competencies in various Languages levels. Collectively over the year the assessment tasks should enable the teacher to make informed judgments about various levels of performance and learner competence in Languages.

The assessment task(s) in Languages must reflect varied forms of assessment and assess a variety of skills. Some assessment tasks will involve more than one form of assessment and possibly a number of assessment activities that support the form/forms of assessment used.

· Different types of assessment tools (e.g. memorandum, checklist, rubric).

· Place and use of assessment tools in the assessment process.

· What informs the selection of an assessment tool? How to determine suitability?

· Provide exemplars- e.g. memorandum, checklist, rubric.

· Show mark allocation.




STRUCTIONS

· Participants to work in groups of 2-4.

· Compile a list of all the forms of assessment that are relevant to Language (English) in the IP. 

· During which terms should the different FoA be done? Why?

· Suggest how a teacher can build progression into a form of assessment to ensure that conceptual progression is taking place in the IP?

· Use the allocated FoA and provide an explanation for it along with a suggested task for it.

· Refer to the IP content outline. Which content topics would be relevant for designing a project in the IP?

· How will projects promote the acquisition of the required SKAs in the subject?

· Report back and Discussions.

WRAP UP

Refer to PowerPoint slides and outcomes.

ACTIVITY 34: ASSESSMENT TOOLS




TIME: 
30 minutes
OUTCOME

At the end the activity, participants will be able to differentiate between the various assessment tools.

BACKGROUND

· Different types of assessment tools (e.g. memorandum, checklist, rubric).

· Rubrics – place and use in the assessment process.

· What informs selection? How to determine suitability?

· Show examples for formal assessment tasks e.g. rubric, checklist, memorandum.

· Show mark allocation.

· Provide exemplars e.g. memorandum, checklist, rubric.

· Setting standards with assessment tools – how and who.

INSTRUCTIONS

· The Programme of Assessment table on Page 94 CAPS HL indicates a number of activities which constitute tasks for each grade (Refer to Grade 4 and suggest possible Assessment Tools for the various assessment activities of task 1) 

· Develop a rubric that can be used for paragraph writing for task one grade 4

POINTS TO GUIDE THE PROCESS
· WHAT do I want to assess or measure?
· HOW do I best assess what I want to measure?
· WHAT will the duration of the Task be?
· WHAT type of Assessment Tool will I use?
· HOW will I apply the Taxonomies? (The number of questions at each level?)
· Have I catered for ALL the learners in my class?(Have I taken inclusivity & differentiation into account?)
· HOW will I set the questions comprehensively?
· Is it meaningful? What form of intervention will I provide (if necessary) regarding outcomes / result of the task?
· Have I focused of the task and the WHAT or WHY OF the assessment?
· Criteria or elements within the task (the knowledge and skills to be mastered, etc.)
· Condense the most important ‘proficiencies’ into a shorter list of clear points  regarding the task  - this will be the Performance Criteria in the rubric.

· Include the different Levels of Competence: 
· Not Achieved;
· Elementary;  
· Moderate; 
· Adequate; 
· Substantial;
· Meritorious; 
· Outstanding / or simply the number of the level with percentages
· Start by describing the levels of performance that are the minimum performance to be accepted e.g. “not achieved” and then progress to the most competent level.
· Add clear details for each level of performance so that learners are able to understand what is expectedof them. 
· Differentiation should be evident in the Criteria listed in the rubric (inclusivity).
WRAP UP

Extract the main points.
ACTIVITY 35: EXAMINATIOS AS A FORM OF ASSESSMENT

TIME: 30 minutes

OUTCOME

At the end the activity, participants will be familiar with examinations as a form of assessment and will critique an IP language exam paper.

BACKGROUND

· Purpose and place of examinations – FORMAL TASK

· When and where to use examinations in the IP

· Scope of the examinations: June and November

· Assessment taxonomies and marks – Different questioning forms

· Assessment for inclusivity

· Basic steps for setting exam papers, including use of cognitive levels in setting questions – ensure differentiation across questions 

· Outline of an IP examination paper 

INSTRUCTIONS

· Participants to work in groups of 5-10.

· Study the example provided of an English exam paper as was currently written in Grades 4– 6 and look at it with “new” CAPS eyes in background.

· Critique the paper by pointing out areas of strengths and weaknesses e.g. content and context.
· Suggest how the identified weaknesses can be improved.

· Has adaptation has been considered? Does this make the paper fair? 

· What learning style/s might be advantaged with this examination paper?

WRAP UP

Note: does your SBA exam paper match the ANA example?

ACTIVITY 36: MANAGEMENT OF EVIDENCE

TIME: 45minutes

OUTCOME

At the end the activity, participants will be able to manage and maintain evidence of learner performance
BACKGROUND: 

Evidence of Learner Performance

· Responsibilities: Teachers and Learners

· Availability of evidence

· Format

· What evidence of learner performance is kept, what format it can take on (e.g. a cardboard box, exercise book etc.)  

INSTRUCTIONS

· Participants to work in groups of 1 – 3.

· In groups, discuss the management of a teacher file, including:

· Format (what specifically do you mean by format – do you mean a file/book, etc.)

· Role players, management and quality assurance of teacher file

· Storage and availability

· Contents: 

· Assessment documents: Policies (CAPS) and supporting documents

· Planning for assessment: Annual Assessment Plan, Assessment tasks: Formal and informal tasks

· Assessment tools

· Record sheets

WRAP UP

· Report back and discussions.
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ACTIVITY 37: RECORDING TOOLS
TIME:  30 minutes

OUTCOME


At the end of the activity, participants will be able to know the importance of recording, the safekeeping records and the frequency of recording.
BACKGROUND
· Recording: Frequency and what counts per term and for final mark.
· Reporting: Frequency and what format to report in, including use of rating codes.
· Guideline on how to work out a final mark for Language, using SBA marks and examination marks.
Determining learner progression/ promotion in the Intermediate Phase:
· SBA:75% 

· Exam: 25% 

RESOURCES
· National Protocol for Assessment 

· CAPS Section 4

· Exemplars of Record Sheets and Report Cards.

METHODS
Presentation and questions and answers.

INSTRUCTIONS
· Use examples of record sheets provided to evaluate their practicability and user-friendliness. 

· Suggest improvements where necessary.
and/or

· Share examples of record sheets and report cards that constitute good practice as used in the province/ schools.

WRAP UP
ACTIVITY 38: MODERATION

TIME:  30 minutes

OUTCOMES

At the end of this activity the participant will: 

· understand the moderation as a concept;
· be able to describe some of the strategies currently used to moderate assessments and the frames of reference within which assessment and moderation judgments’ might be made;

· understand from a systems perspective, however, that the evidence collected during assessments may not necessarily be sufficient to make judgments about the quality of teaching, learning and/or assessment;

· understand that the results might be ‘contaminated’ by other factors – by the way in which evidence was collected, interpreted or recorded, by assessor inefficiency or lack of expertise, et cetera;

· be knowledgeable of the more practical aspects of moderation, e.g. who the moderators should be, when moderation should take place and the procedures and processes that should be followed in conducting moderation at various institutional levels;

· demonstrate competence as a moderator.

BACKGROUND

Issues on moderation at different levels:

· School

· Cluster/ region

· District 

· National / provincial

· Frequency 

· Evidence

Some aspects of moderation:

Moderation is concerned with processes for establishing and/or maintaining common standards.

Moderation is a process in which someone other than the person who acts as assessor reviews the instruments, processes and results against pre-specified criteria.

The moderation of assessment instruments takes place prior to the moderation event with a view to ensuring that the instruments are valid, reliable and fair.

Moderation of assessment processes and results takes place after the assessment event and is aimed at ensuring that no learner was disadvantaged by either.

Culminating assessments, the results of which are used to decide whether or not a person is to be awarded a specific qualification, are typically moderated by experts not associated with the institution where assessments are conducted.

Internal moderators are institutional subject/learning area experts who were not involved in either the design of the assessment instrument or the interpretation of the results.

At school level, the CAPS content grid (teaching plans) serve as frames of reference for assessment and moderation. 

Assessment and moderation are guided by accepted assessment principles known to learners, assessors and moderators.

AND now: The how to moderate

In order to prove your competence you will have to provide evidence that you:

· Can explain the relationship between assessment, moderation and quality education.

· Can describe the knowledge, skills and attitudes that a person should have in order to be considered and/or used as a moderator

· Can distinguish between the roles classroom educators, subject/learning area heads and principals play in the moderation process

· Know what the moderation process entails and what documents should be made available to moderators in order for them to execute their task properly

Know, understand and can apply sound criteria in moderating assessment instruments, processes and results

Can design, use and evaluate rubrics used in judging the interpretation of assessment evidence

Facilitate discussions and/or conduct workshops on assessment and  moderation 

Record and report moderation results in ways that promote transparency and accountability

Make recommendations regarding ways in which moderation results can be used to improve assessment processes, instruments and results.

Remark: it can very well be, that many HOD’s are not able to do above checklist positively. Therefore the Province will need to think about relevant training modules to build such capacity...

RESOURCES

· CAPS Section 4

· National Protocol for Assessment
METHODS









Presentation/ lecture, questions and answers and group discussions.

INSTRUCTIONS
· Discuss the roles and responsibilities of different role-players at the different levels of moderation,(who, what, when, where, why and how).

· Discuss the frequency of moderation per level and evidence of learner performance.

· List the timeframes for moderation in the different levels (schools; district/cluster/PED).

· Draft a school/ cluster plan for moderation.

· Suggest templates for moderation tool/ instrument at different levels.

· Report back and discussions.

WRAP UP

Refer to the outcomes.

ACTIVITY 39: ANNUAL NATIONAL ASSESSMENT (ANA)



TIME: 
30 Minutes

OUTCOMES
At the end of the session participants will know:

· what ANA is testing;

· how reliable ANA is;

· what are the shortcomings in administering ANA;

· what can we learn from ANA;

· how does it inform what we are supposed to do.

BACKGROUND
· ANA is a large-scale adaptation of the sample-based Systemic Evaluation programme, which has been run in 2001, 2004 and 2007. 

· In brief, ANA is a testing programme that requires all schools in the country to conduct the same grade-specific language and mathematics tests for Grades 1 to 6 and Grade 9. 

· Tests are marked by schools, but provincial department officials moderate the marking in selected grades and schools in order to ensure that similar standards are upheld across schools. This is the ‘universal ANA’.

· In addition, in a sample of around 2,700 schools nationally and in selected grades the same tests are administered by nationally employed fieldworkers, who leave schools with the test scripts and deliver them to a national marking centre. 

· “Verification ANA” moreover involves the collection of background information from schools through questionnaires filled in by teachers, school principals, learners and their parents. Verification ANA is thus similar to the old Systemic Evaluation. However, verification ANA also involves the anonymous testing of teachers in around 200 schools. This is ‘verification ANA’ and is largely designed to verify results obtained through universal ANA.

· In 2008 and 2009 only Grades 1 to 6 were covered by ANA, and only universal ANA and not verification ANA  were administered. 

· The two-tier ANA approach is similar to what has been pursued in a few other developing countries, for example Brazil. However, this approach has been adapted to the specific circumstances of South Africa. 

Experiences in other countries have shown that getting an assessment system such as ANA to serve its purpose well is not something that occurs from one year to the next. The important thing is that each year should see new advances in ANA that contribute towards better learning outcomes in schools. The end of this section refers to envisaged milestones, or years by which certain improvements in ANA are expected. 

How is ANA intended to make a difference? 
Testing on its own is of course not a guarantee that learning outcomes will improve. The mechanisms by which ANA will impact on outcomes must be made very clear, partly because this influences the way ANA is carried out. ANA is expected to improve learning in different ways: 

Exposing teachers to best practices in assessment

Up until recently, teachers, in particular teachers below the Grade 9 level, have not been given much practical guidance on how to assess learners. This has of course varied across schools and provinces, with certain school principals or provincial departments providing more guidance than others. Where the provincial department has implemented province-wide standardised assessments, this has been found to change teacher practices for the better. What ANA does is that it exposes all teachers across the country to what national experts consider best practice in assessments. This will give all teachers a clearer idea of how to proceed when they develop their own assessments at critical points in the school year. 

INSTRUCTION
In groups, carry out the following:

· Look at the examples of ANA answers and analyse these. 

· In which way does the ANA result influence your classroom practice?

· Put your ideas on a flip-chart and discuss at gallery walk.

WRAP UP
SECTION  5:  ACTIVITY SHEETS

SECTION 1
ACTIVITY SHEET 1:  UNDERSTANDING THE CURRICULUM AND ASSESSMENT POLICY STATEMENT (CAPS) - AN OVERVIEW

At the end of the activity, participants will be able to:
· explain the rationale behind the introduction of CAPS;
· explain the difference between an Outcomes Based Approach and the Curriculum;
· describe the features of the CAPS document.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

· FAQ document

i. Do you think the National Curriculum Statement has changed?

....................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

ii. Is the CAPS a “new curriculum”?

.............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii. What is the rationale behind the introduction of the CAPS?

..............................................................................................................................................................................................................................................................................................................................................................................................
iv. What are the differences between OBE, the NCS Subject Statements and the CAPS documents?

..............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
v.  What is the difference between the OBE and the CAPS?

.............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
vi.  Features of the CAPS document.  Scan through the CAPS document (any subjects). Identify the features in the document.
.............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

       REFLECTION

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………............................................
ACTIVITY SHEET 2:  THE INTERMEDIATE PHASE LEARNER AND TEACHER

At the end of the activity participants will be able to 

· describe the characteristics of an Intermediate Phase learner

· explain the methodologies to be used to accommodate learners in the Intermediate Phase

· describe how the methodologies would influence planning and assessment

· explain the skills, knowledge and competencies required of an Intermediate Phase teacher

· describe the role of the district in supporting the Intermediate Phase teacher.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. Who is the Intermediate Phase learner? (characteristics)

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
ii. How do her characteristics influence the way she learns?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii. What teaching methodologies would you use to accommodate the learner?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iv. How will these (methodologies) influence planning and assessment?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
vi. What skills, knowledge and competencies are required of an Intermediate Phase teacher to respond to the needs of the Intermediate Phase learner?

................................................................................................................................................................................................................................................................................................................................................................................................

vii. What is the role of the district in supporting the Intermediate Phase teacher?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
REFLECTION

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..........................
ACTIVITY SHEET 3: UNDERSTANDING THE ARTICULATION BETWEEN PHASES

At the end of the activity participants will be able to: 

· distinguish between a band and a phase; 
· describe the importance of the band and the phase for management, assessment and progression of learners;
· identify challenges experienced in the Intermediate Phase when certain basic competencies and not mastered in the Foundation Phase;
· develop strategies for improving district/school target as described in Action Plan to 2014.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. How many Bands and Phases do we have from Gr R-12?

......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
ii.   Of what importance are these bands and phases for


a.  management


b.  assessment 


c.  progression of learners?
.......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii.  What kinds of challenges are experienced in the Intermediate Phase when certain basic competencies have not been mastered in the Foundation Phase?

.......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iv. How does the teacher manage to bridge the gap between the Foundation Phase and the Intermediate Phase?

.......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
v.  Action Plan to 2014 provides quantifiable targets for Literacy and Numeracy (see  table below).  How would your district/school influence these provincial targets?

.......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
REFLECTION

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….............…………………………………………………………………………………...
ACTIVITY SHEET 4: UNDERSTANDING THE IMPLEMENTATION OF DIVERSITY (INCLUSION) IN THE INTERMEDIATE PHASE OUTCOMES

At the end of the activity, participants will be able to:
· explain the policy that drives the management of the diversity (inclusion) in the Intermediate Phase;
· explain how to implement the policy through CAPS;
· identify strategies for the promotion of inclusion;
· identify various types of barriers to teaching and learning.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC. Final Report, Oct 2009

· White Paper 6

i. How is CAPS assisting with the implementation of White Paper 6: Special 
    Needs Education - Building an Inclusive Education and Training system?  Do 
   a mind map to  represent your response. 

.......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

ii. Using one of the CAPS subject documents, identify examples in the 
     document that speak to inclusion under the following issues.
	      ISSUES
	PROMOTING INCLUSION

	Teaching approach/methodologies
	

	Selection and use of resources
	

	Creating a conducive classroom environment
	

	Planning for Assessment
	

	Inclusion activities
	


iii.  Identify types of barriers to teaching and learning a teacher may/can 
        experience when implementing CAPS.

................................................................................................................................................................................................................................................................
       REFLECTION

...........................................................................................................................................................................................................................................................

…………………………………………………………………………………………………………………………………………………………………………………………

ACTIVITY SHEET 5: UNDERSTANDING  SUBJECTS,  STRUCTURE AND  TIME ALLOCATION OF CAPS DOCUMENT  

At the end of the activity, participants will be able to: 

· explain how the number of subjects address the issues of overload raised in the review process as a challenge for implementation;
· describe how the learning areas have been reduced to subjects and their combination;
· describe how the subjects are structured and strengthened and the reasons for this;
· explain how time allocation is done per subject and how study areas are weighted;
· explain how subjects and their contents accommodate learners in the Intermediate Phase;
· understand how topics are structured/organized in the CAPS document; 
· explain the relationship between the topics in each subject and assessment.

RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. How does the number of subjects address the issues of overload raised in the review process as a challenge for implementation?


.............................................................................................................................................................................................................................................................................................................................................................................
ii. How have Learning Areas been reduced to the number of subjects in the 
    CAPS?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii. How are subjects structured and strengthened? Why?

................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

iv. How is this linked to time allocation?

................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
v. Why are subjects given time allocations?

................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

vi. Are study areas weighted in all subjects?  Why?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
vii. Topics in subjects are weighted.  What is the importance of this?

...............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
viii. How do the subjects and their content accommodate the Intermediate 
      Phase learner?

............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
ix. How are topics structured/organised in the CAPS document?

..............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
x. What is the purpose of this structure?

..............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
xi. What is the relationship between the topics in each subject and assessment?

..............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

       REFLECTION

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..............
ACTIVITY SHEET 6: UNDERSTANDING TEACHING METHODOLOGIES AND LEARNING STYLES IN THE INTERMEDIATE PHASE 

At the end of the activity, participants will be able to:
· list the various teaching methodologies used in the Foundation and Intermediate Phase;
· describe how teachers would adapt their teaching methodologies to accommodate learners with different learning styles;
· consider methodologies for those subjects that are combined.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. List teaching methodologies that are used in the Foundation Phase and Intermediate Phase classes.  
...............................................................................................................................................................................................................................................................................................................................................................................................................
ii. How would you adapt your teaching methodologies to accommodate a learner in the Intermediate Phase?

............................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii. How would you consider methodologies in subjects that are combined?

...............................................................................................................................................................................................................................................................................................................................................................................................................
iv. How would you approach your teaching methodologies to accommodate different 
     learning styles in your class?

...............................................................................................................................................................................................................................................................................................................................................................................................................

REFLECTION

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….............................................................
ACTIVITY SHEET 7:   UNDERSTANDING ASSESSMENT IN THE INTERMEDIATE PHASE
At the end of the activity participants will be able to: 

· explain the importance of School Based Assessment and what it is;
· know the policies that govern the implementation of Assessment;
· explain the purpose of the Annual National Assessment in the system;
· describe how ANA will strengthen School Based Assessment and vice-versa;
· explain the necessity to have progression and promotion requirements stipulated from Gr R-12.

RESOURCES / PRE-READING
· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009

i. What is School Based Assessment (SBA)?

..................................................................................................................................................................................................................................................................................................................................................................................................

.................................................................................................................................
ii. Of what importance is SBA in the Intermediate Phase?

...................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................

iii. How do the following policies govern the implementation of Assessment?

	National Protocol for Assessment Grades R – 12 (January 2012)
	National policy pertaining to the programme and promotion requirements of the NSC

	
	


iv. How can assessment be used to strengthen teaching and learning?

..........................................................................................................................................................................................................................................................................
v. What is the purpose of the Annual National Assessment (ANA) in the

       system?

..............................................................................................................................................................................................................................................................................................................................................................................................................

    vi.  How will ANA strengthen SBA and vice-versa?

..........................................................................................................................................................................................................................................................................
    vii. Why is it necessary to have progression and promotion requirements 
           stipulated from Gr R-12?
..........................................................................................................................................................................................................................................................................
REFLECTION

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….....................
ACTIVITY SHEET 8: UNDERSTANDING LEARNING AND TEACHING SUPPORT MATERIAL (LTSM) REQUIREMENTS IN THE INTERMEDIATE PHASE
At the end of the activity, participants will be able to: 

· define the term Learning and Teaching Support Material;
· provide a list of the appropriate LTSM to be used in the Intermediate Phase class;
· explain why it is necessary to use a variety of LTSM in the Intermediate Phase class;
· draw a floor map of an ideal Intermediate Phase class;
· explain the challenges for setting up a conducive Intermediate Phase classroom;
· provide strategies to minimize these challenges.
RESOURCES / PRE-READING


· CAPS document 

· National policy pertaining to the programme and promotion requirements of the NCS

· National Protocol for Assessment: Grades R – 12 (January 2012)

· Report of the Task Team for the Review of the Implementation of the NSC, Final Report, Oct 2009
i. Define the term Learning and Teaching Support Material.

.............................................................................................................................................................................................................................................................................................................................................................................
ii.  Give examples of appropriate LTSM to be used in an Intermediate Phase    classroom.

.......................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
iii.  Why do you think it is necessary to use a variety of LTSM’s in an Intermediate Phase classroom?

...................................................................................................................................................................................................................................................................................................................................................................
iv. Draw a floor map of an ideal Intermediate Phase class.

....................................................................................................................................................................................................................................................................................................................................................................

v. What are the challenges to setting up a conducive Intermediate Phase 

       classroom?

....................................................................................................................................................................................................................................................................................................................................................................
v. How do you minimise these challenges to promote teaching and learning?

.............................................................................................................................................................................................................................................................................................................................................................................

 REFLECTION

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………....
ACTIVITY SHEET 9: UNDERSTANDING EFFECTIVE MULTI-GRADE TEACHING

At the end of the activity, participants will be able to:
· explain what multi-grade teaching is;
· describe the positive aspects related to multi-grade teaching;
· describe factors that impact on teaching effectively in a multi-grade classroom;
· assist teachers to identify good multi-grade teaching strategies;
· evaluate how CAPS supports multi-grade teaching and how this can be strengthened.
RESOURCES / PRE-READING



Worksheets


Module on multi-grade teaching

Power-point presentation

ANSWER THE FOLLOWING QUESTIONS 

In groups, discuss the following:

i.   What do you understand by multi-grade education? Do a mind map of 
  discussed concepts.

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….............
ii. What are the some of the positive aspects to having schools offer multi-grade teaching?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..............

iii. What are some of the factors that affect learning in a multi-grade classroom?

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
iv.   What are some of the issues to be considered when teachers select a   

  teaching approach or method?

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………....
v.   Describe some of the challenges that teachers are faced with in a multi-
  grade classroom.

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

vi.   How can CAPS assist multi-grade teaching, learning and assessment? 
  How can this be strengthened?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………...............
REFLECTION

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

Activity sheet for Inclusion

(see page 86: hand out this activity sheet to participants and let them find answers )

	Different types of learning barriers
	How the barriers may impact on the Languages
Subject.
	The skills that will be affected by these barriers.
	Possible Interventions/adaptations to learning in collecting evidence.
	Possible way to evaluate evidence

	PHYSICAL BARRIERS

	Speech difficulties
	May not be able to successfully complete tasks that require speaking.
	Speaking
	
	

	Seeing difficulties
	May experience difficulties reading from the board, or completing activities requiring reading.
	Reading and writing
	
	

	Hearing difficulties
	May experience difficulties with listening tasks.
	Listening 
	
	

	Pattern formation
	May not write well-formed letters.
	Writing
	
	

	COGNITIVE BARRIERS

	Copying difficulties
	May experience difficulties when copying from the chalkboard or any other sources.
	Reading and Writing
	
	

	Auditory memory 
	May not be able to remember what they have listened to.
	Listening 
	
	

	Auditory discrimination
	May not understand what they hear because of the inability to distinguish between sounds.
	Listening

	
	

	Reading/scanning difficulties
	May have difficulty in reading a text fluently.
	Reading
	
	

	Visual discrimination
	May not be able to tell the differences between words and letters when reading.
	Reading and writing
	
	

	Visual memory
	May not remember words encountered before, which will negatively affect the sight-reading vocabulary. May not be able to read fluently and with understanding.
	Reading, Writing, Thinking and Reasoning
	
	

	Logic 
	May experience difficulties in summarising information in a text, or writing well-structured writing pieces.
	Thinking and reasoning, reading and writing.
	
	

	SOCIETAL or PEDAGOGIC BARRIERS

	A print-poor environment
	May not be able to develop their reading and writing skills if they do not have access to libraries or other reading materials.
	All the LOs are affected.
	
	

	A large mismatch between the culture of the home and the culture of the school
	May not be able to relate to what is being taught, and consequently may experience difficulties in the school environment.
	All the LOs may be affected, particularly Reading and Writing.
	
	


SECTION  6:  ANNEXURE

ANNEXURE A: FACILITATION
1. What is facilitation?

Facilitation means to do something that makes training more effective and productive.  Facilitation can also mean all the behaviors and actions of the trainer (teacher, advisor, lecturer, etc.) that positively influence the experience and learning of the participants and the groups. 

· Through the facilitation process a product can be developed much more quickly in a group setting.

· Everyone involved owns the product and understands how it came to be. 

Effective facilitation ensures group success because a facilitator guides people to interact with each other in a safe and trusting environment.

When you conduct a workshop you have a group of participants and you want that group to perform at the optimal level where there is maximum participation. It is important that the facilitator uses a variety of facilitation strategies. 
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· To work better, smarter and faster. 

· To encourage better participation, interaction, collaboration and cooperation.

· To get new and better ideas.

· To foster a deeper level of understanding.

· To promote a higher level of ownership of the product.

The Facilitator 

	A    [image: image15.jpg]


     facilitator is someone who........
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 facilitator is someone who...... 

	· is  knowledgeable and well prepared 
· is flexible but firm when necessary
· is friendly and approachable
· is willing to listen and learn
· is tactful but honest
· brings out the full potential of the participants in a group 
· keeps the training on track 
· helps resolve conflict 
· draws out participation from all the participants 
· organizes the work of a group and makes sure that the outcomes of the workshop are met 
· manages group dynamics

	
	· is unprepared or disorganised
· marginalises a participant
· ignores an idea (looks tired and  gets distracted because  too many ideas are coming at once) 
· becomes emotional and defensive
· solves the problem for the group 
· dominates the discussion
· manipulates people and behaviours through their own feedback
· tries to have all the answers 
· uses the cell phone all the time 
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Cooperative learning
	· This is a successful teaching strategy in which small teams use a variety of learning activities to improve their understanding of a subject. 

· Each member of a team is responsible not only for learning what is taught, but also for helping colleagues learn, thus creating an atmosphere of achievement. 

· Participants work through the task activity until all group members successfully understand and complete it. 

· Cooperative efforts result in participants striving for mutual benefit so that all group members:

· gain from each other 

· share a common fate 

· feel proud and jointly celebrate when a group member is recognized for achievement.


Jig-saw (Groups with five participants) 
	· Give each group member at a table a number.
· All the number 1’s, 2’s get together and discuss the topic/activity.

·  To help in the learning, participants across the group work on the same activity and get together to decide what is important and how to teach it. 

· After practice in these "expert" groups, the original groups reform and participants teach each other. 

	Positive Interdependence
· Each group member's efforts are required and indispensable for group success.
· Each group member has a unique contribution to make to the joint effort because of his or her resources and/or role and task responsibilities.


Brainstorming: A technique to generate ideas quickly. 

	Conceptual rules of brainstorming are: 

· aim for quantity

· build on other ideas

· do not criticize
	Practical rules of brainstorming are: 

· everyone contributes

· one idea per turn

· you may pass a turn


Think-Pair-Share - Involves a three step cooperative structure. 

	Step 1: Individuals think silently about a question posed by the instructor.
Step 2: Individuals pair up during the second step and exchange thoughts.
Step 3: The pairs share their responses with other pairs, other teams, or the entire group.


Each one, teach another (two circles)                                     

	· Participants  form two circles.
· The participants in the inner circle face their partner in the outer circle. Exchange information.
· The participants in the inner circle  move a few paces on and then face a new partner to exchange information.


Gallery walk 

	· Discuss the question / task in groups.
· Write the Gallery Walk questions/task ona large flip chart.

· Prepare participants -the first time the Gallery Walk is used, participants’ instructions for carrying out the technique should be very clear. 

· Display posters against the wall, giving sufficient space between sheets. Place a blank sheet of paper next to each poster for recording comments from participants.

·  At each poster one or two members of the group will answer questions on the activity 

· Begin the Gallery Walk
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· Direct teams to different posters or "stations." Upon arriving at the station, each team will interact with the poster, ask questions and write comments for the question posed at the station. 

· Rotate to New Station. After a short period of time, say three to five minutes but the exact time will depend upon the nature of the question, say, "rotate." The group then rotates, clockwise, to the next station. 

· At the new station the group adds new comments and responds to comments left by the previous group. 

· Return to Starting Point - Teams continue to review the answers already contributed by previous groups, adding their own comments. 

·  The facilitator now reinforces correctly expressed concepts and corrects for misconceptions and errors. 


ANNEXURE B: FRAMEWORK FOR PLANNING A SUGGESTED TRAINING PROGRAMME FOR PROVINCIAL AND DISTRICT CORE TRAINING TEAMS  

	DAY AND TIME
	TOPICS TO BE COVERED
	FACILITATORS

	DAY 1

	9:00-10:30
	
	

	10:30-11:00
	TEA
	

	11:00-13:00
	
	

	13:00 - 14:00
	LUNCH
	

	14:00-16:00
	
	

	16:00-16:30
	TEA
	

	16:30-18:00
	
	

	END OF DAY
	

	DAY 2
	
	

	8:00-10:30
	
	

	10:30-11:00
	TEA
	

	11:00-13:00
	
	

	13:00 - 14:00
	LUNCH
	

	14:00-16:00
	
	

	16:00-16:30
	TEA
	

	16:30-18:00
	
	

	END OF DAY


	DAY AND TIME
	TOPICS TO BE COVERED
	FACILITATORS

	DAY 3

	8:00-10:30
	
	

	10:30-11:00
	TEA
	

	11:00-13:00
	
	

	13:00 - 14:00
	LUNCH
	

	14:00-16:00
	
	

	16:00-16:30
	TEA
	

	16:30-18:00
	
	

	END OF DAY
	

	DAY 4
	
	

	8:00-10:30
	
	

	10:30-11:00
	TEA
	

	11:00-13:00
	
	

	13:00 - 14:00
	LUNCH
	

	14:00-16:00
	
	

	16:00-16:30
	TEA
	

	16:30-18:00
	
	

	END OF DAY
	
	

	DAY 5
	
	

	8:00-10:30
	
	

	10:30-11:00
	TEA
	

	11:00-13:00
	
	

	13:00 - 14:00
	LUNCH AND CLOSURE
	


PLANNING THE FACILITATION OF TRAINING SESSIONS
This involves planning and timing the activities in accordance with the programme. Planning for the process for facilitating the sessions includes also making the presentations and deciding how to approach the activities. 

	Once you have planned the broad training programme for Provincial and District Core Training Teams, you can start concentrating on the detailed planning for each topic and training session. Here you will have to consider:

· Content of activities

· Timing of activities

· Methods of facilitation

· Mode of delivery (plenary and breakaway sessions)

· Resources

· Facilitators


	INTRODUCTION TO THE TRAINING WORKSHOP

	ALL TARGET GROUPS

	ACTIVITY: INTRODUCTION TO THE WORKSHOP

	SUGGESTED TIME ALLOCATION:  1 hour

	RESOURCES
· Participant’s Manual
· Facilitator’s Presentation

	METHOD

· Lecture and discussion


1. OPENING SESSION 

· Welcome Opening address by the Curriculum Head or District Head.
· Presentation:  The overview of CAPS in Grades R-12 (DBE Presentation).
· Allow for a short time of question and responses.
2. WORKSHOP PROTOCOLS

	· Workshop Programme
· Attendance and Punctuality

· Signing of Attendance Registers
·  Observing tea and lunch times
· The Venue directory (catering area, rest rooms etc.)
· Use of cell phones during the workshop
· Strategies for participants’ inputs (e.g. Suggestion Box, Parking Lot Poster)
· Frequently Asked Questions (FAQs)


3. PARTICIPANTS’MANUAL

Introduce the Participant’s Manual to the participants and discuss the Provincial Training Programme. 
	INTRODUCTION TO THE TRAINING WORKSHOP, OUTCOMES AND EXPECTATIONS

	ALL TARGET GROUPS

	ACTIVITY:  PARTICIPANT’S EXPECTATIONS OF THE WORKSHOP

	SUGGESTED TIME ALLOCATION: 1 hour

	RESOURCES
· Participant’s Manual
· Newsprint for posters
· Kokis
· Table numbers

	METHOD

· Individual and group sharing


OUTCOMES
Participants should be given an opportunity to:

· express and discuss their expectations of the CAPS Training Workshop;
·  check whether the training programme is responsive to their expectations.

	Grouping Participants
Number your participants 1-10. Repeat 10 times (if you have total of 100). Group all the 1’s together at Table 1, Group all the 2’s at Table 2, Group all the3’s at Table 3; Group all the 4’s at Table 4; Group all the 5’s at Table 5; Group all the 6’s at Table 6; Group all the 7’s at Table 7; Group all the 8’s at Table 8; Group all the 9’s at Table 9; Group all the 10’s at Table 10. (Remember to make Table Numbers)
You may find it is useful to change groups every day so that participants get an opportunity to interact with more peers)

	Participants introduce themselves in the group (3 minutes)

	Make sure all participants are seated in a group and your tables are numbered.

	FACILITATOR’S INPUT



Individual Activity: Ask the participants to record their own expectations of the workshop in the Participant’s Manual.

Group Activity: In their groups participants discuss and record their expectations on their group poster.
PRESENTATIONS AND DISCUSSION
· Allow 30 minutes for group presentations. 
· Take note of common expectations.

·  Display posters on the wall.
CONSOLIDATION AND REFLECTION

· Summarise participants’ expectations.
· Highlight those expectations that will be covered in the training programme.

· Ask participants to track which of their expectations (tick off in a red pen) that are

· met as the training programme unfolds from day to day.

ADDITIONAL READING NOTES

WHO IS THE INTERMEDIATE PHASE LEARNER?

The Intermediate Phase is important in that it provides for a specific group of learners in the approximate age group 8-14 in grades 4-6. In this phase, learners are:

· becoming more sensitive to how their actions affect others;

· beginning to consider the needs, desires and points of view of others;

· able to function co-operatively in the completion of group tasks with increasing ease;

· enjoying the challenge of tackling independent tasks;

· beginning to reveal the desire to take control of their own learning;

· attempting to satisfy their curiosity about the world around them through active participation and critical enquiry in the learning process;

· beginning to seek more order, while still manifesting spontaneity and creativity;

· becoming more deliberate and methodical in their approach;

· increasingly able to apply acquired methods in new contexts;

· increasingly able to access, record and manipulate information; and

· increasingly able to investigate, compare and assess critically.

THE ROLE OF THE DISTRICT IN SUPPORTING THE INTERMEDIATE PHASE TEACHER

· Monitor and support the implementation of the curriculum in the relevant subject/learning area/phase.

· Provide and or source relevant teaching and learning material to improve performance in the subject/learning area/phase.

· Ensure that teachers have all the requisite curriculum and assessment documents for the subject/learning area/phase.

· Support teachers in effectively delivering the curriculum in the classroom.

· Support teachers in strengthening their content knowledge.

· Moderate school based assessment.

· Support teachers in organising relevant/related co-curricular activities. 
ADDITIONAL READING 

 DIVERSITY IN EDUCATION: INCLUSION

THE FABLE: THE ANIMAL SCHOOL 

Once upon a time, the animals decided they must do something heroic to meet the problems of a “new world”, so they organized a school. They adopted an activity curriculum of running, climbing, swimming and flying. ALL the animals took ALL the subjects. 

The duck was excellent in swimming, in fact better than his instructor; but he made only passing grades in flying and was very poor in running. Since he was slow in running, he had to stay after school and also drop swimming in order to practise running. This was kept up until his web feet were badly worn and he was only average in swimming. But average was acceptable in school so nobody worried about that except the duck.

The rabbit started at the top of the class in running, but had a nervous breakdown because of so much make-up work in swimming.

The squirrel was excellent in climbing until he developed frustration in the flying class where his teacher made him start from the ground up instead of from the treetop down. He also developed stiff and cramped legs from too much effort and then got C in climbing and D in running. The eagle was a problem child and was disciplined severely. In the climbing class he beat all the others to the top of the tree, but insisted in using his own way to get there.

At the end of the year, an abnormal eel that could swim exceedingly well, and also run, climb, and fly a little, had the highest average and was top of the class.

The wild dogs stayed out of school and fought and fought the tax levy because the administration would not add digging and burrowing to the curriculum. They apprenticed their children to an anteater and later joined the dassies and duiker to start a private school. 

(Dr. George Reavis, 1948)

·  Discuss this fable in relation to the extent to which the teaching, learning and assessment in this classroom meet the needs of the learners.

· Brainstorm strategies which would accommodate all the animals’ needs and challenges and ensure success for all. 

·  In your group, share your strategies with each other.

·  Give feedback/discussion points to the larger group.

· Add only inputs that have not already been discussed.

Possible Responses to the FABLE

· The school has failed to accommodate individual differences, with all the animals being required to excel in all subjects. Their individual talents were not focused on and allowed to develop.

· The duck, rabbit, squirrel, and eagle all experienced some difficulty adapting to the curriculum, to their own detriment. Many learners became de-motivated and stressed out because they could not cope. OBE makes provision for differing learning styles.

· The teacher needs to plan around the diversity of her learners (Inclusivity). It is not the learners who need to attempt to fit in but the learning context which must be adapted to accommodate diversity and address barriers that some may be experiencing in certain areas of learning.

· The absence of baseline assessment led to a situation where the strengths of certain learners were ignored and their weaknesses were overemphasised.

ADDITIONAL READING

CLASSROOM PRACTICE

TEACHING METHODOLOGIES AND LEARNING STYLES

COMMON TEACHING METHODS

	METHOD
	STRENGTHS
	LIMITATIONS
	PREPARATION

	Lecture (chalk and talk)
	- presents factual material in direct, logical manner 

- contains experience which inspires 

- stimulates thinking to open discussion 

- useful for large groups 
	- experts are not always good teachers 

- audience is passive 

- learning is difficult to gauge 

- communication in one way 
	- needs clear introduction and summary 

- needs time and content limit to be effective 

- should include examples, anecdotes

	Lecture With Discussion
	- involves audience at least after the lecture 

- audience can question, clarify & challenge 


	- time may limit discussion period 

- quality is limited to quality of questions and discussion 
	- requires that questions be prepared prior to discussion

	One to one
	· Individual attention

· Greater concentration 

· Easy identification of learning barriers
	· Time consuming

· Little engagement if passive learner
	· Detailed planning

· Individualized planning

· Needs time and content limit to be effective

	Panel of Experts
	- allows experts to present different opinions 

- can provoke better discussion than a one person discussion 

- frequent change of speaker keeps attention from lagging 
	- experts may not be good speakers 

- personalities may overshadow content 

- subject may not be in logical order 


	- facilitator coordinates focus of panel, introduces and summarizes 

- briefs panel

	Brainstorming
	- listening exercise that allows creative thinking for new ideas 

- encourages full participation because all ideas equally recorded 

- draws on group's knowledge and experience 

- spirit of congeniality is created 

- one idea can spark off other ideas 
	- can be unfocused

- needs to be limited to 5 - 7 minutes 

- people may have difficulty getting away from known reality 

- if not facilitated well, criticism and evaluation may occur 


	- facilitator selects issue 

- must have some ideas if group needs to be stimulated

	Videotapes
	- entertaining way of teaching content and raising issues 

- keeps group's attention 

- looks professional 

- stimulates discussion 


	- can raise too many issues to have a focused discussion 

- discussion may not have full participation 

- only as effective as following discussion 
	- need to set up equipment 

- effective only if facilitator prepares questions to discuss after the show

	Class Discussion
	- pools ideas and experiences from group 

- effective after a presentation, film or experience that needs to be analyzed 

- allows everyone to participate in an active process 


	- not practical with more that 20 people 

- few people can dominate 

- others may not participate 

- is time consuming 

- can get off the track
	- requires careful planning by facilitator to guide discussion

- requires question outline

	Small Group Discussion
	- allows participation of everyone 

- people often more comfortable in small groups 

- can reach group consensus 


	- needs careful thought as to purpose of group 

- groups may get side tracked 


	- needs to prepare specific tasks or questions for group to answer

	Case Studies
	- develops analytic and problem solving skills 

- allows for exploration of solutions for complex issues 

- allows student to apply new knowledge and skills 
	- people may not see relevance to own situation 

- insufficient information can lead to inappropriate results 


	- case must be clearly defined in some cases 

- case study must be prepared

	Role Playing
	- introduces problem situation dramatically 

- provides opportunity for people to assume roles of others and thus appreciate another point of view 

- allows for exploration of solutions 

- provides opportunity to practice skills 
	- people may be too self-conscious 

- not appropriate for large groups 

- people may feel threatened 


	- trainer has to define problem situation and roles clearly 

- trainer must give very clear instructions

	Report-Back Sessions
	- allows for large group discussion of role plays, case studies, and small group exercise 

- gives people a chance to reflect on experience 

- each group takes responsibility for its operation 
	- can be repetitive if each small group says the same thing 


	- trainer has to prepare questions for groups to discuss

	Worksheets/Surveys
	- allows people to think for themselves without being influenced by others 

- individual thoughts can then be shared in large group 
	- can be used only for short period of time 


	- facilitator has to prepare handouts

	Index Card Exercise
	- opportunity to explore difficult and complex issues 
	- people may not do exercise 
	- facilitator must prepare questions

	Guest Speaker
	- personalizes topic 

- breaks down audience's stereotypes 
	- may not be a good speaker 


	- contact speakers and coordinate 

- introduce speaker appropriately

	Values Clarification Exercise
	- opportunity to explore values and beliefs 

- allows people to discuss values in a safe environment 

- gives structure to discussion 
	- people may not be honest 

- people may be too self-conscious 


	- facilitator must carefully prepare exercise 

- must give clear instructions 

- facilitator must prepare discussion questions


TEACHING STYLES AND LEARNING STYLES

NOTE TO FACILITATOR:
Teachers should be orientated regarding possible learning styles and teaching styles.

Note the following:

· There are many theories on learning styles, resulting in different names for the same thing.  The focus here should be to determine what processes learners should be taken through to enable them to learn.

· Secondly, it should be noted that learners learn in different ways and at different levels.  There is no single learning style that could be enforced in the classroom or other situations where learning takes place.

· It should also be remembered that learning about any particular subject is not confined to the classroom but happens where-ever a learner engages with information, both theoretically and practically.

· In general, the teaching styles should accommodate the principles and characteristics,  for example:

· Clarity of focus should be borne in mind.

· The teaching should be learner-centered.

· Teaching should be participatory and activity-based

· A teaching style looks at “how to” facilitate learning and assessment.

· There should be a strong link between different learning styles and teaching styles to be used.
Example of a classification of learning styles called the four modalities:

	Description of learning style

	1. Those who prefer a visual learning style... 
· ...look at the teacher's face intently 
· ...like looking at wall displays, books etc. 

· ...often recognize words by sight 

· ...use lists to organize their thoughts 

· ...recall information by remembering how it was set out on a page.


	2.
Those who prefer an auditory learning style... 

· ...like the teacher to provide verbal instructions 

· ...like dialogues, discussions and plays 

· ...solve problems by talking about them 

· ...use rhythm and sound as memory aids.


	3.
Those who prefer a kinaesthetic learning style... 

· ...learn best when they are involved or active 

· ...find it difficult to sit still for long periods 

· ...use movement as a memory aid.


	4.
Those that prefer a tactile (hands-on) way of learning... 

· ...use writing and drawing as memory aids 

· ...learn well in hands-on activities like projects and demonstrations.




Learning styles
:  Case Studies

Discuss and record challenges that a teacher in the case study above would face, regarding different ways in which learners learn.

· Discuss the possibility of providing diverse learning experiences to all learners during each lesson that will match their particular preference in learning style.

· What life skills would the teacher suggest to the two learners to assist each other as learners?
· Are values and attitudes impacting/affecting their relationship?
· How would a teaching style like co-operative learning benefit the two learners?
Multiple intelligences

· Let groups use the descriptions given below to discuss what each of the following multiple intelligences means and what special abilities learners with one of these intelligences possess.

· Visual/Spatial Intelligence
· Verbal/Linguistic Intelligence
· Logical/Mathematical Intelligence
· Bodily/Kinaesthetic Intelligence
· Musical/Rhythmic Intelligence
· Interpersonal Intelligence
· Intrapersonal Intelligence
· Naturalistic intelligence

· Then groups will discuss and record the organizational and provisioning requirements regarding classroom practice of each of the given multiple intelligences.

· Feedback to plenary.

Information regarding the given multiple intelligences:

· Visual/Spatial Intelligence
· The ability to perceive the visual. These learners tend to think in pictures and need to create vivid mental images to retain information. They enjoy looking at maps, charts, pictures, videos, and movies.

· Their skills include:  puzzle building, reading, writing, understanding charts and graphs, a good sense of direction, sketching, painting, creating visual metaphors and analogies (perhaps through the visual arts), manipulating images, constructing, fixing, designing practical objects, interpreting visual images. 

· Requirements:  

· Verbal/Linguistic Intelligence
· The ability to use words and language. These learners have highly developed auditory skills and are generally elegant speakers. They think in words rather than pictures. 

· Their skills include:  listening, speaking, writing, storytelling, explaining, teaching, using humour, understanding the syntax and meaning of words, remembering information, convincing someone of their point of view, analyzing language usage.

· Requirements:  

· Logical/Mathematical Intelligence
· The ability to use reason, logic and numbers. These learners think conceptually in logical and numerical patterns making connections between pieces of information. Always curious about the world around them, these learners ask lots of questions and like to do experiments. 

· Their skills include:  problem solving, classifying and categorizing information, working with abstract concepts to figure out the relationship of each to the other, handling long chains of reason to make local progressions, doing controlled experiments, questioning and wondering about natural events, performing complex mathematical calculations, working with geometric shapes

· Requirements:

· Bodily/Kinaesthetic Intelligence
· The ability to control body movements and handle objects skilfully. These learners express themselves through movement. They have a good sense of balance and eye-hand co-ordination. (E.g. ball play, balancing beams). Through interacting with the space around them, they are able to remember and process information. 

· Their skills include:  dancing, physical co-ordination, sports, hands on experimentation, using body language, crafts, and acting, miming, using their hands to create or build, and expressing emotions through the body.

· Requirements:  

· Musical/Rhythmic Intelligence
· The ability to produce and appreciate music. These musically inclined learners think in sounds, rhythms and patterns. They immediately respond to music either appreciating or criticizing what they hear. Many of these learners are extremely sensitive to environmental sounds (e.g. crickets, bells, dripping taps). 

· Their skills include:  singing, whistling, playing musical instruments, and recognizing tonal patterns, composing music, remembering melodies, understanding the structure and rhythm of music.

· Requirements:  

· Interpersonal Intelligence
· The ability to relate and understand others. These learners try to see things from other people's point of view in order to understand how they think and feel. They often have an uncanny ability to sense feelings, intentions and motivations. They are great organizers, although they sometimes resort to manipulation. Generally they try to maintain peace in group settings and encourage co-operation. They use both verbal (e.g. speaking) and non-verbal language (e.g. eye contact, body language) to open communication channels with others.

· Their skills include:  seeing things from other perspectives (dual-perspective), listening, using empathy, understanding other people's moods and feelings, counselling, co-operating with groups, noticing people's moods, motivations and intentions, communicating both verbally and non-verbally, building trust, peaceful conflict resolution, establishing positive relations with other people.

· Requirements:  

· Intrapersonal Intelligence
· The ability to self-reflect and be aware of one's inner state of being. These learners try to understand their inner feelings, dreams, relationships with others, and strengths and weaknesses.

· Their skills include:  recognizing their own strengths and weaknesses, reflecting and analyzing themselves, awareness of their inner feelings, desires and dreams, evaluating their thinking patterns, reasoning with themselves, understanding their role in relationship to others

· Requirements:  

· Naturalistic Intelligence
· The ability to create understanding and meaning through the world around them, excursions and research.
· Theirs skills include being able to observe and learn from what they observe, and understand the context of issues or observed objects.
How can the Multiple Intelligences be implemented in the classroom?

To implement Gardner's theory in an educational setting, I organized my third grade classroom in Marysville, Washington, into seven learning centres, each dedicated to one of the seven intelligences. The students spend approximately two-thirds of each school day moving through the centres - 15 to 20 minutes at each centre. Curriculum is thematic, and the centres provide seven different ways for the students to learn the subject matter.

Each day begins with a brief lecture and discussion explaining one aspect of the current theme. For example, during a unit on outer space, the morning's lecture might focus on spiral galaxies. In a unit about the arts of Africa, one lecture might describe the Adinkra textile patterns of Ghana. After the morning lecture, a timer is set and students - in groups of three or four - start work at their centres, eventually rotating through all seven.

What kinds of learning activities take place at each centre?

All students learn each day's lesson in seven ways. They build models, dance, make collaborative decisions, create songs, solve deductive reasoning problems, read, write, and illustrate all in one school day. Some more specific examples of activities at each centre follow:

· In the Personal Work Centre(Intrapersonal Intelligence), students explore the present area of study through research, reflection, or individual projects. 

· In the Working Together Centre (Interpersonal Intelligence), they develop cooperative learning skills as they solve problems, answer questions, create learning games, brainstorm ideas and discuss that day's topic collaboratively. 

· In the Music Centre (Musical Intelligence), students compose and sing songs about the subject matter, make their own instruments, and learn in rhythmical ways. 

· In the Art Centre (Spatial Intelligence), they explore a subject area using diverse art media, manipulables, puzzles, charts, and pictures. 

· In the Building Centre (Kinaesthetic Intelligence), they build models; dramatize events, and dance, all in ways that relate to the content of that day's subject matter. 

· In the Reading Centre (Verbal/Linguistic Intelligence), students read, write, and learn in many traditional modes. They analyze and organize information in written form. 

· In the Math & ScienceCentre(Logical/ Mathematical Intelligence), they work with math games, manipulative, mathematical concepts, science experiments, deductive reasoning, and problem solving. 

Following their work at the centres, a few minutes are set aside for groups and individual students to share their work from the centres. Much of the remainder of the day is spent with students working on independent projects, either individually or in small groups where they apply the diverse skills developed at the centres. The daily work at the seven centres profoundly influences their ability to make informative, entertaining, multimodal presentations of their studies. Additionally, it is common for parents to comment on how much more expressive their children have become at home.

What are some of the results of this program?

During the 1989-1990 school years, an action research project was conducted in my classroom to assess the effects of this multimodal learning format. A daily teacher's journal was kept with specific entries recording the following:

· general daily comments 

· a daily evaluation of how focused or "on-task" students were 

· an evaluation of the transitions between centres

· an explanation of any discipline problems 

· a self-assessment - how the teacher's time was used 

· tracking of three individuals, previously identified as students with behaviour problems 

In addition, a Classroom Climate Survey was administered 12 times during the year, a Student Assessment Inventory of work at the seven centres was administered nine times during the year, and a Centre Group Survey was administered eight times during the year.

The research data revealed the following:

1. The students develop increased responsibility, self-direction and independence over the course of the year. Although no attempt was made to compare this group of students with those in other third grade classes, the self-direction and motivation of these students was apparent to numerous classroom visitors. The students became skilled at developing their own projects, gathering the necessary resources and materials, and making well-planned presentations of all kinds.

2. Discipline problems were significantly reduced. Students previously identified as having serious behaviour problems showed rapid improvement during the first six weeks of school. By mid-year, they were making important contributions to their groups. And by year's end, they had assumed positive leadership roles which had not formerly been evident.

3. All students developed and applied new skills. In the fall, most students described only one centre as their "favourite" and as the one where they felt confident. (The distribution among the seven centres was relatively even.) By mid-year, most identified three to four favourite centres. By year's end, every student identified at least six centres which were favourites and at which they felt skilled. Moreover, they were all making multimodal presentations of independent projects including songs, skits, visuals, poems, games, surveys, puzzles, and group participation activities.

4. Cooperative learning skills improved in all students. Since so much of the centre work was collaborative, students became highly skilled at listening, helping each other, sharing leadership in different activities, accommodating group changes, and introducing new classmates to the program. They learned not only to respect each other, but also to appreciate and call upon the unique gifts and abilities of their classmates.

5. Academic achievement improved. Standardized test scores were above state and national averages in all areas. Retention was high on a classroom year-end test of all areas studied during the year. Methods for recalling information were predominantly musical, visual and kinaesthetic, indicating the influence of working through the different intelligences. Students who had previously been unsuccessful in school became high achievers in new areas.

In summary, it is clear that students' learning improved. Many students said they enjoyed school for the first time. And as the school year progressed, new skills emerged: some students discovered musical, artistic, literary, mathematical and other new-found capacities and abilities. Others became skilled leaders. In addition, self-confidence and motivation increased significantly. Finally, students developed responsibility, self-reliance and independence as they took an active role in shaping their own learning experiences.

What is the teacher's role in a Multiple Intelligences program?

The teacher's role also transforms in this type of program. I developed skills different from those I would develop by standing in front of a class lecturing each day. I need to observe my students from seven new perspectives. In planning the centres, I find I am pushing my students from behind rather than pulling them from in front. Also I am working with them, rather than for them. I explore what they explore, discover what they discover, and often learn what they learn. I find my satisfaction in their enthusiasm for learning and independence, rather than in their test scores and ability to sit quietly. And most importantly, because I am planning for such a diversity of activities, I have become more creative and multimodal in my own thinking and my own learning. I can now comfortably write and sing songs. I am learning to draw and paint. I see growth and development within myself. I sometimes wonder who is changing the most, my students or myself.

Why is a Multiple Intelligences model successful?

The reasons for the academic and behavioural success of the program appear to be twofold. First, every student has an opportunity to specialize and excel in at least one area. Usually, however, it is three or four. In the two years since this program was initiated, I have not had one student who was unable to find an area of specialty and success. Secondly, each student learns the subject matter in a variety of different ways, thereby multiplying chances of successfully understanding and retaining that information.

Many student needs are met through this program. Their intellectual needs are met by constantly being challenged and frequently exercising their creativity. At the same time, their emotional needs are met by working closely with others. They develop diverse strengths, and they understand themselves better as individuals.

The emphasis in such a program is upon learning rather than teaching. The students' interests and developmental needs dictate the direction of the program. Such a model adapts to students, rather than expecting students to adapt to it. From my own classroom experiences, I believe that teaching and learning through the multiple intelligences helps solve many common school problems and optimizes the learning experience for students and teachers alike. Again following Margaret Mead, if we educate to engage the "whole gamut of human potentialities" in the classroom, society will benefit by enabling "each diverse human gift to find its fitting place."

ADDITIONAL READING

CURRICULUM PLANNING IN A MULTI-GRADE CLASSROOM
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When I first learned that I would have to teach in a multi-grade classroom,I thought I would die! Multi-age grouping, also referred to as vertical or family grouping,can be any deliberate grouping of children that includes more than one traditional grade level in a single classroom community When I started teaching, I organized the class in the same way I was taught. The kindergartens were on one side of the room, the grade ones on the other. I first would teach the one grade and then the other. I spent all of that first year struggling to cover what I thought should be covered. At the end of the year I realized I didn’t do the job I wanted todo and I came to the awful realization, the kids didn’t learn what I thought they should.

Class size will also affect the success of a multi-age program. It can work witha balanced class of 25, be more successful with a class of 18 or 20, and become increasingly difficult with classes of more than 25. I think the way my approach has changed the most over the last two years is that I now think of my two grades as one.

The kids have, more or less, a communal experience in the classroom. They have sort of given up on the idea of me and mine, now it is us and ours.Forget about saying, this kid is in grade one and that kid is in grade two. Just put them all together; they are a salad bowl.

Teachers in multi-grade classrooms identify integration as one of their mostvaluable strategies. They are drawn to this strategy, in the first instance,because it enables them to make a more effective and efficient use of instructional time.

When an integrated approach is taken to curriculum and teaching, the teacher strives to create learning activities and sequences that serve multiple purposes. Instead of planning separate learning experiences for each subject area or set of outcomes, the teacher creates an integrated sequence of learning activities.

Students participate in experiences and interactions that are interdisciplinary and achieve outcomes across several learning areas and grade levels. The emphasis is on creating connections and links between separate areas of knowledge and inquiry.

Curriculum integration is not a strategy exclusive to multi-grade classrooms nor is its value limited to an efficient use of instructional time. Integrated approaches are equally valued for the way that they combat the fragmented approach to curriculum and learning that often dominates in schools.

I combine and integrate more now than I did at first. I find myself doing this more so each year as I become more and more familiar with the programs.The process is gradual.

My approach has changed from the traditional to the open type of teaching with emphasis on themes which gives more opportunity for integration.The focus is on a theme, not individual subjects. The central focus in integrated approaches to curriculum development is a theme or topic as opposed to an individual subject or a grade level course. The selected theme becomes the organizational nucleus for all learning activities for the whole class.

Student interest and learning outcomes

 The choice of a theme, therefore, is crucial to the effectiveness of the integrated unit. Of prime importance is the theme's potential for meeting a wide range of prescribed student outcomes in several subject areas and more than one grade level. Student interest is also a prime criterion when 

selecting a theme.

The emphasis is on interdisciplinary learning throughout. In an integrated thematic unit, the teacher takes advantage of all opportunities to make connections and linkages to as many different learning areas as is appropriate. 

The theme and related sub-topics play an authentic role in all aspects of the learning process. The students’ interests are considered when choosing a theme and there is ample occasion for them to pursue topics and questions of their own devising, related to the theme. Students will work independently, help each other, and take some degree of responsibility for their own learning outcomes.

Teacher as learner

In integrated approaches to curriculum, the teacher is aco-learner with the students in the exploration of a theme. During the planning stage, the teacher takes some time to become thoroughly familiar with the content materials. During the investigation and exploration stage the teacher acts as co-investigator with the students.

Resource based learning

Integrated approaches assume that multiple resources will be used by the students during the course of their theme study projects. Textbooks will be one of these resources but these will be supplemented by a variety of additional print, audio-visual, and community and human resources. Field trips, guest speakers, films, videos, sound recordings, fiction and non- fiction books, newspapers, and magazines may be used as resources.

 Learning how to use a variety of resources to find required information is one of the intended learning outcomes of integrated learning.

Varied activities and interactions

In developing a sequence of learning activities for an integrated unit the teacher aims for maximum variety and variation. Hence, in the course of a thematic unit students will work as a whole class, in small groups, in pairs and sometimes individually. They will interact with the teacher, other students, members of the community, various learning materials and computers and software. The theme and sub-topics are seen as natural contexts for students to use and further develop their emergent skills and abilities in language arts, math, science, and the creative arts.

I take some time during the summer and I decide what themes I am going to do. Then I go through the grade level curriculum guides for science, math, language arts, and social studies. I pick out from each of the guides what I will do with each theme.

	

	Multi-grade Challenges

Multi-grade Opportunities

Curriculum Provision:

In multi-grade situations teachers have increased curricular responsibility. They are accountable for curriculum mandates and student learning outcomes for a greater number of courses over several grade levels. They must be knowledgable of the curriculum for each grade level and develop strategies for its provision.

Responding to Student Needs:

It is generally acknowledged that in a multi-grade situation there may be a greater range in student ability and attainment. Meeting the needs of this broader range of students may be quite demanding.

Managing Multiple Learning Events:

Multiple learning events occurring simultaneously are a fundamental characteristic of multi-grade classrooms. Students, both individually and in small groups, may be engaged in different activities without the direct supervision of the teacher. Keeping everyone productively occupied and engaged in meaningful tasks takes careful planning and organization.

Extended Time Frame:

The extended time frame provides both teachers and students with a number of potential advantages. The teacher has the opportunity to get to know the students extremely well. S/he is, therefore, in a position to plan for and monitor each student's learning and development in a continuous and more responsive fashion over a two or three year period.

Broad Range of Curriculum:

Students have the opportunity to experience and participate in a much wider range of educational experiences. Opportunities are there for students to encounter academic challenges that stretch their abilities and to review and revisit work that may not have been mastered. They can do both without leaving their classroom.

Social Development:

Grouping children of different ages together has a positive impact on all aspects of social development. Most teachers indicate very little time and 

attention taken from instruction for discipline and behaviour concerns in multi-grade classrooms.

Challenges (cont.)

Opportunities(cont.)

Lack of Pre-service and In-service training:

Generally, pre-service teacher education programs do not address the curricular and instructional demands of multi-grading. More often than not, advice and guidance is not available to teachers from District personnel. As a consequence, multi-grade teachers have had to solve their own problems

Orientation:

At the beginning of each

year the teacher does not face a whole class of new students. The returning students

provide valuable help and assistance in

orienting the new students to classroom 

norms and routines.

Traditional Approach

Emergent Approach

Students in each grade level are treated as a separate and distinct entity.
Each grade group is assigned to their own part the classroom, with their own row(s) of desks.

Curriculum is planned and organized on a yearly basis and for each grade group separately.

Instruction is planned and organized for each grade group separately.

In class grouping is on a grade and age basis.

Each year the teacher attempts to "cover" the complete curriculum for each grade.

Depending on the number of grades combined in the classroom, this could mean preparing, scheduling and teaching 20 or 30 separate courses.

The class operates, in the first instance, not as separate grade groups but as a unified

community of learners.

All members of the community work

together and help each other learn regardless of age, grade or ability.

The starting points for planning and 

instruction are provincially prescribed

learner outcomes and emergent student needs.

The extended time frame of multi-grade settings is used to create a more effective

and efficient multi-year plan for meeting 

mandated, curriculum content requirements.

A thematic, integrated

approach is taken to

curriculum and teaching. The teacher strives to create learning activities and 

sequences that serve multiple purposes.

Flexible grouping.

 Students are grouped cross grade for

instruction according to need in relation to

prescribed outcomes.

Students who master grade related skills 

and content can move ahead and encounter more challenging materials.

Planning Chart for Integrated Unit: Cross -curriculum Connections

Multi-grade situation: Students in grades 1, 2, and 3.

Theme: Bears
Potential Language Outcomes

General Outcomes In Reading

Respond to Literature
General Outcomes in Writing

Engage in the Stages of the writing process.

Specific Outcomes
Read Daily for interest from a variety of children's literature

Read aloud with expression and fluency

Request that literature 
be read aloud.

Interpret information in illustrations, comparison charts, time lines.

Use pre-writing techniques.

Engage in a drafting process.

The biggest change in approach has been integration of grades for subjects such as maths, health, science and religion.

The learners are all brought together for group instruction at different points in the 
day and then they go off to work in small groups.
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1) Realise you need a plan


Don't hold it all in your head. Start writing things down. What's working in your room? What's not working? What exactly do you want learners to do?


Get your class involved, too. Ask for their input and thoughts on the classroom atmosphere. Let them see you writing those things down. Take their suggestions and write a plan on your own, or collaborate to make a plan together. Take some time to think of the behaviours you want, those you don't want, and possible consequences. My �HYPERLINK "https://docs.google.com/a/edutopia.org/viewer?a=v&pid=explorer&chrome=true&srcid=0B6ZRWOm67VBPMzhmNjJlZjgtYjg5Mi00MGRmLWE1NTktM2U5NGU1OGUxOTIz&hl=en_US&pli=1"�early classroom management plan� came from reading the classic “�HYPERLINK "http://www.amazon.com/dp/B001SDDTQA/ref=cm_sw_su_dp" \t "_blank"�First Days of School�.”





2) Throw it in the dumpster


Set the classroom expectations and test drive them for a bit. Get rid of things that aren't working. Or revise them. It's okay to add as well. Talk to your students about it, so they'll know what you expect.


3) Be consistent


This is important once your plan gains traction. State your expectations clearly and often. Learners shouldn't be surprised by them, so you need to be consistent. If you let certain behaviours slide once or twice, then be prepared for an encore.


I love the idea of being a velvet-covered brick. Be soft and approachable on the outside but firm and solid underneath. Ideally, your expectations will turn into an external presence that is not affected by your mood or energy level. Coffee always helps.


Some of �HYPERLINK "http://www.amazon.com/dp/0786888164/ref=cm_sw_su_dp" \t "_blank"�The Essential 55� might be a good place to start when thinking about what behaviours you should expect from students.


 4) Ask for help


I have a problem with this hulking, ugly monster called pride. I want to think that I know it all and don't need help with my students from anyone. Dead wrong. I need all the help I can get, and so do you. Ask someone on your team, reach out to a veteran teacher on your campus or talk with your mentor.








a) I think different teachers start out with different strengths and weaknesses. I started out substitute teaching on an emergency credential without any education coursework. I learned and mastered classroom management first, but what is referred to as "delivery or instruction" was not so great. I could get away with that for the short stints I did as a sub.


b) Other teachers start out as tutors working with one or a small group of students where they master teaching, but don't learn how to handle larger groups of students in a classroom setting.


c) With most of us, discipline is part of a complex pas de deux with pedagogy (teaching). Many teachers think they have a classroom management problem, when what they may have in part is a problem with student engagement. 


d) The more I teach the more I appreciate how complex the whole thing is, and not just the classroom management.


e) We talk about this at my school all the time. It is virtually impossible to achieve anything without classroom management. I agree with Alice, that some teachers seem to have a knack for it. Although I've found that for most teachers, it's the hardest thing to master.


f) I've seen teachers with such good, interesting, creative lessons who cannot implement them because of lack of classroom management. I've also seen teachers achieve miraculous things because they did have excellent classroom management (even if their lessons weren't the most interesting).


g) Like everything in teaching, there are many ways to go about classroom management; however, you'd be hard pressed to get anywhere without it





Activity 38


Moderation


Activity 39


ANA





Activity 36


Management of evidence


Activity 37


Recording tools








Activity 34


 Assessment Tools 


Activity 35


Examination as form of assessment











Activity 32


Teaching plan and school assessment plan


Activity 33


Forms of Assessment


Relevant to languages 








Activity 31


Formal and informal assessment














Activity 30


Intro to Assessment








SECTION 4:


ASSESSMENT IN LANGUAGES





�





TEACH FROM LESSON PLAN





ASSESSMENT OF LEARNING





RESULTS?





REPORT TO PARENTS





HOW DOES THIS INFORM STAKEHOLDERS?








TEACH FROM LESSON PLAN





ASSESSMENT OF LEARNING





DIAGNOSTIC TOOL IDENTIFYING COMMON ERRORS





ASSESSMENT FOR LEARNING





RE-TEACH FROM MODIFIED LESSON PLAN





Why do we make use of facilitation?





Which techniques do I use to facilitate?





Case study 2 





The graph indicates the performance of two learners A and B with their own learning style and two different teaching styles X and Y.  The teaching styles are put on a continuum where, in the middle you get a mix of the two methods (SW Draper).





Performance





X		    Y


Teaching styles





A





B








�Is there a case study 1?
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