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Learning Outcome 2: Reflecting
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Assessment Standard
We know this when the learner
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Assessment Task

Appreciating music
Part One: Personal reflection
Think about these questions and record your responses in your workbook.

1. What are the emotions that soft, gentle music evokes/produces in you?

2. What are the emotions that loud, harsh music evokes/provokes in you?

3. Are there times when soft music is what you need and other times when loud music is what you need? Elaborate your answer with examples and reasons.

4. What effects are created by music that is loud, suddenly getting soft? And soft music suddenly getting loud?
5. Think of two songs that have different paces or tempos (fastness and slowness). What effects do these two songs have on you?

Part Two: Lists of songs
1. Make a list of five songs that range from slow to fast. Organise them in a list from slow to fast.

2. Make a list of five songs that range from soft to loud. Organise them in a list from soft to loud.

3. Get together with two other people. Combine your lists and organise them. Stick your final list on the wall of the class so that other groups can see your list and you can see what their lists are like. What is similar about the lists and what is different? Your teacher will facilitate a class discussion on the effects that loud, soft, fast and slow music have on us.

Part Three: Our National Anthem
Below is a copy of the National Anthem. 
	(Xhosa) Nkosi sikelel’ iAfrika
Maluphakanyisw' uphondo lwayo,
(Zulu) Yizwa imithandazo yethu,
Nkosi sikelela, thina lusapho lwayo.
	God [Lord] bless Africa
May her glory be lifted high
Hear our petitions
God bless us, Your children

	(Sesotho) Morena boloka setjhaba sa heso,
O fedise dintwa le matshwenyeho,
O se boloke, O se boloke setjhaba sa heso, Setjhaba sa.
	God we ask You to protect our nation
Intervene and end all conflicts
Protect us, protect our nation, our nation

	(English) South Africa, South Africa!
	

	(Afrikaans) Uit die blou van onse hemel,
Uit die diepte van ons see,
Oor ons ewige gebergtes,
Waar die kranse antwoord gee,
	From the blue of our heaven,
From the depths of our sea,
Over our eternal mountain ranges,
Where the cliffs give answer,

	(English) Sounds the call to come together,
And united we shall stand,
Let us live and strive for freedom,
In South Africa our land.
	


Work with a partner for this activity. One of you sings the anthem, while the other one counts the meter 1-2-3-4. Swap roles. Now, on the printed version of the anthem, identify the words or syllables of the words that correspond to the “1” beat, by underlining in red.

E.g. Nkosi sikelel’ iAfrika
What do you notice about the syllables you marked in this way when you sing the anthem?
Sing the anthem again, over-emphasising the 1 beat. What happens?

What do we call this 1-beat?

What is the effect of this beat in terms of a national anthem?

Discuss your ideas with the class.

Part Four: Different meters in songs
1.
Together with your partner, find five songs which have the following meters:
4/4 time (like the national anthem)

3/4 time

2/4 time

2.
Find the meter of some well known traditional songs such as Shosholoza, Siembamba, 
Amazing Grace, We wish you a merry Christmas, Happy Birthday and others.
3.
Your teacher will play you a song called “Memory” from the musical “Cats” by Andrew Lloyd 
Webber. What is different about this meter to the national anthem and other songs you 
have been working with?
4.
Your teacher will now play you another piece of music. Try and clap out the meter/timing 
and explain what you observe.
Part Five: Assignment in a shopping centre
You are exploring the effect music has on people, depending on the tempo, volume and rhythm.

Visit a shopping centre and complete the following research:
Visit 5 different shops. In each of the shops, make a note of the following:

· Listen to and identify the music that is playing.  

· Describe the music in terms of tempo, volume and rhythm/timing.

· Correlate (match) the type of music to the type of shop that you are in. Is the music being played for a particular shopper that would come into this shop, or does the music seem to be a random choice?  

· If possible, ask to speak to a manager. Explain that you are doing research on music and the way it affects people/shoppers. Ask how the manager chose the music and is there a shop policy on music choice.

Make a summary of your findings.

Is music specifically chosen for a specific purpose in shops?

Present your assignment in an appropriate manner.




    [32 marks]
Rubric to assess investigation and assignment report
	Criteria
	Level 4 [8 – 7]
	Level 3 [6 – 5]
	Level 2 [4 – 3]
	Level 1 [2 – 1]

	Investigation: Evidence of research being undertaken according to instructions


	Excellent evidence.
	Good evidence.
	Satisfactory evidence.
	Poor evidence.

	Investigation results from 5 shops well summarised and information well described
	Excellent answers.
	Good answers.
	Satisfactory answers.
	Poor answers.

	Research answers the posed question: Is music specifically chosen in shops?
	Excellent answers.
	Good answers.
	Satisfactory answers.
	Poor answers.

	Report: Well written and illustrated, good grammar, neatly presented
	Outstanding.
	Good.
	Satisfactory.
	Poor.


Part Six: Analyse a piece of music
You have been exploring the effects of tempo, volume, rhythm and timing.

You must now choose a piece of music that has not been referred to in this section of work.

You must analyse the piece of music in order to determine the effect it has on you and the likely effect it would have on other people, in terms of tempo, volume, rhythm and timing.  
Where would it be appropriate to play this piece of music in public? Why?

Write up your analysis and answer to the question in a report.

Present your report, together with the piece of music, to the class.












   [40 marks]
Rubric to assess report and presentation
	Criteria
	Level 4 [8 – 7]
	Level 3 [6 – 5]
	Level 2 [4 – 3]
	Level 1 [2 – 1]

	Report is well written with attention being paid to grammar, spelling and format
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.

	Report comprehensively analyses the chosen piece of music in terms of tempo, volume and timing
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.

	Presentation is delivered confidently to class, with good delivery techniques; keeps class entertained and educates 
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.

	Presentation involves competent playing of music and use of music to illustrate points made 
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.

	Presentation addresses the concept of music for a purpose and answers the posed question 
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.


Suggested Solutions
	Question number
	Possible marks
	Solution

	1
	None
	Use the reflection activity to stimulate class discussion on the effect music has on different people, focussing on volume and tempo. Encourage all learners to participate. You can note participation in your mark book, if you need an assessment.


	2
	None
	Use the list activity to stimulate class discussion. You can note participation in your mark book, if you need an assessment.


	3
	None
	You can note participation in your mark book, if you need an assessment.
The 1 beat is emphasised. It is called the downbeat. It helps establish the rhythm. The downbeat helps a large group of people singing the song to stay in time. It is a sound, uncomplicated rhythm that most people find easy to follow.



	4
	None
	4.1 and 4.2 – Learner answers will differ. Establish the timing/meter by counting or clapping the rhythm with the learners to check their work. 
4.3 Play the learners “Memory” from the musical “Cats” by Andrew Lloyd Webber. It is an example of a song with a compound beat. Instead of there being 1 and 2 and 3 and 4 meter, there is a 1 and a 2 and a 3 and a 4 meter. It is written in 12/8 time.
4.4 Play the learners the theme from “Mission Impossible” (timing is 5/4) or one of Sting’s songs such as “Seven Days” (5/4), Twenty Five to Midnight” (7/4) or “Saint Augustine in hell” (bars alternate between ¾ and 4/4 giving an overall 7/4 feel) (from Ten Summoner’s Tales). The meter is irregular.


	5
	32
	See rubric in Appendix of Assessment Tools.


	6
	40
	See rubric in Appendix of Assessment Tools.



Appendix of Assessment Tools 
Rubric to assess investigation and assignment report
	Criteria
	Level 4 [8 – 7]
	Level 3 [6 – 5]
	Level 2 [4 – 3]
	Level 1 [2 – 1]

	Investigation: Evidence of research being undertaken according to instructions


	Excellent evidence.
	Good evidence.
	Satisfactory evidence.
	Poor evidence.

	Investigation results from 5 shops well summarised and information well described
	Excellent answers.
	Good answers.
	Satisfactory answers.
	Poor answers.

	Research answers the posed question: Is music specifically chosen in shops?
	Excellent answers.
	Good answers.
	Satisfactory answers.
	Poor answers.

	Report: Well written and illustrated, good grammar, neatly presented
	Outstanding.
	Good.
	Satisfactory.
	Poor.


Rubric to assess report and presentation
	Criteria
	Level 4 [8 – 7]
	Level 3 [6 – 5]
	Level 2 [4 – 3]
	Level 1 [2 – 1]

	Report is well written with attention being paid to grammar, spelling and format
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.

	Report comprehensively analyses the chosen piece of music in terms of tempo, volume and timing
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.

	Presentation is delivered confidently to class, with good delivery techniques; keeps class entertained and educates 
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.

	Presentation involves competent playing of music and use of music to illustrate points made 
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.

	Presentation addresses the concept of music for a purpose and answers the posed question 
	Exceeds expectations.
	Meets expectations well.
	Satisfies expectations but in a limited fashion.
	Does not meet expectations.


